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A journal for Hellenic public school language teachers
Language has nowadays more than ever
become the common shared ground for the
establishment and promotion of brisk
communication among European and other
nations in a multitude of domains. The Hellenic
state has wisely introduced English language
learning in both primary and secondary
education, attributing to it a compulsory
character. The common language code learnt
officially in Hellenic schools is expected to
gradually help the idea of equal European
membership to be instilled into the hearts of the
teenage Greek learners. Additionally, it can
create opportunities for ample cross-cultural
communication among European nations,
naturally involving European familiarization
with the Hellenic civilization, language and
culture, an aspiration long cherished by the
Hellenic state.
The philosophical underpinning of
language learning within public schools
emphasises the students’ getting to terms with
the communicative use of the foreign language,
so that they may become capable of responding
to the language demands of real life situations.
Through a range of flexibly tackled syllabuses,
the language teacher has to provide a high
standard of education, boost the skills, the
initiative, the creativity and the critical thinking
of the students, equip them with the threshold
level of knowledge required for entering the
post - school world, and cultivate those
dexterities mostly needed for their own
personal development.
Despite all noble aspirations, language
learning in Hellenic public schools is often
regarded as a rather harsh deed by a vast
number of teachers. Having to teach in a variety

of school environments, frequently without
adequate or appropriate pre-service training and
few opportunities for further professional
development,
in
mixed
ability
and
overpopulated classes, with limited or no
technical help, and with no further accreditation
achieved at the end of the school language
courses, can hardly motivate university
graduates to pursue a teaching career.
On the other hand, a plethora of inservice staff in all sectors prove their
commitment to the profession by producing
remarkable samples of work. Our journal
aspires to shed light to issues related to the
actual implementation of teaching, hoping that
the quality of language education provided in
the public schools may be enhanced. For this
reason, ELT articles, classroom experience in
the form of tips, ideas or lesson plans, teachingspecific attitudes and concerns, published or
other material reviews, as well as other
language teaching matters by teachers and
experts form the body of the journal.
English Matters shares the view that
professional quality is achieved constructively
and good teaching results in good learning.
Therefore, all active teachers are invited to
entrust us with their knowledge, experience and
ideas, because English matters.

Marianthi Kotadaki
EFL School Advisor
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English Matters

CREATING AUTHENTIC TEXTS FOR LISTENING COMPREHENSION
PRACTICE
How to design a listening lesson based on a real script
Marianthi Kotadaki (M.Ed.)
EFL School Advisor

I.

Introduction

In ESL/EFL learning situations the
comprehension of orally delivered speech is
considered to be a rather thorny issue for both
learners and teachers. Research stresses that
listening is "the most private and least tangible
of the four skills" (Rixon, 1986:121) placing an
extra burden on the learners in their effort to
sift meaning from streams of authentic spoken
language, while at the same time causing
serious disorientation and frustration in its
tackling by teachers. Therefore, the teaching of
the specific skill needs to play a dominant role
in the EFL classroom and it also requires a
principled
manipulation
so
that
the
complexities of oral speech can be ultimately
comprehended.
II.
The nature of EFL listening
a. Purpose
Current trends in language teaching
emphasize the value of the teachers’ assuming a
reflective attitude towards their teaching acts,
which can help them evaluate them and
enhance their quality and effectiveness. Taking
into account the criteria defining the real nature
of EFL listening, we can investigate most of the
weak points of commonly adopted methods as
well as conclude on the merits of new
approaches towards its handling.
Literature in the field stresses the need
for a communicative approach where listening
should emulate as far as possible listening in
the real world (Mac Donough and Shaw, 1993).

Listeners try to grasp the meaning of spoken
discourse and construct a model in their brain
echoing the one existing in their interlocutor(s)
brain(s). Meaning is conveyed through
monologue, where factual information is
delivered by one speaker, and dialogue, where
interacting speakers exchange messages and
establish relationships.
In their effort to decode the transmitted
messages, listeners tend to apply two different
modes of information processing, the top-down
and the bottom-up ones. By the first mode,
they concentrate on the transactional
information, the communicated ideas, for the
comprehension of which they form higherorder hypotheses guided by contextual clues
and background knowledge. Attention falls
almost exclusively on the content heard, since it
is the message that stores away and is
communicated to others, not the form which
simply ‘oils the wheels’ of communication. By
the second mode, the language, the expression
used to convey the message(s), is given
priority. The listeners try to interpret the
linguistic cues of the heard information, which
will aid them to attain comprehension in the
end.
b. Texts
Real world listening presupposes
naturally sounding spoken discourse. Such texts
contain language which is spontaneous and
overflowing, not stilted or rehearsed. Features
such as fillers, hesitation, recycling of
information, rising and falling tunes, even eye
3
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contact are essential for the effective delivery
of the message(s). The unquestionable
significance of such elements in monitoring the
uptake of the orally communicated content, and
thus in developing good prediction skills which
facilitate comprehension, urges their presence
in listening texts, so that the latter may form
examples of authentic spoken discourse.
The use of scripted texts intended to be
read rather than heard and deprived of most
features of natural discourse, which consistently
figure in many textbooks, appears to obstruct
almost catalytically our learners’ listening
comprehension. In monologues, where they
strive to tune into one speaker’s voice, lack of
the aforementioned distinctive features can
spread feelings of confusion and frustration.
Battered with streams of densely packed
information without being given the
opportunity to hear naturally expressed,
repeated and/or recycled utterances, the learners
encounter insurmountable obstacles in their
effort for comprehension, which can lead to
overwhelming feelings of anxiety, alienation
and eventual resigning from all lesson
procedures. . It is for this reason that such
scripted listening texts are said to be unsuitable
for listening practice (Ur, 1984; Rixon, 1986;
Underwood, 1989; Burgess, 1995).
Similarly, in dialogue, the absence from
many textbooks of texts with such features as
simultaneous speech, turn-taking and turnholding devices, so revealing of the nature of
interaction between the interlocutors, makes the
problem as grave. Unable to locate the features
that ‘hold the channel open’ between the
interlocutors and, consequently, interpret the
subtle relationships established between them,
the listeners are likely to treat the dialogue as
an ordinary text, failing to perceive its social
dimension.
c. Methodology
The construction of coherent holistic
models of the listening text information entails

the structure of the listening lesson on a pre-,
while- and post-listening framework, where
listening is integrated with the practice of other
skills (Brown, 1978; Richards, 1983; Rixon,
1986; Burgess, 1995). Task distribution to the
three clear-cut sections aims at developing good
listening skills through strategies authentic in
nature (Underwood, 1989). Via the particular
framework listeners process information in a
strategic model, gaining support from it as they
strive to create their own model of the speaker’s
thought process.
More specifically, in the pre-listening
stage, students are posed the intellectual
challenge in order to engage in listening; in the
while-listening part, they are guided to the heart
of the message(s) through a varied set of tasks,
ranging from the more general to the more
specific, yet, always concentrating more on
content and less on form; finally, in the postlistening phase, they perform other oral or
written tasks related to the knowledge gained
from listening. Progression from the receptive
(listening) to the productive (speaking and
writing) practice of language highlights the
importance of the integration of listening with
the other language skills and transforms
classroom listening into a real life task (Rixon,
1986).
Task design also adheres to certain
criteria so that our learners leave the classroom
with minimal comprehension gaps. Research
highlights the need for their assimilation to
puzzles awaiting to be solved (Mc Eldowney,
1982). It also emphasizes the application of
information gaps in the form of schematic notes
(diagrams, grids, etc.) as a means of addressing
the communicated information holistically and
not in a fragmentary, piecemeal manner. Tasks
which require the completion of such nonverbal notes set challenges to the learners,
encourage the spherical tackling of the listening
text, develop good listening skills without
causing tiredness or boredom and make
listening a meaningful and realistic activity.
4
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III.

The need for innovative
intervention
a. Creating our own texts
It is not a rare occasion that despite our
fervent enthusiasm as language teachers to
familiarize our learners with the difficulties of
listening comprehension, neither the texts nor
the tasks included in many textbooks fulfil the
previously described criteria to ensure the
effective practice of the skill. Several texts are
bereaved of the features of natural spoken
language and resemble read aloud documents.
Tasks are either inadequate, or designed to treat
partial information of the heard text, creating a
sense of incompleteness in both teachers and
learners and consequently disorienting them
from the real purpose of listening practice,
which is the enhancement of the listening skills.
In cycles of language learning which are
generally described as GPE (General Purpose
English), the language teachers’ central task is
to improve their students’ overall proficiency,
and grow in them a “general capacity to cope
with undefined eventualities in the future”
(Widdowson cited in Nunan 1988:24).
Moreover, in modern learner-centred language
teaching approaches, teachers more than ever
assume active responsibility for their students’
instruction and are imperceptibly raised to the
level of local needs analysts, researchers,
material designers and overall lesson
orchestrators. It is entirely left to their
judgement to adjust their teaching acts and
initiatives to the needs of the particular
groupings of their learners, especially during
skills-based language classes.
Instances when our active intervention
may be greatly beneficial for our learners
involve our personally constructing authentic
listening texts tailored to their needs, and
encapsulating the criteria of communicative
approaches towards the teaching of listening.
Bearing in mind that the learners have to
become familiarized with the imperfections of
natural oral discourse, we can create original,

authentic in nature material, via which we may
achieve core listening aims in an innovative but
still principled way.
At this point it is worth considering the
principal factor that triggers off the features of
authentic discourse. A listening text cannot
sound spontaneous unless it is based on notes.
Such ideational frameworks as grids, flow
diagrams and tree diagrams are said to form
externalisations of mental processes (Cohen,
1989) echoing the attributive, sequential and
classificatory relationships between points of
information. In interpreting the notes the merits
are multifold. Features of spontaneous speech,
such as filled pauses, repetition, false starts, etc.
arise authenticating the text. Listeners process
information in a strategic model, which also
simulates real world communication, gaining
support from it as they strive to create their own
model of the speaker’s thought process.
The use of notes aims at creating a
global sense of the listened-to information, can
be incorporated in all stages of the lesson and
proves to be a quite rewarding method. Among
its multiple merits as a tool for constructing
heuristic tasks, we can emphasize the
establishment of various information gaps, the
bridging of which engages the learners actively
in the lesson process, ensures the exchange of
transactional information between peers in a
way replicating real world communication,
creates motivation, establishes relationships and
adds to the development of their metacognitive
awareness. Further on, we shall describe a
listening lesson which was totally based on a
text structured entirely on the notes kept by two
real speakers, which also generated the script.
b. A lesson based on an authentic text
The lesson aspires to accustom
intermediate-level students to the features of
authentic language in dialogue form, extend
their linguistic and world knowledge and train
them to develop their listening skills on their
own, as would occur in the real world. The
5
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listening text tackles the theme of the protection
of the endangered caretta-caretta turtles of
Zakynthos and deploys in a dialogue between a
WWF member (acted by the teacher) and a
local radio channel reporter (acted by another
individual). The dialogue is authentic since it
was literally devised and created by the teacher,
who merely sought scientific information about
the turtles in relevant magazines and newspaper
articles.
c. The authentic listening script
Here is the script of the lesson as it was
conceived and recorded by the teacher:
LISTENING TO A DIALOGUE
The Zakynthos caretta-caretta
endangered species.

turtle:

an

FIRST PART
Reporter: Good evening, ladies and gentle
…gentlemen. In today’s programme we shall
be discussing with Mary Roberts, a WWF
member , about another endangered species,
this time in Greece, the caretta-caretta turtle.
Hello, Mary.
Mary: Hello, George.
Reporter: Well, tell us, what is all the fuss
about?
Mary: Well, you see, the development of
tourism in that area seems to be more important
..er… to matter more to the inhabitants …er..
than the conservation of these poor species.
Reporter: Yes, but how can tourism affect these
creatures?
Mary: Well, that’s the most serious matter.
Tourism and the turtles don’t mix. But before
we say how tourism affects them, let me ask
you something. Have you got any idea where
the caretta-caretta turtles come from?
Reporter: Yes, they live in Greece, don’t they?
Mary: My God, no! they live in the
Mediterranean Sea and the Atlantic Ocean.

Reporter: What? I didn’t know that. So, what
are they doing in Zakynthos?
Mary: (laugher) That’s the most amazing
thing….It seems …er.. that the northern
beaches of the island, …er… Zakynthos island,
are the most suit…suitable places for them to
lay their eggs in. So, what they do is travel
across the Mediterranean or the Atlantic all the
way to Zakynthos, and, when they arrive there,
they lay hundreds of eggs, in the sand…er… at
night time, when there is no one, no human
being there to disturb them. Then, they cover
these eggs with sand, …until they
hatch…w..We estimate that the incubation
period is about twenty days. Until then the
mother, the mothers ..er.. return to the sea and
wait for their..the big event….er.. But they
come back regularly …t… to check the eggs.
And twenty days later the eggs hatch at night
time again.
Reporter: Again?
Mary: Mm yeah (laughter). It’s kind of
mysterious, isn’t it? But , you see, the young
turtles have to cross all the distance from their
birthplace to the sea …er…which is about
thirty to forty metres in order to survive. And if
the sun comes out, they haven’t got a chance to
manage to reach the sea, because they die of
dehydration due to their soft young skins.
…er…And on the other hand, if they reach the
sea, they adjust to their natural surroundings,
just like adult turtles. And they start their own
journey.
SECOND PART
Reporter: Oh, amazing! But I still cannot
understand how tourism is involved.
Mary: (laughter) Tourism? ..Of course..er… the
important thing is that the incubation period
takes place between June and August, roughly,
…er… when tourism is at its peak. Masses of
tourists then trudge along the sandy beaches,
crushing the newly laid eggs… They are
burried in the sand, remember? Besides, … the
female turtles are too scared, too afraid of the
6
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human presence to even reach the beaches and
lay their eggs. So the eggs practically get
destroyed in their mothers’ bodies. It’s another
form of birth prevention. What’s more, if many
eggs manage to survive, this…er….this
…this…this shuffling of the sand or the various
garbage scattered there prevent them from
arriving at sea…er… in prompt time. So they
get disoriented and waste precious time to find
their.. their way to the water and they die
absolutely helpless.
THIRD PART
Reporter: Oh, it seems that the problem is
serious. But isn’t there any way of dealing with
it?
Mary: Well, we as a group organisation,
…er…are well aware of how important and
profitable, also, tourism is for the whole area.
So in our campaign we recommend practical
solutions…er… to face this problem. First we
suggest that …er… the authorities should
place… should put… special signs…er… on
the sites… where the turtles bury their eggs. In
this way tourists…er..and ..and..and humans in
general …er… can avoid going there for their
swim. Special scientists can indicate which
these sites can be. The eggs then are mmm
more likely to be rescued…until the hatching
day. Another thing is …that can be done…is to
ban swimming…er… at those sites during
particula particular usually evening hours. And
that is an action that the Mayor can very well
proceed to. It’s quite easy. It’s a piece of cake
for him. But it is also very important to
sensitise people about these species…Er…
Greek people, we know are particularly
sensitive to… to animals and the authorities and
the organisations highly depend on their help.
People must participate in this effort.
Reporter: Oh, very practical solutions, indeed.
Mary, it’s been an interesting time with you and
we must thank you for that.

Mary: I thank you myself and I hope that more
turtles will be born this summer. Thank you
again.
Reporter: Goodbye and good luck
Mary: Goodbye!

d. The deployment of the lesson
WWF member, Mary Roberts, is talking to a
popular Greek radio programme about the
endangered reproduction of the caretta-caretta
turtle of Zakynthos.
PRE-LISTENING
TASK 1.
Supply your knowledge and do the
following quiz:
A. Where do the caretta-caretta turtles live?
a. In Greece.
b. In the Mediterranean Sea and the
Atlantic Ocean.
c. In Africa.
B. How do they reproduce themselves?
a. They give birth to young turtles like all
mammals.
b. They spring from cocoons.
c. They lay eggs.
C. When is their reproduction period?
a. Between June and August.
b. Between April and June.
c. Between September and November.
D. The main enemy of the young turtles is
a. The water.
b. The sun.
c. The wind.
E. Turtles
a. trust man.
b. are fond of man.
c. do not trust man.
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TASK 2.
Look at the pictures. Discuss with your
partner how tourism can harm turtles.

THE PROCESS OF TURTLE
REPRODUCTION

Before
sunrise

After
sunrise

TASK 5.
You must now be able to complete the
following flow diagram without any help.
Discuss the results with your fellow students.

WHILE-LISTENING
TASK 3.
Listen to the first part of the dialogue.
You will hear one of the speakers mention the
following verbs. Number them in the order they
appear.
_ travel, _ cover, _ cross, _ check,
lay, _ survive, _ hatch, _ die.

_

TASK 4.
Listen to the same part again and find out who
does these actions. Also try to remember some
more information the speaker gives. Then
check the answers with the rest of the class.

TASK 6.
Look at the following tree diagram. It
consists of two parts. The first part shows the
CAUSES and the second the EFFECTS of
certain actions. Work with your partner and try
to find the missing information using your
predictions.
THE HARMFUL EFFECTS OF TOURISM
ON THE TURTLES

ACTION A

Consequence

ACTION B

Consequence

ACTION C

Consequence
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THE ULTIMATE EFFECT

Now listen to the second part and
complete the diagram with the heard
information. How correct were your
predictions? Discuss with the class.
GROUP A
SOLUTIONS
1.

TASK 7.
You get divided into three groups, A, B
and C. Each group gets a grid to complete. The
information to-be-completed differs from one
group to another. Listen to the third part and
complete your personal grid each. Then check
the results with the rest of the class.

PEOPLE INVOLVED
Authorities and scientists

2.

authorities

3.

authorities and
organisations

AIM
protection
of the eggs.
free
return
of
the female turtles.
protection of the species.

GROUP B
SOLUTIONS
PEOPLE INVOLVED AIM
1. placement of special signs at authorities
and
reproduction sites.
scientists
2. banning of swimming at authorities
specific times
3. sensitisation of public
authorities and
organisations
GROUP C
SOLUTIONS

PEOPLE
INVOLVED

AIM

1. placement of special signs
at reproduction sites
2. banning of swimming at
specific times

protection
of the eggs.
free
return
the female turtles.

3. sensitisation of public

protection of the species.

TASK 8.
How would you present the whole issue
in a news bulletin if you were given a minute
only to do it?

of

POST-LISTENING
TASK 9.
You are a WWF member. You are
distributing leaflets to tourists at Zakynthos
about the turtle issue. Work with a group,
9
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design the leaflet layout, write down their
content and make them sound persuasive.
e. The rationale of the lesson
The objective of the particular lesson is
to train the learners’ ability to infer
relationships between ideas, such as CAUSE
and EFFECT and/or CONCLUSION. To
achieve this, the listeners make use of their
stored knowledge of the world or the topic
(content schemata) and their prediction skills
(Sheerin, 1987). In other words, they attempt to
interpret these relationships through top-down
listening, that is by forming hypotheses first,
based on higher-level cues, and then sample
those while listening. They are also required to
demonstrate their comprehension of these
relationships through the completion of
diagrams.
Both pre-listening tasks aim at
activating students’ prior knowledge of the
topic and create a stimulus for the listening
activity, yet, without revealing much of the
content, which would render it redundant. The
quiz could be considered a heuristic task, since
it challenges students to respond to it applying
their stored knowledge.
The dialogue is divided into three parts,
which the learners process separately, in the
while-listening stage, completing a different set
of information each time. In this way, they are
guided to discover the links between the
supported ideas in stages.
Tasks 3, 4 and 5 establish the situation
and give learners the opportunity to form and
check hypotheses, which can encourage
independent listening. Task 6, creates a link
between the information gained from the
previous tasks and the one that is to follow.
Top-down listening is again utilized together
with the completion of a tree diagram
concerning the second part of the dialogue.
Task 7 is a jigsaw listening activity, which does
not allow students to lose interest in listening,

since three different groups of them listen and
complete different sets of information.
All the essential information gained is to
be presented in task 8, where listeners have to
act independently and use their critical thinking
in order to communicate it orally. The final task
encourages learners to reflect on the meaning
gained and convey it themselves to others in
writing, assuming a social role which
transforms the whole activity into a real world
situation.
The tasks are ordered in such a way,
that the listeners, who are eavesdroppers in the
dialogue, may progressively reconstruct the
messages conveyed. Yet, most tasks stimulate
the practice of the speaking and writing skills,
which replicates real life listening. Rixon
(1986) mentions that, in real life listener
performs more than one language skills
simultaneously. Accordingly, the students are
required to listen first and then write (keep
notes or complete diagrams), or speak (discuss).
In this way they become active participants in
the listening process, which both maintains
motivation and reinforces learning. The
ideational frameworks used appear as
achievable goals for the students to attain and
create a sense of order. Shared learning through
pair or group work mirrors authentic real world
listening activities, where meanings are
constructed co-operatively and integrates
speaking and writing to the listening process.
Learners assume responsibility in performing
the tasks, which simulates real life situations
and, are thus, guided into becoming
communicatively efficient (Burgess, 1994).
What is more, the teacher acts as a consultant
and co-ordinator in the whole process,
accumulating feedback from the students,
evaluating their progress and guiding them
where necessary. Listening gradually becomes
a learner-oriented activity where learners apply
their developed listening skills to interpret the
spoken discourse.
10

ΕΠΙΣΤΗΜΟΝΙΚΟ ΚΑΙ ΕΝΗΜΕΡΩΤΙΚΟ ΠΕΡΙΟ∆ΙΚΟ
ΚΑΘΗΓΗΤΩΝ ΑΓΓΛΙΚΗΣ ΓΛΩΣΣΑΣ ΣΤΗ ∆ΗΜΟΣΙΑ ΕΚΠΑΙ∆ΕΥΣΗ
∆ΥΤΙΚΗΣ ΕΛΛΑ∆ΑΣ

English Matters
f. The lesson plan
LISTENING TO A DIALOGUE
“THE
ZAKYNTHOS
CARETTACARETTA TURTLE: AN ENDANGERED
SPECIES”
LEVEL OF STUDENTS: Intermediate
TIME OF LESSON: Three quarters of an hour
GENERAL AIM: To enhance listening
comprehension
THE OBJECTIVE: to train the students’ ability
to infer relationships between ideas, such as
CAUSE and EFFECT and/or CONCLUSION,
through the activation of their stored knowledge
and the use of their prediction skills.
PRE-LISTENING
1. T: Spend a minute to solve the short quiz in
front of you. Ready? Let’s hear a few
answers. (TASK 1)
L: they do it and say their ideas.
2. T: Now look at this picture. What does it
show?
L: A beach, probably in Greece, and tourists
enjoying their summer holidays.
T: Right. Both tourists and turtles love the
sea and the sand, but they happen to be
enemies. Discuss with your partner and say
how tourists or tourism in general can harm
turtles. (TASK 2)
L: they discuss and say:
- tourists pollute the sea and the
beaches
- tourists scare the turtles and they are
forced to swim away, etc.
3. T: You will hear a reporter interviewing a
WWF member. Do you know what WWF
is?
L: An organisation that tries to protect
wildlife.
WHILE-LISTENING
T: Correct. Now listen to the first part of the
dialogue. One of the speakers mentions the
verbs you have in front of you. Listen and
put them in the right order. (TASK 3)

4. T: plays the cassette and stops it at “a new
journey starts again”.
5. T: Tell me the right order.
L: travel, lay, cover, check, hatch, cross,
reach, die.
6. T: writes the words on the B/B.
7. T: Now, listen again and write who does
these things and why. You can afterwards
discuss the answers with your partner.
(TASK 4)
L: they listen and write.
8. T: Have you managed to retain as much
information as possible? Well, you must be
able to complete the flow diagram in front
of you. (TASK 5)
L: learners complete it individually and
silently.
9. T: Tell me what you have found.
L: - The caretta-caretta turtles travel all the
way from the Mediterranean and the Atlantic to
Zakynthos, Greece.
- There, they lay their eggs. etc.
10. T: Now, look at the following tree diagram.
Discuss with your partner and predict the
ACTIONS leading to the consequences
given. Then, guess what a general major
consequence these actions can lead to.
L: About ACTION A: Perhaps, tourists
destroy the eggs.
About ACTION B: There are too many
people on the beaches all the time.
About ACTION C: The ground is rough,
or polluted.
The ultimate consequence might be the
extinction of the species.
11. T: Listen to the second part of the dialogue
and complete the diagram with the
information provided. (TASK 6)
12. T: plays the second part up to “…die
absolutely helpless”
13. L: complete the diagram. Occasionally they
consult each other.
14. T: How correct were your predictions?
L: answer providing justifications of what
they have written.
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15. T: Now I am going to divide you into three
groups A, B and C. Each group has a
different grid in front of them which must
be completed. Listen to the third part of the
dialogue and complete your grids. (TASK
7)
16. T: plays the third and final part.
L: complete.
17. T: Now I need group A to ask the rest of the
class about their missing information.
L: What is the first solution suggested?
L: It’s the placement of special signs at the
reproduction sites. etc.
18. T: writes on B/B information indicative of
each task, eg.
- eggs crushed
- hatching not effected
- placement of special signs
- by authorities
- to protect the eggs etc.
L: keep on asking each other and
completing the whole picture.
19. T: Fine. Can someone now talk about the
causes and effects of the whole issue?
L: a student speaks.
20. Right. Can someone else talk about one
solution suggested and its aim?
L: another learner responds, etc.
21. Suppose now that you are reporters and you
are granted only one minute to present your
story about the turtles in the morning news
bulletin. How would you present it? Take
about three minutes to prepare it and then
tell me.
L: Think and write trying to include the
main points of information. (TASK 8)
22. T: Let me hear some of your reports.
L: say.
POST-LISTENING
23. T: I am going to divide you again into
groups, this time, of four to five people.
Work together to prepare a persuasive
leaflet which you will distribute to tourists
arriving at Zakynthos island concerning the

turtles. Decide which information you are
going to include and make it sound like an
authentic leaflet. (TASK 9)
L: discuss and prepare the leaflet. They may
even design its cover or think of other
clues too, that make it persuasive.
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WHAT TO TEACH IN PRIMARY SCHOOLS IN GREECE
Ingrid E. Thompson and Joseph E. Chryshochoos,
the Athens Pedagogical Institute
Introduction
In this article, some of the basics of
lesson planning, the recommended teaching
approach and four classroom activities with the
aims and the procedures to be followed are
presented. It is believed that a well–prepared
teacher who knows what to teach, how to teach
it and why to teach it has taken a major step
towards improving the quality of his / her
teaching.

The general aim of your teaching should entail
language elements, i.e.,:
a. grammar
b. pronunciation, and
c. vocabulary.
The language elements should be practiced by
using the four skills i.e.:
1. reading
2. writing
3. listening, and
4. speaking

Lesson Planning
When you take a class you should plan
ahead what you would like to do in the time
available. Lesson planning gives you and your
pupils general aims and specific objectives. The
general purpose of all your teaching is that your
pupils should learn the language. Yet the
educational goals, the philosophy, the content
and the evaluation procedures are outlined by
the revised curricula (Government Gazette 304
/ 13-3-2003) to be down-loaded from www.pischool.gr or www.ypepth.gr
The general aims (for the teacher) and
specific objectives (for the learners) of each
lesson are framed by the particular unit in the
coursebook and the relevant information
provided by the Teacher’s Book and the
accompanying supplementary material (eg., the
Activity book, the tapes, etc). The teacher
should always consult all the relevant
resources. The syllabus for the particular group
of learners should be in accordance with the
pupils’ needs, interests, aspirations, background
and developmental stages. Teachers need to be
aware of educational theory as evolved by
Piaget, Vygotsky and Bruner.

If you keep these seven areas in mind
when you plan your lessons, you are sure that
you are not neglecting any aspect of language
learning. The amount of practice in each of the
three language elements and the four skills will
be determined by the particular lesson you have
in mind. If your aim is oral communication and
the pupils are involved in pair work practicing a
particular aspect of language then much less
writing is done in class. Particular EFL
methodology books are useful including Jeremy
Harmer’s (2002) The Practice of English
Language Teaching (Longman) and Roger
Gower’s et al (1995) Teaching Practice
Handbook (Heinemann).
Nevertheless the lesson needs to
incorporate the European dimension (literacy,
plurilingualism and pluriculturalism) as it is
presented by the Common European
Framework of Reference (2001) and include
all pupils (i.e., pupils with special needs,
immigrants, etc) in the learning process as it is
promoted by UNESCO (1996). Individualized
teaching and differentiated learning are
elements to be considered. Also the teacher
needs to link his/her subject to other relevant
subjects from the school curriculum. In this
13
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way holistic learning is implemented and the
crosscurricular approach to learning acquires
greater significance. The crosscurricular
approach encourages cooperation among
teachers to the benefit of the pupils. To this end
it is obligatory for the EFL teacher to cooperate
with the primary school teacher and the
teachers of other school subjects.
The Teaching Approach
The teacher usually introduces his/her topic by
referring to the previously taught material (The
Warm-up Stage). Then the teacher stimulates
his/her pupils to read a text by showing a
picture in order to activate their schemata.
When the pupils have read a text (silently), they
can be asked to do the related tasks; for
example, to answer comprehension questions.
The pupils can be asked to work in pairs to
check their answers before they report them to
their teacher (The Presentation Stage).
Many teachers prefer to teach the whole
class together since they consider that they do
not have enough time for pair work and group
work. They believe that they need to control
their pupils and correct their mistakes. These
teachers make sure that their pupils practice the
language and that they can perform well when
they are tested in the examinations. Whole class
activities are teacher controlled and promote
accuracy (The Practice Stage).
On the other hand there are teachers
who believe that their pupils should spend most
of their time working in pairs or groups because
this is how they learn best. Pupils need
opportunities to use the language themselves.
Pair and group work is learner-directed and
promotes fluency work (The Production
Stage). Obviously teachers should give the
pupils practice in grammar and vocabulary
(accuracy work) and offer opportunities to use
the language (fluency work) through a wide
range of activities which will motivate them.
The topic which was presented initially can

involve further discussion and lead to
homework or a small project which
incorporates extra reading, a visit to a local
shop, etc. (The Follow-up Stage).
Classroom Activites
The following classroom activities are
built around the aim(s) and the procedures the
teacher always need to prepare for his/her
activities. They cater for pupils with different
intelligences such as (a) verbal-linguistic (b)
logical-mathematical (c) visual-spatial (d)
musical (e) bodily-kinesthetic (f) interpersonal
(g) intrapersonal and (h) naturalistic.
Activity 1:
‘Walking Dictation’
This activity motivates pupils who are
kinesthetic but it also contributes to the abilities
of the visual and auditory pupil.
Aims:
(a) to revise two reading texts
(b) to achieve accuracy in writing through
dictation
Procedures:
(a) T sticks the two texts (see below)
outside the class
(b) Pupils are divided into two pairs /
groups
(c) T gives clear instructions
(d) Each pupil is invited to go to the text,
read one sentence, memorise it, go to
his/her classmate and dictate it
(e) T observes the progress of the task
(f) Pupils alternate roles till the end
(g) T keeps the time
(h) Pupils crosscheck their dictations
(i) T announces the winning pair / group
(toffees can be distributed).
TEXT I
Oscar lives in the Andes Mountains of Peru.
His father has got a farm. Oscar helps him with
the sheep. There is no water on their farm. His
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mother washes their clothes in the river. She
also makes tortillas with potatoes, hot peppers
and lemon. They all eat dinner together. On
Sunday mornings the whole family goes to
church.
TEXT II
Pauline is from Malaysia. Her family lives in a
very small house. Pauline sleeps in the same
room with her sisters and brothers. In the
morning she goes to school. Then she helps her
mother in the kitchen. She loves swimming in
the river near their village. Her father goes
fishing there, too. Her mother is a happy
housewife.
Source: Funway English 2 – E’ Class: page 32
(8 sentences; 59 words)

Listening
Listen to a telephone conversation. A girl wants
to speak to Martin, but he’s not there. Complete
the message she leaves for Martin. (You will
hear the conversation twice).
Pupils listen to the conversation and they have
to fill in the missing information in the grid
below:
PHONE MESSAGE
TO: Martin
FROM: …………………………….
PARTY AT: ……………………….
TIME: ………………………………

Activity 2:

‘Interactive Listening’
PLEASE BRING: ………………...

On the basis of a poster which is presented as a
stimulus and a prepared grid, pupils are invited
to prepare and enact a dialogue before they
listen to an authentic text (see below).
Aim:
to help learners listen for a purpose
Procedures:
(a) T asks Pupils to look at a poster as a
stimulus (a girl on one side, a phone in
the middle and a boy on the other side)
(b) Pupils cooperate in order to write the
dialogue between the girl and the boy.
The topic of the conversation is ‘an
invitation to a party’.
(c) T facilitates the progress of pupils
(d) Pupils read out their dialogues
(e) T distributes a handout and plays the
tape
(f) Pupils listen to the tape (twice) in order
to fill in the missing information
(g) Pupils crosscheck their answers
(h) T verifies the correct answer

HER PHONE NO: …………………
Source: Cambridge Key English Test (1997)
London: CUP - page 18. It has slightly been
modified for teaching purposes. The transcript
of the listening is in the Teacher’s book (see
below
Transcript:
MALE:
Hello. 785 3126
ELAINE:
Hello. Could I speak to Martin
please?
MALE:
I’m afraid he’s out at the moment.
Can I take a message for him?
ELAINE:
Yes. Please. My name’s Elaine.
MALE:
How do you spell that?
ELAINE:
E-L-A-I-N-E
MALE:
Right, Elaine. And what’s the
message?
ELAINE:
Tell Martin that the party tonight
is at the Grand Hotel.
I’ll meet him there.
MALE:
Does he know the address?
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ELAINE:
Oh yes. Everyone knows the
Grand Hotel.
MALE:
OK. I’ll tell him.
ELAINE:
And tell him I’ll try to be there at
half past eight.
But I may be a bit late.
MALE:
Oh, I’m sure he won’t mind
waiting. I’ll tell him eight
thirty……. Is there anything else?
ELAINE:
Oh, yes……ask him to bring a
friend.
MALE:
A friend? Oh, good, that could be
me.
ELAINE:
Hmmm……..well………and
please ask him to phone
me if he can’t come.
MALE:
Has he got your phone number?
ELAINE:
It’s 724 5936
MALE:
Right, I’ve got that.
ELAINE: Thanks a lot. Bye.
MALE:
Bye.
(PAUSE)
Now listen again.
(REPEAT)

the activity and then the pupils work in pairs to
execute it.
Aim:
to revise the use of the Simple Present Tense
Procedures:
(a) T models the activity with one of the
pupils who repeats the sentences after
him (by playing the Greek game ‘πάνω
χέρι κάτω χέρι’)
(b) Pupils are divided into pairs and they
practice the use of the Simple Present
Tense by following the model and the
table provided below
(c) T specifies the time available
George says: My friend Theo …

gets up

at 7 o’clock

has his breakfast

at 7.30

Key:

goes to school

at 8 o’clock

PHONE MESSAGE

plays in
playground

TO: Martin
FROM: Elaine

in
the
morning

the at 10.30
at 2 o’clock
at midday

eats his lunch
at 5 o’clock

PARTY AT: Grand Hotel

visits his friend
Peter
at 7.30

in
the
afternoon

TIME: 8.30

watches TV

at 10.00 o’clock

in
the
evening

PLEASE BRING: a friend

brushes his teeth

at 10.30

HER PHONE NO: 724 59 36

goes to bed

at night

Activity 3:
‘Revising Grammar’
This activity involves pupils in the revision of
the Simple Present Tense. The teacher models
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Mary says: My friend Anne

in
the
afternoon

watches TV

in
the
evening

brushes
teeth
goes to bed

at 7.30

her at
10.00
o’clock
at night
at 10.30

This activity is based on the repetitiveness of
the movement of the hands and is indicative of
the main use of the Simple Present Tense (i.e.,
it is used for something which is used
repetitively in the present).
Activity 4:

Pupils’ card

a

‘Recycling Vocabulary’

This activity invites pupils to revise vocabulary
in a creative and playful way.

b

B---

B-----

b---

b-----

Name of an
object

visits her friend at 5 o’clock
Susan

armchair

at midday

Fruit /
Vegetable

at 2 o’clock

Apricot

eats her lunch

Animal

plays in the at 10.30
playground

antelope

at 8 o’clock

City

goes to school

Athens

her at 7.30

which has been taught (eg., animals, vegetables,
furniture, parts of the body, fruit, clothes, etc).
(b) T divides pupils into groups of five.
(c) T writes a letter from the alphabet (eg., a) on
the BB.
(d) T asks pupils to write words starting with
the given letter of the alphabet in each category.
Then a second letter (e.g., b) is given (at
random).
(e) Now each team has to compile 5 sentences
using some of the words just mentioned for
each category.
(f) Then one pupil from each team writes their
sentence on the blackboard. After each sentence
has been written on the BB, the other teams
judge whether it is correct or not. The winning
team is the first to have written 5 correct
sentences.
(g) The teacher congratulates the winning team
and distributes toffees to all.

Name
Of a person

in
the
morning

Anthony

has
breakfast

at 7 o’clock

LETER

gets up

b-------

Aim:
to revise vocabulary previously taught
Procedures:
(a) T chooses a lexical category (noun,
adjective, verb, adverb) or a grammatical
category (preposition, pronoun) or vocabulary
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The following chart can be used by the teacher
to record the progress of his/her pupils:

Teams

Points

it is always worth writing down your lesson
plan because
(a) it is something to refer to in
times of fatigue
(b) it is a record of what you have
done to be used in the following
year

A
References:
B

C

D

Conclusions
Concluding the present article we would like to
mention that with experience your lessons and
the activities would be more balanced and
focused. Yet, you should always know in
advance:
a. the sequence of the activities to be
presented
b. the examples and vocabulary to be used
c. the questions to be asked
d. the method to be used (deductive when learners are taught rules and then
they apply these rules when they use the
language or inductive - when learners
are left to discover the rules from their
experience of using the language), and
e. the teaching aids (visuals, recordings,
etc) to be used.
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A variety of activities which encourage pupils
to be involved in the process of learning will
keep pupils attentive and interested. Being able
to judge how long each activity will take comes
with experience. Lesson plans cannot be rigidly
enforced because unforeseen problem arise. Yet
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DEVELOPING CROSS-CURRICULAR THEMATIC
UNITS IN THE EFL CLASS:
RATIONALE, EXPECTED OUTCOMES & PROCEDURE
Nikie Kefalourou (M.Ed.), EFL Teacher at 3rd Junior Secondary School of Pyrgos

A. DEFINING THE CROSSCURRICULAR APPROACH
The cross-curricular approach refers to a
way of teaching and planning the curriculum
according to which discrete subjects are
interrelated in the context of a chosen theme or
topic which can be explored “through the lenses
of two or more subject areas”. Thus, thematic
associations and relationships among the
different and previously discrete subjects are
established in a manner that helps connect the
students’ current and past experiences, the
microcosm of the school to the real world
(Beane, 2004:1 ; Roberts and Kellough, 2004:
5). Such a curriculum, which is usually referred
to in the bibliography as “integrated”, stands in
contrast to the traditional, subject-bound
curriculum.
Integrated curriculum
traditional, subject-bound curriculum

#

B. RATIONALE BEHIND ASSUMING
THE
CROSS-CURRICULAR
APPROACH
Today’s interest in the cross-curricular
approach is generated from a wide range of
sources:
 The needs of the modern society and
workplace
• Modern society is characterized by
accelerating forces of economic,
technological, and social change that
have been underway for almost a
century now.

Our era has been signaled as the Era of
Information Explosion, due to the
• advances made in the field of
communications
and
information
technology.
• The roles and abilities required by
modern employees have been transformed.
Apart from being computer-literate, they
should learn a variety of other ways in which
knowledge can be acquired, such as through
viewing, observing, questioning, listening and
reading. They should also develop the skills
of reasoning and critical thinking, analyzing,
investigating and manipulating more and
more sophisticated strategies to address and
solve work-related problems. Moreover, it is
imperative that they learn to cooperate and
work effectively with others, without the
encumbrances of ignorance, bias or prejudice
(Matsagouras, 2003: 43-47).
It is argued that the traditional Greek
curriculum for secondary education structured
as it is around discrete, disconnected subjects
offers knowledge in piecemeal chunks which
students are incapable of relating to each other
or to the reality they live in. So, the
Pedagogical Institute proceeded to the
reformation of the traditional Greek curriculum
on the basis of cross-curricular thematic
instruction. The backbone of the new
curriculum is the unification of knowledge
around themes, topics, issues derived from the
domain of students’ interests, experiences and
needs as future citizens of this world. Such an
•
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integrated
curriculum
can undoubtedly
contribute to developing the sort of individuals
that will be able to meet the challenges and
complexities of the modern world, as those
were described above.
 Recent theories of learning and teaching
The core of the cross-curricular approach
seems to have been influenced by recent
theories of learning and teaching, all of which
lay emphasis on a holistic, cognitive and social
approach to learning.
Recent research in cognitive science,c.
experiential learning and constructivism showsd.
that learners are instrumental in building up and
constructing new knowledge on the basis of
pre-existing schemata. The teacher, no longer a
knowledge-transmitter, acts as a coach or a
mentor, guiding learners through this processe.
and providing the appropriate opportunities for
learning through exploring, experimenting and It
problem solving. The students, no longer
passive recipients of knowledge, emerge as
active seekers of it, who will gradually grow
into independent, self-directed learners
(Matsagouras, 2003:36-38).
D.
C. BASIC PRINCIPLES UNDERLYING
THE CROSS-CURRICULAR APPROACH
a.The principle of paedocentrism.
According to this principle the young learner is
actively involved in the process of learning and
knowledge acquisition in a range of ways.

ideas, resolve conflicts that may arise, to reach
consensus and plan a common course of action
(Matsagouras, 2003:109 ; Haritou, 2004:25 ;
Crandal, 1994:4).
b. The principle of discovery learning
Learners assist their learning and develop
cognitively when they are given the chance to
search, to inquire, to explore new concepts and
ideas, to try to come up with solutions to
problematic situations (Matsagouras, 2003:109 ;
FEK 1366, 18-10-01:18).
d. Experiential learning
Students learn by critically reflecting on the newly
acquired knowledge, by applying it and
experimenting with it. In other words, they learn by
doing (FEK 1366, 18-10-01:19; Curtis, 1997:1-5 ;
Crandall, 1994:4).
f. Holistic approach to learning
It supports the wholehearted involvement of the
individual learner in the learning process. In other
words, the learning process should enable learners
to engage cognitively, emotionally and physically.
D. THE OUTCOMES CROSS-CURRICULAR
TEACHING IS EXPECTED TO HAVE ON
STUDENTS, TEACHERS AND THE SCHOOL
UNIT
What are the positive effects that crosscurricular teaching is expected to have?

The principle of cooperative learning
Learning is achieved by providing learners the
opportunity to work in pairs or in large
heterogeneous groups, to share tasks and
responsibilities, to discuss, negotiate, exchange

20
ΕΠΙΣΤΗΜΟΝΙΚΟ ΚΑΙ ΕΝΗΜΕΡΩΤΙΚΟ ΠΕΡΙΟ∆ΙΚΟ
ΚΑΘΗΓΗΤΩΝ ΑΓΓΛΙΚΗΣ ΓΛΩΣΣΑΣ ΣΤΗ ∆ΗΜΟΣΙΑ ΕΚΠΑΙ∆ΕΥΣΗ
∆ΥΤΙΚΗΣ ΕΛΛΑ∆ΑΣ

English Matters
ON THE STUDENTS
 By establishing thematic links between English and other subject areas, they
simultaneously expand their knowledge of English and deepen their understanding of
other areas of knowledge ( Pally, 2004:6-14).
 “Students solve problems in ways that parallel human experience”, thus, also reinforcing
the skills of reasoning and critical thinking (Roberts and Kellough, 2004: 10).
 It enables students to research bigger ideas and inquire deeply.
 It increases student motivation to learn.
 It promotes collaborative action and responsibility for learning.
 It also fosters autonomous learning. Engaging learners in “learning how to learn”
techniques enables them to grow into self-reliant and regulated learners, highly
accountable for their own learning (Dickinson & Carver, 1980:1-7).
 It grants all learners the opportunity to participate in the learning process, regardless of
the level of their linguistic or cognitive development.

ON THE TEACHERS AND THE SCHOOL UNIT
 It is expected that the role of English language instructors in Greek schools,
which is usually considered secondary, will be upgraded (Pally, 2004:7).
 It provides teachers the unique opportunity to share ideas with an experienced
colleague. It is stimulating and empowering to learn new teaching techniques
(Moore et al, 2004:5).
 Joining forces for the accomplishment of a common goal heightens the
feelings of comradeship, collegiality and solidarity among members of the
teaching staff. It also increases the sense of tolerance and respect for the other.
 It invigorates the English teachers’ and students’ relationship. The teacher’s
role is redefined and students recognize how instrumental this new role is in
guiding and coaching them through the new teaching and learning procedures
(Katranzopoulou- Adamopoulou, 2000:18).
 It betters classroom and school atmosphere, which becomes friendlier, more
open and family-like, thus strengthening the spirit of cooperation.
 Regarding the school unit, it is no longer viewed as a closed, self-contained
and microcosmic community. By establishing thematic associations with the
world out of it, it opens up, broadens its scope and gets connected to the real
world, its problems, needs and requirements. It also gets linked to the job
market, thus promoting students’ career preparation.

E. HOW TO ORGANISE CROSSTHEMATIC UNITS IN THE EFL
CLASSROOM

The recent move towards more integrated
curricula and cross-thematic instruction has
renewed interest in the project-based approach
as it serves their educational goals and offers
21
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the methodological framework through which
they can be achieved.
Essential steps in developing cross-thematic
units include the following phases:
PHASE 1: GETTING STARTED
• Select a topic
Certain criteria have to be considered when
selecting a topic.
Is the chosen topic one that has…
A link to real-life issues and experiences?
Interest and motivation for the students?
Educational value?
A link to the official state curriculum goals?
Broad scope to allow for the integration of
various disciplines?
A proper length?
Materials and resources?
•

Develop focus questions to identify the
associated subtopics and the other
disciplines that will help examining the
chosen topic.

HOW?
Draw a large wheel on the board with the theme
written in the center of it and some diameter
lines (spokes).
OPTION 1
Have the students come up with questions
about what they want to know about the topic.
Write the questions at the end of each line and
group similar questions. Then, have students
think which subject/s could provide answers to
these questions and put those subjects on the
board above the related questions. Also, have
the students tell you what they can do to answer
these questions.
OPTION 2
Prompt the students to come up with questions
about the theme from the point of view of

people dealing with different disciplines. For
example, ask the students “What would a
historian / a language teacher / a mathematician
/ a biologist / an artist / a music teacher teach
you or tell you about this topic? How would
these people approach the topic?” In this way,
you will be able to determine the many
different perspectives from which the topic can
be researched.
PHASE 2: PLANNING THE PROJECT
Set the specific objectives to be achieved
and plan the course of action to be
undertaken.
• Teacher and students work together to
identify activities in a logical sequence, to
identify persons and places that can
contribute to their better understanding of
the topic.
• Different groups are formed and,
depending on the aspect they have chosen
to work on, the related activities are
assigned.
• Establish and write important dates such
as deadlines for having certain material
prepared, the date of the culminating
activity
There is a plethora of activities that teacher and
students can resort to depending on the topic
and the time available, the age and skills of the
students. Most of these activities encourage the
full use of learners’ most learning modalities –
auditory, visual, tactile, and kinesthetic – which
often results in effective and long lasting
learning.
 Gathering and sorting out data of any
form.
 Consulting a variety of resources that
can provide data of any form related to
the topic. These resources, which can be
suggested either by the teacher or the
students themselves can be other subject
textbooks of the syllabus of that class,
encyclopedias,
literature
books,
22
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newspapers, magazines or any other
printed
sources,
Internet
sites,
educational or other CD-ROMs,
video/audiotapes, CDs e.t.c.. It is
advisable that there is a balance between
Greek and English resources, depending
on the level of difficulty.
Constructing questionnaires, analyzing
data collected and presenting it in the
form of charts, tables, graphs using
appropriate computer programs such as
Excel or the word-processor.
Conducting interviews of experts or
anybody that can yield important
information
Summarizing and writing reports or
related articles on their findings.
Organizing field trips.
Inviting guest speakers and listening to
them talk about their topic.
Writing letters, using electronic mail.
Making drawings, paintings or other
constructions.
Preparing a short or long theatrical play,
a video or a CD-ROM
Consulting dictionaries and working on
new vocabulary encountered.

PHASE 3: GETTING TO WORK
•
•

•

Students carry out the designated
activities.
Group or individual work is
possible to take place both inside
or outside of the school.
Teachers monitor students’
work,
provide
help
and
guidance.

PHASE 4: DEBRIEFING, PRESENTING
and EVALUATING THE PROJECT
This is the pre-ultimate phase of the project,
which involves:
• The culminating activity

•

Evaluation of the outcome of the
students’ work and of the whole
procedure.

PHASE 5: DOING FOLLOW-UP
LANGUAGE WORK
The teacher can prepare a range of
consciousness-raising activities focusing on
theme-related language patterns encountered
during the project and worth working on.
EXAMPLE OF A PROJECT
AIDS / HIV : LEARN, ENGAGE, CHANGE
The idea for this cross-thematic unit came from
• A text in the English coursebook “The
Leaders”of the students of C class
talking about Doctors without Borders
and their action
• UNICEF’s educational package for
schools or anyone who would like to
organize a series of lessons around the
topic of AIDS (downloadable at
• December 1st: International AIDS Day
GENERAL AIMS
•

•

•

To inform students about AIDS and
HIV, the characteristics of the disease,
the ways it is transmitted to people,
ways of avoiding infection
To develop a better understanding of
HIV and AIDS, sexuality and
relationships in order to avoid risky
behaviours in their life.
To raise awareness of the impact of HIV
and AIDS on children, thus sensitizing
children, young people and adults to
take action in order to protect, care and
advocate for children affected by HIV
and AIDS.
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To sensitize students to the issues of
social racism and discrimination against
people affected by AIDS.
• To enrich their linguistic repertoire with
topic- related lexis.
• To involve the learners in a range of
activities, activating a range of learning
styles.
Class: 3rd grade of Junior High school
Time: depends on the number of activities and
the extent of the project
Timetable Fit: it is preferable to arrange this
cross-thematic unit during October and
November so that it can be presented on the 1st
of December, the World AIDS day
Presentation Modes: The culminating
activity/activities can be presented to other
classes, the teaching staff, the parents, other
schools, the whole of the local community.
Materials and Resources: Biology book,
information pack downloaded from the website
of UNICEF, tape and lyrics of the song “The
streets of Philadelphia”, worksheets prepared
by
the
teacher,
Internet,
computers,
photocopier, dictionaries, etc.
•

SUGGESTED
PROJECT

PROCEDURE

OF

•
•

•

•

•

•

THE

 LESSON 1: How is the virus spread? –
How can we avoid infection?
Students have already studied the relevant unit
from the biology book giving basic facts about
HIV and AIDS. Students are given a set of
statements concerning the first question to
identify as TRUE or FALSE.
• Students deal with any unknown or
specialized vocabulary.
• Reading input in English prepared by
the teachers is given out to students to
verify their ideas about the statements.
• Students discuss about the poster they
are going to prepare

•

•

•

•

 LESSON 2: What is happening in
our world? What is currently being
done by children?
Divide students in 5 groups of 4-5
children each.
4 groups are given case studies – that is
real stories related to AIDS told by
children – and 1 group is given a twopage overview with general statistics on
the global spread of AIDS and HIV
All groups study their reading input and
summarize the information in it in order
to present it to the rest of the groups.
A whole group discussion follows and
students decide on the pieces of
information that can be included in the
leaflet.
 LESSON 3: What is our attitude
towards people or children affected by
AIDS/ HIV?
Students listen to the song “The streets
of Philadelphia” and do a fill-in-thegaps task
Students talk about the issues of social
racism and discrimination against
people infected by AIDS arising from
the song.
Students
create
a
questionnaire
concerning people’s attitudes towards
AIDS victims which is distributed to
parents, teachers, fellow students.
Questionnaire results are drawn and
conclusions are reached.
 LESSON 4: A Hymn to love
Students find and study poems or
literary texts talking about the issue of
love.
Students find and listen to other songs,
English or Greek, singing about love or
other related issues.
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•

•

•

•

•

Students discuss the issues of love and
relationships as well as the importance
of holding a responsible attitude
towards AIDS.
 LESSON 5: What can we do?
Students prepare the culminating
activity/ activities they are going to
organize. These can be anything of the
following:
A bilingual leaflet with information and
general facts about the issue that can be
distributed to all their fellow-students,
to their teachers, parents as well as to
students of other schools
A bilingual poster with schematic
presentation of how the virus is spread
and of how to avoid infection that can
be put up in all classrooms of their
school or in other schools too
On the 1st of December organize a
world Aids day and invite a doctor at
school to talk about the ways the virus
is spread and how we can be protected.

B) Biology
• Study the relevant part of their
biology book (pp.62-63) to enhance
their understanding of HIV and
AIDS.
C) Greek language and literature
• Find poems or literary texts talking
about the issue of love.
D) Music
• Listen to an English ballad “ The
Streets of Philadelphia” talking about
the problem of racism and
discrimination against AIDS victims
• Find other songs, English or Greek,
singing about love or other related
issues
E) Art
• Create a leaflet with information and
general facts about the issue
• Create a poster with schematic
presentation of how the virus is
spread and of how to avoid infection

CROSS-CURRICULAR LINKS
A) English language teaching
•
•
•
•

•

Expand their vocabulary banks with
topic-related vocabulary
Develop reading skills: scanning,
summarizing data and synthesizing it
Develop listening skills: listening for
specific information
Develop speaking skills: expressing
opinions, suggesting ways of
avoiding infection
Develop writing skills: using
information from the reading input to
prepare a leaflet

F) Information Technology
• Use the internet to access relevant
information
• Use the computer to create the above
mentioned leaflet or poster
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IMPLEMENTATION OF NEEDS ANALYSIS IN A JUNIOR HIGH SCHOOL
CLASSROOM
Maria Moraiti (M/Ed.), EFL teacher
Needs analysis is a continual process (at
the beginning, during or at the end of a course)
which takes place throughout the course
influencing learners’ placement, curriculum
design, material construction and teaching
approaches, assessing progress and dictating
changes and improvements, promoting a
negotiated and flexible syllabus.
Although needs analysis comes from the
field of English for Specific Purposes (ESP)
and is rarely applied in General English
classrooms, it can also be fundamental in the
latter (Richards, 1992:10) as a means of gaining
qualitative and not only quantitative
information (as it usually happens with tests of
any kind) concerning the students. In this way,
there is effort to become more learner-centred
so as to discover the students’ perceptions of
learning and, more specifically, language
learning, of themselves and the others, their
desires, wants or lacks as well as their
evaluation. Consequently, engagement and
motivation is increased, self-assessment is
promoted, deficiencies are detected for remedy,
and learners become participants and not just
recipients (Allwright, 1982:24).
The sample needs analysis presented
here has been chosen to be conducted at the
beginning of the school year in the third grade
of a junior high school so that it can provide
greater input for the selection of the teaching
material and goals and objectives can be shaped
and refined rather than predetermined (Nunan,
1988:5). Needless to say that the teacher may
provide any help when required during its
completion.
Thus, it is necessary, before deciding
what to teach, to create learners’ profiles based
on data from their perspective concerning - their

requirements in terms of communicative
purpose, setting and activities, - the literacy
context in which they live or work or aspire to
(as much as possible), - what they expect to gain
from the programme, - how they learn better, what they already know and can do with the
target language, focusing more on their abilities
and accomplishments and not on their
deficiencies.
For this reason, first, it would be helpful to
focus on some basic questions which will lead us
to the construction and conduct of it: why, whose,
who, what, how, when, where (Jordan, 1997:23).
West (1994) and Dudley-Evans (1998)
describe the following types of needs analysis: a.
a target situation analysis, covering mostly
objective needs and giving priorities to register
analysis, skills development, situation as well as
grammatical specification, although it is a bit
impractical and it does not address subjective
requirements or what is already known, and,
also, it is difficult to predict accurately future
situations, b. a deficiency analysis (following
Allwright’s method, 1982) comes to supplement
the above one by focusing on existing and target
proficiency, even though the gap may be too big
to bridge and conflicts may arise making the
syllabus design too complicated, c. a strategy
one, trying to establish learners’ preferred ways
of learning so as to develop materials and follow
approaches that would facilitate them, although
there may be a mismatch between the learners’
expectations and the teacher’s interpretations, d.
a means one, specifying external factors which
could hinder the course, and, e. a present
situation one, focusing on the trainees current
skills and language use, though they may not be
fully aware of them and there may be clash
between their present wants and future needs.
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With the present questionnaire, given just
as an example (p. 3- 7), there has been effort to
cover all the above types of analysis so as to
gather as much data as possible. In this way it is
believed that foreign language education will
become more learner-centred, more adaptable
to individualities and, the most important, more
humanistic.
Needs analysis questionnaire (sample for the
third grade of junior high school)
A. Personal information - Fill in your
personal information by ticking the boxes or
filling the gaps.
1. Sex: Male
Female
2. Age: …
3. Nationality: Greek
Other: …
4. English studies: private home tuition
private language school
state school
any of the above ( please
specify)
5. Level of English: beginner elementary
pre-intermediate intermediate
upper-intermediate advanced
6. Are you a(n) … holder? First Certificate of
Cambridge University (FCE)
Examination
for the Certificate of Competency in English of
Michigan University (ECCE) State certificate
other (please specify)
B. Motivational profile – here there is an
effort to find your reasons for learning English,
your attitude towards success at school and
your feelings towards the English lessons.
You may choose by circling more than one
answer here.
1. I learn English because:
a. I like and enjoy it
b. I think I will need it later in my life (for my
job, my studies etc)

c. My parents force me to
d. It is in my school curriculum and I want
good grades
e. I would like to study, live or work in Britian
f. All my friends do
g. I can travel to other countries
h. English is an important world language
i. Any of the above (please specify)
j.
Other
(please
specify)
…………………………..
2. How important is it for you to succeed at
school?
Circle the number which better corresponds to
you. The higher the number the more important
your success is to you.
1 2 3 4 5
3. How do you feel about the English lessons at
school? Circle the answer which best
corresponds to you. You may add anything that
you like.
1. I find them boring
2. I do not like them but I have to study it for
the grades.
3. I find them interesting.
4. other (please specify) ………………………
C. Present situation analysis – here there is an
effort to find your preferences and likes and
your attitude towards your homework and your
coursebook. Fill in the following questions
with your personal answers as sincerely as
possible by circling or answering the questions.
You may add your own answers too.
1. What are your hobbies? ……………………
2. Do you read books in your free time? No 
Yes . If yes, how often: once a year every
six months once a month and what kind of
books do you prefer?
………………………………………….
2. Do you read magazines or newspapers? If
yes, what kind of them and how often?
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…………………………………………………
…………………………………………………
3. Your English homework (you can circle
more then one):
a. is always done
b. is done only when there is enough time
c. is done but you feel you do not benefit
from it
d. is not usually done
4. What do you like \dislike most in your
course book?
a. its story
b. its activities
c. its texts
d. its pictures
e. its exercises
f. other ( specify ) ………………………
5. What would you change in your English
sessions?
a. the coursebook
b. the way of teaching
c. no changes
6.Are you exposed to English outside
classroom (TV, radio, books, native speakers)?
Yes…
No…

(where

exactly?)

b. computer
c. texts
d. learning vocabulary
e. a lot of homework
f. writing
g. listening to the cassette
h. other (please specify)
………………………….
3. When you find an unknown word what do
you usually do?
a. guess its meaning from the context
b. look it up in a dictionary
c. ignore it
d. other ( specify )
…………………………
4. Do you ask questions if you do not
understand?
Yes …
No …
5. Do you learn better when you:
a. study in a group ?
b. study alone ?
c. other ………………………..
6. You like doing (please tick more than one if
you want):

……………….

D. Learning situation and profile - here there
is an effort to find the way you learn best and
the strategies you employ when learning. You
may choose more than one answer here or you
may add your own answers.
1. I understand things better when I (you can
underline more than one):
a. hear
b. see
c. touch
d. act
e. do
f. other ( specify )
…………………………
2.Do you like to learn through?
a. grammar

a. Projects
b. Grammar exercises
c. Practicing dialogues
d. Practicing accent/speech
e. Reading
f. Writing texts
g. Listening
h. Watching video
i. other (please specify)……
7. What is the most helpful technique in
understanding new words?
a. translation
b. pictures
c. explanation in English
d. synonyms
e. more than one (please
specify)……………………….
28

ΕΠΙΣΤΗΜΟΝΙΚΟ ΚΑΙ ΕΝΗΜΕΡΩΤΙΚΟ ΠΕΡΙΟ∆ΙΚΟ
ΚΑΘΗΓΗΤΩΝ ΑΓΓΛΙΚΗΣ ΓΛΩΣΣΑΣ ΣΤΗ ∆ΗΜΟΣΙΑ ΕΚΠΑΙ∆ΕΥΣΗ
∆ΥΤΙΚΗΣ ΕΛΛΑ∆ΑΣ

English Matters

f. other (please
specify)……………………………
8. Which form of correction do you prefer?
a. by the teacher ( immediate or delayed)
b. by your peers
9. Do you wish you had more time to think
before you speak?
Usually sometimes
never don’t know
10.Do you like to learn new grammar rules,
words etc by heart? Usually
sometimes never don’t know
11. Do you hate making mistakes? Usually
sometimes never don’t know
E. Deficiency analysis - fill in the gaps as
sincerely as possible so as to be able to find any
possible weaknesses, difficulties and problems.
You may choose more than one answer or add
your own answers.
1.Indicate the degree of difficulty you have in
each of the following situations writing N
(none), S (some), L (lots):
a. quick reading (books, internet etc) …
b. taking notes …
c. formal writing (articles, reports etc) …
d. informal writing ( e-mails, memos etc) …
e. using dictionaries …
f. participating in informal dialogues ( with
friends ) …
g. participating in formal discussions (
panels etc) …
h. listening …
i. understanding TV, video …
j. understanding grammar rules and doing
the exercises …
k. writing projects …
l. other (please specify)…………………
Sources: Allwright, 1982; Nunan, 1988;
Marti-Viano & Orquin, 1982;Ellis&Sinclair,

1989;Seedhouse, 1995; Munby, 1977;
Locastro, 2001; Hutchinson &Waters, 1987
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WORD PROCESSING AND WRITING SKILLS IN THE EFL CLASSROOM
Marisa Christopoulou (M.Ed.), EFL teacher
INTRODUCTION
This paper presents a computer-based
lesson on the development of writing skills that
can be implemented with intermediate/upperintermediate students. The lesson deals with
one of the most useful, common and accepted
uses of computer-based technology for foreign
language learning today, Word Processing
(Hardisty & Windeatt, 1989; Hyland, 1993;
Warschauer, 1996).
CLASSROOM
EXPLOITATION
OF
WORD PROCESSING
The word processor is a programme,
which is usually part of the computer when we
buy it. It empowers learners to use or
understand language and therefore can be used
as a tool that is as a writing machine in the
classroom alongside a teacher (Fortescue &
Jones, 1987; Warschauer, 1996; Levy, 1997). It
brings the real world into the classroom by
allowing learners to do things they do
elsewhere (write, store and print data, etc.);
therefore, the tasks learners perform through it
are seen as authentic. Word-processing tasks
develop keyboard familiarity and confidence,
while at the same time provide meaningful
focus on language practice tasks.
The production of written language
makes lots of demands upon writers and for this
reason, students usually view writing as a rather
unpleasant experience. The word processor
facilitates the writing process and improves the
quality of learners' writing (Neu & Scarcella,
1991; Sullivan & Pratt, 1996). The benefits it
offers to authors are numerous: 1) Its various
functions (deleting, highlighting and overtyping, spell/grammar checking, moving,
cutting, pasting, etc.) make lighter work of the
actual physical process and focus learners'

attention on particular textual aspects
(structuring, linking, spell-checking, etc.). 2) It
encourages "experimentation and risk taking"
enabling the production of many drafts
(Cochran-Smith, 1991: 134). 3) The easy
editing encourages redrafting and focusing on
content, while the public nature of screen
provides an immediate reading audience for
students (Piper, 1987: 122-124). 4) It requires
less keeping space and enables the production
of text that has a clear appearance, is not
permanent and is easily transferred to the paper
through the printing process.
Teachers play a significant role in
integrating computer work into classroom
work, as computers are more effective when
used in an integrated approach (Fortescue &
Jones, 1987; Hyland, 1993). Consequently,
word-processing tasks should be embedded into
a multi-skill, language-learning environment.
Finally, familiarisation with the keyboard and
the word processor is important (New &
Scarcella, 1991; Hyland, 1993).
PRESENTATION OF THE LESSON
1. AIM:
To practise writing skills/strategies utilising the
functions of the word processing programme.
2. OBJECTIVES:
 Students are expected to: 1. Collaborate
and interact around the computer, working in
pairs. 2. Exchange information about the topic
orally (Task 1). 3. Read a text to understand the
gist (Task 2). 4. Re-read the text to complete
(and decorate) a poster typing information in
note form (Task 3). 5. Plan, draft, check and
print an article (Task 4). 6. Correct each other’s
article (Task 5). 6. Edit, save and print the final
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draft (Task 6). 7. Select the best article for the
school newspaper (Task7).
The Teacher is expected to: 1. Introduce
learners to the lesson topic, build their
background knowledge and elicit/teach
vocabulary/ideas related to the following tasks
(Task 1). 2. Enable practice of reading for the
gist (Task 2). 3. Involve students in an
information-transfer reading task with which
they practise scanning for information, note
taking, typing short phrases on the Word
processor and (possibly) colouring, shading &
inserting a picture (Task 3). 4. Involve learners
in a guided writing task providing practice in
article drafting, extensive typing on the word
processor, spell/grammar checking and saving
(Task 4). 5. Allow students to practise printing,
as well as exchange ideas and receive/provide
feedback on their texts developing an
awareness of audience (Task 5). 6. Enable
learners to practise text redrafting, evaluating,
editing, spell/grammar checking, saving on
hard/floppy disc and printing; as well as,
motivate them through a realistic purpose
(competition for the school newspaper) (Task
6). 7. Enable learners to achieve their writing
purpose and reward their efforts (Task 7).
3. MATERIALS / TEACHING AIDS:
 Hardware: 1) one computer per two
learners (if feasible) & 2) a printer.
 Software: 1) a word-processing programme
& 2) a standard 1.4 floppy disc.
 Materials: authentic text (newspaper article
- downloaded from the Internet) & tasks.
 Blackboard, notice board & (optional)
students' notebooks.
4. STUDENTS, TIME & COMPUTER
KNOWLEDGE:
Learners:
Intermediate/upper-intermediate
level, learning General English as a Foreign
Language.

 Time: Approximately 80 minutes (two
teaching sessions).
 Computer Knowledge: Basic use of the
word processor.
5.
TEACHER
PREPARATION
&
INSTRUCTIONS:
 Prepare the worksheet, typing it on the
word processor and loading it either on
a floppy disc or on the hard disc of
students' computers.
 In the classroom, have students sit in
pairs (if it is feasible) around the
computers, matching carefully weaker
with stronger learners. Then, ask them
to open the worksheet clicking on the
specific Word file (you can name it
“Science News” for instance).
Throughout the lesson, make sure students
alternate at the keyboard.

6. WORKSHEET:
Work in pairs at the computer. Exchange ideas
with your partner using the target language and
take it in turns when using the word processor
A. Pre - Computer Work:
 (
: 5')  What do you know about
dinosaurs? Exchange information with your
partner and the class.
 (
: 10')  Read the next newspaper article
about dinosaurs taken from The Times. What
information does it present? Exchange ideas
with your partner, the class and the teacher.
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SCIENCE NEWS
June 1, 2001

A Big Bone Discovery

Weighing in at around 65 tons and standing nearly 100 feet tall, a new dinosaur called "Paralititan (pah-ral-ihTY-tan) stromeri" is the second largest creature ever to walk the Earth. But no one knew it even existed until
scientists yesterday announced they discovered its giant remains in Egypt's Sahara Desert.
Sizing Up The Paralititian
Paralititan used its very thick and long neck to eat leaves off of tropical trees. Its front legs were so big they
probably measured 11 feet in length. The dinosaur was as heavy as 15 adult elephants! Paralititan was second in
size only to the Argentinosaurus, a similar kind of dinosaur from South America that weighed more than 100
tons.
What's In a Name?
Where did the name Paralititan stromeri come from? The name Paralititan means "tidal giant," which refers
to the fact that the dinosaur lived close to the sea and its tides, which are changes in the water's surface level. The
word stromeri honors a paleontologist (or dinosaur fossil hunter) named Dr. Ernest Stromer von Reichenbach. Dr.
Stromer made important dinosaur discoveries on the same Egyptian desert land.

A Dinosaur Paradise
Joshua Smith, a paleontologist from the University of Pennsylvania who was on the dinosaur-hunting trip,
says the Paralititan probably lived in a "dinosaur paradise" 90 million years ago. Back then, dinosaurs lived on land
with plenty of trees and fern plants near a warm tropical sea. Scientists learned that a variety of fish, turtles and
sharks lived near the dinosaurs because they found fossils of fish, crabs and crocodile-like species.
Paralititan was found near an Egyptian desert called Bahariya. This oasis is about 185 miles southwest of
Cairo, the capital of Egypt. Scientists knew that at least three very large meat-eating creatures lived in this area of
North Africa 95 million years ago, but they did not know where they found food. Scientists now think the meateaters may have feasted on Paralititan. "This tells us we had really, really big (plant-eating dinosaurs) hanging out
on the coast of North Africa back then," said Smith. To the meat-eaters, he explained, the Paralititian represented "a
90-ton steak." After that kind of meal, nobody needs dessert.
By Dina Maasarani
(The Times)

B. Computer Work :
(
:15') 
Situation: The Natural
History Museum is preparing an advertising
poster to inform the public about the new
dinosaur they will soon display.
Re-read the text and complete the missing
information on the poster to help them. This
information will be useful to you later, when
you produce your own article. Type your
answers on the word processor. If you wish,
decorate the poster as you like: change its
colour, shade, or insert a picture. When you
finish, exchange ideas with the other pairs.

NATURAL HISTORY MUSEUM
We announce the display of a new dinosaur skeleton recently
discovered. The exhibit will remain in our premises for a brief period
between 1st-20th September 2001. Entrance free.
Discovery Area: near the Bahariya Oasis at the _________________ ,
185 miles SW of Cairo, Egypt.
Age: __________ years.
on Earth (after Argentinosaurus).
Weight: ______________.

Height: ______________.

Description: __________ neck, very big front legs (probably
_____________ ).
Food:

(
: 20') 
Situation: The editor of the
school newspaper asked you to write an
article about the discovery of the new
dinosaur skeleton and its display at the
Natural History Museum.
Plan your writing keeping notes and then
type your first draft on the word processor in
about 120 words. Ask for your teacher's help

Size: ______ largest creature

________________________.

Home:

close

to

_________________.
Neighbours: fish, ________ , and sharks.
Enemies: At least 3 very large ________________ who lived in this

area 95 million years ago.

whenever you want, use the spell/grammar
checker and save your text opening a new file
and giving it a filename.
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(
: 15')  Print out your article and
distribute copies to the other pairs and the
teacher. Help each other providing feedback.
Write down anything you think is wrong or
that could be improved upon in terms of both
content and language accuracy.
 (
: 10')  When you receive your text
back, work with your partner and make any
changes you feel are now necessary. Use the
spell/grammar checker, do a final text
revision, save it, make a back-up copy on a
disc and print out a copy. The class will select
the best article for the school newspaper.

C. Post-Computer Work:
 (
: 5)  Pin up your articles on the
notice board for the class to select the best in
the next lesson. As a prize, it will be included
in the school newspaper.

JUSTIFICATION
The lesson is divided in pre-, whileand post-computer work stages for a more
effective learning of language and skills
(Hardisty & Windeatt, 1989). The PreComputer Work tasks (1-2) warm up and
prepare learners by establishing pair
collaboration and interaction in the target
language; activate their content (topic) and
linguistic (vocabulary) schemata (Carrell &
Eisterhold, 1988); and motivate them. With
the Computer-Work tasks (3-6), learners,
utilising the word-processor, develop writing
skills/strategies and practise the stages of the
writing process. Competition among pairs
gives learners an extra motive and a more
realistic purpose. Finally, in the PostComputer Work stage (task 7), learners
achieve their writing purpose.
The lesson exploits the word
processor's intrinsic capabilities to generate
and process text in order to facilitate writing.
The word processor in the classroom plays
both the role of writing tool and becomes a
stimulus for oral/written production among

students (Taylor & Perez, 1989; Warscauer,
1996). Furthermore, as students read the
worksheet on screen (instructions & menus),
they practise "incidental reading" becoming
familiar with computer terminology in
English (Fortescue & Jones, 1987: 31). Two
students per computer allows easy access to
the screen and the keyboard, as well as helps
learners to improve both the content of their
produced work and their writing approach
(Hyland, 1993: 25). Learners' switching in the
role of keyboard operator ensures no pair
member dominates over the other, but both
play an active part (Higgins & Johns, 1984:
35).
Finally, the learning environment
facilitates interaction and collaboration
among learners. The teacher gives students
the freedom to work on their own without
intervening unless requested. S/he organises
the lesson, ensures learners understand task
instructions, explains whatever they request,
acts as sounding board and language advisor,
facilitates, guides, monitors, encourages
learners and notes errors for later feedback on
content and form.
CONCLUSION
The educational application of the
word processor is challenging to both teachers
and learners, while integrating any sort of
computer-based technology in the teaching
context enhances learning and maintains
motivation. To this end, both teachers and
learners need opportunities, encouragement
and training in order to take advantage of the
benefits of computer-assisted language
learning.
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Technology is an intrinsic part of our
everyday lives and there are many potential
benefits of using ICT in learning and
teaching:
•
•

•

•

•

ICT provides new ways for teachers to
teach
ICT enables teachers to be more
creative in their lesson planning, to
pool ideas and develop skills with
others within the school – as well as
through collaboration with other
schools.
ICT can make subjects more
accessible to students and is adaptable
to different learning styles, broadening
their horizons and allowing them to
achieve.
ICT can help students think in a
different way and be more creative in
their problem-solving.
ICT can bring lessons to life!
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INTERNET APPLICATIONS IN ENGLISH LANGUAGE TEACHING
The e-pals project
Georgia Konstantina Lavranou,(M.A.), English teacher

Increasing the students’ intrinsic motivation
patterns through stimulating and overtly
communicative activities has, in the last few
years, become the main focus of attention for
foreign language teachers. Especially in the
case of state schools, whereby teachers find
themselves in the rather awkward position of
being considered as playing a supplementary
rather than an integral part in the foreign
language learning process, the need to
discover ways of regaining the students’
attention, redefining the purpose of language
learning as effective communication and,
thus, resulting in greater levels of success in
the classroom, has become of utmost
importance.
The implementation of information
technology in teaching has been greeted by
both learners and teachers as a mixed
blessing. Having direct access to innumerable
authentic texts and teaching resources, as well
as the opportunity to communicate with
people from all over the world, seem points
strong enough to recommend the use of
computers in the teaching and learning of
several subjects. At the other side of the
spectrum, computer literacy is not that
prevalent, in our country at least, and the
distribution of PC units is quite limited (thus
affecting the PC per person ratio) – a fact
which will necessarily impede the lesson’s
natural flow. Nevertheless, it is part of the
teacher’s enquiring and exploring nature to
venture into novel areas of educational
methodology in an effort to facilitate the
acquisition of knowledge and raise the student
participation rate.
The idea of using the advantages of
information
technology
in
a
very
contemporary and communicative way
through the exchange of e-mails among
students of different countries in their lingua

franca (i.e. English) was first presented to us
in the 2003-2004 seminars for newly
appointed foreign language teachers in
Pyrgos, prefecture of Ilia, by our instructor,
Ms Bessie Yoldasis, M.Ed.. Ms Yoldasis
actually referred to several useful internet
sites, among which www.epals.com and the
global
coalition
site
http://bcsd.k12.ny.us/middle/global/global.ht
m, both of which could be employed by those
seeking partners around the world to either
conduct projects or practice the English
language. What follows is a description of the
e-pals classroom co-operation project and its
application for about six months at the high
school of Kavasila, prefecture of Ilia, where
the author of this report has been serving as a
full-time teacher of English since the
beginning of the academic year 2003-2004.
The internet site www.epals.com was
created under the supervision of the Canadian
Ministry of Education as a modern means of
promoting literacy, communication and
effective learning. It consists of an extensive
database (approximately 93,733) of schoolmember profiles interested in participating in
several e-mail exchange projects aiming at
better
international
relationships
and
intercultural understanding as well as
successful communication. It also provides
extra teacher resources, communication tools
and interesting fora for teachers and students.
E-pals prides itself in being “the world’s
greatest on-line classroom community with
over 4.5 million” student and teacher
memberships. Established in 1996 –according
to the site’s welcome note – it brings together
people in 191 countries as cross-cultural
learning partners and friends.
From the technical point of view, the
requirements are minimal: namely enough
PCs to accommodate the students and, of
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course, a reliable internet service provider.
The students (as well as the instructors) need
not have any advanced knowledge of
computers but the ability to write and send emails, a skill, which can easily and swiftly be
taught. As far as accounts are concerned, the
teacher holds the main school account and
each student has his/her own e-mail address
within the site with their very own password.
However, and this is not a piece of
information which needs to be shared with the
students, all student accounts are monitored
through a filter system installed at the time of
the creation of the initial basic account. In
other words, all e-mails sent to students are
automatically received by the teacher as well
and graded in terms of appropriacy according
to his/her initial choices, so that students are
protected against offensive language or
attachments (or e-mail content). Authoritarian
as this may sound, one can never take enough
precautions when surfing the net.
To initiate exchanges, one has first got
to become a member of e-pals. After entering
the site www.epals.com and choosing the
working language – in our case English –
among a wide variety of choices, one can
either use a registering box that appears on
the right hand side of the page or view the
options on the left hand side and then double
click on the option “Join epals”. This will lead
to the first step of the registration process,
namely that of providing personal data. Basic
information is requested such as first and last
name, date of birth and country of origin,
while what follows is the technical and
security framework of the new main account
of the teacher, including: user name,
password and secret question and answer, in
the usual format of creating e-mail accounts
on the net. All these fields need to be
completed before proceeding to the next step.
There is also a field requesting the
specification of the role of the person creating
the new account (e.g. teacher, principal,
technology
co-ordinator
etc),
thus,
safeguarding users from fraud. Then, it is
essential to carefully study the terms of

service, which are liable to change at the
discretion of the creators of the site. Should
there be any further concerns about privacy
and internet safety, two hyperlinks offer to
clarify queries and users are encouraged to
read through these pages.
The second step of the registration
process involves the creation of the school
profile. First of all, a profile name is
requested, usually the name of the school
taking part in the project, as well as the name
of the teacher responsible for the venture and
creator of the new account. Other information
required is the language of communication,
the age and number of participants and the
school address. The means of communication
also has to be defined since there may be an
option of e-mails, chat, classic letters and
others, depending on the equipment and
facilities that the computer laboratory/school
is provided with. Last but not least, a brief
description-presentation of the school and its
expectations needs to follow so as to attract
the best potential partners possible. A good
idea is to include in the description the
purpose for joining the e-pals community and
the projects the school is interested to
participate in and work on with other
classrooms, which may be some of the
suggested ones on the site or others devised
by members themselves.
At the end of the procedure the whole
profile is submitted and about two days later a
welcoming e-mail from the screening
committee denotes the approval of the new
profile – which was pending until that
moment – and the addition of a new member
to the e-pals community. The profile then
automatically appears in the newest members’
hyperlink on the bottom right side of the
home page to inform older members and
assist in promoting the first exchanges
between members. It is also pasted in the
great database of school profiles for future
reference. If at any time the teacher decides to
temporarily stop participating in the project or
even to withdraw from it, two options next to
the school profile in his own account will
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easily allow him to: 1. Inactivate the account,
which means no new schools will be able to
view the school profile on the database and,
thus, contact the school (while this is still
possible for former contacts); 2. Delete it.
Extra attention needs to be paid on this issue
as the first choice is reversible by clicking on
the activate option and waiting again for
profile approval, whereas the second is
irreversible and final. The teacher is also
responsible for the creation of the students’
monitored accounts via a hyperlink at the
bottom of his inbox. The limitation is 35
accounts and their creation involves
registering user names (e.g. the student’s
name followed by the e-mail server initials as
in mariaka@epals.com), password and secret
question and answer. Filters may be placed on
the accounts at the teacher’s choice and
discretion so as to safeguard students against
inappropriate material.
With reference to suggested projects
one can find topics and issues for further
discussion for all tastes and ages depending
on their level of fluency. A great favourite is
“All About My New Friend” which is about
students introducing themselves, their
hobbies, pets, likes and dislikes and
discovering others with similar or different
tastes. In fact, there is a questionnaire form
on-line to facilitate even the less eloquent and
sociable students in their effort to meet new
friends from other countries. Another big hit
of a project is “The Way We Are” which aims
at breaking cultural barriers and familiarizing
students with different cultures and
communities “promoting tolerance and
respect”.
There,
students
exchange
information and beliefs on everyday or
current contemporary issues and compare and
contrast elements of their own culture to those
of others. A fall addition to the projects’
database, which is of particular interest to
Greek students and teachers, is the celebration
of the Athens 2004 Olympic Games with epals and especially the option referring to
Athens, athletes and events whereby students
can both practice their writing and share their

dreams and the knowledge they acquired
during the event. Finally, other projects of
interest include: e-pals Book Club, where
students talk about their favourite book,
“Holiday Chart”, where students find out
about holidays in other countries and others.
The e-pals co-operation project was
implemented last year at the high school of
Kavasila for an academic period of about six
months. The number of participating students
was 24, i.e. the whole school with no
exception whatsoever. Despite the elementary
level of English in the case of most students,
the results were amazing in the domains of
motivation, participation and adaptation in the
school environment. Students, who previously
showed absolutely no interest in the foreign
language lesson, were suddenly looking
forward to their next exchange and were even
willing to sacrifice some of their breaks in
order to keep up with the load of incoming
messages. A note of caution must be made
here for those who would like to pursue this
e-mail project in the future: most foreign
schools do the projects during both the
foreign language lesson and information
technology so that their students – who also
do not lack the facilities – may communicate
so often or forward so many messages that it
becomes almost impossible for our side to
cope with this situation. So, it might be a
good idea to clarify such issues from the very
first exchanges.
As far as partnerships are concerned,
we communicated with a large number of
students either individual or belonging to a
certain community from very many different
countries such as: Kamil from Ghana, Chaiti
from India, the Lycée Francais in Uruguay,
Alicia from New South Wales in Australia, a
High School in San Antonio, Texas, USA,
Fabiola and her school in Chile and
Kaparescholan in Sweden among others. Our
communication with the Swedish school was
actually extended to sending letters and
photographs. Some of the students have also
exchanged mobile phone numbers with their
peers and I am glad to say that they are still
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communicating quite frequently like true
teenagers.
The projects we dealt with were “All
About My New Friend” and “The Way We
Are” which both offered us useful input on the
similarities and differences in the life of
teenagers worldwide. We found out that we are
not that different after all even though we may
live at the opposite ends of the world. We share
common interests and concerns and we all
cherish and seek quality in our lives. Due to the
fact that the project was conducted at the
threshold of the Athens 2004 Olympic Games
we were more than happy to answer all relevant
questions of our partners and try to transfer the
feeling of expectation and awe we all shared
here in Greece as well as contribute to the
dissemination of the true Olympic Spirit around
the world.
Our exchanges ceased just before the
examination period of June and it was with
regret that we had to say goodbye to the new
friends we had made. A new academic year has
already begun, however, and it looks quite
promising since the first e-mails we received
after the re-activation of our profile were from a
teacher at MP Anatolian High School in Bursa,
Turkey, a High School in Brittany, France and a
Greek teacher from a school in Montreal,
Canada, all requesting e-mail, letter and
material exchange, such as brochures, pictures
and video cassettes.
In conclusion, participating in the e-pals
school community is a unique opportunity for
students and teachers to get in touch with our
global village, break down false beliefs and
stereotypes (which often lead to discrimination)
and forge new friendships while reassessing
and recognizing the value of their own culture
and the importance of communicating through
the use of a lingua franca, such as English.
Despite the drawbacks and limitations, which
refer to computer literacy, level of the students’
language competency, availability of equipment
and the need for extra work, the e-pals

classroom exchange project via the Internet is a
chance that should not be missed.

Online technical help for teachers
Surfing the Net, you can come across three
different sites which provide practical help to
the teachers who need to use specific computer
applications to design tasks for their students.
The sites are divided into three levels,
Beginners, Intermediate and Advanced, each
one referring to the respective level of
computer skills acquired by the user. These
online tutorials can assist teachers in creating a
webpage, adding sound and motion to their
Power Point presentations, scanning and
manipulating images and so on. The sites can
be located at the following URL:
http://facweb.furman.edu/~pecoy/mfl195/aides
.html

The Power Point homepage
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COMPETENT L2 WRITING DEMANDS FOCUS
ON THE PROCESS OF WRITING, ON GENRE WRITING AND ON L2
CULTURAL KNOWLEDGE
Aria Mihou, HOU M.Ed. student, EFL teacher

Part A.
In this first part of the present paper, I
am going to concentrate on the principles
underlying L2 writing competence and the
criteria that should be employed for teaching
writing. I am going to begin by focusing on the
differences of spoken and written language;
only if our students are aware of what writing is
all about will they be able to focus on its
various parameters and make informed choices.
1.
Functions of the written language -the recursiveness of the writing process
One of the main differences between speaking
and writing lies in the different functions that
each form of communication performs. Spoken
communication is interactional, overt and
reciprocal whereas written communication is
covert, non-reciprocal and transactional (its
main purpose being to pass on factual
information).
Additionally, in a spoken exchange the
participants take parts to contribute to the
interaction and make use of paralinguistic
features (intonation, gestures) to work out the
meanings. In writing, however, the writer is
solitary and has to conduct his interactions “by
enacting the role of both participants” and
consequently, our student writers need to
envent the “shared” context between writer and
reader, they need to “anticipate what it is likely
to be and provide for any possible
misunderstanding from a lack of shared
knowledge”. (Widdowson, 1983, Chapter 3:39).

A further difference is that writing is
more bound by convention (and thus, it is
understood by many different people) and has
high respect for formality and rules of
morphology, syntax and the sentence –
grammar semantics. Becoming, however,
linguistically competent in L2, does not
necessarily make us successful writers as well.
Communicative writing demands skills of
sociolinguistic competence (appropriate use of
lexis, with appropriate tone, style and register,
in the appropriate context). In other words, our
learners need to be taught ways of keeping the
formal aspects of writing, of being accurate (by
providing a title, organizing their writing in
parts, punctuating, signalling transitions e.t.c.),
of being coherent and able to condense
information (by putting their ideas in a logical
sequence, developing by examples, placing old
information before new to secure reader
understanding).
Finally, effective L2 writing involves
skills of strategic competence (strategies
employed in communicative writing situations
of the target language, such as the rules and
conventions of writing an informal letter, for
example). In considering how written language
functions, we should not ignore a very
important aspect of the writing process: its
recursiveness: writers are not pressurized by
time, they are allowed to go back, check what
they have written, make changes. This is
something that our learners need to become
aware of: the need for drafting and redrafting,
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editing their work, proof-reading it before
producing the final product.
Having considered the various functions
of writing, let us now proceed with the need to
view writing as a process and break away with
traditional misconceptions.
Process writing – writing as the goal of
teaching
The way writing has been viewed by
most teachers and coursebook writers is not
new to us. O’ Brien (1996) reminds us of how
students in L2 classes produce written language
at the local level (the level of sentence) and
teachers follow this sentence – based approach
with a view of using writing for students to
consolidate grammar and vocabulary and / or as
a means of testing. Moreover, students are
asked to write on a topic without being asked to
think of process, purpose and audience first.
Writing was considered as a god-given talent
and little attention was paid to its teaching.
Teachers and coursebooks (confining writing to
the end of the unit) ask students to write
paragraphs, letters, compositions by merely
providing a suggested topic.
However, writing is a separate skill /
ability that needs to operate under realistic,
social conditions and lead to the production of
discourse (text beyond the sentence, as happens
in real life). We can no longer be solely
interested in the end product (the piece of
writing itself). For language learners to become
competent L2 writers they need to concentrate
on the process of writing, to view writing as a
thinking problem, a heurictic procedure when
choices need to be made at all levels.
Flower and Hayes as cited in O’ Brien
(1996, Unit 1:4-5) refer to writing as a strategic
action,
a
goal-oriented
intellectual
performance. And this reference considers the
necessity to ask students to generate ideas,
choose from them, find appropriate grammar
and vocabulary (lexis) from their long – term

memory, organize their ideas coherently,
compose them for the specific, chosen
audience.
Moreover,
successful
writing
pressuposes that we ask students to produce a
type of discourse after having given them the
opportunity to internalize from experience the
typical structure of each mode. Harmer (2001)
suggests that “the process approach to writing
aims to get to the heart of the various skills that
should be employed when writing and demands
that we spend time with learners on pre-writing
phases, editing, redrafting and finally
“publishing” their work. When process writing
is handled appropriately, it stretches across the
whole curriculum”.
It follows from the preceeding
exposition that writing has its own
communicative value and involves many
different elements of knowledge and
microskills (note – taking, summarizing, ….)
that must be included in a writing syllabus.
Byrne as cited in O’ Brien (1996, Unit 2:4)
suggests that writing in class allows the teacher
to cater for a variety of learning styles, provides
a tangible evidence of students’ progress, offers
a variety in classroom activity and exposure to
the foreign language through more than one
medium. O’ Brien completes the list of benefits
by emphasizing the development of learners’
thinking and communicative skills (since
student writers consider the readers’ needs).
It goes without saying, that all the
aforementioned skills can not be practised and
developed separately; teachers need to use /
design materials and come up with tasks that
make a realistic integration of skills and
motivate the learner, as we shall see in the
second part of this paper.
3.

Genre writing
3a.
Discourse and text

Before proceeding to establishing the
need for genre writing, I would like to begin by
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stating the difference between the notions of
text and discourse. According to Widdowson
(1983, chapter 3:38-39) discourse is the process
of the successful “negotiation” of meaning
between two participants whereas text is “the
overt trace of this interaction that can be used
as a set of clues for reconstituting the
discourse”.
In other words, written text does not
record / reflect the interaction itself but only the
result of it. “The students are called to conduct
a covert interaction with a presumed
interlocutor and record his first person
participation in such a way that the reader will
be able to derive a coherent discourse from it”
Widdowson suggests. We can imagine then the
importance of enabling our learners to conduct
such a non reciprocal interaction! How can we
do that? by setting the context of the
communicative circumstance, letting them
know the audience to address their writing,
providing them with a purpose for writing,
possibly explaining the degree of “shared
knowledge” between writer and reader and,
most importantly, teaching them the “function
of language” as a device for negotiating the
transfer of information (Widdowson).
Consequently, students must be aware
of the different discourse types and their
characteristic features in terms of laying out of
information,
discourse
organization,
paragraphing, sentence structure, information
packaging, cohesive devices, grammatical
forms e.t.c. This is what we mean by the stored
writing plans, the formal schemata of the
rhetorical organization of each text type that
students must possess in order to
combine this information with knowledge of
topic, audience, purpose and language.
The present analysis has highlighted the
need for genre writing (the studying of texts in
the genre they will be writing before they
actually start their own writing). Learners need
to be exposed to real examples, to discover
themselves
facts
about
information

organization, specific language use and the
other features typical of each genre. Then, they
will be asked to produce texts of similar
discourse.
3b.

Writing and culture

As we have seen in previous sections,
effective writing lies on the success of the
writer to meet the expectations of the reader.
We realize then that “L2 learners may wrongly
assume that the social conventions that exist in
their native language are also operative in L2”
(Walters, 1992). This is not the case, as the
social conventions governing effective writing
differ cross culturally. Differences could be at
the morphosyntactic, semantic level and / or at
the level of rhetorical or topic development;
acknowledging that different conventions exist,
making our students aware of the cultural
diversity in writing patterns, constitutes a
further need for genre writing.
Having touched upon the basic
principles in teaching writing, I will now
proceed with my aims in regard with the
development of the skill with a specific group
of elementary learners
Educational aims {within a framework of
controlled and guided work}.
a) To expose learners to appropriate
models of written language as much as
possible and help them begin to
differentiate between spoken and
written forms.
b) To help them see writing as a process
focusing on the use of newly acquired
language in written forms and thus,
teaching grammar implicitly.
c) To introduce them to basic text types,
such as description (of pictures), cards,
postcards, informal letter writing.
d) To gradually develop writing skills
through project work.
e) To motivate pupils by using writing as
part of classwork, by setting
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meaningful tasks and combining the
activity with other abilities (e.g.
drawing).

f)

To integrate writing with other skills in
writing lessons and build upon
learners’ basic study skills (note –
taking, e.t.c.).
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WRITING TEST ITEMS
Ten guidelines for designing communicative
writing tests
o Test instructions (rubrics) should be
clear, precise and simple. They should
not be more complex than the test itself.
If they have to be complex or long, it is
better to give them in the native
language. Where possible, give a clear
sample item before the start of the test.
o Don’t include visual material unless it
makes a real contribution.
o The context should clearly require the
answer the tester has in mind, and others
should be implausible.
o The tester needs to foresee all possible
answers, especially in open-ended
items.
o In multiple-choice items, the distractors
should distract the right people for the
relevant reasons. For example, the
options should be of equal length, or

o

o

o

o

o

paired by length, and of similar
difficulty, or paired by difficulty.
The item should not be biased in favour
of individuals with particular subject or
background knowledge.
Complex intellectual skills that are not
directly related to languages (although it
is problematic to define these) should
where possible be avoided.
A communicative task like writing
should give the student something to
write, to someone, for a reason, and the
student should be given some content to
communicate.
The language of reading comprehension
test items should be easier than the
language of the texts.
It should not be possible to answer the
reading or listening items correctly
without the written or spoken text.
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TOWARDS THE CREATION OF INDEPENDENT SECOND LANGUAGE
READERS
Anna Tsaliki, HOU M.Ed. student, English teacher

It is not in the least a simple task to
provide an exhaustive definition of reading.
Since the second half of the 18th century, and
especially during the last four decades,
literature abounds in attempts made by theorists
to explain what reading is. Hard as it may be to
define such a notion, we nevertheless now
know that reading is more than simply
decoding graphemes to phonemes, a bottom-up
processing of a written text. It involves
understanding
and
interpreting
visual
information, extracting meaning, relating what
is being processed to one’s existing knowledge.
If it is the deciphering of some written or
printed script, this is definitely a conscious one,
not restricted to the graphophoneme relation.
Since the beginning of the previous
century reading has gone through five major
phases; the translation approach, the grammarcomprehension or traditional approach, the
‘multiple choice questions’, the information
transfer and finally the learner-centred phase. It
is in this current phase that the so-called
schemata theory has been playing an
exceptional role. Although as early as 1781
Immanuel Kant emphasised the importance of
background knowledge in connection with the
new information to be acquired, Carell (1988)
points out that:
these concepts played no real role in
early theories of second language reading, and
the methodological and instructional focus
remained on decoding or bottom-up
processing.
According to Williams and Moran
(1989:217) a schema is: an abstract structure
representing concepts stored in memory. We
can distinguish between content and formal

schemata, apposite to the topic and text or
discourse type of a text respectively. In more
detail, according to Beaumont (1996):
content schemata relate to background
knowledge of the content area of a text, while
formal schemata relate to background
knowledge of the formal, rhetorical,
organisational structures of different types of
texts.
Bartlett’s implication in this theory in
the 1930s was to establish the affective as well
as the cognitive character of schemata; we
remember not only factual data but also
feelings and emotions. Highly contributive to
the schemata theory was also the work of the
educational
psychologist
Ausubel
who
introduced the concept of an advance organiser.
In short, through the schemata theory,
background knowledge -either linguistic or
generally of the world- was proved to be crucial
in the reading process. In their efforts for
effective language teaching educators have
looked for elements to activate relevant
schemata to connect new information with.
Knowledge of language can be analysed
in knowledge of text source, design and type,
discourse design, inter-sentential links,
sentence, clause and phrase structure, words
and word structure, letter-sound relationships
and letters. The introduction of the top-down
model of the reading process, that is the moving
from the higher levels of language knowledge
to the analysis of the lower levels, had a major
impact on second language learning. The topdown processing perspective was viewed as a
substitute of the bottom-up (Carell 1988), rather
than a compliment. It took linguists and
educators some time to realise that the two
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models operate interactively. Reading is
described as an interactive process exactly
because of this simultaneous use of bottom-up
and top-down processes. However, this is not
the only sense of interaction. It also relates to
the non-reciprocal, communicative relationship
between writer and reader.
Apart from the schemata theory or
perhaps as a result of this theory, in the general
frame of the learner-cenred approach, we can
now distinguish a reader’s real-life purposes for
reading
-recreational,
functional
and
occupational- from the pedagogic or
educational purposes in first or second language
learning,
although
simulated
‘real-life’
purposes are currently used in classrooms to a
large extend.
Purposes are often related to particular
approaches -scanning, skimming, intensive and
extensive reading- used to generate specific
reading results. Readers may need or be asked
to approach a shorter or longer text by scanning
it, skimming through it, reading it intensively or
extensively. Although it is quite often required
the integration of two or more of these
approaches, or in cases of reading in both L1
and L2 it is not always an easy task to
distinguish between reading approaches and
select the appropriate one, we can attempt some
further explanation of these approaches.
Scanning is related to relatively fast
reading and the rejection of irrelevant content
aiming at locating specific information in a text.
Skimming is also considered as a fast, first,
‘general idea getting’ reading of a text, perhaps
in order to see if it is worth a more careful
reading. This is termed as intensive and it has
been traditionally associated with occupational
or educational purposes. Lastly, reading
extensively normally has a recreational
purpose, even though it can contribute
thoroughly to language learning as readers
could be further exposed to language,
something which is not always feasible

considering the constraints of a timetable in any
class of school.
Irrespective of skills and strategies
employed in the reading process, a reader’s
response to the text is personal and not always
easily predicted. Finally, we can have physical,
social, cognitive and affective responses to a
text. Strongly related to the personal character
of the reading process is also the question of
levels and accurate categorisation.
No matter how hard it can be at times to
distinguish between levels in second language
learning/teaching,
because
numerous
parameters are of importance, it undoubtedly
helps as it draws attention where is needed, it
allows specification of our learners’ needs,
which can be catered for in a more effective
and substantial way. Reading has been roughly
classified as beginning, intermediate and
advanced, despite the fact that there are actually
more levels identifiable in between and
appropriate placement is not only a matter of
acquired knowledge but also age, the
circumstances in which L2 has been acquired
and the degree of literacy in the mother-tongue
(Beaumont 1996). Also the range of abilities
learners have, or can potentially acquire, which
are not necessarily only linguistic, and their
degree of competence in English as well as in
their mother-tongue are all factors which
contribute to, and in a sense define, the degree
and pace of learning.
The learner-centred approach has been
thoroughly studied and appropriate task-types
have been suggested for all levels. However, it
is not always easy for educators to avoid our
ritualised way of teaching. This demands a lot
of personal work and change so that our
learners’ needs may be catered for in the best
possible way. It involves a negotiation of the
relationship between the development of
language competence and reading skills as well
as more flexibility about the stages involved in
reading - pre, while and post.
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Although the tasks included in these
stages admittedly help readers activate previous
knowledge, set a purpose for their reading,
information, etc, the process of reading itself is
very hard to monitor; we can only hope that
things will turn out the way we intended.
Emphasis should be put on motivation and the
discussion of our learners’ needs -whenever and
to the degree this is possible- and negotiation of
material, approaches and purposes should
become a vital part of our teaching.
To sum up, it is clear that substantial
work and research has been carried out in
relation to reading. However, no matter how
large the quantity of this work can be and how
much we, as educators, have studied the
relevant literature, it is no use if we do not bear
in mind that reading in the classroom is not an
end in itself. We are mainly facilitators who
need to help our learners develop successful
reading skills, but gradually we need to hand

identify and exercise appropriate approaches,
skills and strategies, retrieve on extracted
over more control to them. Our final outcome
should be independent readers reading on their
own for real-life purposes without any teacher
to mediate between them and the text
(Beaumont 1996).
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A game for all levels
This is an activity which can be used in
class to disperse the feeling of boredom or
fatigue and also to review adjectives. We can
draw a cat on the board or we can stick a
picture of a cat on it. Then, we introduce it as
“my neighbour’s cat”, or “my best friend’s cat”,
any other person’s cat. We write the alphabet
vertically next to the cat’s picture and we ask
our students to do the same in their notebooks.
We give them five minutes to find adjectives
describing the cat, which start with each letter
of the alphabet.
E.g. My neighbour’s cat is aggressive
bored
cute etc.

Students can
work in pairs and there may be prizes for those
who have offered ideas for all letters. We can
vary the game asking the students to write as
many adjectives as they can think of for each
letter, or we can adapt the alphabet format to
practice some other language item.
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THE USE OF JOKES IN THE 5th AND 6th GRADES
OF PRIMARY SCHOOL
Ioannis Kiskiras (M.A.), EFL teacher
Allow me the metaphor, but if I should
liken the teaching components in a class to a
medieval royal court, then the jokes wouldn’t
certainly be placed on the king’s throne, but
they would humbly assume the role of the
king’s Fool, waiting aside to gain their
exuberant prime-time, at their master’s nod.
Indeed, jokes in the EFL classroom can be one
of those sideway paths, producing unreserved
and true surrender to the cause of learning the
foreign language.
Insofar as we refer to learners around
the ages of 11-12, who have studied English for
no more than four years, the overall linguistic
complexity of the joke is to be kept to a
minimum. The rule needs to be: the simpler, the
better. Targeted vocabulary or grammatical
items need not semantically or syntactically be
complicated, so as to facilitate the teaching
objective and thus avoid unnecessary
distraction for the learners. It is desirable that
the learner grasps the meaning of the joke, or at
least savours the words’ aura, while it is not yet
translated. Direct translation deprives the
learner of the lexical surprise aimed at the
mind, taking away the element of motivation.
Jokes, due to their nature, are not
patterns to be drilled; they are once and for all
in the classroom. The question arising is how
often a teacher could deliberately use the
assistance of the joke in the classroom. Without
having to delineate a certain time-pattern where
jokes could fit in, be it at the beginning or at the
end of the teaching procedure, either at the
presentation or the consolidation stage, the
learners become gradually aware of the

teacher’s intentions, becoming expectant of the
joke, being alert that it may follow any time. A
joke can definitely be an ‘expectantly
unexpected’ part of the teaching process.
A joke, apart from being entertaining
for the mind of the listener, and a momentarily
escape from the toil of learning, it can also
greatly enhance the consolidation of lexical and
grammatical items that have been previously
taught.
Whether a joke is simply told, presented on the
blackboard in written form, or even illustrated
on a photo-copied paper, it is a great means of
introducing new lexical items.
At the hotel door. The porter is addressing a
lady.
Porter: Can I call you a taxi?
The lady: No, you can just call me madam!
Children have always welcome these lines with
the winking notion of the various meanings of
the verb “call”, which appears on p.13 of the
Sixth grade Fun way 3 Book.
Two men are talking.
A: I have the perfect son.
B: Does he smoke?
A: No, he doesn't.
B: Does he drink whiskey?
A: No, he doesn't.
B: Does he ever come home late?
A: No, he doesn't.
B: I guess you really do have the perfect son.
How old is he?
A: He will be six months old next Wednesday.
I sometimes give jokes like the one
above on the blackboard, with the auxiliary
verbs and the punch line missing. The children
copy them in their notebooks and fill in the
missing words so that they can find out
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themselves the twists of the story, before the
finishing line is revealed to them.
As a follow-up the same is true for the next
joke where the learners can fill in the
appropriate form of the 3rd person singular in
the Present Simple Tense.
Patient: Doctor! You’ve got to help me!
Nobody ever listens to me. No one ever pays
any attention to what I have to say.
Doctor: Next please!
Or another English-Finnish one that includes
interesting verbs in the affirmative and
interrogative of the Simple Past.
A man from Turku caught a 10-kilo salmon
in the river.
To everybody's surprise he threw the fish back
in the river.
"Why did you do that?" his friends asked him.
"Don't you have any sense?"
"Our family can't afford to eat such expensive
food."
Jokes, on the other hand, can sometimes
fall flat. One cannot always expect truly
successful attempts. The same jokes have
worked differently in different classes. There
has
been
whole-hearted
response of
unrestrained amusement counterbalanced -to
the teacher’s disappointment- by blank stares
and O-shaped lips. Certainly, it is not always
the quality of the joke that has to be questioned,
but the methods that have been used to pass it
on. What is crucial, though, is that the learners
follow the joke up to the end, up to the punch
line, that completes the joke.
When a joke is presented in written
form, then jumbled sentences to be sorted out
by the learners, can lead them to discover stepby-step a joke’s surprise element. Jokes employ
a variety of skills like speaking, reading and
listening. Being generally short, they do not
demand long periods of attention and in the
long run, they are also an excellent way to
recycle vocabulary and grammatical points. The

following one comes in handy after you have
taught the words ‘chimney’ and the pattern
‘too+adj.’, pp 12 & 27 in the Fun way 3 Book.
What did the big chimney say to the small
chimney?
You're too young to smoke.
Jokes make the learning process
memorable and can skilfully introduce cultural
tips, since many of them include references to
everyday life activities. The only danger to
avoid is, to my mind, that these cultural
undertones, become fixed stereotypes in the
minds of eleven-year-old children. A good one
though, about drinking.
In a bar in London, a man was drinking very
heavily. The man sitting next to him looked at
him in disapproval.
“You shouldn’t drink so much” he said.
“Alcohol kills thousands of Eglishmen every
year, doesn’t this scare you?”
“No” replied the drunk.
“No?” But how come you’re not afraid?”
“I’ m not afraid because I’m American.”
A teacher does not need to labour much
in his/her effort to locate suitable material for
the classroom. Attention is only needed when
picking up the appropriate material, taking into
consideration the learners’ age and the scope of
one’s lesson. Personally, I have been
immensely helped by books and Internet sites
cited at the notes section below.
BOOKS
How English Works, A Grammar Practice Book, M.
Swan & C. Walter, Oxford, 1997. Although designed for
older students, it’ s always been valuable to me due to the
illustrated jokes accompanying the grammatical
references.
Αγγλικά Ανέκδοτα για παιδιά και για νέους, Σ.
Ανδριοπούλου, Εκδόσεις Αναστασιάδη, 1995.
Useful Web sites:
1) www.musicalenglishlessons.com/jokes-index.htm
2) http://iteslj.org/c/jokes.htmlQ
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Using the video of the Magic Moments 2
Maria Moraiti, EFL teacher at Lambia and
Panopoulo secondary schools
A very pleasant surprise was the use of
the video tape along with the video activity
book for the coursebook Magic Moments 2. It
does not reproduce the storyline of the book but
it expands it by presenting documentary-like
episodes focusing on several topics (e.g.
travelling, music, forests etc). Moreover, all
skills are taken into account with the use of the
activity book. Also, there is room for even
greater expansion from the part of the teacher
and the students according to their desire and
resources.
Creating a local map
Chris Skouteris, EFL teacher at Zacharo
secondary schools
A local tourist guide of Zacharo was the result I
did with my students some time ago. As for the
process, I divided the class in groups and
assigned each group the creation of one map
page. The Mayor supported our effort
financially!
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Dear colleagues,
I decided to write down my thoughts about
extra-curriculum activities because I believe
that although they take a lot of time and effort,
they improve students’ abilities and make them
stronger. Therefore, I would like to share with
you the feelings I experienced when I first took
on such an activity.
So, when I was first asked to organise a school
performance, I was filled with nervous
excitement. My only comfort was the fact that a
couple of colleagues were willing to help me.
We decided to put on a small play, and this is
when problems began:
v
The students we thought they suited a role
refused to participate.
v
The rest asked for another part because the
one they had was short, weak, boring…
according to their point of view.
v
50% of our actors used to forget their texts
at home.
v
All of them showed their dissatisfaction
when they found out that they had to learn the
parts by heart.
v
We thought it would be better to do the
rehearsals after school, but some of the students
couldn’t show up.

v
Apart from these, we had to fix everything
concerning the scenery, the costumes, the
lights, the sound. In short, our school drama
tended to be a “drama” (having the meaning of
the Modern Greek word), a real disaster.
Sometimes we felt frustrated, disappointed,
angry. But there were also times we were
satisfied, filled with hope. The problems above
and the interchange of feelings accompanied us
until the day of the rehearsal.
Then something amazing happened! Everything
ran perfectly: actors, timing, effects (music,
sound, light). The audience burst into applause
and our students full of enthusiasm and
satisfaction congratulated one another. They
had managed to co-operate, restrict their
arrogance, accept new ideas, be patient, believe
in themselves, communicate. They were finally
the winners!
On the other hand, we – their teachersinstructors – admired them, forgetting the
tiredness, the hard effort, the long absence from
home and families, the bad feelings during the
rehearsals. The students showed their acting
skills, but we had helped them do it,
empowering their personalities.
Besides, it is part of our job to help learners
raise their abilities and skills. Theatre is a way
to reinforce confidence and interaction. As a
result, we should encourage our students to deal
with such activities. It is surely worth spending
time on.
Yours sincerely,
Maria Galanopoulou
Spetses High School
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The British Council (http://www.britcoun.org/)
The British Council
CALICO (http://www.calico.org/)
The Computer Assisted Language Instruction
Consortium
IATEFL (http://www.man.ac.uk/IATEFL/)
International Association of Teachers of English as a
Foreign Language
TESOL (http://www.tesol.edu/)
Teachers of English to Speakers of Other Languages
Writing and Computers Association
(http://www.cogs.susx.ac.uk/users/mike/wa/wricom.html
)
Writing and Computers Association
Dictionaries/Thesauruses
COBUILD (http://titania.cobuild.collins.co.uk/)
This is the COBUILD home page. A related site is
CobuildDirect
(http://titania.cobuild.collins.co.uk/direct_info.html)
Longman Dictionaries (http://www.awlelt.com/dictionaries/)
Longman dictionaries home page
Roget's Thesaurus
(http://humanities.uchicago.edu/forms_unrest/ROGET.ht
ml)
On-line version of the publication
Synonym Dictionary (http://vancouverwebpages.com/synonyms.html)
This home page carries lists of English synonyms
WWWebster Dictionary (http://www.mw.com/dictionary)
Searches include pronunciation, etymology and a built-in
thesaurus
Wordsmyth English Dictionary - Thesaurus
(http://www.lightlink.com/bobp/wedt/)
On-line version of the publication

Encyclopedias
Britannica On-line (http://www.eb.com/)
On-line version of the publication
Encarta On-line
(http://encarta.msn.com/encartahome.asp)
On-line version of Microsoft's CD-ROM
ESL/EFL Publications
EFLWEB (http://www.u-net.com/eflweb/)
An on-line magazine for those teaching and learning
English as a foreign language
ELT Journal (http://www.oup.co.uk/jnls/list/eltj)
An international journal for teachers of English to
speakers of other languages published by the Oxford
University Press in association with The British Council
and IATEFL
Language Teaching (http://www.cup.cam.ac.uk)
An international abstracting journal for language
teachers, educators and researchers published by the
Cambridge University Press
On-CALL (http://www.cltr.uq.oz.au:8000/oncall/)
The Australian Journal of Computers and Language
Education from the Centre for Language Teaching and
Research, University of Queensland, Australia
TESL-EJ (http://www-writing.berkeley.edu/TESL-EJ)
On-line publication of Teaching English as a Second or
Foreign Language, an academic journal
TESL-HK (http://www.tesl-hk.org.hk)
On-line newsletter for English language teaching
professionals in Hong Kong offered by the City
University of Hong Kong
The Language Teacher On-line
(http://langue.hyper.chubu.ac.jp/jalt/pub/tlt/)
Excerpts from The Language Teacher, the monthly
publication of the Japan Association for Language
Teaching (JALT)
Games
Crosswords & Other Word Games
(http://www.syndicate.com/crossword.html)
This site also has several links from Syndicate.com
The Disney Company (http://www.disney.com)
Interactive section for kids of all ages
Interactive WWW Games List
(http://einstein.et.tudelft.nl/~mvdlaan/texts/www_games.
html)
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Links to interactive games are included besides having
games like TicTacToe, Hangman, etc.
KidsCom (http://www.kidscom.com)
Interactive and fun site for children
Where's That From?
(http://www.intuitive.com:80/origins/)
Interactive games for guessing the origins of English
words
Wordland (http://www.wordland.com/)
Students can play interactive word games with other
players from around the world
Grammar
English Grammar Links for ESL Students
( http://www.gl.umbc.edu/~kpokoy1/grammar1.htm)
Good selection of links from Karen M. Hartman of the
University of Maryland, USA
ESL Grammar Notes #1-3
(http://www.fairnet.org/agencies/lac/grammar3.html)
Brief notes on some grammar points
ESL Helper Center
(http://www.pacificnet.net/~sperling/wwwboard2/wwwb
oard.html)
Help for ESL/EFL students from an international team of
ESL/EFL teachers
Idioms
Animal Idioms
(http://www.edunet.com/english/practice/rside/V_animaq
.html)
On-line exercises to help students learn expressions
containing various animal references
Toon in to Idioms (http://www.elfs.com/2nInXTitle.html)
Cartoons and audio from Adam Rado
Lesson Plans and Materials
AskERIC Lesson Plans
(http://ericir.syr.edu/Virtual/Lessons/)
Lesson plans, materials, and curriculum units from ERIC
English Teaching/Learning Materials
(http://www.ling.lancs.ac.uk/staff/visitors/kenji/kitao/mat
erial.htm)
Collection from the Kitaos, including Holidays, Colonial
Days, Communicating with Americans, and Developing
Reading Strategy
EFL and ESL Lessons, Games, Songs
(http://www2.gol.com/users/language)
A commercial site with some teaching ideas and links
ESL Discussion Center
(http://www.eslcafe.com/discussion/wwwboard7/wwwbo
ard.html)
Forum for discussing ESL/EFL activities and games
ESL on the WWW (http://www.artsci.wustl.edu/)

Links for Students
(Also see ESL-related Centres in HK)
ESL Links Page for Students
(http://www.pacificnet.net/~sperling/student.html)
Links to interactive Web pages from the ESL Cafe
The Internet TESL Journal
(http://www.aitech.ac.jp/~iteslj/ESL.html)
Selected links for students of English as a second
language
Mass Media
BBC World Service
(http://www.bbc.co.uk/worldservice/)
CBS Audio News (http://uttm.com)
CNN Newsroom
(http://cnn.com/CNN/Programs/CNNnewsroom/daily)
Electronic Telegraph (http://www.telegraph.co.uk)
The Guardian (http://www.guardian.co.uk)
The Times (http://www.the-times.co.uk)
World Radio Network (http://www.wrn.org/audio/html)

Oral English
The Alphabet in English
(http://www.edunet.com/english/grammar/alpha.html)
Anthony Hughes' pronunciation of the English alphabet,
complete with sound files; also English grammar clinic
and subject index, etc.
Did the Cat Get Your Tongue?
(http://www.cuhk.hk/eltu/ELH/doc4.html)
Entertaining article on how to improve spoken English
Learning Oral English Online
(http://www.lang.uiuc.edu/r-li5/book/)
Useful resources and information edited by Rong-Chang
Li of the University of Illinois
Poetry
American Poetry for Students of English Worldwide
(http://interserver.miyazakimed.ac.jp/~Kimball/ex/po.htm)
Collection from John Kimball of Miyazaki Medical
College
English Poetry Database
(http://etext.lib.virginia.edu/epd.html)
A full-text searchable database of hundreds of poems
from the University of Virginia library
The Internet Poetry Archive
(http://sunsite.unc.edu/dykki/poetry/)
Selection of poems from a number of contemporary poets
Publishers
Cambridge University Press (http://www.cup.org/)
Heinemann (http://www.heinemann.co.uk)
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Longman (http://www.Longman.co.uk)
Macmillan (http://www.mcp.com/)
Oxford University Press (http://www.oup.co.uk/)
Resources and Databases
Aesop's Fables
(gopher://spinaltap.micro.umn.edu/11/Ebooks/By%20Tit
le/aesop)
The on-line version of the full text
Dave's ESL Cafe (http://www.eslcafe.com/)
Several interactive resources, e.g. ESL Question Page,
ESL Idea Page, ESL Links Pages, ESL Help Center, ESL
Discussion Center, etc.
EFL (http://www.globalnet.co.uk/~efl/)
Slang, grammar, news, exercises, and activities from
Nikki Bennett et al.
English as a Second Language Home Page
(http://www.lang.uiuc.edu/r-li5/esl/)
Links, information, resources, and activities from RongChang Li of the University of Illinois at UrbanaChampaign
English Language Teaching Resources
(http://www.tcom.ohiou.edu/OU_Language/)
Collection of resources from Ohio University
Foreign Language Teaching Resources
(http://babel.uoregon.edu/yamada/forlang.html)
Resources from Yamada Language Center at the
University of Oregon
Linguistic Funland TESL (http://www.linguisticfunland.com)
Extensive links and more from Kristina Pfaff-Harris
Resources for English Language & Culture
(http://www.tcom.ohiou.edu/OU_Language/english/inde
x.html)
Teaching ideas and materials for teachers and students
including English-language newspapers from around the
world, the ESLoop and links
Teachers Helping Teachers
(http://www.pacificnet.net/~mandel/)
Teaching tips and ideas for teachers
The International Lyrics Server (http://www.lyrics.ch)
A database on lyrics
The Internet Movies Database (http://us.imdb.com/)
A database on movies
Virtual English Center (http://www.comenius.com/)
Information, resources and links provided by the

Comenius Group, e.g. the Weekly Idiom, Fluency
Through Fables, and the E-mail Key Pal Connection
Student Internet Projects
English Foundation Programme
(http://www.cityu.edu.hk/li/topics/topics.htm)
Argumentative essays written by students taking the
English Foundation Programme at the City University of
Hong Kong
Internet Projects for Learners and Teachers of English
(http://www.wfi.fr/volterre/inetpro.html)
Lots of links from VOLTERRE-FR
Student Stories
(http://www.scoe.otan.dni.us/cdlp/visalia/studcont.htm)
Edited and unedited student stories from Visalia Adult
School
Web Projects for ESL/EFL Class
(http://www.kyoto-su.ac.jp/~trobb/index.html)
Articles and Japan-related student projects by Thomas N.
Robb, Kyoto Sangyo University, Japan
Writing for the World
(http://icarus.uic.edu/~kdorwick/world.html)
Links to sites offering examples of student writing from
around the world
Search Tools
Yahooligans (http://www.yahooligans.com/)
A search engine for kids
Writing
On-Line Resources for Writers
(http://webster.commnet.edu/writing/writing.htm)
A list of on-line resources recommended by Charles
Darling of the Capital Community-Technical College
The Electric Postcard
(http://postcards.www.media.mit.edu/Postcards/Welcome
.html)
Students can practise writing by sending virtual postcards
to their friends and teachers.
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English Matters

LANCASTER STARS
Ioannis Kiskiras
I can’t remember the stars in Lancaster.
In cold evenings, flashy ribbons
of car headlights were streaming down the gate
,
towards the indefinable, soaked town.
All races mingling their breaths above my head,
their breadth too,
and once lights were turned off,
the red rain tapped its fingers on the
sophisticated kitchen glasses.
Among the oak-trees, I saw dark figures
hunting with torches.
The midnight-laundries were steaming a vague,
unbearable silence.
“Flights temporarily postponed” throughout the
country
- now the purple fog is hideously climbing on
top of our windows.
The deep night is coming; my only comfort,
confectioneries, are closed.

THERA
The red moon is sluggisly rising,
and we’re sluggisly groping for the rock.
The smell of your body is now diffused,
as the seaward breeze is cooling you off
on the shoulder of the big swarthy stone.
In the darkness, the lava tentacles are lost,
voices spring from the well of truth.
The helmet crystals of our rusty diving-suit are
cracking
and we’re breathing the raw Earth , the skies
and the air.

I was dreaming of girls all night long, my dear;
they were trying to avoid the raindrops under a
shelter
– or was I really dreaming of other people’s
lives?

HOMELAND TOWNS
Homeland towns, castles, at your crossroads I
can tell the real time,
under the cedars and the thistles I can meet
your stare,
you `re somehow built inside me, solidly, to
repel the bitter rains,
the winds hurled by the sea, the stray raindrops
my thirsty collar swallows, the forgotten snow
flares of my west side window.
I’m washing myself clean in your amniotic
fluid.
As I’m coming back now celestial wire threads
part the stars
and under the mountain arcade the moon is
kneeling;
I can slyly hear the crackling noise of your
melting snow.
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“We should try to encourage
learners to relate what they
read to their own world of
knowledge and experience”
(Widdowson, 1978)

BOOK REVIEW :

Designing Tasks for the Communicative Classroom
By David Nunan
Though not so contemporary (published in 1989), it is a
worth reading book, highly recommended to all
language practitioners. It attempts to provide an
introduction to both the theoretical and practical aspects
of communicative task design and offers great help to
teachers who wish to develop their own tasks or adapt
those of others. Issues such as roles and settings in the
language class, grading tasks, sequencing and
integrating tasks are illustrated with examples, so that
teachers may be helped to select, adapt, or create their
own communicative tasks. The book is published by
Cambridge University Press.
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‘English matters’ is an ELT journal which voices the pedagogic, scientific and literary
interests of the state school teachers of English in Western Greece. It is published twice a year (Autumn
– Winter and Spring – Summer) and is of a non-profitable orientation. ‘English matters’ tackles issues
which are closely associated with the professional situation of the target readership. It hosts papers by
education specialists and language teachers as well as other culture-focused pieces of work.
‘English matters’ is the product of a collaborative effort of all those involved in the field of
language teaching the ultimate goal of which is the enhancement of the quality of the language
education provided in state schools, via the exchange of theoretical and experiential knowledge.
Through its rich and multifaceted content, it aims at familiarizing the reader with current researchbased trends in language teaching pedagogy, broadening the cognitive horizons of in-service language
teachers, reinforcing the exchange of constructive ideas and fostering mechanisms of self- and peertraining.
We welcome ELT articles and general contributions in the following domains: Classroomimplemented Ideas and Projects, Lesson Plans, Methodological Practices, Teaching Techniques,
Innovations and Initiatives, Comments, Concerns, Constructive Suggestions on Language and general
Educational Matters, and Teaching Resources. The journal also has a Culture section, therefore literary
pieces of work are warmly accepted. The contribution of anyone academically, professionally, or
otherwise involved in the field of language teaching ensures the positive outcome of this effort and is
more than welcome.
All those wishing to support our journal actively, should have sent their contribution by e-mail
attachment to the following email: kotadaki@hol.gr. All pieces of work should
 Be word-processed
 Be well-written, proof-read and spell-checked
 Use single line spacing
 Use a font of 12 point for the main text and 14 point for the headings
 Use the Times New Roman font
 Be page numbered
 Have a top and bottom margin of 2,2 cm and a left and right margin of 2 cm
All articles should not exceed 2,000 words in length, and should bear a short title, the author’s name,
and occupation, a short biographical note and a certain amount of key bibliographical references.
With our warmest wishes for a pleasant and fruitful winter season,
The editors
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