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Dear Colleagues,
he publication of the first issue of our
English Matters journal was accepted warmly
by our colleagues and many other language
experts who had the opportunity to go through
its pages. Therefore, allow me to express my
deep appreciation to all of you who contributed
to the achievement of this goal, and entrust you
with my hope that you will maintain this noble
effort.
Ongoing research in the domain of
language teaching worldwide indicates that
neither the attitude nor the means to the mastery
of a foreign language are static but, rather, they
keep changing and developing on a constant
basis. It typically takes long periods of time for
university teacher preparatory courses and
initial teacher training programmes to adjust to
the requirements of contemporary language
learning and teaching. Teachers, especially
those who are either at the threshold of their
career, or approaching its end, are frequently
expected to resolve a number of teaching
problems for which they feel they had to have
been further or more regularly trained. From
preparing effective lesson plans, to keeping
track of the latest trends in teaching and
manipulating teaching as well as behaviourrelated problems, continuous and systematic
training is the key to the language practitioners’
needs.
Our
journal’s
philosophical
underpinning aligns with the view of a large
number of experts around the globe that
professional competence is always a moving
target. It is described as the certified teacher’s
ability to create “a positive pedagogical
environment” (Nunan and Lamb, 1996) in the

classroom, or as “a process of becoming
increasingly aware of the quality of the learning
atmosphere we create, and as a result, becoming
more able to make creative moment by moment
choices about how we are affecting our learners
through our personal behaviour” Underhill
(1991).
In his personal development process, the
language teacher needs to stop feeling and
acting alone. Although his individual decisions
are taken in an autonomous way, his sharing
ideas, knowledge, skills and aspirations with
colleagues forms an integral part of his
reformation. Shared teaching attitudes not only
expand and enrich our professional background,
but also enable us to self reflect and increase
our awareness of the compatibility of our
practices.
English Matters wishes to activate all
language teachers’ hidden agendas, so as to
foster self inquiry and critical thinking, by not
letting anything worthwhile drift away.
Constructive exchange of personal knowledge
and skills, especially when these derive from
realistic teaching and learning instances, can
establish meaningful communication and
cooperation of peer teachers and end up in
personal and collective progress.
Our journal warmly welcomes your
contributions, both of theoretical and practical
nature, and wishes everyone a fruitful teaching
year.
Marianthi Kotadaki
EFL School Advisor
2

ΕΠΙΣΤΗΜΟΝΙΚΟ ΚΑΙ ΕΝΗΜΕΡΩΤΙΚΟ ΠΕΡΙΟ∆ΙΚΟ
ΚΑΘΗΓΗΤΩΝ ΑΓΓΛΙΚΗΣ ΓΛΩΣΣΑΣ ΣΤΗ ∆ΗΜΟΣΙΑ ΕΚΠΑΙ∆ΕΥΣΗ
∆ΥΤΙΚΗΣ ΕΛΛΑ∆ΑΣ

English Matters

THE LONDON NATIONAL GALLERY PROJECT
How Art and ICT can foster cross-curricular learning practices
Marianthi Kotadaki
EFL School Advisor

i. Introduction
It is a commonly shared view
worldwide
nowadays
that
continuous
professional development is a must. This
applies particularly in the case of our case as
language teachers. Unfortunately, there are no
or few opportunities for publicly funded or
centrally organized continuous teacher training
programmes in our country yet. For this reason,
participation in relevant running European
programmes through our current positions
enables us to update our knowledge and
individual teaching attitudes, witness any
novelties applied in other educational systems
and perhaps integrate as many of their positive
elements in our own work as we can.
In April 2005, I participated in the
Arion programme for education specialists
entitled “ICT (Information and Communication
Technology) in education”. Visiting several
educational surroundings in London, one
realizes how many efforts are being taken for
the continuous improvement of school and
post-school education in Britain. ICT is already
blended in typical classroom procedures in all
subjects, inspiring new forms of learning. Of
course, the already existing infrastructure, the
consistent training of teaching staff and the
active support of several other bodies guarantee
the quality of the result. This article will focus
on the description of an educational initiative
promoting a cross-curricular approach to

learning. It is mainly connected with primary
education, yet it can inspire similar acts at any
educational level.
ii. A brief outline of the British
Educational System
Education is closely related to the
specific social setting it takes place in, whose
particular needs it tries to serve. So, let me first
refer to some key features of the British
educational system. DfES (DEepartment for
Education and Skills) is the governing body
responsible for the education service provided
in the country. There are also 172 LEAs (Local
Education Authorities) which are responsible
for organising education locally within certain
geographically specified areas. These control
the quality assurance in the schools and
promote high standards of education for the
schools of their area.
Schools have a high degree of autonomy
and typically fall into three different categories.
The majority of schools are Community
schools. These are fully funded by LEAs. There
are also Foundation schools which are also
funded by the LEAs but owned by the school
governing body or a charitable foundation.
Voluntary schools are finally schools which
were originally established by voluntary bodies,
mainly churches, who have some control over
their management. These too are largely funded
by the LEAs. Further and higher education
remains fully autonomous.
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For children aged 3 to 5 years, the
government provides by large publicly funded
education for the attainment of early learning
goals. Education is compulsory from age 5 to
16 and parents may apply to any school for a
place for their child. Classes are mixed ability
ones but teachers make sure there is
differentiated work for pupils of all abilities.
There is a national curriculum but schools are
flexible enough to develop their own curricula
which reflect their particular needs. The
curriculum for compulsory education is divided
into 4 key stages: key stage 1 ( ages 5-7 ), key
stage 2 ( ages 7-11 ), key stage 3 ( ages 11-14
) and key stage 4 ( ages 14-16 ). The subjects
taught at key stages 1-3 are Mathematics,
Science, Design & Technology, ICT, Physical
Education, History, Geography, Art & Design,
Music and MFL (Modern Foreign Languages).
At key stage 4, there are fewer compulsory
subjects and more work related education.
Promotion to the next year or key stage is
automatic and does not depend on results of
assessment. Post-compulsory education is
provided by colleges, while higher education is
provided by universities or higher education
colleges, each of which sets its own admissions
policy requirements. Teachers are not civil
servants, but they are rather employed either by
the LEA or the individual institution. They are
trained for the profession taking extra courses
after the completion of their higher studies.

iii.
Foreign
Language
contemporary Britain

learning

in

Foreign language learning plays an
important role in the country’s education lately.
England has been lagging behind other
European countries in the field of language
learning. Recently a national languages strategy
has been drawn aiming at promoting language
competence and cultural understanding. In the
global society of the 21st c the state makes
efforts for the provision of high quality and
flexible teaching and learning opportunities in
order to equip young people with the skills they
need to meet the demands of modern society.
By September 2009, all primary schools will be
required to provide language teaching to those
7-11 year old pupils that wish to take it. This
will be delivered at a measured pace, with the
appropriate infrastructure, teacher capacity and
best practice. The goals set by the state are :
 Language competence
 Cultural understanding
 High quality teaching and learning
opportunities
 Language skills to access opportunities
in work and travel
The guidelines given for the teaching of FL in
key stage 2 usually involve 4 categories of
skills: a) Listening and Responding, b)
Speaking, c) Reading and Responding and d)
Writing. Some of the subskills which can be
developed in each case are shown on figure 1.

Attending a lecture at DfES
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LISTENING
RESPONDING
o

o

AND SPEAKING

Understanding
simple
classroom
commands,
short
statements,
questions, oral or
recorded speech with
the help of repetition
and gestures
Understanding
longer chunks of
language
like
messages, dialogues,
instructions and their
main points

o

o

o

o

Responding
with
words or phrases to
what pupils see or
hear
Describing people,
places, objects
Engaging in oral
exchanges with the
help of visual or
other cues
Expressing personal
feelings
or
structuring
conversations

READING
RESPONDING

AND WRITING

o

Understanding
simple words or
phrases from context
with visual cues

o

Understand
short
texts and responding
to them

o

Beginning to
independently

o

Understanding short
stories
and
identifying
main
points and details

read

o

Copying, labeling,
selecting,
writing
familiar
words,
phrases, sentences

o

Writing
short
chunks of language
using aids

o

Using
short
paragraphs
using
simple language

Figure 1: FL skills
So pupils perform learning tasks of gradually
increasing difficulty in order to explore the
properties of the foreign language. The state
also specifies the means these goals can be
achieved. These are the following:
► Using authentic materials
► Using dictionaries and other reference
materials
► Communicating with peers in pairs or
groups
► Using the language creatively and
imaginatively
► Using the language for real purposes
► Linking the language with other
subjects
► Using ICT
One point which must be stressed here is that
teaching practices favour flexible learning from
a variety of sources and in a variety of teaching
practices even from an early age. For this
reason, ICT has formed an integral part of
British Education at all levels. The benefits of
ICT-mediated lesson procedures have been long
spotted by education specialists and year by
year more initiatives take place on part of the

state and the teachers for the good use of new
technology in the classroom and beyond. Let us
just refer only a part of the positive contribution
of ICT in education:
 Technology is an intrinsic part of our
lives and children love to play and learn
with it
 ICT provides new ways for teachers to
teach
 ICT enables teachers to be more
creative in their lesson planning
 ICT contributes to learning from a
variety of sources
 ICT caters for different learning styles
 ICT involves SEN (Special Education
Needs) pupils in learning
 ICT can help children think in a
different way
 ICT can promote problem- solving,
project-based learning and crosscurricular work
 ICT can enhance communication,
internationalisation
and
cultural
enrichment
 ICT can bring lessons to life
 ICT can raise school education
standards
 ICT is a skill for life
5
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iv. The London National Gallery
Project
Project–based cross-curricular learning
by means of ICT is an idea fervently supported
by schools and other institutions in Britain. For
the past ten years, the National Gallery of
London has run a unique project for primary
schools, trying to link art to education.
Although the project involves primary school
students, its vision, organisation and outcomes
can inspire all kinds of teachers. The project is
called “TAKE ONE PICTURE” and it is a
countrywide scheme which encourages the
cross-curricular approach to learning and
teaching using a single image as a stimulus for
project work. Each year the Gallery focuses on
one painting from the collection which is
further used as a starting point for classroom
discussion and project work in a variety of
curriculum areas. Then the gallery displays a
selection of the work in the annual 'Take One
Picture' exhibition at the National Gallery, and
on
the
following
website:
http://www.takeonepicture.org
Involvement in 'Take One Picture' is a
process. This process is as valuable as the
finished work that the students produce and it
involves 6 stages: a) the stage of CPD
(Continuing Professional Development), b) the
stage of Thinking, c) the stage of Planning, d)
the stage of Creating, e) the stage of Sharing
and f) the Impact stage.
v. The Project step by step
The first step in the 'Take One Picture'
journey is a one-day teachers' course at the
National Gallery. There, the teachers explore
the variety of ways in which they can use
paintings across the curriculum, are given an
interactive tour of the Gallery, take a print of
the featured painting, ideas, and inspiration, and
go back to their school (figure 2).

Figure 2 : CPD
Thinking about what they would like to
do with the 'Take One Picture' painting is the
next step. Teachers develop their ideas, talk to
other people in their school, explore ways of
cross-curricular work and finally brainstorm.
Once they have thought through their ideas
about what to do with the picture, the next step
is to plan carefully how best to achieve them.
Questions to think about include:
o When in the timetable can they use the
painting?
o What resources do they need to use?
o Will the students need to develop new
skills or will they reinforce existing
skills and knowledge?
o Do they want to work with
people
outside the school?
o Can they use past schemes of work?
o Then comes the doing: students create
their own work. The process of creating
can take place during art lessons or
across other subjects. Students create
their own art work during art lessons or
across other subjects; create diverse
pieces of work including poetry, drama,
dance, sculpture, and even science
experiments and digital animations and
work collaboratively or individually
(figure 3).
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Students …
o
learn to learn flexibly
o
involve in class, whole school
and national projects
o
improve confidence in their
work
o
learn to appreciate culture
Figure 3: The students create
vi. Samples of the Gallery Project
The process of making work collaboratively or
individually can be very engaging for students.
Teachers often remark on how disaffected
students have been motivated and stimulated by
creative work.
After the process of creating, the next
stage is to share the work with a wider
audience. Sharing gives students and teachers a
chance to reflect on and to evaluate their work.
Sharing could be anything from showing work
to another class in the school, a school
exhibition, a parents' evening or even a website
(figure 4).

In 2005, the painting selected was 'BeachScene'
by Degas (figure 5).

Figure 5: 'Beach Scene', probably 1868-77,
by Degas

Figure 4: Sharing the work
Involvement in 'Take One Picture' has had a
wide impact.
Teachers …
o
gain training and are encouraged
to work differently

The picture was selected as some points it
raised involved
 the idea of a holiday, or a journey, or a
day out at the beach
 The importance of the imagination and
how we can think about a place where
we would like to be
 The changes in the style of garments
over the years
 Incidents on the beach suggesting little
stories
Initially, teachers received appropriate training,
so that the general principles of working with
images, either reproductions or authentic ones,
could become known. Then followed the usual
procedure. Figure 6 shows some samples of the
students’ work:
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SO
S O M E O F TH
T H E P U PILS
P ILS ’ W O R K

Sw im suit d es igns

G eom etrical sh apes

F ish in g net

On th e B each

Peep h oles

S m e llin g se a wa te r lik e sa lt on c h ip s
Cra sh ing wa ve s a long th e be a c h
B re e zy win d be in g p u she d a wa y
S e ag u lls ta lk in g lik e m a d
Dribbly ba bie s on th e sa n d
S e a we e d p ink a n d g re e n
S a n d lik e sp rink le d su g a r
S e a tossin g a n d tu rnin g ,
Lik e da nce rs swi rling
W a ve s sp la shin g a n d roa rin g .
Ric ha rd Y r3

Figure 6: Student work samples
Some students created a textile
designing project, focusing on the swimsuit
designs of that era. Books and the internet were
used to research Victorian swimwear. Other
pupils created sand sculptures in geometrical
shapes, each one representing a character or
object in the painting, which was simplified
into its basic form. Other pupils created a
fishing net bringing objects that related to the
painting theme from home. Some other children
worked on the weaving of the net. The peep
holes were inspired by the painting too, and
spread lots of fun to pupils who put their heads
through the holes. Finally, some pupils wrote
seaside poems using much descriptive language
and metaphors.
The means the pupils used to produce this result
are listed below:
 Books and the internet …
to research
Victorian swimwear
 Lots of measuring and calculating …
to simplify
objects into basic forms
 Art, literacy (speaking and listening),
history (developing a sense of history)
and maths (sorting and positioning sizes
and shapes) …
to reproduce
Degas's picture with real materials
 Inspiration and fun photos …

to create
the beach project
 Descriptive sentences and the literacy
technique of metaphor …
to produce
the seaside poems
Many curriculum areas were covered as
all these projects work across the curriculum,
emphasising the importance and relevance of
using the visual arts in the primary classroom.
Literacy was displayed in the creation of
poetry,
scriptwriting,
and
songwriting.
Numeracy was applied in the pupils’
measuring, calculating, and reproducing 3dimensional objects. ICT was central, as the
pupils used PCs, websites, digital photographic
equipment and software to collect their
information and create computer drawings,
animations and other technology-mediated
projects. Art was basic, as pupils learnt about
primary and secondary colours, they
experimented with light and shade, and they
became more spatially aware. History was also
dealt with, as pupils investigated fashions,
events and attitudes in the 19th c. Science was
needed as the students studied seaside creatures
and a variety of materials to make their work.
Some students decided to act imaginary
dialogues on the beach in French. They used
basic phrases and so MFL were also used.
The picture which was selected for the
year 2004-2005 is a painting by Pierre Mignard
named 'The Marquise de Seignelay and Two of
her Sons' (figure 7).

Figure 7: 'The Marquise de Seignelay
and Two of her Sons', 1691
by Pierre Mignard
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It was chosen as it is rich with references to
classical history as all the characters are dressed
up as characters from ancient mythology. The
Marquise appears as Thetis, Achilles’s mother
devoted to her children. The pupils could study
the main characters, the painting colours and
the background, practice the French language
and of course do computer-based research.

It combines the use of Greek history and EFL
learning. Stimulated by the study of the ancient
Greek inscriptions towards Asklepios, British
schoolchildren carved similar on clay plaques
(figure 8).

vi. Project value
Overall, the London National Gallery
project is justifiably considered a pioneering
form of project work. It not only helps to
increase motivation in lesson procedures, but it
also sows the seeds for autonomous learning
styles, placing emphasis on the learning
outcomes and allowing an enormous degree of
personal freedom during the creation process.
Involved in realistic and authentic learning acts,
the students are given the opportunity to apply
their creativity and imagination, making use of
even the latest technological means. In this
way, they develop all their skills and attain
learning in a holistic way. Finally, working on
the project facilitates the growing of warm
interpersonal relationships between all those
involved in it, that is, students, school staff,
parents and members of the community.

Figure 8: “Please, God, make my ankle
better”: Brief messages carved on clay
plaques
Alternatively, higher level students can
well work on the exhibits of the Vrellis Wax
Museum in Ioannina through literal or virtual
study. The theme of the Secret School (Κρυφό
Σχολειό), as it is marvelously depicted in the
Museum premises, could give birth to a number
of cross-curricula projects. Let’s mention just a
few (figure 9).

vii. Applications in the Greek foreign
language classroom
A physical or virtual visit to Greek –and
international- museums may well provide the
FL teacher with plenty of ideas for organising
similar cross-curricular and technology-based
project work. A really innovative and fairly
easy plan, applicable in the Hellenic EFL
classroom, is inspired by the British Museum
children’s site :
(http://www.thebritishmuseum.ac.uk/childrensc
ompass).
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D e sc ription of b oth the old sc hool and the
c onte m porary s c hool
Study of the o ld a nd c onte m porary e duc ational
m ate rial
Stu dy of c lothing in the partic ular h is toric pe riod
D ram atis ation of th e partic ular sce ne
N arration of his toric e ve nts in the form of m em oirs
A re port on the du tie s of sc ho olc hildre n the n and now
C re ation of a ne w m use um

Figure 9: The Vrellis Wax Museum in
Ioannina inspires cross-curricular project
work in the EFL classroom
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A HOLISTIC APPROACH TO LANGUAGE ACQUISITION AND SYLLABUS
DEVELOPMENT
The New Syllabus for Teaching English as a Foreign Language in Greek State
Primary Schools
Barbara Koziori
EFL Teacher, Achaia
INTRODUCTION
It would appear that the situation
regarding teaching English as a Foreign
Language (EFL) in the Greek Primary
Education is taking a radical shift away from
more traditional practices followed in EFL
instruction in Greek state schools so far.
The above is evident from the newly
designed and developed by the Pedagogical
Institute (P.I.) syllabus for EFL teaching in
compulsory education in Greece on proposals
by the Ministry of Education, (ΥΠΕΠΘ, 2003).
Such syllabus with its implementation
now imminent constitutes the subject of this
paper. In Part I we are looking into its
specifications and components as well as its
underlying
language
and
educational
orientation with a view to establishing the
syllabus type adopted.
In Part II a critical approach thereof is
attempted, while in Part III we touch upon the
issue of compatibility, i.e., the extent to which
such syllabus will ultimately address our
students’ needs as they emerged from a small
scale needs analysis which was conducted and
formed the subject of analysis of our previous
paper in this module (Koziori, 2005)
PART I
CROSS-THEMATIC SYLLABUS FOR
MODERN LANGUAGES

between ‘curriculum’ and ‘syllabus’, two terms
often used interchangeably. According to White
(1988:4)
‘curriculum’ usually refers to “the totality of
content to be taught and aims to be realized
within one school or educational system”, while
‘syllabus’ refers to “the content or subject
matter of an individual subject”.
Therefore, ‘syllabus’ seems to be the
term appropriate in our situation as we are
concerned with the content and the aims of a
particular subject, namely, EFL instruction in
the primary education sector.
Description
The new syllabus for EFL in the
primary sector falls within the scope of the
Diathematikon Programma – Cross-Thematic
Curriculum for compulsory education in Greece
(1st to 6th grade of Primary School and 1st to 3rd
grades of Junior High School). It is set out in
two main parts, namely introduction and
analytic description. In its introduction, divided
in two sections, the general teaching/learning
aims and the guiding principles, goals and
fundamental cross-thematic concepts are stated.
In the second part the objectives and the
guidelines relating to literacy, multilingualism
and multiculturalism are set out, in detail (see
FEK 304/13-3-2003, pp 4085-4098).

Curriculum vs Syllabus
Before proceeding with our discussion,
we deem it appropriate to clarify the distinction
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Rationale
An examination of Section 1 of the
introduction would reveal that the main concern
appears to be the promotion of multilingualism
and multiculturalism as basic principles for the
development of the students’ cognitive and
social skills. Along these lines, language is
viewed not only as a tool for communication
but also for acquisition and management of
knowledge and information from various
subject areas.
Structure
A close examination of the syllabus
under analysis herein would reveal that the
format adopted resembles a modular one
according to Dubin and Olshtain (1986:51 cited
in Ayiakli with Karavas, 2004:161) since it
seems to be structured around a thematic
approach oriented at the development of the
students’
linguistic,
cognitive
and
communicative skills, while notions and
functions are suggested with a view to a more
holistic
language
acquisition
through
interaction and the students’ active involvement
in activities or projects drawn from almost all
the school subjects.
Foreign language (FL) learning is
approached
through
three
fundamental
principles, namely literacy, multilingualism and
multiculturalism (see fek 304/13-3-2003, pp
4085-4086) and it would appear that the
syllabus is given a communicative and
humanistic identity in terms of Breen and
Candlin (2001).
It would appear that the new CrossThematic Syllabus for English in Primary
Education shares features of a variety of
communicative syllabuses which White
(1988:62-73 cited in Ayiakli, 2004:54)
considers to be in between Type A, concerned
with content, and Type B, concerned with
process.

Skills acquisition and development in
the new syllabus constitute a core component
thereof and therefore an affiliation to skills
syllabus becomes evident. Furthermore, the
development of skills in relation to specific
situations and activities constitutes a prominent
feature of the competency-based syllabus
(Richards, 2001:159). However, the link of
these competencies and skills to topics,
activities, tasks and functions could be said to
point towards an integrated or multi-strand
syllabus especially since it would appear that all
four
aspects
(structural,
functional,
sociocultural and experiential) of curriculum
framework proposed by Stern (1983:261-262,
cited in Ayiakli, 2004:60) are reflected in the
document (see fek 304/13-3-2003, pp 40854098).
PART II
A CRITICAL ANALYSIS
In the Diathematikon Programma –
Cross-Thematic Curriculum for Compulsory
Education, and therefore the Cross-Thematic
Syllabus for Modern Foreign Languages in
Primary Education, the learners appear to be at
the centre of concern as the syllabus caters for
effective development of their communication
and management skills so as to be able to
function as informed and responsible citizens in
social and professional contexts (see Section 2
of introduction in FEK 304/13-3-2003, pp
4085-4086).
However, a closer look would reveal
that no analysis of the target learners’ needs has
been carried out save for that teachers and the
academic society in general were consulted (see
the P.I.’s President’s introductory note
available from www.pi-schools.gr).
A humanistic aspect appears to be a
prominent feature since FL learning in state
schools is placed within a socio-cultural
12
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context, thus the conditions for “successful
natural learning” in Littlewood’s (1992:54-56
cited in Ayiakli, 2004:66-67) terms can be said
to be created.
Specification of entry and exit levels
appears to be at a general level (grade D to
Junior High School) accompanied by a few
mentions to the ‘gradual development’ of the
students’ knowledge or competency acquisition
(see FEK 304/13-3-2003, pp 4086, 4090).
According to Richards (2001:146-147), it is
essential for the levels at which the learners will
enter and end a course or the proficiency level
they are expected to reach at each stage of the
course to be specifically stated.
Content is organized around integration
of the learners’ skills through activities or
projects approached cross-thematically along
the other school subjects. Thus, it is claimed,
fragmentation of knowledge is avoided (see
FEK 304/13/3/2003 p 4086). Furthermore,
spiral sequencing of content allows the learners
ample learning opportunities of items, notions
and functions introduced at an earlier stage
(Richards, 2001:151).
Insofar as structure is concerned, the
aspects mentioned in p. 5 above appear to be
successfully integrated throughout the syllabus
leading to a holistic approach to language
learning aiming at the learners’ personal, social
and cultural development while language
learning is approached as a dynamic process
with the students as the main active participants
(see FEK 304/13/3/2003 pp 4086-4087).
The activities suggested can be
considered as methodology suggestions for
EFL instruction either independently or in
connection with the other subjects taught at
school. They look quite extensive and
appealing and the impression formed is that,
should such syllabus be implemented
appropriately, a positive attitude towards EFL
will be shared among the students. However,
whether this will ultimately be the case or not,
remains to be seen.

The learning and communication
strategies included in Section 1b of the
document (see FEK 304/13-3-2003 p 4097)
would appear to relate to mainly the ‘direct
learning strategies’, according to Oxford
(1990:8, cited in Ayiakli, 2004:71) since the
objectives stated therein would require the
learners’ mental processing of the target
language as is further evident by the
accompanying suggested topics and activities.
The suggested topics and activities
included in Section 2 (see FEK304/13-3-2003 p
4097) look quite in direct relevance to our
learners’ concerns and “life experiences”,
which Nunan (1988:22, cited in Ayiakli,
2004:70) considers to promote successful
learning. However, since the parallel use of
Greek as ‘mother tongue’ with English as the
target language is suggested, it could be argued
that the term ‘multilingualism’ actually refers to
‘bilingualism’.
This would further appear to come in
conflict
with
the next Section
on
multiculturalism since it is assumed that all
learners are of a homogeneous linguistic
background. This would also appear to be
contradictory to the current situation in the
Greek State primary schools attended by
students from diverse cultural and linguistic
backgrounds. Nevertheless, it seems that the
skills expected of the learners to develop within
the framework proposed by Section 3 relate to
what Stern (1992:86, cited in Ayiakli, 2004:70)
identifies as ‘socio-cultural competence’ in
terms of which the learners are expected, in a
critical fashion, to develop such knowledge
relating to the culture or the cultures of those
speaking the target language (see FEK 304/133-2003 p 4098).
PART III
COMPATIBILITY
As mentioned in Part II, although it does
not look as if this syllabus has been designed
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and developed on an analysis of the target
population’s needs, it would appear that a
considerable number of such needs have been
catered for (Koziori, 2005:7-9).
Thus, with respect to our students’ need
to learn English in order to get a certificate or
diploma in English, although not expressly
stated in the document it could be said that it is
implied forming an ultimate goal since our
students once having received EFL tuition
within such a syllabus, they will be in a position
to achieve such a goal.
Furthermore, our students’ needs to
learn English in order to be able to move
around with ease when travelling abroad, to
communicate with people from other countries
and to be able to read foreign books and
magazines appear to be adequately addressed
since numerous references are being made
throughout the document (seeFEK 304/13-32003 pp 4088-4098) in the various objectives
set out as well as the suggested topics and
activities. Communication, in particular, seems
to form the backbone of the new syllabus as is
reflected in the general guidelines (see FEK
304/13-3-2003 pp 4085-4087).
Another one of our students’ needs,
namely, learning English in order to be able to
watch English films, can also be said to be
adequately addressed since the use of videos is
often suggested in various activities throughout
the document (see for example FEK 304/13-32003 pp 4088-4089, 4095). In this way, our
students’ need to learn English through
watching videos also seems to be addressed.
One of the goals of the new syllabus is
the acquisition of such skills on the part of the
learners as to be able to function appropriately
in professional settings (see FEK 304/13-32003 p 4085) and this would appear to be in
line with our students’ need to learn English in
order to be able to establish business abroad
(Koziori, 2005:8).
Insofar as writing in English as a
preferred learning style is concerned, it would

appear that our students will have ample
opportunity to practice this skill and thus enjoy
effective learning as becomes evident from the
objectives, the suggested topics and the
activities included in section 1.a.3 of the
document (see FEK304/13-3-2003 pp 40894090).
As can be seen from FEK304/13-3-2003
pp 4088-4097 adequate mention seems to be
made to games (Sections 1.a.2, 1.a.3, 1.a.4 and
1.a.5) pairwork (Section 1.b) and songs
(Sections 1.3.a, 3) which were rated high
among our students as motivating tasks and
activities.
However, provision for certain of our
students’ needs does not seem to be made in the
document, namely self-correction, translation of
vocabulary in their mother tongue, i.e. in Greek,
or carrying out grammar exercises, but it could
be argued that the variety of the suggested
topics and activities adequately counterbalances
such needs as they will ultimately be actively
involved in more attractive and interested
activities such as, among others, drama or
current affairs (section 1.a.2), interviews with
foreigners living and working in our country
(section 1.a.3) and many others suggested
throughout the document.
CONCLUSION
As, we hope, it has become evident
from the above discussion, the new syllabus,
although remaining a pre-determined fixed one,
with its cross-thematic approach to EFL within
a learner-centred framework places EFL
instruction in the Greek State Primary
Education Sector under a new perspective.
These features along with other very
important ones, such as updating core
knowledge and skills, eliminating overlapping
and duplications, projects to be carried out
cross-thematically, new technologies, exhibited
in the Diathematikon Programma – CrossThematic Curriculum for compulsory education
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in Greece (ΥΠΕΠΘ, 2003:3736-3740),
effectively place EFL instruction within the
current social, political, economic and cultural
context.
With the emphasis placed on the learner
for whom language learning constitutes not
only a means of communication but also a
means of managing knowledge and information
from different subject areas, a holistic approach
characterized by a strong humanistic aspect is
attempted.
However, the extent to which all these
principles will be applied and aims will be
materialized to the benefit of our students
within the diverse socio-cultural context in
which they receive instruction in Greek State
Primary Schools today, remains to be seen.
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Theoretical Approaches to Learning with Emphasis on Young Learners
Maria Moraiti (Med)
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Most of us may feel that the theoretical
component of your teaching courses or books
has often proven useless. We may also believe
that we gain a lot more from practical tips and
ideas and that is what we actually want and
need. On the other hand, others believe that
there is nothing so practical as a good theory
and that everything we do in classroom is, in
fact, theory, whether we are aware of it or not.
By presenting very briefly the most important
theoretical approaches to learning, an answer
will be hopefully deducted.
It should be mentioned from the very
beginning that learning does not start at school
and, also, that it does not only happen at school.
We should always bear in mind the constant
interplay between social forces and individual
actions. Children nowadays grow up in a
variety of contexts, they are members of a
family, a school and also of a local and global
community. Consequently, young learners
arrive at school carrying a whole universe of
their own, which will influence and, up to a
point, predetermine their progress and success
there.
Moving to the learning environments
(both formal and informal) the learning
framework (practices, beliefs, values etc) as
well as the language and the learning stance
should be taken into account. Next, regarding
culture, there are four sources of influence on
children that is, family, peers, school and, of
course, media. Finally, coming to the wider
context, the role and status of English should be
taken into account (whether it is a foreign
language or the medium of instruction) as well
as the educational system and its values and
priorities. Moreover, it would be helpful before

talking about theories of learning to try to
define learning as well as teaching as an aid to
learning.
A lot of definitions have been proposed
for learning at times, but the following seemed
the most inclusive. So (sorry for the Greek)
learning is «… η διαδικασία που υποβοηθεί
τους οργανισµούς να τροποποιήσουν ή να
αλλάξουν τη συµπεριφορά τους σε ένα σχετικά
σύντοµο χρονικό διάστηµα και µε ένα µάλλον
µόνιµο τρόπο έτσι ώστε η ίδια τροποποίηση ή
αλλαγή να µη χρειαστεί να συµβεί ξανά σε
κάθε νέα ανάλογη περίπτωση» (Gagne,
1975:5).Teaching, on the other hand, is « … το
σύνολο των ενεργειών που θα κάνει ο
δάσκαλος µε σκοπό να προκαλέσει, να
ενεργοποιήσει, να ενισχύσει και να προωθήσει
την µάθηση» (Gagne, 1975:8).
The main difference from the past is that
students not only accept but also have the
chance to produce knowledge. Unfortunately
teaching does not always result in learning.
Keeping the above in mind, we can move to the
four theories which had and still have, in some
cases, influenced greatly the primary level
education:
• Skinner and behaviousism
• Piaget and constructivism
• Vygotsky and social construction
• Bruner
The first theory had, and still has in
some cases, an immense impact on education. It
should be mentioned that the first experiments
were conducted on animals (Pavlov and his
dogs).The core belief of this theory is that
human behaviour can be conditioned provided
that the right stimuli will be given followed by
praise or punishment for reinforcement. In other
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words, learning happens when animals and
humans build up associations between their
experience, their thinking and behaviour- the
more positive the experience, the more likely it
is that learning will take place. Also,
knowledge, according to this theory, lies
outside the learner, who waits to be filled with
it bit by bit like an empty vessel by the teacher,
of course.
The application of this theory in
classroom resulted in whole-class teaching,
praise and positive reinforcement for any
desired behaviour as well as a system of
punishment, repetition for the consolidation of
knowledge (e.g. drilling for the foreign
language teachers), linear curricula, and
teacher-centered approaches with the teacher as
the sole transmitter of knowledge and controller
of the whole educational process. Evaluating
this theory, it should be mentioned that large
classes could be taught and also, the subject
could be presented in a coherent and logical
way at a steady pace. On the other hand, its
main weakness was that it focused on
observable and manipulable phenomena. It
completely ignored the cognitive processes,
what actually goes on in the mind so as to
achieve learning. Moreover, it neglected the
children’s experience and whatever they may
bring into classroom, turning them into passive
recipients of superficial, quite often,
knowledge, under strict control.
But there is movement from a
connectionist view of learning to the theory of
information processing. As a reaction to the
above theory Piaget and constructivism came
next. Contrary to behaviourism, attention was
paid to the inner processes, to thought but more
to the concept of a universal sequence of stages
through which children pass. Regarding the
former, it is believed that people learn through
an interaction between their thought and
experience. When children encounter a new
experience, they accommodate and change their
pre-existing schemata of knowledge so as to

assimilate anything new. In this way, more
complex and detailed mental structures are
created. Concerning the latter, Piaget proposed
the following stages and sub-stages:
STAGES
1
2a
2b
3

NAME OF STAGE
The sensori-motor stage
(birth to about 2 years)
The pre-operational stage
(about 2-7 years)
The concrete operation stage
( about 7-12 years)
The formal operations stage
(12 years onwards)

Very, very briefly, in the first stage the
intelligence is limited to the real performed on
real objects and also infants begin to understand
they are separate entities. In the second one,
symbolic thought begins and, next, the ability
to reason logically starts with abstract thinking.
The most important manifestations of
this theory in classroom has been the discovery
learning and also the child-centered learning.
Emphasis was given not only to what will be
taught but also to how so as to meet the mental
development of the learners. So the learners are
allowed to play, to experiment and experience
in varied and stimulating classrooms with
abandonment of didactic approaches in order to
construct knowledge on their own. It is also
worth mentioning that the integrated days were
firstly introduced, with no clear –cut
distinctions between the subjects along with
projects- so, as you can see, cross –curricularity
and projects are not such new ideas.
Thus, learners become active and the
centre of the educational process and learning is
experiential, individualised and, sometimes,
fun. But there are organisational and resource
problems as well as classroom management
difficulties which often dominate teaching.
Furthermore, high motivation and learner
autonomy are taken for granted, not to mention
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the fact that not all children pass through the
same stages and with the same duration. The
most important limitation of this theory,
though, was the neglect of the socio-cultural
aspect of the learner and of the role of language
and communication. The last issue brings us to
Vygotsky and social constructivism with
emphasis, as it can be understood, on social

factors. This theory offered three valuable
insights: the zone of proximal development, the
stress on the role of culture and social context
as well as on the role of language in learning.
And as a conclusion it would be valuable to
bear in mind that “there is nothing so practical
as a good theory” (Penny Ur).
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Integrating the cultural element in
children’s English classes
"When I was a child, the teacher read, 'Once upon a
time, there were five Chinese brothers and they all
looked exactly alike'...Cautiously the pairs of eyes
stole a quick glance back. I, the child, looked down
to the floor... The teacher turned the book our way:
bilious yellow skin, slanted slit eyes. Not only were
the brothers look-alikes, but so were all the other
characters!...Quickly again all eyes flashed back at
me...I sank into my seat." (Aoki, 1981)

Cultural and linguistic diversity seems is steadily
increasing, especially in elementary schools, due to
the growing numbers of ethnic minority children
enrolling in them. This fact urges teachers to reform
their pedagogic attitude and prepare all children to
become competent citizens, capable of dealing with
others with mutual understanding.
An English teacher can achieve this by
frequently familiarizing his young learners with
samples of literature from different cultures.
Exposure to quality multicultural literature helps
children appreciate the idiosyncrasies of other
ethnic groups, eliminate cultural ethnocentrism, and
develop multiple perspectives (Jenkins and Austin,
1987).
Beilke (1986), Harada (1995), Harris
(1991), and Pang, Colvin, Tran, & Yang (1992)
provide clear guidelines for the selection of
multicultural literary material for young learners:
1. Positive portrayals of characters with
authentic and realistic behaviors, to avoid
stereotypes of a particular cultural group.
2. Authentic illustrations to enhance the
quality of the text, since illustrations can
have a strong impact on children.
3. Pluralistic themesto reflect the changing
nature of the country's population.
4. Contemporary as well as historical

fiction
5. High literary quality, including strong plots
and well-developed characterization.
6. Historical accuracy when appropriate.
7. Reflections of the cultural values of the

characters.

(researched and adapted on : C:\Documents and Settings\All Users\Documents\INTERCULTURAL
EDUCATION\Multicultural Children's Literature in the Elementary Classroom_ ERIC Digest.htm
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In-service Training Seminars
A report on a 2005Comenius 2.2.c seminar held at Regent Oxford
Georgia Konsantina Lavranou (MA)
EFL Teacher, Ileia

INTRODUCTION
The purpose of this report is to describe
the activities which took place during the inservice training seminar entitled “Overseas
Teacher Training Course” at Regent institute in
Oxford, U.K. as part of the European Union
funding programme of action Comenius 2.2.c,
as well as to present ways of implementing the
acquired knowledge in classroom practice and
to mention any difficulties encountered in the
duration of the afore-mentioned seminars.
ACTIVITY DESCRIPTION
According to the course curriculum,
which contained a 40 lessons per week
schedule, the seminar (taking place between the
5 and 16 December 2005) aimed at: the
improvement of the participants’ language
skills in English, the enrichment of the variety
of the teacher’s store of linguistic activities in
the EFL classroom, the promotion of
intercultural co-operation and understanding,
the critical assessment of modern teaching
methods and practices, as well as to the
promotion of the teacher’s self-awareness
which leads to the desire for professional
development. The lessons were scheduled on a
daily basis from 9 to 5, five days a week for
two weeks. There were two teaching
methodology sessions from 9.10 to 10.40 and
from 11.00 to 12.30, which dealt with a great
variety of educational approaches, language
activities and learning or discipline problems,

in a purely practical spirit offering in situ
implementation of the suggested solutions.
The class was composed of 12 English
teachers from various national backgrounds
including
Italian,
Spanish,
Portuguese
colleagues, as well as people from the newly
integrated countries of the EU like Slovenia,
Romania, Bulgaria and Lithuania. All of us
were more often than not called to play the role
of students so as to realise the function and
usefulness of the activities presented and to
delve deeper into the factors affecting student
psychology, before attempting to move to
critical analysis, assessment and discussion that
would, and indeed did, allow us to exchange
experiences and useful advice under the
guidance and monitoring of our supervisors.
Some of the modules focused on:
warmers and ice-breakers, coursebooks and
how to use them, listening skills, error
correction, using songs, using dictation, what
makes a good language learner, collocation and
multi-chunk words, dictionaries, using the
video, classroom management, pronunciation,
process and product writing, spoken fluency,
approaches to exams, using the Internet, using
readers and literature. In the afternoon, the
course
included
two
quite
different
components:
A session on language improvement
(13.40-15.10) which aimed at refreshing the
four
skills
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and was also a practice and extension unit for
the implementation of the tasks learnt and
discussed in the morning methodology sessions,
and a session on British Life and Culture
(15.30-17.00) with a strong emphasis on
cultural change and development, social status
in the past and present, political life and the role
of the country on the European and
International scene.
It is noteworthy at this point, to mention
the fact that Regent’s daily provided us with a
lot of educational material in the form of notes
and photocopies to study, prepare and evaluate
– not counting the relevant bibliography lists so that by the time of our departure, we had
created a complete portfolio of valuable
classroom activities ready to use (and save the
day!)
IMPLEMENTATION
Due to the practical nature of the
training seminars, the implementation both of
the knowledge acquired and of the educational
material collected may take place immediately
at the school where I work, strengthening its
European dimension and fully responding to
my expectations as a teacher, as these were
presented in my initial application for being
awarded an in-service training E. U.
scholarship. More precisely, the seminar
offered solutions and ideas on the improvement
of the quality of teaching aiming at increasing
the students’ interest and motivation in learning
a foreign language and at regenerating
creativity during the lesson. The prompt
application of the activities and new techniques
presented is directed at the formation of fluent
speakers of EFL, with a good degree of
adaptability
to
various
communicative
situations and a profound knowledge and
feeling of modern British culture. At the same
time it promotes self-awareness in students as
well as intercultural understanding and the need
to respect and accept the uniqueness of

diversity in culture, especially as the latter is
reflected in every aspect of language. It is also a
means of instilling and reinforcing the common
European identity, which unites so many
different peoples and broadens our horizons.
The seminar performed yet one more
function, namely that of opening the way for
co-operation
and
partnerships
between
educational institutes within the power granted
by European exchange programmes. This is a
unique opportunity for students to communicate
naturally using English as their lingua franca in
an effort to learn more about their European
peers/partners and to exchange information
about the differences and similarities of their
lifestyles advancing the intercultural aspect of
learning as well as the need for mutual respect
and solidarity in modern Europe. At this point it
should be noted that a special part of the
seminar was devoted to the use of information
technology in the language classroom since it
provides one of the best solutions for a more
creative approach to teaching by combining
authentic materials and communicative
situations to the development of technical
skills, necessary in today’s competitive job
market. The fact that many schools lack the
technical infrastructure for such ventures
deprives students of equal opportunities in
learning and it is to be hoped that the ministry
will see to this problem as soon as possible.
DIFFICULTIES
Generally speaking, everything was
well-organised and as a result no special
difficulties were encountered. However, I feel
that a comment must be made on
accommodation arrangements. The seminar in
which I participated only offered host- family
accommodation – something which Greek
people are not, actually, accustomed to. In
future, I would suggest that there are more
choices offered, (such as living in a hotel or hall
of residence), as this type of host-family
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accommodation is more appropriate for
younger people planning to spend more time in
the foreign country. Only a long period of stay
may enable people to become more familiarised
with the surroundings and really feel at home in

a host family. Last but not least, it would be
wise to check the distance between the venue of
the seminars and the lodgings of the trainees so
as to limit daily travel expenses.

When an EFL teacher enters the world of www …
Angeliki Voreopoulou
EFL Teacher (Ileia)
(Part I)
Technology … it fails when you need it
most, but it can be so challenging and
promising that you can’t resist it!
These were my feelings about
technology as a university student, before I
decided to register for a crash course on
computers in order to ‘Conquer Computerland’
and overcome my fears. Since then I have
found out that computers do not bite innocent
teachers of English, but can be obedient tools
‘with which the skilled teacher can build up
motivating and productive activities’ (Carrier,
1997: 281-282). Nowadays more and more
teachers are informed about new technologies
and the impact they can have on an EFL
classroom. No matter how tempting, there is
still a feeling of distrust. Why bother with the
Internet and technology when most of us have
already created a collection of resource books
and realia to liven up the classroom?
The answer is simple if we look at it in a
different way and take a trip down memory
lane. Can you remember the last time you read
a book or magazine, listened to a song or
watched a movie, without considering their
potential for exploitation in the classroom? I
don’t … I can only think of the time and money
I have spent collecting bits and pieces, from

restaurant menus and leaflets to foreign
language newspapers and magazines. The good
news is that all this material is available
conveniently from the comfort of our home! To
the hardworking and worn out teacher the
Internet can provide an infinite amount of:
• texts
• visual stimuli
• listening materials
• vocabulary
• video files
• newspapers from around the world
• professional articles
• and of course … lovely, ready made lesson
plans! and the list goes on …
This month’s lesson plan is not exhaustive but
it can be adapted to suit all levels, from A
senior to Proficiency. It can be part of a series
of Internet lessons based on the topic syllabus
of our school and it comprises of two to three
fifty-minute lessons, depending on our students
and equipment (computers/speed of our Internet
connection).
In our first lesson we should include a
warm up session on the topic we have planned
to exploit with our students. In that case we can
use a unit of our coursebook or a unit of a
supplementary book specialising in reading,
speaking, listening or writing. For example,
pupils who have been taught vocabulary related
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to describing people’s characteristics and music
can do much more than writing a short
composition about their favourite singer. We
can engage them into something more
stimulating and interactive.
The second lesson should involve an
Internet Search and allow some time for the
students to spend on-line. At this stage it is
essential to provide students with a specific
web address and a worksheet to complete. We
do not want students to waste valuable teaching
time while trying to find a page that after all
might not be suitable for the task.
Our worksheet can be divided into two
parts (for a sample worksheet see below). The
first part should provide students with hints on
what to look for while on-line. It is most likely
that they will come across long texts and they
will probably complain that they do not
understand a word of what they read. However,
if we give them something simple to look for,
for example birthdays of their favourite stars,
things will be simpler for them. They will be
more motivated and they will feel confident that
they can understand these long authentic texts.
Therefore, while students are having fun
surfing, we know that we expose them to
authentic language and that we train them in
skimming and scanning. It is important,
however, to bear in mind that we should not
spend more than 15-20 minutes on-line at a
time, (depending on the speed of the
connection).
The second part of the worksheet could
include some exchange of information.
Students tend to be very curious about the
findings of their classmates, so why not satisfy
their curiosity and give them a chance to talk in
English? We can put them in pairs and ask
them to exchange their data. This way they
perform a speaking, listening and note-taking
activity based on authentic material! It would
be a good idea to choose a high flyer of your
class and model together the conversation you
want them to perform. You also need to

encourage them not to copy the answers from
each other’s worksheets and monitor them
closely because they tend to fall back into L1
(especially at lower levels).
The final step of your Internet-lessons
series would be the preparation and
presentation of a project based on the topic
and the information students have collected
from the Internet. Initially, ask each one of
them to make a rough plan and to make some
notes for the project as homework. When
students come back to school they can work in
groups to produce their final version of the
project. Pupils can work in Word and we can
help them add pictures from the Internet.
Children and young adolescents get really
excited while performing a collaborative
writing task, and enjoy exchanging their ideas.
Even the weaker students benefit because they
get peer feedback and they tend to ask for
advice both from the teacher and their
classmates more freely. One can easily see that
students are more motivated when writing a
small composition on the computer than when
using paper and pencil.
At the very end of the lesson, save and
print the projects, hang them on the walls for
everyone to admire and to decorate the
classroom. You could even turn it into a
competition for the most original project, with a
prize for the winners.
(Part II)
A lesson of English based on the
Internet can be immensely stimulating and
rewarding for both teacher and students.
However, it can easily lead to absolute chaos if
the teacher is not ready to overcome some
rather predictable pitfalls … in my experience
technology does fail you when you need it
most! So why not have a back-up plan?
The first thing we need before we set
sail to the world of www is a carefully designed
computer lab with 8-10 computers. We also
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have to ensure their safety since they are very
costly; finally we have to counteract students’
existing attitudes towards computers.
The computer lab
As a general guideline, one computer
per two or three students is ideal for most
internet-based activities. It’s not wise for each
student to have their own computer, because
this tends to discourage or inhibit conversation
and collaboration. If you are lucky enough to be
involved in the setting up of the computer lab,
the attached sample room layouts might inspire
you. You could also add a personal touch with
posters and pictures on the walls, making it an
ideal working environment for you and your
students.
Layout one has the students working on
a central table. The teacher is placed, as in a
traditional classroom, at one end, equipped with
a whiteboard and an overhead display, so that
the students can follow what they are supposed
to be doing. The room and table have to be big
enough to allow for space between the
computers for books, dictionaries, pens and
notebooks. The big disadvantage of this layout
is that students cannot see the people opposite
them. Also, the teacher cannot easily monitor
the progress of all the students at the same time
and will have to run around all the time, if
people ask for help. (Dudeney, 2000)
Layout two has the students working
round the outside of the room, which gives
them the opportunity to swing their chairs
around to the table to work together with books
and to get instructions from the teacher. This
layout provides a clear break between computer
time and time spent on other activities. It also
stops people ‘fiddling’ when the teacher wants
more control. However, it is difficult for every
student to see the teacher at any given time.
(ibid)

Your equipment
Once the computer lab is ready you
need to choose an Internet provider. Choose a
reliable company that will guarantee a highspeed connection. If you are already an Internet
user, you may have noticed that the speed on
the Internet varies during the daytime. It can
also be particularly slow if you have 8 or 10
computers all working together at the same
time. You must also ensure that your contract
includes a help-line or provides someone who
will help you fix any problem with the
computers. Believe me, there is nothing more
disturbing than finding out ten minutes before
the beginning of the lesson that one or two of
your computers are out of order …
Unfortunately, things like that do happen all the
time, so we have to deal with them by having a
back-up lesson plan that involves less
computers, for example groupwork, or none at
all.
Another problem that might occur
during the lesson is having to wait a long time
for pages to download. This could easily lead to
your class getting out of control and also wastes
valuable teaching time. The best solution to
such a situation would be to engage your
students in an open discussion related to the
topic they will explore on the Internet. An even
more reliable way to avoid long periods of
waiting is to use a function called caching, that
both Netscape Communicator and Internet
Explorer are able to perform. This means that
when you visit a particular website, all the
pages and images are automatically stored on
your
hard
disc
(for
example
C:\Windows\Temporary Files, if you are using
Explorer). Therefore, if you pre-visit the pages
you want your students to explore just before
the lesson, these will then be stored in the
cache. When your students return to these sites
later on, the pages will load much quicker. Of
course, our students might want to browse and
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visit sites that we haven’t saved but every little
preparation helps.
Similarly, you must ensure that a
specific website is still live! There is little point
planning and Internet lesson around a particular
site, unless you are sure that the page in
question has been there for quite some time and
is not likely to disappear! To avoid unpleasant
surprises, always check the site before you
enter the classroom and have another two or
three similar sites on stand-by, leaving the
lesson plan more adaptable (Dudeney, 2000).
Computer safety
Computers cost a lot of money, so we
have to make sure that students use them as
they are supposed to be used. For this reason
it’s highly advisable to:
•
scan the drives regularly for ‘naughty’
images, especially if you suspect that somebody
has downloaded something ‘spicy’.
•
watch out for people giggling nervously
at the other side of the room. Similarly, be wary
of a computer that crashes suddenly and has to
be restarted every time you appear …

instal programs like Net nanny, Cyber
Patrol, etc to ensure that your teenage students
do not have access to such sites.
•
instal anti-virus programs, especially if a
lot of students and different teachers use the
same computer room. (ibid)

not playtime and to insist that actual learning
will take place. Also, during the first lessons,
you might find that some students keep asking
for help because not all of them are equally
confident with computers. In this case, try to
pair students more carefully, ensuring that
wherever possible, there is always a students
who knows more about computers paired with
someone who doesn’t. You can also ask one or
two computer-aware students to be your
assistants and give help with computer
processing problems while you deal with
language and content-based problems.
Additionally, for some activities you
will have to demonstrate extensively to students
what they have to do, for example how to fill in
forms on a website. The worst thing you can do
is to call all of your students to sit in front of
one monitor; many of them will only halfunderstand, while the others will not be able to
see anything at all. One alternative is to use a
projection device if at all possible, or to go
round and demonstrate the activity group by
group. This might be more time-consuming but
at least you will be sure that everybody is
following the lesson.

Students’ attitudes towards computers and
classroom management
While preparing your students for the
Internet lesson at the beginning of the school
year, it is crucial to counteract their attitudes
towards computers. Students are most probably
influenced by computer games and endless
hours of surfing the net just for fun. It is in the
teachers’ hands to make clear from the very
beginning that an Internet lesson in English is

The computer lab corner in a British
elementary school classroom
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‘Alexander the Great and the Accursed Serpent; St. George and the Dragon. Two
Parallel Legends’
Ioannis Kiskiras (MA)
EFL Teacher, Ileia
This article is part of the presentation given in Larnaca, Cyprus during the Comenius teachers course
CROSS CURRENTS IN EUROPEAN LITERATURE that took place from OCTOBER 10-16 2005.
The aim of the course was to show how educators could teach literature through myths and legends in
the various levels of education tracing literary and cultural connections between their own and other
European countries
Introduction
My grandmother used to have an iconaltar in a dark corner of her house, where she
kept various things among her icons, like
Eastern eggs, holy water and small pieces of
blessed church bread. What had always
particularly impressed me was an icon
depicting a hallowed man on his horse killing a
dragon. Subconsciously, the icon of St. George
became a strong memory from my childhood.
Quite a few years later I found out that St.
George is the patron saint of England as well.
At the same time another dragon or serpent that
greatly impressed me was that of the shadow
theatre, a creature that is finally killed by
Alexander the Great. On hot summer evenings
one could take a stroll along the seaside and
hear the serpent’s growling coming from the
shadow theatre yard and that was an experience
not to be forgotten.
Shadow theatre
Greece is among the very few European
countries that adopted shadow theatre,

abandoning, however, its religious aspect and
adding the provincial Greek culture's flavour to
it. Shadow theatre slowly developed into an art
form of its own kind, acquiring a Greek
interpretation which also included music, acting
and social satire incorporated with traditional
folklore. The man behind the white piece of
cloth brought to life the puppets by altering his
voice according to the character and by
changing the story line depending on his
inspirations.
These historical "Karagiozis"
plays were very popular in the past. During
times of crises they lifted the audience's spirits
and offered hope. The innocent beatings, the
strange and ragged clothing, the unsatisfied
greed along with the continuous babbling,
cunning word games and numerous linguistic
mistakes were what gave Karagiozis a special
place in the hearts of Greek audiences.
Karagiozis flourished from 1915 until 1950, a
time of major tribulations for the nation (wars,
social unrest). The plays were a continuous
inspiration
for
the
poor
with
the
uncompromising protagonist who tried in vain
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to change his fate and protest against social
injustice.1
St George
On the other hand, the slaying of a
dragon has a long chain from the greek and
roman myhts (Jason and the Golden Fleece, the
golden apples of the Hesperides), up to the
Medieval literature with dragon-slaying knights
and saints. St George is among the most famous
of Christian figures. St George is still venerated
in a large number of places, by followers of
particular occupations and sufferers from
certain diseases. George is the patron saint of
Catalonia, Georgia, Lithuania, Portugal,
Moscow, Genoa and Venice (second to St
Mark). He is patron of soldiers, cavalry and
chivalry; of farmers and field workers, Boy
Scouts and butchers; of horses, riders and
saddlers. The Greek Orthodox Church
considers him «The Great Martyr». George,
whose Greek name means "farmer", is linked in
folk memory to the Green Man, the mocking
nature spirit who grimaces from village
churches to remind the worshippers of their
pagan roots.2
St George has been especially popular
among knights returning from the Crusades,
which would account for George’s adoption as
a patron saint so widely in Europe. No doubt,
the early Christian church tried to assimilate
existing legends and folklore elements into the
new Christian dogma and St George’s story is
one of them, very much like the Grail Quest
stories in medieval times.
The blood-red cross of St George also became
associated with England.

If you happen to ask the average man in
Greece, ‘Who killed the serpent?’ then you’ll
probably get two answers, either St. George, or
Alexander the Great. In the collective
subconscious Alexander’s struggle is the
continuation of St George’s legend through the
means of the shadow theatre.
In the following texts Alexander represents
Hellenism. Evidently, the Serpent encompasses
the endless chain of the enemies of the Greek
race, against whom the bravery and nobility of
the King of Macedonia triumph in the end.
St George’s romantic legend, his allegory, is
used to teach morals. St George is the liberating
force from paganism; he is the new religion.
Princess Cleodolinda is the suffering humanity,
and the dragon, the fire-breathing monster,
stands for evil and the strong forces of
paganism.3
‘Alexander the Great and the Accursed
Serpent’.
A shadow theatre play

Alexander the GreatCopyright SPATHARIO MUSEUM
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Characters
Karagiozis: The impoverished protagonist who
is always full of life. He lives with his family in
a pitiful shack, opposite to the Ottoman Ruler’s
enormous palace. He is ugly and hunchbacked;
Karagiozis represents the common folk in a
collision with everything that is unjust.
Barba Yiorgos: Karangiozi's uncle, a
'mountain man' with primitive ways but with a
gentle soul and true feelings. He lives in a
village but comes to town on business or when
he has to get his nephew out of another difficult
situation.

Hatziavatis: The town crier, Karagiozi's friend.
Sometimes he is portrayed as honest, yet in
other versions he is a cunning thief.
The pasha: The highest Ottoman Turkish
official, representing power and wealth.
Alexander the Great: The ancient king who
surprisingly finds a place in this play as the
dragon slayer.
Kollitiris: Karagiozis mischievous son.
Saban Aga: an occasional figure.

…………………………………………………………………………………
(There is music. Karagiozis and one of his children enter the stage dancing)
Karagiozis: Hey. Hey. Hop. Hop.
Kollitiris: Hop. Hop. Hello daddy.
Karagiozis: Hello, my barefooted family.
Oh, I cannot understand why we’re dancing without food in our stomachs.
Kollitiris: We made a fashion out of it and now we are used to it.
Karagiozis: Well! Ladies and Gentlemen. Today’s play is ‘Alexander the Great and the Accursed
Serpent’. If anything else, this blasted serpent has set itself to ruining my shed. There, Hatziavatis is coming
from afar.
Hatziavatis: Oyez! Under the commands of our lord, the Pasha, whoever kills the accursed Serpent in the
cobwebbed cave, will receive a hundred pounds as a present and his daughter for a wife.
(Karagiozis knocks him on the face.)
Hatziavatis: Ouch! You have broken my teeth! Karagiozis: Why are you
shouting like this, you jinx, you grouch! You woke me up! (He hits him
again).
Hatziavatis: Wait a minute. Let me speak to you. Stop it!
Karagiozis: Nobody can save you now that you have woken me up. Go away.
(Hatziavatis leaves. Kollitiris enters, walking towards the cave of the serpent, singing indifferently).
Karagiozis: Hey! What is my son doing near the cave? Hey, Kollitiris!
Kollitiris: What is it daddy?
Karagiozis: What is it? It’s a serpent, you…
Kollitiris: No, it’s not a serpent. It’s my friend, Nikolakis.
Karagiozis: Whom Nikolakis are you talking about?
Kollitiris: Niko- Niko- Nikolakis…
(The serpent growls)
Karagiozis: Come here quickly! Can’t you hear the serpent coming out?
Kollitiris: No, I want Nikolakis. Don’t pull me.
(The serpent growls)
Karagiozis: Go away you blooming child! It’s the serpent!
Kollitiris: No, it’s my friend, Nikolakis…
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Karagiozis: Go away, I said. (He knocks him. (The serpent growls)
Come into the house! Put the washtub and a box of matches behind
the door so that nobody can open it.
(Music. Shaban Aga enters)
Shaban Aga: Phew! I’m right here, at the cave.
Karagiozis: Hey buddy. Where are you going?
Shaban Aga: I `m going to kill the serpent. Do you know where it lives? Is it big?
Karagiozis: No, not really. Just like the sword in your hands.
Shaban Aga: Then, don’t stand still. Go to the Pasha and tell him that
Shaban Aga killed the serpent.
Karagiozis: Oh, I see. It’s you, the samba dancer. Let me throw a stone at it.
(The serpent growls)
Shaban Aga: What is that noise, dear?
Karagiozis: It’s nothing; Just the band of the city of Corfu. Stand back. The serpent is coming out.
(Growling)
Shaban Aga: Is that a snake? Oh dear, it’s big. Help. Sir. Where are you?
Karagiozis: Under the washtub.
Shaban Aga: Good God. I’ll stab it and I’ll make it die.
Karagiozis: Hit it. Hit it, old man.
Shaban Aga: Can you help me, sir? Don’t push me, my child. Do not
push me, I’m telling you!
Karagiozis: There! The serpent caught him in his mouth. Leave him
down! You’ll tear his clothes! Shoo! (A wild growl). Can I take his shoes?
(Another growl). Can I? (An affirmative growl) thanks. (Angry growl).
Let me grab them. Don’t get mad! Leave him down! Let the old man to
me! It has left the old man and it’s coming after me now! (Another
growl). Madonna, I should keep away! Open the door, you there! (A
growl). That unchancy thing has a thing about grasping me! There! It
drew the old man inside!
(Music. Barba Yiorgos gets in).
Barba Yiorgos: I tore down the hillside to choke that poisonous spider.
Karagiozis: Uncle. My dear uncle. Be careful with the snake.
Barba Yiorgos: Go away! I’ll knock it off!
(A growl).
Barba Yiorgos: My, My, is that the spider? Pick up my clogs and my kilt Karagiozis.
Karagiozis: Run, or you’re eaten uncle!
Barba Yiorgos: (shouting) Is it getting closer?
Karagiozis: Yes. Jump into the lime-pit.
Barba Yiorgos: I’m in!
Karagiozis: Well done! (A growl). Bad thing, it almost grasped the
country pumpkin!
But there’s another one coming!
(Music. Alexander the Great gets in)
Karagiozis: Hey sir!
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Alexander the Great: Who is it there, may I ask? Oh, my friend
Karagiozis. Do you happen to know me?
Karagiozis: No!
Alexander the Great: I am Alexander the Great.
Karagiozis: I see. What kind of cheese do you grate? And what have you got there?
Alexander the Great: This is my shield!
Karagiozis: I see. How about the other thing?
Alexander the Great: It’s a spear.
Karagiozis: If it is a pair where is the other one? And on your head?
Alexander the Great: A helmet.
Karagiozis: I see. You `ve got your umbrella with you.
Alexander the Great: Karagiozis go away now. I’m going to fight. Come
out you accursed serpent!
Karagiozis: Yes. Come out. Because if you don’t come out, I will come
you out!
(Growling and knocking)
Karagiozis: Knock him, Alex!
(Growling and knocking)
Alexander the Great: Oh no, help! I’m suffocating. It’s got my hand and
my head. Throw a stone at it!
Karagiozis: Are you serious? It will let you go and it will grasp me! Hey serpent! Leave him!
Alexander the Great: Karagiozis I’m almost done for. I’m in the
serpent’s mouth.
Karagiozis: Are you in?
Alexander the Great: Yes.
Karagiozis: Thank God I’m out!
Alexander the Great: Send it away Karagiozis.
Karagiozis: Hold on a minute. I’ll get the water-can. Let him go!
(A growl).
Alexander the Great: Go away Karagiozis. Away.
Karagiozis: Hit it, Alex!
(Desperate growling of the serpent)
Karagiozis: Let me kiss you, brother! You’ve killed it, Alex.
Alexander the Great: Go to the Pasha and tell him that I’ve killed the
serpent.
(Alexander the Great leaves).
Karagiozis: So much for it. You bad thing. Remember that you had been chasing me? Ha! I’ll get closer now.
What a mouth! It’s like an oven! And its teeth are like doornails. Shoo, shoo… But I can’t get close enough
because it tickles me. So, it’s dead. I `ll put my head inside his mouth! Let me open it wide… Eat me now! Eat
me you evil thing!
(He hits it)
Hatziavatis: Karagiozis, did you kill it?
Karagiozis
Karagiozis: I did! Help me throw it away!
copyright SPATHARIO
Hatziavatis: Come on mate. I’ll get it from the head.
MUSEUM
Karagiozis: Yes, right. Pick it up. Put your shoulder under it.
Hatziavatis: Phew! It’s heavy.
Karagiozis Hold on. I’ll lift the tail.
Hatziavatis: Ouch! My back hurts. It’s so heavy Karagiozis.
Karagiozis: You can’t imagine how heavy it is from here. Bad
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thing is I can’t sit properly on the tail. I’m slipping. Come on Hatziavatis. Hey hop. (Funereal Music)
At the palace.
Karagiozis: Pour some more sauce, please! Bring some more meatballs. I killed the serpent. More meatballs.
Come on friends. More meatballs and sauce.
Pasha: Long live Karagiozis.
Karagiozis: I killed the serpent. I killed it. More sauce.
(Alexander gets in).
Pasha: Who is that man who interrupts this beast’s feast?
Alexander the Great: It’s me, Alexander the Great. I killed the accursed
serpent. Here’s its tongue.
Pasha: So Karagiozis was a liar! Officer… Give them a good beating and throw them out of the window!
Karagiozis: Just a minute, mate! I need the meatballs. Where’s the sauce?
(The Officer pushes them)
Karagiozis: Ok. I know where the door is!
Pasha: Throw them out of the window!
Karagiozis: Hatziavatis, that was the dessert. More meatballs, more
sauce!
Hatziavatis: Blast, they beat us again. You lied again!
Karagiozis: It’s all right, Hatziavatis. They `ve got their feast and we `ve got ours. Avanti! Let the music play!
Health to you Hatziavatis.
Hatziavatis: Long live Karagiozis!
(Free translation from the 5th Grade Greek Language book ‘An
Anthology of Texts’)

The teacher explains first the difference between
a myth and a legend. Pupils learn that the people
made up myths and legends because they tried to
explain the world and the things that were close
to them. A legend shows someone who is a
human hero rather than a god. Legends are
actually a mixture of fact and fiction. Before the
times of science myths and legends were an

answer to the questions of common people. The
story about Alexander the Great became very
popular among the common folk, inspiring in
times of hardship, as much as another famous
legend, that of Alexander’s sister who became a
mermaid. Then we can proceed to the questions
and activities …

Questions and Activities
1. Do you know any other hero, from the Greek
Mythology or the Religious Studies book, who
kills a dragon?
2. Who is your favorite character? Why? Are
there any characters that you didn’t like?

3. Can you think of a local dragon or monster
that you have heard of? What is it like?
4. Do you only need to be strong to kill the
dragon? Remember the story with the dragons in
our English book 2 years ago. How did the
children beat the dragon?
(Photocopy from
Fun way 1 book)
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5. Give 3 words to characterize Karagiozis,
Hatziavatis, Alexander the Great, Barba Yiorgos,
Kollitiris, Saban Aga, the Serpent.
(Brave, excited, friendly, glad, great, happy,
interesting, joyful, pleasant, pleased, proud,
satisfied, serious, surprised, angry, aggressive,
awful, bored, confused, disappointed, exhausted,
frightened, hysterical, lonely, miserable,
naughty, nervous, sad, sorry, strange, stupid,
unfriendly, upset).
6. Let’s make our own shadow theatre figures
and act the play.
(Photocopies of the Shadow
theatre figures are handed out to the pupils
along with instructions of how to use them)

Due to the text’s length and vocabulary bulk, a
lexical preparation is to be carried out
beforehand. It is also necessary that the biggest
part of the reading should be carried out at home.
A glossary (not included here) would be
essential to accompany the pupils’ reading at
home. Of course, so as not to miss the joy of fast
reading, the learners could definitely deploy
•

certain techniques like guessing and inferring
from the text rather than resort to the slowing
down and demotivating process of the
dictionary.
Lead in to the
second story:
1. Now you are going to get the 6 pieces of a
text about the story of St. George and the dragon.
They are in a jumbled order. There are
highlighted key words to lead you from the one
part to the other. (Every team should read their
part, give a short summary of it and read it aloud
to the rest of the class. The teacher writes the gist
of the paragraph on the blackboard and then the
pupils try to assemble the pieces of the story).
2. St. George is also the patron saint of England.
Do you know a place very close to our town
where St. George is the patron saint? You can
get help from your family. (There is a village 7
klm away from the town, where the saint is
celebrated on the 23 of April)

The second text (to be taught as part of the follow up
discussion)

This is a further simplification of the authentic
text to suit the needs of young learners.
St. George and the Dragon
1. The King of Selene, a city in Libya, had one
daughter, named Cleodolinda. She was sweet
like a summer morning, and brave like a winter
sun. Her eyes were clear and her heart was
pure. Everyone liked her, because she carried
joy with her. The King loved the Princess. He
knew her thoughts, felt her emotions, and
shared her griefs. When Cleodolinda was
fourteen years of age, the King thought that she
was the most beautiful child in the world. On
that day he said to one of his courtiers: ‘I `m the
happiest of all men on earth. My country is at

peace and my daughter is fair and good’. But
that night, a watchman felt poisonous fumes in
the air. Because of these fumes he fell over, and
in a little time died. And in the morning another
watchman, found him and another knight
dead. Then the watchman saw a huge beast
which crawled away from the city. It had two
great black wings, and from its nostrils came
out a black flame with poisonous fumes.
2. When the watchman informed the King, he
ordered: ‘None can go outside the city walls’.
No man went outside the city walls, but many
persons observed the dragon under the sunlight.
Its eyes shone like red flames and the people
were afraid. But one of king’s knights went
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near the dragon and asked why it was near the
gates of Selene. The dragon replied, by signs
and noises that it wanted to have two sheep a
day. So the king ordered his people to give the
dragon two sheep for its meal. The dragon
received the two sheep, ate them, and crawled
back to its lair. Every day it crawled to the gates
to receive its meal of two sheep.
3 The people were very afraid because the
sheep became very few. Some of the knights
went out to fight with the dragon, but the
dragon fell upon them and all the knights died.
The people wept in Selene for their brave
knights. But there were no more sheep to offer
to the dragon and the dragon threw its poison
into the city. The King went to the gates of the
city, and begged the dragon to stop its poison
for some time. The dragon answered by signs
and noises: ‘I want one child a day for my meal,
and I will not hurt the people of Selene.’ And it
did not say any more. The king was very afraid
and the people of Selene cried "We don’t want
to live, if they take our children away from us!"
4. However, they promised to offer one child a
day. They hoped that the dragon would return
to its home. But one day the lot fell on the
Princess Cleodolinda. The King cried: "The
Princess shall not be sacrificed! But the people
replied “Didn’t we give our children?” The
Princess said “I ll die gladly for the people of
Selene." After eight days she walked outside
the city wall and waited for the dragon. She
crossed her hands on her breast and then she
heard the noise of a horse's hoofs. Her heart
was full of fear because she saw a knight.
5 This knight was a soldier of the Emperor
Diocletian. The Princess was standing pale and
trembling and the knight said to her “I cannot
leave you unprotected against the dragon.”
“The dragon is upon us” cried Cleodolinda. “Sir
Knight, leave me before it is too late!” But the
knight went out to meet the dragon. The dragon
puffed out a cloud of smoke and the fight
began; then it beat against the knight but the
knight caught the blows on his shield.

6. The fight lasted a long time and finally the
knight beat the dragon and the great beast fell to
the ground. When they reached the city gates,
the people of Selene opened them with great
joy. The king and the people wanted to offer
honours and wealth to the knight. But he simply
replied: ‘I desire only that you believe in the
God that gave strenght to my hand to kill the
dragon.’ And then he baptised the city into the
Christian faith and he went on his way ( 712
words) .
(adaptation from Heroic Legends copyright,
Kellscraft Studio, 1999)

Combining two techniques in the
discussion of texts
According to the Story Grammar4
research, readers should be consciously aware
of text structure. The readers interact with the
text and relate ideas from the text to prior
experiences to construct meaning. In this way
the reader understands how the author has
organized his ideas. Research has indicated that
learners need to be taught how to read different
types of text. Readers are assumed to have
expectations about what they will encounter
when they read stories. Readers are effective
when they use schemata and clues in their effort
to obtain information from text (Aly Anwar
Amer, 2003).
A story grammar is a system of rules
that describe the story parts, arrangement of the
parts, and how the parts are related. A story
may be composed of several different
“episodes”, each consisting of “a setting,
characters, a problem, action and resolution
of the problem”. A strategy that we can use in
the story grammar technique is to divide the
story into meaningful episodes and develop
comprehension questions. The questions will
lead the pupils to focus on the relevant elements
in the story. The learners can read, at home, the
parts that form an episode and be provided with
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guiding questions. Then in the classroom, they
are asked to read silently the parts of the
episode which draw their attention to the story
grammar. Guiding questions can be similar to
the following:
Where did this story happen? When did the
story happen?
Who was the story about? (the princess, St
George, the King?)
Who was the most important person in the
story?
What was the big problem that story was about?
What did the people do to solve the problem?
What were the important things that happened
in the story?
How did the people solve the problem?
How did the story end?
In this way pupils focus on the main
idea removing all unnecessary details. Another
interesting idea is to use character map and
story maps to visually represent key
components of a story. Such maps enhance
reading comprehension because they help
pupils store and retrieve information as well as
make connections between previous experience
and reading materials. These maps make use of
: the name of the character: eg Cleondolina,
the character trait: fair and courageous; the
Problem: the ferocious dragon ; the Major
events: her turning over to the dragon; the
Ending: happy to go on with her life, having a
new faith.
If we, however, follow the The Reader
Response Approach, then we encourage EFL
learners to study literature for literature’s sake,
rather than simply get linguistic skills. Stories
are not solely pieces of information. The
teaching of literature is not an informationgathering exercise but an aesthetic experience
in which the reader has a response to the event.
The reader has four elements of
response to the text: Anticipation and
retrospection: What is the King going to do
now? Picturing and interaction: (expressing
opinions on personality and actions) Did the

King do the right thing not to turn at once his
daughter over? evaluation: Did you like the
story?. The Reader Response Approach aims at
encouraging learners to respond to the text and
express their own ideas, opinions and feelings.
Pupils can simply give a rough summary of the
story. It is more important that they understand
the motives of the heroes’ actions in the story
and learn about their own lives by making
connections with the characters lives. They can
also reflect on the significance of the heroes’
behaviors and they finally become more aware
of their own reading process.
Using the second strategy a wide range of
interpretations is permitted. The correct answer
burden is no longer present. Instead, the pupils
can imagine how the characters feel and they
can comment on how the story is told, on words
and phrases that make an impression on them.
The pupils can connect their experiences to
other ideas and texts, things they have personal
experience of, like stories they have heard in
the immediate family environment (see
question no. 3). They can also make
connections between the characters’ lives and
their own.
A nominal set of questions deriving
from the above-mentioned techniques are:
1.You can think of your favourite scene in this
story, paint it at home and write a small caption
under it describing the picture.
2. When you read this story, are there any
words that make you feel that you are there
with the heroes?
3. There are not only bad dragons. In the past,
the Greek villagers believed that a snake living
in the roof of their house was a good spirit and
protected their house.In the ancient times there
was a big snake, a dragon with the name
Agathodemon (good spirit). It had wings and it
was gigantic. It brought good fortune to homes
and people gave presents of wine to it. Even
today some housewives do not kill spiders
because they believe that it is an unlucky thing
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to do. Perhaps your grandparents can tell you
more about that.
4. Imagine that you meet Cleodolinda and one
of the brave knights. What can they tell you
about their life and personal story? Apart from
entertaining, Literature contributes to our
ability to understand others. Religious stories
like St George’s or historical legends like
Alexander’s form our mythos, the logos of our
society, our beliefs about what is good and evil,
about how our society came to be and what
qualities and conditions are necessary to keep it
alive.5
Teaching a foreign language through
Literature can develop pupils’ cultural
awareness. It can also nurture empathy and a
tolerance for diversity. Stories have the power
to influence the pupils even without their
knowing it and they can also help them relate
myths and legends to their lives making them
understand ideas and ideals. For the EFL class,
where the teaching of Language is a priority,
teaching literary texts like myths and legends
could
increase
our
pupils’
reading
comprehension skills and vocabulary. Learners
will be exposed to a wide range of lexical
items, which they should handle appropriately
in order to respond meaningfully to reading,
listening, speaking and writing requirements.
Designed basically for a reading
activity, the teaching of legends can facilitate
learning, especially if there is the learner
independence element in it. Reading improves
vocabulary, fluency and writing skills; and then
successful reading leads to more reading.6
Perhaps this also a way to happily lead our
learners to what Nuttal (1996) calls the
‘virtuous circle of reading’.
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What is your classroom
management profile?

Answer these 12 questions and learn more
about your classroom management profile. The
steps are simple:
•
•
•

•

1.
2.
3.
4.
5.

Read each statement carefully.
Write your response, from the scale
below, on a sheet of paper.
Respond to each statement based upon
either actual or imagined classroom
experience.
Then, follow the scoring instructions
below. It couldn't be easier!
= Strongly Disagree
= Disagree
= Neutral
= Agree
= Strongly Agree

(1) If a student is disruptive during class, I
assign him/her to detention, without further
discussion.
(2) I don't want to impose any rules on my
students.

(4) I am concerned about both what my
students learn and how they learn.
(5) If a student turns in a late homework
assignment, it is not my problem.
(6) I don't want to reprimand a student because
it might hurt his/her feelings.
(7) Class preparation isn't worth the effort.
(8) I always try to explain the reasons behind
my rules and decisions.
(9) I will not accept excuses from a student who
is tardy.
(10) The emotional well-being of my students
is more important than classroom control.
(11) My students understand that they can
interrupt my lecture if they have a relevant
question.
(12) If a student requests a hall pass, I always
honor the request.

(3) The classroom must be quiet in order for
students to learn.
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To score your quiz,
Add your responses to statements 1, 3, and 9.
This is your score for the authoritarian style.
Statements 4, 8 and 11 refer to the
authoritative style.
Statements 6, 10, and 12 refer to the laissezfaire style.
Statements 2, 5, and 7 refer to the indifferent
style.
The result is your classroom management
profile. Your score for each management style
can range from 3 to 15. A high score indicates a
strong preference for that particular style. After
you have scored your quiz, and determined
your profile, read the descriptions of each
management style. You may see a little bit of
yourself in each one.
As you gain teaching experience, you may find
that your preferred style(s) will change. Over
time, your profile may become more diverse or
more focused. Also, it may be suitable to rely
upon a specific style when addressing a
particular situation or subject. Perhaps the
successful teacher is one who can evaluate a
situation and then apply the appropriate style.
Finally, remember that the intent of this
exercise is to inform you and arouse your
curiosity regarding classroom management
styles.

teacher rarely gives hall passes or recognizes
excused absences.
Often, it is quiet. Students know they should
not interrupt the teacher. Since verbal exchange
and
discussion
are
discouraged,
the
authoritarian's students do not have the
opportunity
to
learn
and/or
practice
communication skills.
This teacher prefers vigorous discipline and
expects swift obedience. Failure to obey the
teacher usually results in detention or a trip to
the principal's office. In this classroom, students
need to follow directions and not ask why.
At the extreme, the authoritarian teacher gives
no indication that he\she cares for the students.
Mr. Doe is a good example of an authoritarian
teacher. His students receive praise and
encouragement infrequently, if at all. Also, he
makes no effort to organize activities such as
field trips. He feels that these special events
only distract the students from learning. After
all, Mr. Doe believes that students need only
listen to his lecture to gain the necessary
knowledge.
Students in this class are likely to be reluctant
to initiate activity, since they may feel
powerless. Mr. Doe tells the students what to do
and when to do it. He makes all classroom
decisions. Therefore, his style does little to
increase achievement motivation or encourage
the setting of personal goals.

Authoritarian
The authoritarian teacher places firm limits and
controls on the students. Students will often
have assigned seats for the entire term. The
desks are usually in straight rows and there are
no deviations. Students must be in their seats at
the beginning of class and they frequently
remain there throughout the period. This

One Middle-school pupil reacts to this teaching
style:
I don't really care for this teacher. He is really
strict and doesn't seem to want to give his
students a fair chance. He seems unfair,
although that's just his way of getting his point
across.
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Authoritative

Laissez-faire

The
authoritative
teacher places limits and
controls on the students
but
simultaneously
encourages
independence.
This
teacher often explains
the reasons behind the
rules and decisions. If a
student is disruptive, the
teacher offers a polite, but firm, reprimand.
This teacher sometimes metes out discipline,
but only after careful consideration of the
circumstances.

The laissez-faire teacher
places few demand or
controls on the students.
"Do your own thing"
describes this classroom.
This teacher accepts the
student's impulses and
actions and is less likely to monitor their
behavior.

The authoritative teacher is also open to
considerable verbal interaction, including
critical debates. The students know that they
can interrupt the teacher if they have a relevant
question or comment. This environment offers
the students the opportunity to learn and
practice communication skills.
Ms. Smith exemplifies the authoritative
teaching style. She exhibits a warm and
nurturing attitude toward the students and
expresses genuine interest and affection. Her
classroom
abounds
with
praise
and
encouragement. She often writes comments on
homework and offers positive remarks to
students. This authoritative teacher encourages
self-reliant and socially competent behavior and
fosters higher achievement motivation. Often,
she will guide the students through a project,
rather than lead them.
A student reacts to this style:
I like this teacher. She is fair and understands
that students can't be perfect. She is the kind of
teacher you can talk to without being put down
or feeling embarrassed.

Mr. Jones uses a laissez-faire style. He strives
to not hurt the student's feelings and has
difficulty saying no to a student or enforcing
rules. If a student disrupts the class, Mr Jones
may assume that he is not giving that student
enough attention. When a student interrupts a
lecture, Mr. Jones accepts the interruption with
the belief that the student must surely have
something valuable to add. When he does offer
discipline, it is likely to be inconsistent.
Mr. Jones is very involved with his students
and cares for them very much. He is more
concerned with the students' emotional wellbeing than he is with classroom control. He
sometimes bases classroom decisions on his
students’ feelings rather than on their academic
concerns.
Mr Jones wants to be the students' friend. He
may even encourage contact outside the
classroom. He has a difficult time establishing
boundaries between his professional life and his
personal life.
However, this overindulgent style is associated
with students lack of social competence and
self-control. It is difficult for students to learn
socially acceptable behavior when the teacher is
so permissive. With few demands placed upon
them, these students frequently have lower
motivation to achieve.
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Regardless, students often like this teacher. A
Middle School student says:
This is a pretty popular teacher. You don't have
to be serious throughout the class. But
sometimes things get out of control and we
learn nothing at all.
Indifferent
The indifferent teacher is
not very involved in the
classroom. This teacher
places few demands, if any,
on the students and appears
generally uninterested. The
indifferent teacher just
doesn't want to impose on
the students. As such, he/she often feels that
class preparation is not worth the effort. Things
like field trips and special projects are out of the
question. This teacher simply won't take the
necessary preparation time. Sometimes, he/she
will use the same materials, year after year.

ever homework and people rarely bring their
books.
Mrs. Johnson is a good example of an
indifferent teacher. She uses the same lesson
plans every year, never bothering to update
them. For her, each day is the same. She
lectures for the first twenty minutes of class.
Sometimes she will show a film or a slideshow.
When she does, it becomes a substitute for her
lecture, not a supplement. If there is any time
left (and there always is) she allows students to
study quietly and to talk softly. As long as they
don't bother her, she doesn't mind what they do.
As far as she is concerned, the students are
responsible for their own education.
(Researched on the following website:
http://education.indiana.edu/cas/tt/v1i2/what.ht
ml)

Also, classroom discipline is lacking. This
teacher may lack the skills, confidence, or
courage to discipline students.
The students sense and reflect the teacher's
indifferent attitude. Accordingly, very little
learning occurs. Everyone is just "going
through the motions" and killing time. In this
aloof environment, the students have very few
opportunities
to
observe
or
practice
communication skills. With few demands
placed on them and very little discipline,
students have low achievement motivation and
lack self-control.
According to one student:
This teacher can't control the class and we
never learn anything in there. There is hardly
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LITTLE MARY

Andie Panaretou
EFL Teacher, Ileia
Class A of the 3rd Junior Secondary School of Pyrgos was working on a project on the Environment. In
the EFL classroom, a group of five A5 students wrote the dramatised story below, then acted it out in
front of the class!!

Once upon a time, Mary a very beautiful little
girl, put on her tiny, colourful clothes and went
for a walk. Upon leaving the house she said to
her mother “Mummy, oh mummy I’m going for
a walk to talk to my friends the animals, to
breathe some fresh air and of course pick up
some nice flowers for our vase.”
With her face lit up with happiness, she went to
the forest. There she saw her friend, Mr Rabbit.
He was working hard to put a big carrot in his
hole. She asked him: “Oh, Mr Rabbit, why are
you still putting carrots in your hole? It’s
spring! The rabbit answered in a sad way:
“Can’t you see? More and more people on a
daily basis destroy our houses. They come here
and cut down trees and pollute the air with
those big black clouds of smoke. Now, I am
cutting and collecting many carrots because the
farmers are feeding their vegetables with
chemicals. So up to this moment, I haven’t
opened my door again because I have 3 little
children “Mikie, Moko and Maki” who are in
danger! Our planet will be filled with
chemicals, black clouds and rubbish and I don’t
want them to kill my family and you are one of

them. Do you understand me now? And he
closed the door.
Mr Rabbit made Mary think about his words.
Then she went to a beautiful valley she always
enjoyed going because it used to be filled with
colourful flowers. But when she arrived there,...
she could see nothing! Everything was gone!!
Only a little flower was there trying to keep
itself in life. She ran there and asked it: “What
has happened here? Why have all your friends
disappeared?” And the little flower answered:
“If our relatives, the Forest children disappear,
our lives end”.
Those words filled little Mary with sadness...
So she lay next to the flower and she slept for
ever... Mary loved flowers and she couldn’t
stand watching their destruction!!
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categories, and specific songs are recommended
for their introduction.
If you need songs for really elementary learners
at young age, the address
http://www.musickit.com/resources/songteac
h.html offers a large number of songs and
activities for very young children.

An interesting site offered by MacmillanHeinemann Publications can be visited at the
following
address:
http://www.the-busstop.net/free.html. Teachers can enjoy its great
variety of teaching resources, among which a
treasure of clipart flashcards to use in class.



The following address,
www.isabelperez.com/songs,
offers an English teacher a variety of songs to
select from in order to present, practice and
consolidate a language point in class.
Similarly, at ….
http://www.musicalenglishlessons.org/indexex.htm, language points are classified into

Random navigation on the Net disclosed a
really AMAZING site designed by the
education programme of BBC channel. It aims
at teaching young students the history of Celts
in an interactive way, offering attractive
graphics and brief comprehensible wording. It
is suitable not only for native speakers, but also
for foreign language learners as well.
Information about the historic tribe is provided
through games and stories, while young
learners are introduced to the subject by Dion, a
boy Celt and his family. An insightful English
teacher can utilize much of the material
provided to enhance the quality of his/her
teaching. The site can be reached at the
following URL:
http://www.bbc.co.uk/wales/celts/
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“a

number

of

different

approaches are needed and are
best combined in an eclectic
manner in order to bring about
positive results” (Dubin &
Olshtain 1986)

‘Interactive
Approaches
to
Second
Language Reading’ (1988) by Carrell,
Devine & Eskey is a noteworthy reference
book which provides foreign language
teachers with new insights into the nature of
reading. It actually forms a collection of
articles by language experts which view
second language reading from an interactive

perspective. The spinal chord of the book is
the idea that simple decoding does not by
itself ensure comprehension in reading. On
the contrary, reading is presented as an
interactive process in which the reader’s
linguistic,
cognitive
and
emotional
background contributes to his understanding
reading material. All articles present
contemporary research on the subject, as well
as its applications in the language classroom.
Patricia L. Carrell’s article ‘Schema theory
and ESL reading pedagogy’ stands out, but
the rest of the writings belong to renowned
writers in the field as well, David E. Eskey,
Joanne Devine, Charles Alderson, William
Grabe being some of them. The book is
highly recommended for teachers who wish
to obtain a good theoretical grounding in FL
teaching and probe into the pedagogical
implications of the theories presented.
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Ευρωπαϊκό Σήµα Γλωσσών
για καινοτόµα προγράµµατα διδασκαλίας και
εκµάθησης ξένων γλωσσών
A WEB SITE OF INTEREST FOR EFL TEACHERS
Στον Ευρωπαϊκό ∆ιαγωνισµό Γλωσσών επιλέγονται κάθε
χρόνο τα πιο καινοτόµα προγράµµατα διδασκαλίας και
εκµάθησης ξένων γλωσσών κάθε χώρας, τα οποία
βραβεύονται µε το ‘Ευρωπαϊκό Σήµα Γλωσσών’
(European Language Label). Η δράση ‘Σήµα Γλωσσών’
(Language Label) είναι εδραιωµένος θεσµός σε όλες τις
χώρες της Ευρωπαϊκής Ένωσης και έχει στόχο να
ενθαρρύνει νέες πρωτοβουλίες στον τοµέα της
διδασκαλίας και της εκµάθησης ξένων γλωσσών και να
ενηµερώσει εκπαιδευτικούς και µαθητές σχετικά µε τις
πρωτοβουλίες αυτές, και να τους εµπνεύσει να
προσαρµόσουν στις σηµερινές εξελίξεις τις ιδέες και τις
τεχνικές που εφαρµόζουν.
Σε ποιους απευθύνεται
Σε ποιους απευθύνεται η δράση "European Language
Label" …
Η δράση αυτή απευθύνεται σε ιδιώτες και φορείς που
ασχολούνται µε τη διδασκαλία ξένων γλωσσών σε όλα τα
στάδια της εκπαίδευσης και κατάρτισης στην Ελλάδα.
Συγκεκριµένα ενδιαφέρει:
• ·καθηγητές ξένων γλωσσών
• δηµόσια και ιδιωτικά σχολεία, πρωτοβάθµιας και
δευτεροβάθµιας εκπαίδευσης
•
ινστιτούτα / κέντρα ξένων γλωσσών
• κέντρα επιµόρφωσης εκπαιδευτικών
• διδασκαλεία ξένων γλωσσών Τριτοβάθµιας
Εκπ/σης
• ιδρύµατα Τριτοβάθµιας Εκπ/σης, κλπ.
Εµπλέκεσθε σε ένα πρόγραµµα που εφαρµόζει νέες
προσεγγίσεις στη διδασκαλία των ξένων γλωσσών;
Επεξεργάζεστε αυτή τη στιγµή ένα πρόγραµµα ιδιαίτερα
ενδιαφέρον που επιθυµείτε να το γνωστοποιήσετε και να το
µοιραστείτε;
Το πρόγραµµά σας συνέβαλε στη βελτίωση των γλωσσικών
δεξιοτήτων των σπουδαστών σας;
Αν έχετε απαντήσει ΝΑΙ σε µία από τις παραπάνω ερωτήσεις,
τότε υποβάλετε το πρόγραµµά σας και µπορεί να επιλεγείτε για
την απονοµή του Ευρωπαϊκού Σήµατος Γλωσσών
Επιλογή των καινοτόµων σχεδίων…
Η επιλογή των καλύτερων προγραµµάτων γίνεται από
Επιτροπή Αξιολόγησης αποτελούµενη από ειδικούς
εµπειρογνώµονες, σύµφωνα µε κριτήρια που ορίζει η
Ευρωπαϊκή
Επιτροπή.
Τα
επιλεγµένα
σχέδια
βραβεύονται µε ειδικό δίπλωµα “European Language

Label”, που φέρει την υπογραφή του Επιτρόπου για
θέµατα Εκπαίδευσης και Πολιτισµού της Ευρωπαϊκής
Ένωσης και της Υπουργού Παιδείας της Ελλάδας.
Πώς γίνεται η αξιολόγηση των σχεδίων …
Οι βραβευµένες πρωτοβουλίες θα πρέπει να είναι
εκτενείς και τεκµηριωµένες. Ακόµη,
o να είναι πρωτότυπες και δηµιουργικές και
να προσφέρουν κίνητρα σε µαθητές και/ή
εκπαιδευτικούς.
o να χρησιµοποιούν τους διαθέσιµους
πόρους µε φαντασία για να παρακινούν το
ενδιαφέρον για την εκµάθηση ξένων
γλωσσών.
o να προσφέρουν προστιθέµενη αξία στο
εθνικό τους πλαίσιο, οδηγώντας σε
ποσοτική και/ή ποιοτική βελτίωση. Ως
ποσοτική βελτίωση εννοείται η εµπλοκή
διαφόρων γλωσσών και ιδιαίτερα αυτών
που η χρήση τους είναι λιγότερο
διαδεδοµένη ενώ ως ποιοτική βελτίωση
θεωρείται
η
χρήση
καλύτερης
µεθοδολογίας από πριν.
o να
έχουν
ευρωπαϊκή
διάσταση,
βασιζόµενες στην πραγµατικότητα της
Ευρωπαϊκής Ένωσης και στη γλωσσική της
πολυµορφία.
o να είναι µεταβιβάσιµες και να αποτελούν
δυναµική πηγή έµπνευσης για άλλους
εκπαιδευτικούς σε άλλα πλαίσια και χώρες.
Τα βραβευµένα σχέδια όλων των χωρών της Ευρωπαϊκής
Ένωσης συµπεριλαµβάνονται σε βάση δεδοµένων, η
οποία βρίσκεται στο ∆ιαδίκτυο στη διεύθυνση:
http://europa.eu.int/comm/education/language/label/index
.cfm
Ο Οργανισµός Επαγγελµατικής Εκπαίδευσης και
Κατάρτισης (Ο.Ε.ΕΚ. / Υπουργείο Παιδείας) έχει οριστεί
µε Υπουργική Απόφαση ως ο υπεύθυνος φορέας
υλοποίησης στην Ελλάδα. Εάν θέλετε να ενηµερώνεστε
για τις τελευταίες εξελίξεις της Ευρωπαϊκής δράσης
European Language Label, µπορείτε να γραφτείτε στη
Λίστα Επικοινωνίας Label στέλνοντας τη σχετική
φόρµα. Για περαιτέρω πληροφορίες, επικοινωνήστε µαζί
µας:
Οργανισµός
Επαγγελµατικής
Εκπαίδευσης
και
Κατάρτισης (Ο.Ε.Ε.Κ.), ∆ιεύθυνση Ευρωπαϊκών και
∆ιεθνών Σχέσεων, Τµήµα Ευρωπαϊκών Θεµάτων,
Λεωφόρος Εθνικής Αντιστάσεως 41, Νέα Ιωνία, Αθήνα
142 34

Τηλέφωνα: 210-270 9108 / 09 / 10 / 11, Φαξ: 210 270
9108,
E-mail:
label@iek.oeek.gr

43
ΕΠΙΣΤΗΜΟΝΙΚΟ ΚΑΙ ΕΝΗΜΕΡΩΤΙΚΟ ΠΕΡΙΟ∆ΙΚΟ
ΚΑΘΗΓΗΤΩΝ ΑΓΓΛΙΚΗΣ ΓΛΩΣΣΑΣ ΣΤΗ ∆ΗΜΟΣΙΑ ΕΚΠΑΙ∆ΕΥΣΗ
∆ΥΤΙΚΗΣ ΕΛΛΑ∆ΑΣ

‘English matters’ is an ELT journal which voices the pedagogic, scientific and literary
interests of the state school teachers of English in Western Greece. It is published twice a year (Autumn
– Winter and Spring – Summer) and is of a non-profitable orientation. ‘English matters’ tackles issues
which are closely associated with the professional situation of the target readership. It hosts papers by
education specialists and language teachers as well as other culture-focused pieces of work.
‘English matters’ is the product of a collaborative effort of all those involved in the field of
language teaching the ultimate goal of which is the enhancement of the quality of the language
education provided in state schools, via the exchange of theoretical and experiential knowledge.
Through its rich and multifaceted content, it aims at familiarizing the reader with current researchbased trends in language teaching pedagogy, broadening the cognitive horizons of in-service language
teachers, reinforcing the exchange of constructive ideas and fostering mechanisms of self- and peertraining.
We welcome ELT articles and general contributions in the following domains: Classroomimplemented Ideas and Projects, Lesson Plans, Methodological Practices, Teaching Techniques,
Innovations and Initiatives, Comments, Concerns, Constructive Suggestions on Language and general
Educational Matters, and Teaching Resources. The journal also has a Culture section, therefore literary
pieces of work are warmly accepted. The contribution of anyone academically, professionally, or
otherwise involved in the field of language teaching ensures the positive outcome of this effort and is
more than welcome.
All those wishing to support our journal actively, should have sent their contribution by e-mail
attachment to the following email: kotadaki@hol.gr. All pieces of work should
 Be word-processed
 Be well-written, proof-read and spell-checked
 Use single line spacing
 Use a font of 12 point for the main text and 14 point for the headings
 Use the Times New Roman font
 Be page numbered
 Have a top and bottom margin of 2,2 cm and a left and right margin of 2 cm
All articles should not exceed 2,000 words in length, and should bear a short title, the author’s name,
and occupation, a short biographical note and a certain amount of key bibliographical references.
With our warmest wishes for a pleasant and fruitful winter season,
The editors
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