ΕΠΙΣΤΗΜΟΝΙΚΟ ΚΑΙ ΕΝΗΜΕΡΩΤΙΚΟ ΠΕΡΙΟ∆ΙΚΟ
ΚΑΘΗΓΗΤΩΝ ΑΓΓΛΙΚΗΣ ΓΛΩΣΣΑΣ ΣΤΗ ∆ΗΜΟΣΙΑ ΕΚΠΑΙ∆ΕΥΣΗ
∆ΥΤΙΚΗΣ ΕΛΛΑ∆ΑΣ

English Matters

ΕΠΙΣΤΗΜΟΝΙΚΟ ΚΑΙ
ΕΝΗΜΕΡΩΤΙΚΟ ΠΕΡΙΟ∆ΙΚΟ
ΚΑΘΗΓΗΤΩΝ ΑΓΓΛΙΚΗΣ ΓΛΩΣΣΑΣ ΣΤΗ
∆ΗΜΟΣΙΑ ΕΚΠΑΙ∆ΕΥΣΗ
∆ΥΤΙΚΗΣ ΕΛΛΑ∆ΑΣ

CONTENTS
Έκδοση – επιµέλεια





Μαριάνθη Κοταδάκη
Σχολική Σύµβουλος Αγγλικής Γλώσσας

Συντακτική Οµάδα



Κοταδάκη Μαριάνθη
Σχολική Σύµβουλος Αγγλικής Γλώσσας



Κισκίρας Ιωάννης, εκπαιδευτικός



Μωραΐτη Μαρία, εκπαιδευτικός



Σχοινάς Βασίλης , εκπαιδευτικός








Επικοινωνία:
Κοταδάκη Μαριάνθη
∆ιεύθυνση :
Γεωργίου Πάνου 4, Πάτρα, Τ.Κ. 26331
Τηλέφωνο
2610274456
Κινητό τηλέφωνο :
6944137033
Ηλεκτρονική διεύθυνση
Kotadaki@hol.gr





Contents …………………………...p.1
Editorial …………………………...p.2
Marianthi Kotadaki : Teacher
Awareness : An Issue of Top Priority
for Effective Teaching ……………..p.3
Marianthi Kotadaki : Designing
Computer-Mediated Grammar and
Skills Development Activities…..…..p.8
Bessie Yiodasis : Dealing with Culture
in the EFL Classroom : defining
culture.………………………......…p.17
Rania Bekiri : “TO CLIL OR NOT TO
CLIL?” That is the question………p.20
Angeliki Lada: eTwinning-A School
Partnership………………………...p.23
How humorous are you? A quiz ...p.22
Sophia Konstantinea : A “Star Signs”
lesson …………………………...…p.29
Teaching tips
Georgina Lavranou : Project work: A
Teenager’sGuide to Andravida …...p.35
French teachers have a say too:
A
theatrical
performance
in
french………………………………...39
Bookworm ………………………..p.40
Surfing the net – useful websites ..p.41
Call for contributions ……………p.42

1
ΕΠΙΣΤΗΜΟΝΙΚΟ ΚΑΙ ΕΝΗΜΕΡΩΤΙΚΟ ΠΕΡΙΟ∆ΙΚΟ
ΚΑΘΗΓΗΤΩΝ ΑΓΓΛΙΚΗΣ ΓΛΩΣΣΑΣ ΣΤΗ ∆ΗΜΟΣΙΑ ΕΚΠΑΙ∆ΕΥΣΗ
∆ΥΤΙΚΗΣ ΕΛΛΑ∆ΑΣ

English Matters

A journal for Hellenic public school language teachers
Language has nowadays more than ever
become the common shared ground for the
establishment and promotion of brisk
communication among European and other
nations in a multitude of domains. The
unprecedented upsurge in economic, scientific
and technical activity witnessed during the
second half of the twentieth century has led to a
redefinition of foreign language learning. The
new trends in the field dictate the dual need for
a well-rounded language education and also one
which serves the particular needs of
contemporary areas of work or study. Fatally,
this novel perception of language learning
raises implications for the launching of new
syllabuses, materials writing, teaching methods
and evaluation procedures, necessitating their
close relation to the now established goals.
In the light of these incessantly
generated issues, Hellenic state school teachers
cannot but seek answers to the following
questions. How ‘updated’ is the language
knowledge granted by the contemporary school
compared to the demands of post-school
environments? Do syllabuses, materials and
teaching practices reflect these needs? What
should the goals of in-school language learning
be?
The Greek EFL learners are expected to
be consistently instructed how to develop their
individual cognitive processes by receiving a
heuristic form of education rather than merely

regurgitating tons of predetermined content.
They must gradually become alert to he
language demands in real life situations and
respond to these utilising all relevant
knowledge. Therefore, school EFL courses too
have to provide a high standard of education,
boost the skills, the initiative, the creativity and
the critical thinking of the students, equip them
with the threshold level of knowledge required
for entry to social life, and cultivate those
dexterities mostly needed for their subsequent
absorption in the market place.
Our journal aims at sensitising EFL
teachers to the requirements of contemporary
language teaching worldwide, and motivating
them to provide their learners with higher
quality language education. Hoping that a brisk
training activity and a successful teaching
practices exchange will be encouraged through
these pages, let me wish everyone all the best in
your individual teaching situation.

Marianthi Kotadaki
EFL School Advisor
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Teacher Awareness : An Issue of Top Priority for Effective Teaching
Marianthi Kotadaki (M.Ed.)
EFL School Advisor
Enhancing learning for our students
does not presuppose only the application of
effective learning and teaching principles, but
also being alert to the learning environment
(classroom setting, students’ profile and needs,
the feedback received, etc) and being capable of
adjusting our teaching attitude according to it. It
also involves understanding our personality and
role as teachers and being able to justify our
actions, decisions and choices, and also to
measure their impact on our students’ learning.
Teacher awareness is achieved through our
engagement in an on-going process of reflective
teaching. The process is cyclical as can be seen
in figure (1), which shows the model as it was
developed by Kolb and Fry (1975).

learning and teaching experiences, but becomes
collective when informed by our interactions
with colleagues, students, and the theoretical
literature (Biggs, 2003). Questions usually
posed to ourselves to raise our awareness are
the following:
- Why do we do what we do?
- Have things gone as intended?
- Why do we think they have worked
well?
- How might we do them differently
next time?
To do this effectively, we must stand back from
our own teaching experience and view our
teaching more objectively through specific
‘lenses’. Brookfield (1995) proposes the
following four lenses via which we can draw
insights into how we teach:
•
•
•
•

Figure 1. The Teacher Awareness Model
In this way, our teaching practice
develops into systematic inquiry that begins
alone with personal reflection on our own

our autobiographies as learners
our colleagues’ experiences and
perceptions
our students’ eyes
the theoretical literature

1. The tools for examining our
experiences as learners may
include reflective logs or
journals,
diaries,
concept
mapping, and critical incident
surveys.
2. Hearing colleagues' experiences
allows us to check, reframe, and
broaden our own theories of
practice, and to consider new
ideas, ways of doing things, and
3
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problem-solving approaches that
we might not have thought of
ourselves. Peer observation
methods as well as videotaped
and reviewed classes offer
valuable means of gaining from
our colleagues’ experiences and
perceptions.
3. Feedback from our students can
be surprising and diverse, as it
allows us to check student
understanding and to become
aware of the diversity of
meanings students interpret from
our actions. Some methods for
collecting this feedback include:
Critical
Incident
Questionnaires,
student
performance,
informal
feedback,
and
formal
evaluations.
4. The theoretical literature can
extend our understanding and
appreciation of our own learning
and teaching practice by offering
interpretive frameworks. It can
provide multiple perspectives on
similar situations that seem
challenging in different ways.
A. Suggestions for self-evaluation
•

Keeping a reflective log or journal can
be a useful way to engage in consistent
and regular critical reflection. Following
each class or each week of learning and
teaching practice, try making a note of
the following:
1. what you did in your
learning/teaching session(s)
2. what you felt worked well and
what perhaps did not work well
3. how you would make changes
for next time

•
•

•

•

Lesson reports, which are written
accounts of teaching experiences
Surveys and questionnaires, that is,
activities designed to collect
information on a particular aspect of
teaching or learning
Audio and video recordings. These are
recordings of a lesson, or part of a
lesson
Action research. This refers to the
implementation of an action plan
designed to bring about change in some
aspect of the teacher’s class, and
subsequent monitoring of its effects

Here follows a part of a sample selfevaluative questionnaire:
Rapport and
fairness with
students

1

2

3

4

5

Students are able to
ask me questions in
class
The atmosphere in
class is conducive
to student to student
interaction and
learning
Accounting for
students diverse
abilities and
interests
Students perceive
me as being
available discuss
their concerns about
their progress, and
their understanding
and difficulties of
the course with me.
They find my
assistance helpful.
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B. Suggestions for gaining feedback
from peers
•

•

Peer observation through a classroom
visit is the best way for our colleagues
to provide feedback on both our
teaching and our students' reaction to it.
A session with the peers is organized in
advance, to help them frame their
observations and to ensure that we
receive feedback on the areas of our
learning and teaching practice that we
are most concerned about. Checklists or
questionnaires are useful tools for them
to use while observing.
An alternative method to peer
observation involves having our class
videotaped and subsequently reviewed,
again through the use of specific written
guidance (checklists, questionnaires,
etc.)

C. Suggestions for gaining feedback from
students
Specific classroom assessment techniques
for gathering useful information on the
effectiveness of our teaching are the
following:
•

•

A minute paper or a brief reflection that
asks for feedback on a particular
learning and teaching session. Students
may be asked to respond anonymously
to the following questions: What is the
most important thing you learned today?
What question remains uppermost in
your mind?
The "muddiest point" – a technique
similar to the minute paper that asks
students to write an anonymous
response to the question: What was the
"muddiest point" for you today?

•

•

•

The one-sentence summary is a
technique that involves asking students
to consider the topic we are discussing
in terms of Who Does/Did What to
Whom, How, When, Where and Why,
and then to synthesise those answers
into a single informative, grammatical
sentence. These sentences can then be
analysed to determine strengths and
weaknesses in students' understanding
of the topic.
The application card technique involves
handing out index cards to students after
they have heard or read about an
important
principle,
theory
or
procedure. Students are then asked to
write down at least one possible real-life
application for what they have just
learned.
The Critical Incident Questionnaire
(Brookfield, 1999) is a simple technique
that involves asking students to respond
to five questions which focus on critical
moments of their learning, either in a
specific learning and teaching session or
a section of a course:
 At what moment were you most
engaged as a learner?
 At what moment were you most
distanced as a learner?
 What action or contribution
taken by anyone in the course
did you find most affirming and
helpful?
 What action or contribution
taken by anyone in the course
did you find most puzzling or
confusing?
 What surprised you most?

Critical Incident Questionnaires provide
significant feedback on student engagement and
the dynamics of the student experience in the
5
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learning environment
teaching.
-

-

-

-

-

in

which

you

are

Questionnaires can be a useful
method to obtain feedback from
students about different aspects of
your learning and teaching practice.
As well as finding out whether
students enjoy the course and what
they are satisfied or dissatisfied
with, questionnaires can be used to
explore more complex and perhaps
more relevant issues such as what
students are learning, what aspects
of your teaching are most useful,
and what could be adapted or
modified.
Open-ended questions - for
example, "What helped you to learn
in this session?", "If I could change
one thing about this class, it would
be....."
Closed questions - for example,
questions that use a fixed set of
items that may be scored on a Likert
scale, such as "The structure of this
lecture was clear to me" (strongly
disagree, disagree, agree, strongly
agree, no opinion).
Checklists can be used as a rapid
way of gathering information from
students about our teaching – for
example, “Which of the following
elements of the session did you find
useful? Please tick all that apply.”
Although checklists might not
provide detailed information about
the impact of our teaching, they can
be easier to assess and analyse than
involved questionnaires.
Having a suggestion box or
envelope available to students,
either in our learning space or on
your office door, can be a useful

-

way for students to provide us with
anonymous suggestions regarding
the impact of our teaching on their
learning in the course.
We can also consult regularly with
an elected student liaison group.
Such a group might be useful in
improving communication between
teachers and students, in helping
identify and respond to problems
quickly, and in improving student
morale.

D. Suggestions for responding to feedback
Having collected feedback on your learning and
teaching practice, and analysed and interpreted
our results, we might wish to:
•

•

•
•

Consult with colleagues in our school
or faculty to share ideas in areas of our
learning and teaching practice that we
have identified as concerning or having
potential for improvement.
Seek individual support from relevant
staff for issues relating to curriculum
development and design, teaching, and
student learning
Read relevant literature
Proceed to action research schemes
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Designing Computer-Mediated Grammar and Skills Development Activities
Marianthi Kotadaki (M.Ed.)
EFL School Advisor
I. Introducing the computer in the
EFL classroom
The dramatic upsurge in technological
achievement has utterly affected learning and
language learning in particular. Educational
institutions tend to provide media-enriched
environments for the attainment of their goals.
Computers are enthusiastically endorsed by
teachers as valuable and versatile instructional
tools which can aid –even enhance- teaching
and learning. Their exceptional capability to be
interchangeably transformed into writing
machines, information resources, storage
devices
and
channels
of
authentic
communication renders them indispensable for
the language classroom for two basic reasons;
firstly, because language objectives can be
fulfilled in a welter of communicative methods;
secondly, because via computers, the language
classroom becomes a virtual real world
environment where language constitutes an
authentic social activity.
Thus, language learning assumes a brandnew role, faithfully assimilating real world
learning. It becomes enquiry-based, with
students constructing new knowledge from
wider and more enriched sources by recruiting
their individual skills, strategies and styles, and
mutually sharing it in spoken or written
interaction. Learning is transformed into a
cooperative,
socially-based,
intrinsically
motivated and natural human act, which has
overtly visible positive effects on those
involved in it.

It cannot be denied, though, that as a
novelty, computer-mediated learning has
triggered off intensive scepticism about its
effectiveness as a modern approach per se.
Criticisms concerning the dehumanization of
learning, the alleged substitution of computer
for the teacher, the exclusive domination of the
learning environment by new technology and
the almost atomistic interaction between
student and machine, still abound.
Still, these aim at raising the language
specialists’ awareness that CALL (Computer
Assisted Language Learning) is not some kind
of magic wand performing miraculous deeds in
the class, but rather an ingenious supplementary
aid which must be smoothly and productively
embedded in all teaching and learning
situations. Since the human factor is most of the
times the sole orchestrator of learning, it goes
without saying, that only with his/her insightful
manipulation of technology will the networked
class cherish any real benefits. Anon’s words
sound harsh but absolutely precise and relevant
saying: “Any teacher who can be replaced by a
computer should be.” (Windeatt, Hardisty &
Eastment, 1989:14).
II. Learners and learning
Every language teacher’s diligent efforts are
to engage all his students actively and
effectively in the learning process. Yet, state
school students frequently tend to demonstrate
openly despise and rejection of the freely
provided public language education for the
following reasons. Firstly, the TENOR English
(English with No Obvious Reason) (Gerry
8
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Abbott, 1981) they attend at school, are in sheer
contrast to the exam-oriented language focused
on in private language schools. Besides, the
forbiddingly cramped classes frequently
smother any attempts for the consistent tackling
of the four skills or the close examination of
individual progress. Then, the absence of such
indispensable teaching tools as the overhead
projector, the video recorder and, currently, the
computer laboratory frustrates any aspiring
teacher who wishes to enrich the language
ambiance and promote learning more
efficiently.
Furthermore, the allocation of the language
classes to the final time periods of the
timetable, due to priority reasons (subjects
considered vital, such as Mathematics, Science,
and so on must precede others) causes severe
feelings
of
fatigue
which
dissipate
concentration. Motivation is left to be boosted
by factors intrinsic to the classroom mainly, one
of which boasting to be computer-mediated
learning, as it will be dealt with further on.
All the same, our students are supposed
to learn the language which people commonly
encounter in the target situation, and grow a
capacity “to cope with undefined eventualities
in the future” (Widdowson, 1983:6 cited in
Nunan, 1988: 24). They have to be able to
decode the meaning of spoken and written
texts, produce similar ones, enact and maintain
effective communicative acts, and diversify
their language according to the various social
contexts. They must overall be viewed as
thinking entities, bearing diverse cognitive and
communicative abilities, who need to come to
terms with the dynamic and social nature of
authentic language, and learn it as such. The
networked class offers excellent opportunities
for authentic instances in the language
classroom, generating activities which actively
develop all skills, expand the existing
knowledge range, foster genuine learning and

usher learners smoothly to the language
demands of the real world.
III. The World Wide Web as a
language tool
For a prolonged period of time, the
principal source of language at school derives
from the EFL textbook. There, samples of
genuine language are presented on a regular
pattern of text, picture and task to exemplify a
particular language point. New knowledge is
accumulated in a routine linear fashion, which
is far from the way human mind performs.
Inserting an electronic library in the language
classroom, with an immeasurable amount of
material in text, graphic and audio format,
which can be downloaded and linguistically
exploited, is quite a novelty. Learners are
exposed to a wealth of authentic text types,
typically designed for real-world users, which
are content-rich and aesthetically appealing and
can constitute language objectives themselves.
Powerful search engines, such as Yahoo, Alta
Vista, Lykos, link students to a host of web
sites, each one revealing a treasure of reading
documents based on narrative, description,
instruction and so on, with only a few mouse
clicks.
Surfing the millions of interlinked
worldwide web pages, proves an authentic
activity for two reasons. Firstly, because
electronic reading has eventually become a
contemporary mode of reading; secondly,
because learners get acclimatised to updated
language, which they process cognitively,
activating any stored knowledge and utilising
their individual approaches. Furthermore,
learners can grasp the opportunity to exercise
extensive reading in class, as their cramped
schedule hardly allows such an activity. The
teacher should not downgrade either the
recurrent
possibility
of
cross-cultural
comparisons via the varying information
9
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resources, which bring the outside world within
the language classroom.
The great variety of information can provide a
framework for task-based learning, so that both
fluency and accuracy may be built. A multitude
of tasks of a heuristic, problem-solving nature,
can be generated either to contribute to
effective comprehension (receptive use of
language), or to stimulate purposeful authentic
communication in oral or written mode
(productive use of language).
It would not be hyperbole to claim at
this point that, the image of the traditional class
changes dramatically. The rows of students
facing an authoritative teacher break up into
small clusters of learners around computer
apparatuses, while the teacher hovers around
discreetly, yet eagerly, to intervene when
requested. Commitment to tasks becomes more
enthusiastic in a class where the students
engage in meaningful discourse with their
peers, while their distinct personal contribution
creates in them a sense of achievement. In a
non-threatening environment, more positive
feelings and attitudes are generated towards
learning. Active participation in motivating
tasks enables even the most reticent and
‘marginalised’ students to assume responsibility
and appreciate their performance. Motivation is
maintained at higher levels than in the
traditional class.
Barnett (1993:296) has said that “being
surrounded with resources is not the same as
being resourceful.” The World Wide Web is an
inconceivably vast arena of information, which
“though disorganised in content, can
overshadow
even
the
best-designed
coursebook” (Carrier, 1997:282). Yet, its
ultimate purpose is to promote learning,
therefore it should be tackled as a medium
which must be integrated in the learning
process with ingenuity and systematisation, if it
is to serve particular language goals. For this
reason, it should be structured upon a sound

methodology, with pre, while- and postcomputer tasks, so as to be both relevant and
effective as a tool. Students should not be
abandoned to roam about the labyrinth of the
Web aimlessly and pointlessly, so as not to be
confronted with the phaenomenon of ‘flaming’
and ensuing ‘technostress’ out of excessive
information downloads.
A parametre which must be borne in
mind, is that the learners must be completely
familiarised to modern technology, both by
parallel study of computer science at school,
and by continued computer activity in selfaccess surroundings (home, internet cafes,
private language schools and so on).
IV.
activities

Designing

computer-mediated

To demonstrate the value of the Internet
in the EFL classroom, the teacher has created
various grammar and skills development
activities drawing her resources from the World
Wide Web, and incorporating the word
processor to further reinforce the linguistic
outcome. All reading input extracts are
downloaded from websites searched for in the
Yahoo directory, while activities appear on both
paper and electronic worksheets. Web sites are
swiftly accessible and students do not have to
wait for any textual or visual information to
dribble on the screen. Texts are theme-related
to create a sense of continuity in the lesson, and
language
difficulty
levels
are
not
insurmountably high. Contextual factors
facilitate the conveyance of the desired
messages, while relevant pictures add to the
creditability of the information.
It should also be noted that the
downloading process is largely controlled by
the teacher, so that the learners may not stray
from the real aims of the lesson and be subject
to ‘technostress’ caused by the oceans of
information.
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V. The grammar activities:
description and philosophy
The grammar activities address intermediate
level students and are constructed on a series of
successive tasks, which are deployed in a pre-,
while- and post-computer framework. This
attitude creates a sense of organisation in the
classroom, ensures the steady pacing towards
new knowledge and, above all, fulfils the aims
set efficiently. The core objective of the
activities is to teach the learners a specific
language point (passive voice) through
authentic texts and problem-solving reading,
writing and speaking tasks. The objectives to be
attained during the lesson as set by the teacher
are:







to use the Internet as resource
to enrich cognitive and cultural
background
to foster authentic reading acts
to teach grammar in a realistic way
to stimulate interaction
to instil interest in lesson procedures

We do not forget we teach language, so we
ask our students to shift from the book to the
computer screen motivating them to retrieve the
knowledge they have gained from the book, see
it used online and work on it in tasks designed
on the word processor. So, the book, the
internet and the word processor are used in
parallel ways.
VI. Teaching procedure
Learners have just been introduced into the
structure of passive voice (all tenses or simply
the present simple tense) which they must
consolidate. They are told that they are going to
learn how the ancient Egyptians used to make

their mummies. Students type the following
electronic
address:
(http://www.ancientegypt.co.uk/mummies/st
ory/main.html), which leads them into the
British Museum’s site on mummification (fig.
1)

http://www.ancientegypt.co.uk/mummies/story/main.html
Mummification
Story

An important man has died and his body needs to
be prepared for burial.

Explore
Challenge

The process of mummification has two stages. First,

Staff Room

the embalming of the body. Then, the wrapping and
burial of the body.
Embalming
Wrapping
Read about the
Read about the wrapping
embalming of the body
and burial of the body

Figure 1. The British Museum site on
mummification
It is a site specially designed for
children, so despite some new vocabulary
which we have to pre-teach, there are no other
serious difficulties. By clicking on the
Embalming link, students are led to the pages
which describe the mummification procedure.
Each page contains a picture showing the
relevant process stage and a short text
explaining what happens in that stage (Fig. 2).
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i
c
t
u
r
e

Embalming the body
First, his body is taken to the tent known as 'ibu' or the
'place of purification'. There the embalmers wash his
body with good-smelling palm wine and rinse it with
water from the Nile.

1
p
i
c
t
u
r
e

One of the embalmer's men makes a cut in the left side
of the body and removes many of the internal organs. It
is important to remove these because they are the first
part of the body to decompose.

2
P
i
c A long hook is used to smash the brain and pull it out
t through the nose.
u
r
e
3
p
i
c
t
u
r
e
s

The body is now covered and stuffed with natron
which will dry it out. All of the fluids, and rags from
the embalming process will be saved and buried along
with the body.

4,5
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p
i After forty days the body is washed again with water
c from the Nile. Then it is covered with oils to help the
t skin stay elastic.
u
r
e
6
p
i
c
t
u
r
e

The dehydrated internal organs are wrapped in linen
and returned to the body. The body is stuffed with dry
materials such as sawdust, leaves and linen so that it
looks lifelike.

7
Finally the body is covered again with good-smelling
oils. It is now ready to be wrapped in linen.

picture 8
In the past, when the internal organs were removed
from a body they were placed in hollow canopic jars.

picture 9

Figure 2. The illustrated mummification story
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Students will have to go through the
pages and do an activity which requires them to
tick the parts of the mummified person the
verbs on the map they are given are connected
with. Then they will have to form sentences in
the passive giving the right information about
each (fig. 3).
EXAMPLE: The body is washed with palm
wine

The task enables the learners to both
develop their reading skills and also practice the
simple present tense of the passive. If we
choose to practice the simple past tense of the
passive or a few more tenses, we can divide our
students in pairs or small groups, ask them to
assume the roles of tourists in Egypt and tourist
guides in an Egyptian pyramid and enact a
dialogue using the passive voice in their
questions and answers.

EXAMPLE:
The
body

The
internal
organs

wash
√
rinse

The
brain

The
fluids

Student (tourist) : - Did mummification take
place in the Pharaoh’s room?
Student (guide) : - No, the body was taken to
a special tent for purification.
Can you guess one more exchange?
Tourist
:
…………………………………………………
……………………………………….
Guide
:
…………………………………………………
………………………………………..

cut
decompose
smash
pull out

Another way of working on the content
is to give our students the whole process in
simple sentences but in a mixed order and then
ask them to reorder them. This task enables
them both to practice the passive voice and also
to reconstruct the whole process in their minds.
In this way, they learn to read in a realistic way,
no groping for words or other fragments of
language, but in order to grasp the global
message of the text (fig. 4).

cover
dry
save
bury
wrap
stuff
remove

Figure 3. Completing a map
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The body is wrapped in linen

students will read by clicking on the relevant
links, because they run the risk of getting
disoriented in the multitude of related pages
(fig. 5).

A cut is made in the left side of the body
Many of the internal parts are removed
The body is washed with palm wine and
rinsed
The body is washed again and covered with
oils
The brain is smashed and pulled out by a
hook
The body is washed and covered with oils in
order to be elastic
The dry internal organs are wrapped in
linen and returned to the body
The body is stuffed with various materials in
order to look lifelike
The body is dried out and its fluids saved in
a separate place

Figure 4. Reordering
VII. The skills development activities:
description and philosophy
Another way of integrating the
computer in class is by having students to visit
other pages on the web. They remain on the site
prepared by the British Museum, this time
typing British Museum, children’s compass,
search screenwww.thebritishmuseum.ac.uk/.../
edu/search/graphical.html&submitbutton=sea
rc.h What appears on the screen is a set of
names of different civilizations and places on
the left and a set of subjects related to these. We
have selected in advance the chapters the

Figure 5. Ancient Egypt
Age of Ancient Egyptian
civilization
This
is
how
Ancient
Egyptians lived
This is what wealthy people
could do
Usual jobs of ancient
Egyptians
This is how women servants
got hurt
What people believed about
pharaohs
Strange
events
around
Tutankhamun’s life
This is what Egyptian gods
looked like
What Egyptians believed
about death
What the Book of the Dead
contained
What the wall painting
shows

Figure 6. Completing the chart
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To develop their reading skills, we ask the
students to search for information about Egypt
and then complete a chart with simple notes in
the form of words or phrases (fig. 6). The task
can be done either individually per student or in
pairs or small groups. It is suitable for preintermediate and intermediate students, taking
into account that all we ask them to do is
identify a few pieces of information and that
students can understand more difficult language
than they can produce.
On the same site, there is also a lovely
game they can play. They are placed in a
pyramid, where they must decode phrases in
hieroglyphic writing by simply deciding on the
place of the words given to them. The outcome
is to solve the mystery of the book of the dead.
At the end of the game they see a pharaoh’s
mummy walking out of its tomb (fig. 7, 8).

Figures 7, 8. An interactive game

The computer is a versatile tool which can
serve our language goals in a creditable and
realistic way, provided that we use it as a means
for teaching and learning and not as the
dominant figure in our class. It has the potential
to induce and sustain interaction (l-t, l-t, l-t, l-l)
interaction between learner and text, learner and
task, learner and teacher, learner and learner,
yet its use has to be effectively designed by the
master of the class, that is the teacher.
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Dealing With Culture in the EFL Classroom : defining culture
Bessie Yioldasis (M.Ed.) EFL Teacher (Achaia)

INTRODUCTION
In recent years, the pendulum of
language teaching has swung towards an
emphasis on cross-cultural matters in order to
promote effective communication. This is due
partly to the fact that, that the world’s political,
technological
and
social
developments
facilitated mobility and contact among people
from different linguistic and cultural
backgrounds. More often, people need to
communicate with others using a language
which is not their first and English as the
world’s current lingua franca is called upon to
mediate a whole range of cultural and crosscultural concepts.
The multinational nature of the English
speaking community, offers ELT an important
role which is no longer restricted to the
traditional British or American ethnocentric
views. As Baxter (1983:305) states “English is
tied to no single culture but the use of English
is tied to the many cultures of its users”.
Teachers of English could help their learners
acquire certain skills so that they can become
competent citizens and respect the differences
among social groups. The present article aims
at exploring some theoretical issues which will
help EFL teachers develop a further
understanding about the nature of culture.

WHAT IS CULTURE?
Williams (1976:76) claimed that
“culture is one of the two or three most
complicated words in the English language”.
Any consideration of what culture is, should be

linked to an examination of its definitions.
Under the scope of human disciplines, culture
was studied, in associations with anthropology,
sociology,
philosophy,
literary
theory,
psychology and education.
One of the best known definitions of
culture was given by Geertz (1973:89) who
defines culture as a “historically transmitted
semiotic network constructed by humans and
which allows them to develop, communicate
and perpetuate their knowledge, beliefs and
attitudes about the world.” For Scollon &
Scollon (1995) culture should be seen within its
anthropological sense and it is defined as “any
aspect of the ideas, communications or
behaviours of a group of people which gives
them a distinctive identity and which is used to
organize their internal sense of cohesion and
membership”. Hall (1959) supports that culture
is the total sum of life of a people and none of
its aspects remain untouched and unaltered.
Adaskou,Britten and Fahsi (1990:3-4)
outline four meanings of culture. They are
specified the aesthetic sense (cinema, literature,
music and media), the sociological sense
(organization and nature of the family,
interpersonal relations, customs etc.), the
sematic sense (the conceptualization system
which conditions perception and thought
processes) and finally, the pragmatic or
sociolinguistic one (background knowledge,
social and paralinguistic skills, language code).
On a more specific level, Hinkel (1999:1) states
“even within the exploration and the teaching of
language, the term culture has diverse and
disparate definitions that deal with forms of
17
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speech acts, rhetorical structure of text, social
organizations and
knowledge constructs.
Culture is sometimes identified with notions of
personal space, appropriate gestures, time.”
Hinkel defines culture as the way the person
sees his or her place in society.
Additionally, according to Seelye
(1984:12), culture is seen to include everything
people learn to do. Robinson (1988:7) reports
that the main way that the teachers understand
the term involved is the “ideas-behavioursproducts” view of culture. Damen (1987) and
Valdes (1986) claim that the teaching of culture
should be treated as the fifth skill along with
reading, listening, writing and speaking while
Kramsch (1993) supports that “culture is
always in the background from day one, ready
to unsettle the good language learners when
they expect it the least, making evident the
limitations of their hard-won communicative
competence, challenging their ability to make
sense of the world around them”.
Many people tend to view culture in
terms of national characteristics. As Kramsch
(1995) claims national traits are but one of the
many aspects of a person’s culture. Age,
gender, regional origin, ethnic background and
social class are some aspects that could be
taken into consideration when we talk about a
person’s culture. For Kramsch (1993:205)
“culture is a social construct, the product of self
and other perceptions”, that is, a major part of
culture is produced by the individual. If culture
teaching is confined to a mere description of
culture which emphasizes the national or
stereotypical information, then it ignores the
role of the individuals and their perceptions in
the make-up of a culture.
In summation, we should mention that
although cultures differ in many ways there are
six common characteristics that all cultures
share according to Samovar and Porter
(1994:12-3). Particularly that, a) culture can be
learned, b) it is transmissible, c) dynamic, d)

selective, e) ethnocentric and, finally, f) cultural
facets are interrelated.
All the above definitions and views
reveal the diversity of what culture could
possibly mean in L2 or FL education. LessardClouston (1997) suggests that defining culture
in L2 and FL learning and teaching should be
viewed as a continuum. This enables teachers
and learners in L2/FL contexts to emphasize
various dimensions of culture at different points
and at various levels of language proficiency.

WHAT CULTURE DO WE TEACH?
The life and institutions of the English
speaking countries, and particularly Britain,
have been the focus of the school curricula in
Greece and the rest of Europe since the 1970’s
when the Council of Europe introduced The
Threshold Level for Modern Language
Learning in Schools. With regard to teaching
two important meanings of the term culture
should be mentioned. High culture or big C
culture (achievement culture) emphasizes the
teaching of history, literature, art, music and
institutions. The Greek word «πολιτισµός»
could be used to describe this type of culture
(Fay & Spinthourakis 2000). It is part of the
grand historic view of culture and represents the
seemingly unchanging cultural values of a
people. Low culture or little c (behaviour
culture)
includes
culturally-influenced
perceptions and beliefs.
The term «κουλτούρα» could be used
here to include the every day popular culture of
the society. This type of culture is changeable
with time. Tomalin & Stempleski (1993:7)
argue that big C culture has benefited from a
clearly identified curriculum of topics to be
covered and textbooks which deal with them.
On the other hand, depending on the interest
and awareness of teachers and learners, the
culturally-influenced behaviours have been
18
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treated in “an anecdotal, periphal or
supplementary way”.
Yoshida (1995) also distinguishes between
“overt”every day culture and “covert”culture.
The former involves cultural events that can be
explained and described such as the holidays of
Christmas, Halloween, Valentine’s Day etc. or
non specified events such as weddings,
funerals, sport and cultural events, etc. The
latter is more difficult to define and is
considered to have greater impact on
intercultural dealings. Yoshida (1995) gives
examples such as the kind of language someone
has to use in a certain situation or how someone
interprets a human relationship when it is
different from that in their own culture, for
instance attitudes towards old people, children,
the opposite sex, etc. In this case, there are no
set rules to be taught. He suggests that in
intercultural communication at the every day
level of personal communication, it would be

necessary to emphasize the
“covert”culture.

teaching of

CONCLUSION
Learning a foreign language does not
only involve learning about the vocabulary,
syntax, grammar and pronunciation of the
language and practicing them in an artificial
environment such as the classroom. In the
globalised world learning a language should be
seen as a means to facilitate communication
with people from different countries and
backgrounds. Cultural instruction might have
been of minor importance for both teachers and
learners however, it is essential to aid any depth
of understanding the language, to enhance the
motivation and attitude of the learners and
promote the interest of the language course.
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‘TO CLIL OR NOT TO CLIL?’ That is the question!
Rania Bekiri (M.Ed.), EFL Teacher (Achaia)
That was the most popular phrase
among 25 teachers from 8 different European
countries at the end of a week spent in Pello, a
small Lapland town divided into two by a river
which is also the borderline between Finland
and Sweden. We had gathered there to learn
about CLIL (Content and Language Integrated
Learning) on an in-service training programme
through Socrates / Comenius 2.2.c., organized
by Summer University of Lapland. Sotiria
Tziouri and I, teachers of English in Secondary
and Primary Education respectively, were the
only participants from Greece who found the
subject of the programme interesting but knew
nothing about it. We soon found out why! The
main speaker in the seminars we attended was
David Marsh, one of Europe’s leading CLIL
experts, who talked about the CLIL theory and
its advantages pointing out that every country
in Europe is moving on CLIL to a greater or
lesser extent, except Iceland, Portugal and
Greece!
So what is CLIL? Content and
Language Integrated Learning is a term that
was adopted in the 1990’s and refers to the
integration of language teaching in the learning
of other subjects, i.e. teaching a content subject
such as Maths through a foreign language but
also learning a foreign language by studying
other content subjects. CLIL is a generic term
that includes what has been known as ‘contentbased instruction’, ‘English across the
curriculum’, ‘bilingual education’ and other
educational approaches which were mostly
found in special regions or elite forms of
education.
CLIL is becoming very popular as it
satisfies the need for a multilingual Europe in
which people will be able to communicate in

two or three languages. Although CLIL can be
applied with any foreign language, it is English
literacy that is mostly enhanced at a time when
governments and education planners are forced
to increase its levels. It started at University
level, where English competence became a
prerequisite for access to academic materials
but also for publishing and for international
recognition. At secondary level, however, there
is very little room for the amount of English
that is required. CLIL offers the solution by
placing language in the centre of the
educational effort and by demanding that
subject teachers assume responsibility for its
development. It claims that the new language is
used naturally while learners are focusing on
the learning topic. Thus they are motivated and
use the language in real-life situations where
fluency is more important than accuracy. So
CLIL leads to language acquisition and not
enforced learning and for this reason it should
be applied as early as possible, namely in
Primary Education.
Finland may be said to be the birthplace
of CLIL and David Marsh is a Field Specialist
in applied linguistics and foreign language
learning at the University of Jyväskylä, Finland.
The Lapland area we visited is an area with a
decreasing population. Therefore, good quality
education may attract resources and increase
pupil intake. As living and working in the
Finnish-Swedish borders requires competence
in both languages as well as in English, school
needs to include courses in all three languages
in the curriculum, which is not always possible.
CLIL, therefore, constitutes the answer to the
problem.
We visited Saaren koulu, a Primary
school in Rovaniemi, where there is one CLIL
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class per grade and we attended a Maths lesson
in the second grade. The teacher used both
English and their mother tongue to teach them
the numbers 1-10 and simple activities with
sums. Maths seems to be an ideal subject for
CLIL, as well as Art and Music, but there is an
increasing opinion that argues that themes or
modules within all subjects, rather than whole
subjects, should be taught through CLIL linking
into the true contexts of the world. The above
school’s teachers claim that all learners in both
types of classes do equally well but they have
no statistical evidence or other forms of
evaluation of the CLIL programme, despite the
persistent questions and doubts of our British
colleagues!
We also visited another school where
CLIL is applied, Språkskolan, a Primary and
Secondary school in Haparanda. It is a city in
Sweden right next to the border-river and a
bridge joins Haparanda and Tornio, the nearby
city in Finland. Again there is great need for
competence in both languages. The school
accepts students from both sides of the river
and applies CLIL. However, we attended a
class where there were two teachers, one of
them speaking Finnish, and the other speaking
Swedish, so that all students could understand
the lesson. Unfortunately this was not a good
and effective application of CLIL as David
Marsh pointed out disappointed!
These two examples were definitely
poor examples of CLIL to a lesser or greater
extent. On the other hand, we also visited
Lyseonpuiston lukio, an upper secondary
school in Rovaniemi, which has an IB class,
that is, the International Baccalaureate class, the
only one in Europe that exists in a public
school, as we were informed! Out of 580
students in the school this class has 20-25,
those with the highest scores! All the subjects
are in English and proficiency in the language
is required. We witnessed that fact while
watching some students presenting a project on

German History. This elitist course, which is
offered in private schools in other countries
with very high fees, leads to almost certain
academic success and, in essence, it had been a
form of integrating content and language. The
CLIL supporters, therefore, claim that they
offer such integration with their theory.
Anne Maljers, a CLIL coordinator from
the European Platform for Dutch Education,
presented the CLIL network structure in the
Netherlands where there are a lot of CLIL
schools but with a defined schedule and
inspection by an experts’ team. Strict guidelines
and independent quality assurance determine
the application of CLIL and many schools ask
to join the network as this promotes their
profile!
So, after a week of CLIL we are quite
puzzled! Is it a good methodological approach
or is it just a current attractive theory that will
soon disappear? Who could possibly teach
through CLIL in Greece? Are we going to be
the last frontier and for how long? Could CLIL
be applied in private schools as a new method?
What about public schools? And if CLIL is
introduced, who could possibly teach? Could
we, as teachers of English teach a content
subject? Or is our future threatened? Could the
content teachers teach in English? How many
have the required English literacy? Nobody
seems to have the right combined
qualifications! Appropriate training is needed
and that does not seem to be the reality in the
near future.
These, however, are the concerns all
over Europe in a debate over CLIL! Although
English cannot possibly replace the national
languages, many do not welcome the constantly
increasing use of it and many oppose to this
theory. They feel that every citizen will be
expected to speak English otherwise they will
form a socially and economically excluded
class. Others contradict the CLIL view that
language acquisition takes place naturally as
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they feel that there is nothing natural about,
let’s say, a Spanish teacher teaching Spanish
History to Spanish learners in English!
From everything we saw, heard and
experienced we realized that CLIL programmes
are still quite experimental, sometimes just used
for enhancing the school profiles, mainly in the
private sector. There are very few empirical
research studies, there is little if any training of
teachers that are asked to develop a CLIL
programme and, therefore, its application in
How Humorous are You? – A quiz
1. Would you tell jokes or funny stories in class?
a. Not at all. I don't have it in me.
b. If I'm in the mood.
c. Sure. Anything to grab their attention.
2. While clarifying vocabulary would you use funny
mimes or gestures?
a. No, never.
b. If it's appropriate.
c. Whenever I have the chance.
3. Would you use rhymes or riddles, even if they involve
the students' native language, as a memory aid?
a. No. I refrain from using L1.
b. If it helps them remember..
c. They always like silly rhymes.
4. Would you use funny names for characters in roleplays?
a. Never thought of that.
b. Sometimes.
c. Yes, most of the time.
5. Would you have boys play girls' roles and vice versa
in an activity?
a. Of course not. That would be ridiculous.
b. If they are having a good day.
c. As often as possible. They love it.
6. Would you lower the volume while playing a song or
jazz chant to allow students to sing by themselves?
a. Not as a rule.
b. Yes, if the song is appealing to them.
c. Sure, all the time.
7. If you used pictures of animals to form groups, would
you refer to the animal when calling on the group? For
instance, "What answer did the cows get?"
a. No, they might be offended.
b. Possibly, if it's done in a light hearted way.
c. Why not? There's no reason to get offended.
8. Would you use drawings or funny pictures for
students to grasp the meaning more easily?

Europe is based on individual decisions and
with no standardized evaluation. Until such
issues are resolved, content and language
learning will not easily be integrated. But it is
certain that since we are teachers of English in
the European Union we will be hearing of CLIL
a bit more often in the future.
For more information:
www.euroclic.net
http://clilcom.stadia.fi
a.
b.
c.

No, I can't draw.
I try to.
I illustrate all examples with pictures.

Give yourself:

0 points for every a answer.
3 points for every b answer.
6 points for every c answer.

Score descriptions:
0 - 14

You must have had a tough
childhood! We'd highly
recommend a sojourn to Disney
World. Whatever you do, try to
bring out the child in you. Who
knows? You might even like it.

15 - 40
You have a good sense of
humor and you also seem to be
sensible enough to judge the
appropriateness of certain
techniques. If your score is at
the lower or higher end of this
range, read that other score
description, too. Which one
most applies to you?

Above 41

You should be on the stage or
maybe in the circus, who
knows? We are sure your
students have a ball in your
classes, but be careful! Make
sure you draw the line between
teaching and performing.
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eTwinning – A School Partnership
Angeliki Lada, EFL teacher Kallithea (Ileia) Secondary Schools, BA, RSA Dip.

Introduction
The aim of this article is to demonstrate how
the use of eTwinning – the e-learning action
supported by the Council of Europe which
promotes the collaboration of European schools
– has been exploited in the challenging context
of the remote Kallithea Secondary Schools, in
Alipheira, Ileia. Apart from the obvious
benefits such as learner familiarisation with
web-based tools and their engagement in
meaningful language use, the implementation
of our eTwinning project has, indeed, served
multi-lateral purposes.

The Teaching Context
Only 53 students attend the Gymnasium and
Lyceum of Kallithea, altogether. The school
itself is almost exclusively the only
environment of social interaction with peers
since most of them come from the surrounding
villages where they have no contact with other
teenagers except for their brothers or sisters if
there happen to be any in their family. Their
first formal exposure to the foreign language
usually takes place in the first class of
gymnasium or in the small local private
language school in the final primary-school
years, but this is the case for just a minority of
students. Although each class obviously
comprises a mixed ability group of learners,
their level of motivation is generally high
because they are already aware of the pervasive
need for English in the academic and
occupational context they aspire to enter in the
future. Such attitude is most evident halfway
through Gymnasium and, of course, in the
Lyceum classes and it is confirmed by the
students’ eager participation in the afternoon

supportive teaching courses (Ενισχυτική
∆ιδασκαλία – Πρόσθετη ∆ιδακτική Στήριξη).
By definition the small number of learners in
each class lends itself to teaching procedures
geared towards their very specific needs. As a
result, they were introduced to collaborative
activities from the beginning of the school year
with the aim of helping them to overcome their
difficulties in the production stage and involve
them in language use in realistic contexts. A
series of orientation lessons in the first weeks of
the course revealed that these problems stem
from their preoccupation with accuracy and
form as their previous learning experience
involved mostly memorization of lexis and
grammar rules. For instance, their writing
lacked clarity of focus and did not fulfill the
expectations of how meaning is achieved for
effective communication.

Theoretical Framework
It is argued (Tribble, 1996: 45) that the
problems writing presents can be attributed to
knowledge constraints, which go beyond the
ability to apply the correct process of
generating a text – namely the recursive steps
of
prewritingdraftingrevisingeditingpublishin
g. In fact, (op.cit: 43) this could be of little avail
to competent writers unless they employed:
 a)content knowledge – background
knowledge (factual and socio-cultural)
of the concepts involved in the subject
area
 b)context knowledge – knowledge of the
context in which the text will be read or
heard (the setting, its participants and
their roles) and knowledge of co-text,
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[what Barlett, (1932 cited in Brown &
Yule, 1983: 249) names prior
encountered discourse]
 c) systemic knowledge – knowledge of
the language system necessary for the
completion of the task .
Taking this view a step further, Byrne (1988:
14) comments that ‘teachers need to make
students aware that any piece of writing is an
attempt to communicate something; that a
writer has a goal or a purpose in mind; that he
has to establish and maintain contact with his
reader…’. Hedge (1998:89) also uses the term
‘communicating’ to examine specifically the
need for the writer to develop a sense of
audience. Writing, in this sense, is viewed as a
social achievement – how writers and texts
need to interact with readers (Tribble, 1996:
37).
In keeping with the concept of
meaningful communication Vygotsky, taking a
social interactionist perspective, suggested that
the whole-person involvement in learning
occurs through interaction with other people
(experiential learning). Like the environment,
the physical classroom becomes a community
of learning where the instructional design of
material to be learned should be structured to
promote and encourage student interaction and
collaboration (Williams &Burden, 1997: 3940).
On the other hand, the introduction and
integration of computer technology in society
has tremendously increased the opportunities
for social interaction. Therefore, the social
context for learning is transforming as well.
Whereas collaboration and peer instruction was
once only possible in shared physical space,
learning relationships can now be formed from
distances through cyberspace. Computer
technology is a cultural tool that students can
use to mediate and internalize their learning.
Recent research suggests that changing the

learning contexts with technology is a powerful
learning activity (Crawford, 1996: 43-62).
Being influenced by this theoretical
framework to writing and leaning in general
and having identified the underlying reasons for
my students’ poor writing production I decided
to involve my third Gymnasium Class in the eTwinning action which fulfils the criteria of:
 awareness of the function of
communication
 awareness of audience
 social interaction
 inductive learning which dictates
learners’ active participation in the
acquisition of knowledge relevant to
their needs and interests, thus fostering
their gradual autonomy ( Motteram and
Slaouti, 1999, Unit 8: 12).
Moreover, it takes into account different learner
types, develops the skills of comprehension and
production of written /spoken discourse and
promotes the principle of experiential learning
(inquiry-based approach, formation, analysis,
communication and evaluation of opinions).

eTwinning Project – Implementation
& Procedure
As mentioned the students in the Third
Gymnasium Class were initially selected to
participate in the eTwinning action on the
grounds that I had already started an inquirybased project with them within the scope of the
subject of Career Orientation (Σ.Ε.Π) which I
also teach. The proposed topic for exploration
has Sustainable Development and Agricultural
Tourism. Described in general terms, the
students are asked to investigate ways in which
the local products, customs and sites of cultural
heritage and natural reserves can be promoted
so that small businesses can proliferate. Since
such an investigation aims to enrich the
students’ content knowledge through their
interaction with different sources of information
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(interviews with experts, field-work, the
Internet, studying relevant bibliography) I
thought I could raise their knowledge of context
by having them to communicate their findings
to other students from another country.
The procedure which has been followed so far
is described in phases below:
Phase A – Setting up the programme of
collaboration
Step 1: Objectives
The group of students and the teacher decide
together on the specific objectives of the
eTwinning project. Namely:
• Improve their knowledge
and practise using the
language
• Become familiar with Webbased tools
• Get experience in research,
assess
information
and
prioritise data
• European
context
/
understand the values of
communication
• Raise awareness as to
cultural, national differences,
foster tolerance towards
them - comparative study
and knowledge of the
“other”
• Autonomy interaction
• Give them a chance to show
/cultivate their creativity,
cultivate critical thinking
• Appreciate their national
heritage and explore ways of
promoting it
• Discover the opportunities of
their region and compare
them to those of another.

Step 2: Finding a partner and establishing
contact
The school is registered on the e-Twinning site
and we begin looking for partners – other
schools with a similar interest in Sustainable
Development – using the Twinfinder tool. We
finally establish a partnership with a Polish
Secondary School and we agree on the
publication of an e-magazine on the Twinspace
entitled “Crossing Borders” and concerned with
matters of cultural heritage and the promotion
of local attractions, sports, industry and
agriculture. Through teacher communication a
specific day every week is set for the students’
communication on the chatroom and for
submitting their texts for publication in the
magazine. Our approval and description of the
project as appears on the Twinspace desktop as
shown in Figure 1.

H Ελληνική Υπηρεσία Υποστήριξης της
δράσης eTwinning λειτουργεί από το
Υπουργείο
Εθνικής
Παιδείας
και
Θρησκευµάτων.

URL:http://etwinning.sch.gr/,
e-mail: eTwinning@sch.gr
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ZSO nr 5, im. J.F.
Kennedy'ego w
Bytomiu

Gymnasium of
Kallithea,
Alipheira, Ileia

Bytom, Πολωνία
Kallithea, Ελλάδα
Σύντοµη περιγραφή
Λεπτοµέρειες

Ss from either school are going to
explore local professions linked to
tourism, agricultural tourism and
language in order to exchange ideas
on how our communities can foster
viable development. Each part of
the project such as interviews with
local businessmen, articles
produced by students are to be put
up on our shared emagazine.

Τίτλος : e-magazine viable development
tourism traditions
∆ιάρκεια :Ένα σχολικό έτος
Γλώσσες: English
Θεµατικές οµάδες:Ξένες γλώσσες
Ηλικία των σπουδαστών: 15 - 17

ZSO nr 5, im. J.F. Kennedy'ego w
Bytomiu, Πολωνία
Gymnasium of Kallithea, Alipheira,
Eleia, Ελλάδα
βραβεύονται µε το eTwinning Label για τη
συνεργασία τους
Κεντρική Υπηρεσία Στήριξης Ulf W
Lundin
Εθνική Υπηρεσία Στήριξης,Πολωνία
Pawel Poszytek
Εθνική Υπηρεσία Στήριξης,Ελλάδα
Aris Louvris
Ηµεροµηνία, 25/11/2005

Στόχοι: to exchange local traditions and
values to enhance communication to
improve foreign language skills to share
ideas for local viable development

Ευρωπαϊκή Επιτροπή | Copyright 2004 | Disclaimer |

| Επαφή

Figure 1. The eTwinning desktop of the school
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Phase B: The collaboration in operation
So far the students from both schools have
exchanged articles based on the attractions of
their areas. The Polish Secondary school has
published articles concerning holiday places
and winter sports in Poland whereas we have
The
Frankish
Castle Of Karitena
By Elsa Giannikopoulou and Zoe Dimitropoulou

One of the most beautiful Frankish Castles is that of
Karitena, which is also called “Toledo of Greece”. It
was built in the 13th century. Karitena was under the
control of the de Bruyeres family and the castle was
the base of their power and the scare of the freespirited Arcadian people. During the Greek
Revolution (1821) against the siege of the Turks,
Kolokotronis – a great military leader- used this
castle to organise battles from its tower which you
can still see today in the north of it. It’s worth
visiting the castle so as to admire its beautiful arches
and stone walls. The view from the hill is
breathtaking and you can see the beautiful little redroofed houses of the village underneath. We have
been there twice on a school excursion.

published articles concerning the cultural
heritage of the area and an interview with the
co-ordinator of the Leader programme
concerning the exploitation of local resources
for the development of businesses. Two
samples of our students’ written production
appear on the following figure (Figure 2).
What can you do in Poland in the time of
winter holiday?
Everyone who likes winter sports should visit
Poland, my country. Since Adam Małysz, one of
the best ski jumpers in the world, became the
world champion in this sport more and more
people started to practice winter sports.
In Poland we have got many winter sports
resorts. One of them is Zakopane, which is called
winter capital. There are always the best
conditions to skiing, sledging or snowboarding.
If someone doesn’t like winter sports, there are
always lots of things to do. You can for example
take a cable car and visit one of the biggest peak
in Tatry Mountains called Kasprowy Wierch.
The view from here is just incredible.
You may also do some shopping and buy some
souvenirs from your family and friends on the
Krupówki Street. You can also go to Kościelisko
Valley just to have a walk and admire the
beautiful landscape.

Figure 2. Two samples of the students’ written production
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Overall Evaluation / Conclusion
Reflecting on our work, even though we
are only in the third month of our co-operation
which is supposed to continue at least until the
end of the school year, the benefits are indeed
worth considering. Important steps in the
learners’ developmental process are considered
to be the following project outcomes:
• papers with acceptable script systems and
whose writers have clear communicative goals
• ability to monitor their learning for instance
through researching and keeping records of
their
thoughts on topics which are available for
peer inspection and response before writing
about

work in other curriculum subjects with English
and communicative language teaching.
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A ‘Star Signs’ Lesson
Sophia Konstantinea, EFL Teacher (Ileia)
Memo
This project was carried out in
December 2005 with the advanced students
(lower intermediate level) of the Second
Class of Junior High School in Simopoulo,
Ilia.Though the students of this class were
bright, they were admittedly quite unruly.
The project was meant to teach them
groupwork and excite their interest. These
aims were achieved to a very satisfactory
degree, though not without some difficulty
at the beginning.
The instructions had to be repeated a
few times to them and the students had to
be encouraged to cooperate. Some level of
noise was to be expected, but it was
manageable. Also the students had to be
dissuaded from trying to guess the star sign
and choose accordingly the profile they
thought suit them best. On the whole, the
vast majority of the students enjoyed the
tasks thoroughly, partly because personal
profiles and star signs are appealing to
teenagers who are ‘searching’ their identity.
Moreover, the Ss liked the different
desk arrangement (4 students sitting around
each table), as well as the chance they had
to talk with their classmates during the
lesson (though Greek was not avoided)!
Finally, the students were thrilled when
they realized they had learnt words without
having had to study them and expressed the
wish to do similar work in the future. The
greatest gain was that after this activity they
have become cooperative and have started
to look forward to the lessons of English as

they eagerly expect more similar tasks to take
place.
TEACHER’S NOTES
For ‘Star Signs’ Lesson
AIM: Acquiring new vocabulary (descriptive
adjectives, professions, other); learning to
cooperate in groups; raise interest in language
activities
OBJECTIVES: Practice speaking (groupwork)
Practice writing skills (description of a
person’s character/personality)
RECENT WORK: New vocabulary
(description of a person’s appearance)
LEVEL: Intermediate
TIME: Four to five 45-minute lessons
1st Lesson
1.
The T. initiates conversation on star
signs, asking Ss about their birth
dates/signs and writes the names of
signs on board (Handout 1).
2.
Ss are divided in mixed ability
groups of 4-5 and each group is
given an equal number of star signs
descriptions (positive characteristics
/ negative characteristics / interests /
suitable careers). The corresponding
star sign has been removed from
each photocopy.
3.
The T. explains that the Ss have to
look at the info. on the handouts and
find out which description suits
them best. (Note that the signs are
not given in their real order in the
horoscope, so the Ss must be
discouraged from trying to guess
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4.

which star sign each description
corresponds to and focus on which
description they believe corresponds
to
each
S’s
individual
characteristics. The classmates in the
group may also offer their opinion
on sb. else’s character)
The T. moves around eliciting and
offering help with unknown
vocabulary when nobody in the
group knows the word. The words
are written on board and all Ss copy
them in their Vocabulary Book.

2nd Lesson
1.
The T. elicits the names of star
signs, writes them on board and the
Ss go on as in 3 above. When a
group has finished with their
handouts they pass them to the next
group, until all Ss have looked at all
star sign descriptions and chosen
one (or even 2-3) descriptions which
they identify with.
Note: A point should be made that
each individual is special and does
not necessarily fall into a fixed
category, so it’s ok for Ss to be
undecided between 2 or even more
descriptions.
2.
Alternatively, if the Ss find the
activity difficult or too slow, each
group can present the star sign
descriptions that have been assigned
to them to the rest of the class, so
that all Ss have a chance to hear all
star sign descriptions before they
choose.
3.
The T. assists as in 4 above and
builds up the vocabulary on board
for all Ss to see and copy in their
Vocabulary Book. Many words are
repeated, so the T. elicits the

explanation rather than readily
provide it on request.
3rd Lesson
1.
This lesson proceeds as above with
some variations depending on the
Ss’ level.
2.
If the Ss have completed the
previous
activity,
then
they
individually stand in front of the
class and present one by one all the
descriptions. Each time the T.
checks that the Ss understand most
words. After each presentation, the
T asks which Ss have chosen it as
corresponding to their personality
and their classmates comment on
their choices offering agreement or
disagreement.
Note: This can be a lot of fun for Ss
as it’s a chance to tease each other
and offer their views on their
friends’ personality.
4th Lesson
1.
The lesson proceeds as in 2 above.
2.
When all descriptions have been
presented in class and all Ss have
made their choice/s, the T. asks the
Ss to guess which star sign each
handout
corresponds
to
and
confirms/corrects their guesses.
3.
Then, the Ss are asked to give their
view
on
whether
their
character/personality agrees with the
one attributed to them by the star
sign.
4.
The T. gives Handout 2 (below) and
asks Ss to fill it in with their name
on top and their individual
characteristics, using the words they
have learnt in the previous lessons.
(Homework Activity)
5th Lesson
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The T. checks the handouts with
each person’s information, offering
help if necessary or some spelling
correction and asks Ss to swap with
the person sitting next to them.
2.
The T. elicits/writes a Writing Plan
on board (as given below) and
explains
(especially
linking
words/expressions). The T. asks the
Ss to write the profile of their friend
based on the description they have
on the handout and the plan on
board which they copy in their
notebook.
Note: This task had better be assigned as
homework.

Writing plan:
My Friend’s Profile
Par. 1 (intro.):
My friend ………………(name) was born
on ………………(date) and he/she is a
……………. (star sign).
He/she is
…………. (age) and goes to the
……………….. (class/school).
Main Part
Par. 2: My friend is
……………………….,
…………………………., and
…………………… (positive
characteristics). He/she is also
…………………, ………………………,
and ……………………. (give examples of
your friend’s character)

Par. 4: My friend likes
…………………….. ,
………………………… and
……………………..
He/she also likes …………………………
and …………………… (interests). So,
(name) would like to be …………………
or ……………………..
Conclusion:
Par. 5: (opinion/feelings about your friend)
3.
Finally, the T. may finish checking
through a discussion or exercises the
new vocabulary acquired by Ss.
KEY TO THE STAR SIGN PROFILES:
1.Pisces
7. Gemini
2.Cancer
8. Scorpio
3.Aries
9. Virgo
4.Sagittarius
10. Aquarius
5.Leo
11.Taurus
6.Capricorn
12.Libra
NOTE: It is probably better to remove the
star sign symbols from the bottom of
each worksheet, as – surprisingly
enough – a large number of students
are familiar with them and could
guess the corresponding star sign,
thus ruining the whole activity.
HANDOUTS
STAR SIGNS
And





Par. 3: But/On the other hand/However,
my friend is also ……………….,
……………………… and
…………………….. (negative
characteristics-examples). He/she is
…………………….. and
……………………, too.

Your personality


Aries (21 March – 20 April)

Taurus (21 April – 21 May)
Gemini (22 May – 21 June)
Cancer (22 June – 22July)
Leo (23 July – 23 August) 
Virgo (24 August – 22 September) 
Libra (23 September – 23 October)
31

ΕΠΙΣΤΗΜΟΝΙΚΟ ΚΑΙ ΕΝΗΜΕΡΩΤΙΚΟ ΠΕΡΙΟ∆ΙΚΟ
ΚΑΘΗΓΗΤΩΝ ΑΓΓΛΙΚΗΣ ΓΛΩΣΣΑΣ ΣΤΗ ∆ΗΜΟΣΙΑ ΕΚΠΑΙ∆ΕΥΣΗ
∆ΥΤΙΚΗΣ ΕΛΛΑ∆ΑΣ

English Matters
Scorpio (24 October – 22 November)
Sagittarius (23 November – 21 December)
Capricorn (22 December – 20 January)
Aquarius (21 January – 18 February)
Pisces (19 February – 20 March)
What is your star sign?



1.
………………………………………….
POSITIVE CHARACTERISTICS
Imaginative and sensitive
Kind and selfless
NEGATIVE CHARACTERISTICS
Secretive and easily-led
INTERESTS
Singing, dancing, playing music, the arts,
painting
SUITABLE CAREERS
Actor, writer, dancer, poet, sailor, nurse,
photographer, priest
2.

………………………………………….

POSITIVE CHARACTERISTICS
Emotional and imaginative
Protective and sympathetic
NEGATIVE CHARACTERISTICS
Over-emotional and touchy
Stubborn
INTERESTS
Cooking, gardening, children, water sports,
decoration and design
SUITABLE CAREERS
Cook, farmer, fisherman, gardener, builder,
hotel worker, plumber, sailor, merchant
3. ………………………………………….

Enthusiastic and confident
NEGATIVE CHARACTERISTICS
Selfish and quick-tempered
Impulsive and impatient
INTERESTS
Sports, fashion design, motor mechanics,
inventions
SUITABLE CAREERS
Psychologist, butcher, explorer, engineer,
dentist, mechanic, firefighter, soldier,
sportsperson
4.

………………………………………….

POSITIVE CHARACTERISTICS
Optimistic and freedom-loving
Honest and intellectual
NEGATIVE CHARACTERISTICS
Irresponsible and superficial
Tactless and restless
INTERESTS
Animals, sports, travel, foreign languages,
books
SUITABLE CAREERS
Scientist, writer, astrologist, pilot, astronomer,
archaeologist, social worker, inventor
5.

………………………………………….

POSITIVE CHARACTERISTICS
Generous and enthusiastic
Creative and faithful
NEGATIVE CHARACTERISTICS
Pompous and bossy

POSITIVE CHARACTERISTICS
Adventurous and energetic
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INTERESTS
Dramatic arts, entertaining, dance, design,
fashion, beauty

8.

SUITABLE CAREERS
Actor, dancer, teacher, sportsperson, astrologer,
politician, jeweler, manager

POSITIVE CHARACTERISTICS
Determined and powerful
Emotional and passionate

6.

NEGATIVE CHARACTERISTICS
Jealous and stubborn

………………………………………….

POSITIVE CHARACTERISTICS
Practical and ambitious
Patient and humorous
NEGATIVE CHARACTERISTICS
Pessimistic and complaining
Conservative
INTERESTS
Buildings, engineering, architecture, farming,
banking, finance, politics, business, science
SUITABLE CAREERS
Civil servant, mathematician, politician,
scientist, teacher, engineer, farmer, musician,
builder, dentist
7.

………………………………………….

INTERESTS
Puzzles, mystery, crosswords, psychology,
ghosts, magic, medicine, poisons, photography
SUITABLE CAREERS
Psychologist, psychiatrist, detective, police
officer, butcher, pharmacist, criminal, military
9.

………………………………………….

POSITIVE CHARACTERISTICS
Modest and shy
Practical and intelligent
NEGATIVE CHARACTERISTICS
Perfectionist and conservative

………………………………………….

POSITIVE CHARACTERISTICS
Adaptable and communicative
Intellectual and lively
NEGATIVE CHARACTERISTICS
Nervous and superficial
INTERESTS
Communications, computers, reading, writing,
acting, talking, playing music, speaking foreign
languages

INTERESTS
Teaching, money management, journalism,
cooking, health, diet, fashion, music
SUITABLE CAREERS
Secretary, scientist, gardener, accountant,
teacher, policeman, doctor
10. ………………………………………….
POSITIVE CHARACTERISTICS
Honest and friendly
Intellectual and independent

SUITABLE CAREERS
Journalist, travel agent, taxi-driver, writer,
secretary, postman, language teacher
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NEGATIVE CHARACTERISTICS
Unemotional and unpredictable
INTERESTS
Sciences, art, computers, new inventions,
books, teaching, aeronautical engineering,
space technology,

SUITABLE CAREERS
Diplomat, public relations, hairdresser,
floristartist, beautician, judge, fashion designer,
model
Handout 2:


SUITABLE CAREERS
Scientist, translator, entertainer, politician,
travel guide, pilot, social worker

………………………………………….

POSITIVE CHARACTERISTICS
NEGATIVE CHARACTERISTICS

11. ………………………………………….
INTERESTS
POSITIVE CHARACTERISTICS
Patient and reliable
Warm-hearted and determined
NEGATIVE CHARACTERISTICS
Jealous and possessive
Greedy
INTERESTS
Arts, design, music, dance, theatre, cookery,
gardening, fashion, money management
SUITABLE CAREERS
Farmer, businessperson, builder, architect,
singer, jeweler, civil servant, accountant,
model, banker
12. ………………………………………….
POSITIVE CHARACTERISTICS
Diplomatic and charming
Sociable and humorous
NEGATIVE CHARACTERISTICS
Indecisive and easily-led
Flirtatious
INTERESTS
Tact, diplomacy, design, architecture, art,
music, dance, meeting new people

SUITABLE CAREERS

The following excerpts are actual answers
given on history tests and in
Sunday school quizzes by children in 8th and
9th grade in Ohio,U.S.A.
Ancient Egypt was old. It was inhabited by
gypsies
and
mummies
who
all
wrote in hydraulics. They lived in the Sarah
Dessert. The climate of the Sarah is such that
all the inhabitants have to live elsewhere.


The Greeks were a highly sculptured people,
and
without
them
we
wouldn't
have history. The Greeks also had myths. A
myth is a young female moth.


Writing at the same time as Shakespeare was
Miguel Cervantes. He wrote Donkey Hote. The
next great author was John Milton. Milton
wrote Paradise Lost. Since then no one ever
found it.
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Project work : A Teenager’s guide to Andravida
Georgia Konsantina Lavranou (MA)
EFL Teacher, Ileia
Dear Reader,
What follows is the result of the writers’
collective effort in a period of two moths (April
– May 2006) to present some aspects of their
hometown in the form of a guide. Students of
the High School of Andravida have joined
forces to collect and examine data related to
their hometown, its main sights, its customs and
superstitions, prominent figures of the wider
area of the Prefecture of Ileia as well as local
and traditional recipes. After the selection of
the material in Greek from various sources,
both written and oral, the students had to
abstract the information required and apply
their knowledge of English so as to
communicate the desired message in L2. The

end-product has not been edited by the teacher
with the exception of very few cases where it
was thought necessary to avoid loss of meaning
and to promote communication. The level of
language used in the texts is close to
intermediate which seems appropriate for the
participating students aged 14-15. Due to the
lack of computer facilities at school, the tasks
of typing and illustrating the guide were
undertaken solely by the teacher who,
nevertheless, really enjoyed the experience.
None of it would have been possible, of course,
without the students’ inspiration and creative
ideas.
Enjoy!

TABLE OF CONTENTS
1. Editorial
p. 3
2. Poems and thoughts on my hometown,
Andravida
p. 4
3. Andravida, general information p. 6
4. The History of Andravida
p. 7
5. The Castle of Chlemoutsi
p. 8
6. Legends
p. 10
7. Customs
p. 11
8. Superstitions of our region
p. 13
9. Famous People
p. 15
10. Our Cookery Book
p. 17
11. Creative Team Credits
p. 25
Figure 1. The project front page
Figure 2. The table of contents
MY HOMETOWN, ANDRAVIDA
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Poems and thoughts

Denise Panayiotopoulou

“Traditional houses near the church
Full of animals to chew the grass
Picturesque and beautiful is the square
The town hall is full of plants
I hate school, it’s not clean,
It’s not peaceful and not well-built
We have no blue sky, there are more fumes
The lakes are dirty and the fish are dead.”

Figure 4. General information

Fay and Peter
Figure 3. A poem

ANDRAVIDA
Andravida is a small, quiet village in the SouthWest of Peloponnisos. It has got 4.000
residents. It used to be very popular in the past.
Today, Andravida has many nice shops and a
modern square in the middle of the village. All
around the square there are lots of cafes. Next
to the square the old church of Saint Sophia is
located. Every year on the 17th September there
is a big festival celebrating Saint Sophia’s
church. The young of the village dance
traditional dances and singers come to the
village to entertain the people. Everybody is in
a good mood and they are proud of their
village.
There is also a cavalry exhibition. Many horses
are gathered in the village’s stadium and the
most beautiful horse gets first prize. A lot of
people come to Andravida to watch the
exhibition and the prizes being awarded to the
horses.
In the summer, when there is no school, people
of all ages go to the cafes, swim at the beautiful
and clean beaches near Andravida and, in
general, have a marvelous time.
My village is one of the best in the area.

THE CASTLE
The Castle was
built from the
outset
by
the
Franks who called
it Clermont, the
name
becoming
Chlemoutsi
in
Greek. From the
top of its hill, Chlemoutsi protected the famous
commercial port of Clarenza – the capital of the
principate of Andravida, and controlled the area
which formed the core of the Frankish
possessions in the Morea, which enjoyed great
prosperity and repute during the time of the
Villehardouins. The castle continued to
function down to the time of the Greek National
Uprising in 1821 passing through the hands of
the Turks and the Venetians. There were no
later modifications to the original form of the
fortress and Chlemoutsi still retains a distinctly
Frankish character. It is one of the most
important and best-preserved castles in Greece.
(chosen
excerpts from
the leaflet on
Chlemoutsi
by
the
Ministry of Culture)
Figure 5. The castle of Chlemoutsi

LEGENDS
Castle Chlemoutsi is one of the first castles
which Franks made in Peloponnisos at Cate
Chelonata in Ilia. It was built around 1220 –
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1223. Like all castles
this castle has to tell
us its stories and its
legends and it has
been connected with
traditions which say
about princes and
princesses who lived at neighbouring castles.
Those castles were connected with underground
paths. One of the traditions is talking about the
story of a prince who lived in Ancient Ilida and
had fell in love with a princess who lived at
Castle Chlemoutsi. If they wanted to see each
other but not be seen from others they had to
make paths. And that’s what they did. They
made underground paths which were called
“lagoumia”. The “lagoumi” they made started
from Paliopoli and ended at Chlemoutsi. Every
night, the prince followed the path and met the
princess. But, once, as he was returning to his
castle, unfortunately, he got out of the
“lagoumi” when the rooster crackled and the
sun rose and so the Prince was turned into
stone.
Georgina Iliopoulou
Helena Diamantopoulou
Dimitra Agrapithi
Andrew Diamantopoulos
Kostas Vassos
Figure 6. Legends

CUSTOMS
As far as customs are concerned, I truly can say
that my area has lots of them. Here are some:
1. At the Carnival time Andravida’s
residents were running along the streets
and they were having fun dancing,
drinking and eating a lot of food. Also,
they were wearing strange clothes to
make others laugh.

2. On Shove Monday, which is a Greek
custom, people from all over the area
came to Andravida to fly a kite and to
eat lagana, the traditional bread for this
occasion.
3. Another custom is the horse show,
where horses from all over Greece and
from abroad take part.
4. Finally, the most exciting custom is the
traditional Andravida’s wedding. This
custom has its roots in the past more
than 100 years ago. Children of all ages
take part in it to show a representation
of the traditional wedding. This custom
lasts four days and it takes place during
the Carnival time.
Thodoris Giannopoulos
Nick Grigoropoulos
Figure 7. Customs
SUPERSTITIONS OF OUR REGION
People’s fear has led to numerous superstitions
and prejudices. A superstition is a belief that
some objects or actions are lucky or unlucky or
that they cause events to happen based on old
ideas of magic. A lot of people still believe
them and avoid doing things that are considered
as “bad” in their every day life. Some of these
superstitions exist only in our region.
One of them talks about the good spirit of our
home which is presented as a snake. It is said
that this snake protects our homes and our
families from the evil and that if this snake dies,
then the house is brought down or the family is
threatened. So, it is said that a region which is
called Skoteinou and where there are a lot of
farms is protected by a big snake which lives in
this region and never goes away. Lately, a
peasant during some agricultural work saw the
snake and was scared so he went back. The
snake disappeared. The oldest men who heard
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the story said that it was the “snake –
protector”.
There are also a lot of legends which refer to
the period of the Turkish rule in Ilia. One of
them refers to a mythical treasure which is
hidden in Saint Sophia in Andravida.
Andravida was the capital of Venetian
conquests in Western Greece. When the
Venetians were forced to leave Greece because
of the Turks they hid their treasure in this
church. It is said that this treasure includes the
gold church bells and a lot of precious stones.
Figure 8. Superstitions
FAMOUS PEOPLE
Karkavitsas Andreas (1865-1922):
He was one of the most important
writers of his period. He was born
in the town of Lehena in Ilia, but
his origin was from Roumeli. After
his classical studies in his
hometown and in Patras he comes in 1882 in
Athens and registers in the Medical School
there. His work was first presented in 1885 in
the “Evdomas” magazine, in the form of a short
story called “Asimo”. Until his death he
continued publishing in magazines and
newspapers, short stories as well as longer
narratives, folklore and historical texts, literary
B CLASS

reviews and socio-economic articles and lyrical
prose. His narratives include around 80 stories,
3 novels, some traveller articles and smaller
lyrical or prosaic pieces.
Nikolia Georgakopoulou
Figure 9. Famous people
MOUSTALEVRIA
Ingredients
3 cups of “mousto”
5 cups of flour
1 cup of crashed walnuts
some cinnamon
Preparation
We have to boil the three cups of “mousto”
very well until it becomes liquid. After that we
have to add the 5 cups of flour until it becomes
an even mixture. Then we add the walnuts.
Once ready, we pour the mixture into servings
and sprinkle some cinnamon.
Figure 10. Local recipes
CREATIVE TEAM
Here are the names of all those who contributed to
the creation of the guide in alphabetical order with a
round of applause and a great big thank you from
their teacher:
C CLASS

Alevizopoulos George
Dimitropoulou Bessy
Drouka Marianna
Fotopoulos Panayiotis
Georgakopoulou Nikolia
Grigoropoulou Sophia
Haratsari Fotini
Kalamara Maria
Kotsaftis Alkis
Kyriakopoulos Sotos
Lebotesi Fay
Lebotesi Maria – Katerina
Lebotesis Panayiotis
Linardopoulos Konstantinos
Mouzakis John
Pantazopoulos Panayiotis
Petropoulou Anna
Strigas Nikos
Varvaressos Panayiotis
Vatsis Panayiotis

Agrapithi Dimitra
Alevizopoulos Panayiotis
Demenopoulou Anna
Diamantopoulos Andrew
Diamantopoulou Helena
Giannopoulos Thodoris
Grigoropoulos Nikos
Haratsaris John
Iliopoulou Georgina
Katsarou Roula
Panayiotopoulou Denise
Vassos Kostas
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A Theatrical Performance in French
This is the report of an interesting theatrical performance in French, which was organized by the B class students
of the Junior Secondary School of Karatoula, Ileia. We are highly indebted to their French Language teacher
both for her great work as well as her willingness to entrust us with her initiative. The report is in Greek for
obvious reasons. __________
Στις 18 Μαΐου, τελευταία µέρα των µαθηµάτων για το σχολείο µας, δόθηκε θεατρική παράσταση στα
γαλλικά µε την συµµετοχή µαθητών της Β΄ Γυµνασίου. Συµµετείχαν 10 παιδιά εκ των οποίων 8 ως ηθοποιοί (
∆έσποινα ∆ηµητροπούλου, Νίκος ∆ιαµαντόπουλος, Κων/να Κονδύλη, Μαρία Κυριακοπούλου, Παναγιώτα
Μητροπούλου, Κατερίνα Σταυροπούλου, ∆ηµήτρης Τζοανοπούλος, Ιωάννα Τσίκληρα) και 2 ως βοηθοί
(Χαράλαµπος Κωνσταντόπουλος - υπευθ. µουσικής, Γεωργία Μπακοπούλου -φροντιστής).
Το έργο ήταν ουσιαστικά µια δραµατοποίηση -µε πολλά θεατρικά στοιχεία- µιας ιστορίας κόµικ µέσα
από τις ενότητες του βιβλίου της τάξης (course book). Παρότι υπήρχε η ιδέα από την αρχή της χρονιάς, δεν
τέθηκε στα παιδιά αρκετά νωρίς λόγω των δυσκολιών που αντιµετώπιζαν µε την γλώσσα ( αδυναµίες στην
ανάγνωση, γλωσσικές- µορφοσυντακτικές δυσκολίες κλπ). Όταν προτάθηκε 2 εβδοµάδες πριν τις διακοπές του
Πάσχα, έγινε περισσότερο µε στόχο την µεγαλύτερη εξοικείωση τους µε τα Γαλλικά, όσο αφορά τον προφορικό
λόγο, και την επανάληψη της διδαχθείσας ύλης. Σκοπός ήταν βέβαια να συµµετέχουν όλοι οι µαθητές, κάτι που
στάθηκε ανέφικτο (ντροπή, διάθεση, αδιαφορία).
∆εδοµένου του στόχου, το σενάριο προσαρµόστηκε στις 5 διδαγµένες ενότητες και την 6η που δεν
διδάχθηκε αλλά αφορούσε στο τέλος της ιστορίας. Αυτό µοιράστηκε σε όλα τα παιδιά µε την προτροπή καθένα
να διαλέξει τον ρόλο που θέλει (υπήρχαν ρόλοι µε περισσότερα ή µε λιγότερα λόγια) µε την υπόδειξη να µην
διαλέξουν όλα τα παιδιά τον ίδιο (συνήθως µικρό) ρόλο. Θα τον µελετούσαν και θα τον µάθαιναν απ’ έξω στις
διακοπές του Πάσχα. Με τον ερχοµό τους, τα παιδιά που θα ερµήνευαν καλύτερα το ρόλο τους θα έπαιζαν στη
παράσταση.
Τα θετικά στοιχεία µέχρι αυτό το στάδιο:
ενθουσιασµός για συµµετοχή σε µια παράσταση (δεν είχαν ξαναπαίξει) και µάλιστα στα
γαλλικά
κίνητρο: εµβάθυναν σε κάτι που τους ήταν οικείο (ιστορία από το βιβλίο) και ίσως ήταν µια
επανάληψη πριν από τις τελικές εξετάσεις
έλλειψη ανταγωνισµού: αναγνωρίστηκαν από τα ίδια τα παιδιά αυτοί που προσπάθησαν
περισσότερο
άµιλλα µεταξύ των «ηθοποιών» να αποδώσουν καλύτερα τους ρόλους τους
φαντασία: έγιναν σκηνοθέτες της παράστασης και των εαυτών των, σκηνογράφοι ( τα
σκηνικά ετοιµάστηκαν από τα ίδια τα παιδιά)
επαφή µε το θέατρο: ηθοποιία, σκηνοθεσία, σκηνογραφία, µουσική, φροντιστήριο
Τους δόθηκε η επιλογή το έργο να παιχθεί για τους συµµαθητές τους/ το σχολείο/ τους γονείς/ τους
σύµβουλους ή άλλους εµπλεκόµενους στην εκπαίδευση/ τα ΜΜΕ (εφηµερίδα/ τηλεόραση). Αν εξαιρέσουµε τις
2 τελευταίες κατηγορίες λόγω έλλειψης χρόνου και οργάνωσης, τα παιδιά-ηθοποιοί εξελίσσοντας τον ρόλο τους
επιζήτησαν την αναγνώριση της δουλειάς τους, που τους ικανοποιούσε όλο και περισσότερο, από όλες τις
κατηγορίες σταδιακά. Παρά τις λιγοστές πρόβες το έργο παίχθηκε µε επιτυχία µπροστά σε κοινό (µαθητές,
καθηγητές, γονείς) σαν επισφράγισµα της χρονιάς που πέρασε. ∆εδοµένων των δυσκολιών που
προαναφέρθηκαν τα παιδιά κατάφεραν να τους ενθουσιάσουν όλους.
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“Any teacher who can be replaced by a computer
should be.” (Windeatt, Hardisty & Eastment, 1989)

BOOK REVIEW :

How to Use the

Internet in ELT
By Dede Teeler
and Peta Gray

The specific book informs teachers
about the various ways in which the Internet
can facilitate their work and provides lots of
practical tips for using it. There is ample
emphasis on the multifaceted role of the
existing internet applications in teaching and
for this reason it can prove useful for teachers,
trainers, and trainee teachers.
The main part of the text examines ways
of using the Internet with students, both in class
and for self-study and self-access, and as a
potentially key element in course design.
The photocopiable "Task File" provides
a bank of practical tasks for each chapter. There
is an appendix of technical terms, as well as
annotated lists of addresses of Internet sites of
relevance
to
EFL
teachers.
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Here is a set of 10 useful web pages where an
EFL teacher may find all kinds of resources,
from handy teaching ideas and lesson plans to
electronic journals:
1. http://www.eslkidstuff.com/Articles.h
tm : articles and lesson ideas for young
learners
2. http://www.isabelperez.com/ccproject
s.htm : plenty of activities for young
learners
3. http://www.the-busstop.net/index.html : EFL resources
plus flashcards
4. http://members.tripod.com/~ESL4Ki
ds/games.html : games for young
learners
5. http://emesh.celshare.org.uk/index.html : a
treasure of teaching-related subjects
4. http://iteslj.org/ : mainly Articles on
EFL teaching
5. http://www-writing.berkeley.edu/teslej/ : articles on EFL teaching
6. http://www.onestopenglish.com/ :
plenty of material for all kinds of
learners
7. http://www.eslcafe.com/ : all sorts of
materials for EFL teaching and learning
8. http://www.teachingenglish.org.uk/in
dex.shtml : a very interesting BBC site
9. http://www.britishcouncil.org/greeceenglish-talking-englishnewsletter.htm : a British Council
newsletter with free registration

10. http://label.oeek.gr/ : valuable
information for the European Language
Label Award
A nice site providing interesting illustrated and
linguistically exploitable material for an EFL
teacher is found at the following e address:
http://www.bbc.co.uk/schools/victorians/
It is an interactive exploration of the miserable
life of children in Victorian Britain. The
material provided is presented by a young
chimney sweeper in accessible language. It is
rich and can form the basis for the teaching of a
number of language objectives. The site
provides sound and movement which
encourages development of all skills.
A sample of the illustrated material on the site
is presented below.

Children did various kinds of jobs.
Many of the jobs they did were unpleasant and
dangerous.
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‘English matters’ is an ELT journal which voices the pedagogic, scientific and literary interests of
the state school teachers of English in Western Greece. It is published twice a year (Autumn – Winter
and Spring – Summer) and is of a non-profitable orientation. ‘English matters’ tackles issues which are
closely associated with the professional situation of the target readership. It hosts papers by education
specialists and language teachers as well as other culture-focused pieces of work.

‘English matters’ is the product of a collaborative effort of all those involved in the field of
language teaching the ultimate goal of which is the enhancement of the quality of the language
education provided in state schools, via the exchange of theoretical and experiential knowledge.
Through its rich and multifaceted content, it aims at familiarizing the reader with current researchbased trends in language teaching pedagogy, broadening the cognitive horizons of in-service language
teachers, reinforcing the exchange of constructive ideas and fostering mechanisms of self- and peertraining.

We welcome ELT articles and general contributions in the following domains: Classroomimplemented Ideas and Projects, Lesson Plans, Methodological Practices, Teaching Techniques,
Innovations and Initiatives, Comments, Concerns, Constructive Suggestions on Language and general
Educational Matters, and Teaching Resources. The journal also has a Culture section, therefore literary
pieces of work are warmly accepted. The contribution of anyone academically, professionally, or
otherwise involved in the field of language teaching ensures the positive outcome of this effort and is
more than welcome.
All those wishing to support our journal actively, should have sent their contribution by e-mail
attachment to the following email: kotadaki@hol.gr. All pieces of work should
 Be word-processed
 Be well-written, proof-read and spell-checked
 Use single line spacing
 Use a font of 12 point for the main text and 14 point for the headings
 Use the Times New Roman font
 Be page numbered
 Have a top and bottom margin of 2,2 cm and a left and right margin of 2 cm
All articles should not exceed 2,000 words in length, and should bear a short title, the author’s name,
and occupation, a short biographical note and a certain amount of key bibliographical references.
With our warmest wishes for a pleasant and fruitful summer season,
The editors
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