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Dear Colleagues,
In a written report in the year 2004
professor Michael Kelly proposed a European
profile for language teacher education in the
21st century. After reviewing a wide range of
European teacher education course, Kelly
focused on the knowledge and skills required
for foreign language teaching, the diverse
learning environments it takes place in and the
values that should be promoted through
language teaching and learning. The principal
conclusion drawn in the report was the need for
“innovative teacher education practices and
ways of promoting cooperation, exchange and
mobility among the new generation of Europe’s
language teachers” (Kelly, 2004). Key issues
raised in the profile involve the combination of
academic study with the practical experience of
teaching, the flexible nature of initial and inservice teacher education courses, the
introduction of a framework for monitoring
teaching practice, the encouragement of
partnerships between training institutions
internationally, the use of ICT for improved
teaching and learning and the ongoing
professional development, etc.
Teacher education in Greece has
undergone plenty of reforms until now. At
present, language teachers have low prospects
for updating their teaching resources and skills
in a systematic manner during their career.
Officially, prospective teachers are offered
small-scale initial training once at the onset of
their teaching career as permanently hired or
substitute language practitioners. Doubled with
the inadequate and non systematic ICT training
of many teachers, which would dramatically
enhance their knowledge and skills, teacher

preparation seems to have serious drawbacks.
Scientific and technological advances
definitely affect contemporary education
policies, implicating the espousal of new
teaching and learning approaches. Particularly
in the field of foreign language learning,
teachers should be alert to developments
worldwide, so that the quality of language
education delivered may be improved. To this
end, a number of interrelated factors can play
an important role. The encouragement of
initiatives for ongoing professional growth, the
promotion of reflective teaching attitudes, the
dissemination of good teaching practices, the
synchronous and asynchronous exchange of
expertise and experience among educators and
other ideas can contribute to the modernization
of the profile of the language teacher.
English Matters encapsulates an effort
to broaden and update the academic
background of the teachers of English in
Western Greece, activate their hidden agendas
and forge new collaborative approaches to
teaching and learning. English Matters hopes
to become the ground for constructive
cooperation among people with common goals
therefore it values the support of all education
stakeholders.
To read the whole report by Kelly (2004) please
click on the following link:
http://ec.europa.eu/education/languages/pdf/doc47
7_en.pdf

Marianthi Kotadaki
EFL School Advisor
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Enhancing Motivation, Critical Thinking and Authentic Language Use
through an Internet-based Lesson
Marianthi Kotadaki
School Advisor for English Teachers in Achaia, Peloponnese
Abstact
In the senior secondary school EFL
classes, where both the cognitive and
emotional growth level of the learners not
only allow but necessitate a needs-based,
realistic and communicative approach to
language learning, stagnant traditional
teaching methods can hardly facilitate the
attainment of FL learning goals. Despite
the intensive scepticism about its
effectiveness as a modern approach per se,
computer-mediated learning is already
constructively embedded in many teaching
and learning

I. Introducing the computer in the EFL
classroom
The dramatic upsurge in technological
achievement has greatly affected learning
and language learning in particular.
Educational institutions tend to provide
media-enriched environments for the
attainment of their goals. Computers are
enthusiastically endorsed by teachers as
valuable and versatile instructional tools
which can aid –even enhance- teaching and
learning. Their exceptional capability to be
interchangeably transformed into writing
machines, information resources, storage
devices and channels of authentic
communication renders them indispensable
for the language classroom for two basic
reasons;
firstly,
because
language
objectives can be fulfilled in a welter of
communicative
methods;
secondly,
because via computers, the language
classroom becomes a virtual real world
environment where language constitutes an
authentic social activity. Language
learning becomes enquiry-based, with
students constructing new knowledge from

situations. The present work demonstrates
an alternative methodological approach to
the comprehension of authentic reading
texts and the production of genuine written
and spoken language in the senior
secondary EFL classroom. A technologymediated lesson aims at highlighting the
valuable contribution of computermediated learning to the enhancement of
the teenage learners’ critical thinking
abilities, their engagement to real
language use and the instilment of
authentic motivational elements in the
typical
reading
class.
wider and more enriched sources by
recruiting their individual skills, strategies
and styles, and mutually sharing it in
spoken or written interaction. Learning is
transformed
into
a
cooperative,
intrinsically motivated and natural human
act with tangible positive effects on those
involved in it.
It cannot be denied, though, that as a
novelty, computer-mediated learning has
triggered off intensive scepticism about its
effectiveness as a modern approach per se.
Criticisms concerning the dehumanisation
of learning, the alleged substitution of the
teacher by the computer, the exclusive
domination of the learning environment by
new technology and the almost atomistic
interaction between the student and the
machine still abound. Yet, these aim at
raising the language specialists’ awareness
that CALL (Computer Assisted Language
Learning) is not some kind of magic wand
performing miraculous deeds in the
classroom, but rather an ingenious
supplementary aid which must be
productively embedded in all teaching and

ΕΠΙΣΤΗΜΟΝΙΚΟ ΚΑΙ ΕΝΗΜΕΡΩΤΙΚΟ ΠΕΡΙΟ∆ΙΚΟ
ΚΑΘΗΓΗΤΩΝ ΑΓΓΛΙΚΗΣ ΓΛΩΣΣΑΣ ΣΤΗ ∆ΗΜΟΣΙΑ ΕΚΠΑΙ∆ΕΥΣΗ
∆ΥΤΙΚΗΣ ΕΛΛΑ∆ΑΣ

3

English Matters
learning situations. Since the teacher is
most of the times the sole orchestrator of
learning, it goes without saying, that only
with his/her insightful manipulation of
technology will the networked class have
any real benefits. Anon’s words sound
harsh but absolutely relevant: “Any teacher
who can be replaced by a computer should
be.” (in Windeatt, Hardisty & Eastment,
1989:14).
II. Learners and learning
In Greek senior secondary schools,
students are supposed to learn the language
which people commonly encounter in the
target situation, and grow a capacity “to
cope with undefined eventualities in the
future” (Widdowson, 1983:6 cited in
Nunan, 1988: 24). They have to be able to
decode the meaning of spoken and written
texts, produce similar ones, enact and
maintain effective communicative acts and
diversify their language according to the
various social contexts they may be placed
in. Students are overall viewed as thinking
entities bearing diverse cognitive and
communicative abilities, individuals who
need to come to terms with the dynamic
and social nature of authentic language,
and learn it as such.
Yet, in spite of almost every language
teacher’s diligent efforts to engage his
teenage students actively in learning, the
latter frequently tend
to
openly
demonstrate their despise of the freely
provided public language education for the
following reasons. Firstly, the TENOR
English (English with No Obvious Reason)
(Gerry Abbott, 1981) they attend at school
are in stark contrast to the exam-oriented
language courses run in private language
schools. Besides, the usual cramped
classes smother any attempts for the
consistent teaching of each one of the four
skills, and prevent any close examination
of individual progress. Then, the absence
of such indispensable teaching tools as the
overhead projector, the video recorder and,

currently, the computer laboratory,
frustrates any aspiring teacher who wishes
to enrich the language ambiance and
promote learning more efficiently.
Furthermore, the allocation of the language
classes to the final time periods of the
timetable, due to priority reasons
(allegedly vital subjects, such as
Mathematics, Science, and so on must
precede others) does not encourage the
students’ wholehearted commitment to
school language learning.
Motivation is left to be boosted by
factors intrinsic to the classroom
procedures. For this reason, the networked
class offers excellent opportunities for
authentic instances in the language
classroom generating activities which
actively develop all skills, expand the
existing knowledge range, foster genuine
learning and usher learners smoothly to the
language demands of the real world.
III. The World Wide Web as a language
tool
For a long period of time, the
principal source of language at school has
derived from the EFL textbook. In the
language class, samples of genuine
discourse are presented on a regular pattern
of text, picture and task to exemplify a
particular language point. New knowledge
is accumulated in a routine linear fashion,
which is far from the way human mind
performs.
Introducing an electronic library in
the language classroom, with an
immeasurable amount of material in text,
graphic and audio format, which can be
downloaded and linguistically exploited, is
really a novelty. Learners are exposed to a
wealth of authentic text types, typically
designed for real-world users, which are
content-rich and aesthetically appealing
and can constitute language objectives
themselves. Surfing the millions of
interlinked worldwide web pages proves
an authentic activity for two reasons.
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Active participation in motivating tasks
Firstly, because electronic reading has
enables even the most reticent and
become a contemporary mode of reading;
‘marginalised’
students
to
assume
secondly,
because
learners
get
responsibility
and
appreciate
their
acclimatized to updated language, which
performance. Motivation is maintained at
they process cognitively, activating any
higher levels than in the traditional class.
stored knowledge and utilizing their
Naturally, the parallel use of the email
individual
approaches.
Furthermore,
services and word processing tools is
learners can grasp the opportunity to
crucial for the creation of an authentic
exercise extensive reading in class, as their
language environment and the performance
cramped schedule hardly allows such an
of genuine communicative language acts.
activity. The teacher should not downgrade
Barnett (1993:296) has said that
either the recurrent possibility of cross“being surrounded with resources is not
cultural comparisons via the varying
the same as being resourceful.” The World
information resources, which bring the
Wide Web is an inconceivably vast arena
outside world within the language
of
information,
which
“though
classroom.
disorganised in content, can overshadow
The great variety of information
even the best-designed coursebook”
can provide a framework for task-based
(Carrier, 1997:282). Yet, since its ultimate
learning, so that both fluency and accuracy
purpose in the language class is to serve
may be built. A multitude of tasks of a
particular language goals and promote
heuristic, problem-solving nature, can be
learning, it should be tackled as a medium
generated either to contribute to effective
to be integrated in the learning process
comprehension
(receptive
use
of
with ingenuity and systematisation. For
language), or to stimulate purposeful
this reason, a web-based lesson should be
authentic communication in oral or written
structured upon a sound methodology, with
mode (productive use of language).
pre, while- and post-computer tasks, so as
Content-specific
activities
expand
to be both relevant and effective. Students
vocabulary and practise all reading subshould not be abandoned to roam about the
skills
and
approaches
(skimming,
labyrinth of the Web aimlessly and
scanning, intensive reading, inferencing,
pointlessly and be confronted with the
hypothesis testing, etc.); texts on current
phenomenon of ‘flaming’ and ensuing
social issues provoke fervent debates
‘technostress’ out of excessive information
resolved through spoken and/or written
downloads. A parametre which must be
interaction. It would not be hyperbole to
borne in mind is that the learners must be
claim at this point that, the image of the
completely familiarised to modern
traditional class changes dramatically. The
technology, both by parallel study of
rows of students facing an authoritative
computer science at school, and by
teacher break up into small clusters of
continued computer activity in self-access
learners around computer apparatuses,
surroundings (home, internet cafés, private
while the teacher hovers around discreetly
language schools and so on).
-yet eagerly- to intervene when requested.
Commitment to tasks becomes
more enthusiastic in a class where the
IV. Designing an Internet-based lesson
students engage in meaningful discourse
a. Topic
with their peers, while their distinct
To demonstrate the value of the Internet in
personal contribution creates in them a
the EFL classroom, we have created a
sense of achievement. In a non-threatening
reading lesson drawing resources from the
environment, more positive feelings and
World Wide Web, and incorporating the
attitudes are generated towards learning.
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All machines are Internet-inked, as well as
word processor to further reinforce the
intra-linked, forming a LAN (Local Area
linguistic outcome. All reading extracts
Network) themselves, so that individual
can be downloaded from websites in the
work can be shared by the rest of the class
Google directory, while activities appear
without
any
physical
movement.
on both paper and electronic worksheets.
Computers are already linked to the Web
Web sites are easily accessible and
through the Internet Explorer ‘browser’ so
students do not have to wait for any textual
that there may not be further wasting of
or visual information to dribble on the
class time.
screen. Language difficulty levels are not
b. Tasks (the complete lesson plan is
insurmountably high. Contextual factors
provided at the end of this article)
facilitate the conveyance of the desired
messages, while relevant pictures add to
the creditability of the information. Texts
۩ Warm-up
are theme-related to create a sense of
To establish the atmosphere, the
continuity in the lesson, and, though their
teacher asks the learners to respond to a
subject might be considered shocking, their
warm-up activity on their paper sheet.
language is neither obscene, racist, or by
Divided in small groups, students discuss
any sense undesirable. It should also be
which penalty would be suggested for the
noted that the downloading process is
proposed crimes in USA and Greece. The
largely controlled by the teacher, so that
brief conversation arouses the learners’
the learners may not stray from the real
interest into the issue of the capital
aims of the lesson. Finally, tasks integrate
punishment and calls for plenty of crossspeaking and writing, reflecting in this way
cultural argumentation.
the real nature of reading, which requires
the information gleaned from a source to
۩ Pre-computer stage
be communicated in writing or speaking.
The pre-computer stage then
The lesson addresses upperfollows, during which the teacher delivers
intermediate level students and is
the students paper worksheets containing
constructed on a pre-, while- and postpictures showing methods of execution in
computer framework. This creates a sense
use in the States and the students must
of organisation in the classroom, ensures
guess their actual names. The pictures have
the steady pacing towards new knowledge
been downloaded, cut and pasted on their
and, above all, fulfils the set aims
worksheets (or appear on a separate word
efficiently. The core objective of the lesson
document saved on their computer
is to enhance the learners’ motivation and
screens). The terms are confirmed and then
critical thinking through authentic texts
the students are asked to type in the
and problem-solving tasks whose purpose
following URL (electronic address):
is to immerse them in real language use. A
http://www.deathpenaltyinfo.org/article.p
social issue has been selected (death
hp?scid=8&did=479. On the downloaded
penalty in USA), which is in accordance
web site, there are links transferring
with the learners’ general cognitive
students to the descriptions of various
development, and also generates ample
methods of execution. The teacher asks
interest as it derives from authentic
them to click on the links in turns, skim
sources. The lesson evolves in the
their descriptions quickly and complete the
computer lab, where three students are
little chart by copying and pasting the skull
seated in front of each of its ten operating
symbol in the appropriate box. Students do
computers. There is an eleventh machine,
the activity and discuss their findings with
playing the role of the server,
their partners.
interconnecting all the other computers.
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۩ While-computer stage
The teacher announces to the
students that they are going to navigate the
Web to gather some important information
about the death penalty issue and asks
them to minimise the word processor
window. The students type in the
following
URL:
http://www.geocities.com/RainForest/Can
opy/2525/karlamain.html#PostExecution%20Statements.
This leads to a site which serves as a
Memorial to Karla Faye Tucker Brown, a
woman who was executed for murdering
two people in Texas. Reading activity
begins, and the teacher direts the students
to the ‘Just the Facts’ and ‘Crime’ links,
requests them to click on the latter, read
the narrated report of Karla’s crime and do
Activity 3 on the stored word document.
This activity demands the re-ordering of
the given jumbled sentences, so that the
crime is reconstructed in the students’
minds faithfully. Working in groups and
checking their findings, the students revert
again to the ‘Memorial’ site. Here, they
must read the article on Karla’s execution
intensively and do Activity 4, which
requires the correction of a word-processed
paragraph which summarises the article
with false information. The students will
need to click on the ‘The Execution’ link
themselves to locate all appropriate
information. The ensuing Activity 5
dictates the individual accumulation of all
the sound reasons for not executing Karla.

positive contributions. The letter is written
on a new blank document, saved on a
separate file, printed and handed in to the
teacher for examination. Feedback is to be
provided on another occasion, preferably
dedicated to the development of the
students’ writing skills.

c. Evaluation of the tasks
The short warm-up introductory
activities set the lesson aims in a
stimulating way, creating expectations of
forthcoming learning acts, and activating
any stored linguistic and world knowledge.
Acculturation is also achieved by leading
students into contemplating on different
cultural attitudes towards a universally
critical social issue. In the pre-computer
phase, pictures activate appropriate
vocabulary, while the completion of the
chart presupposes the practice of
skimming. Proceeding to the while-reading
section, the reassembly of the mixed
sentences encourages skimming and
scanning, while at the same time
familiarising learners with the narrative
discourse type. Learners unravel the
mystery of a brutal crime step by step and
start to form a critical view of the facts.
Word-processing skills are recruited for
the effective modification of the jumbled
pieces of information. Activity 4 requires
the intensive reading of an authentic article
coming as the aftermath of an execution.
The students apply both critical thinking
and structural knowledge to restore an
erroneous summary on a word-processed
document. Word-processing skills are
۩ Post-computer stage
Finally, the students assume the
again recruited so that the procured result
role of a priest, who got to know Karla in
may be neat and tidy. The students are
prison, and as such, they have to send a
provided the opportunity to do some
short letter of appeal to the Supreme Court,
independent searching in order to confirm
using the information gathered through
Karla’s method of execution, as part of the
their Web surfing and their writing and
activity, which helps them to develop their
word processing skills. The students work
reference skills. The next activity
in groups, distributing the roles fairly. One
motivates the learners to continue probing
student types, the other provides ideas, the
into the given text and evaluate the
third copes with linguistic and syntactic
transmitted information using higher
appropriacy and all group members make
cognitive abilities. Reading remains the
7
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targeted activity and is performed for a set
clear purpose.
The writing activity, which seals
the lesson, integrates writing with reading
and speaking, creating, thus, authentic
communication instances, whereby reading
resources provide stimuli to spoken or
written performance. Hyland (1993:24)
fervently supports the integration of wordprocessed writing, since, in this way, “it
becomes a familiar instrument of
learning”. Language is acquired initially
receptively, and then by being put into real
use. The simulation establishes a
believable situation for the students to cope
with and further strengthens the task-based
nature of modern learning. Any relevant
information being gained before, the

learners’ main obligation is to organise
their thoughts in an argumentative sort of
writing on the word processor.
Special care has been taken for
the heuristic nature of the tasks, which
keep the learners absorbed in the reading
process,
setting
specific
goals.
Comprehension is attained through the
encouragement of a host of individual
reading styles, as well as enactment of real
writing and speaking acts. Learners
discover in a well-structured manner the
use of the foreign language for
communicative purposes and are subtly
immersed in naturally generated language
production tasks. Ultimately, language
resources are enriched and developed in a
real
life
learning
atmosphere

THE LESSON
“Discussing the death penalty issue”
Warm-up (pair work)
Discuss with your partner and answer the
following question:
What penalty would be suggested for …

a) kidnapping and
b) kidnapping and murdering the victim in
Greece and the USA?

Pre-computer stage
Activity 1 (individual work)
Which methods of execution do the pictures show?

1

2

3

4

Activity 2 (pair work)
Skim the descriptions of the following methods and complete the chart by copying and
pasting the skull symbol where necessary.
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Lethal injection

Lethal gas

Electrocution

Hanging

Firing squad

It is now abolished
The prisoner is strapped
The prisoner suffers visibly
Chemical substances are used
The prisoner is unaware of the
oncoming death

While-computer stage
Activity 3 (pair/group work)
Read the ‘Crime’ passage and put the sentences in their right order.
Tucker tells her friends she enjoyed killing Dean.
Tucker spends two days using alcohol and drugs.
Tucker fights with sleepy Dean.
Tucker and her friends sneak into Dean’s, her ex-boyfriend’s house.
Dean is attacked by Tucker and then murdered by Garett.
The court gives Tucker the death penalty for a double murder.
Tucker also wounds Dean’s girlfriend, Deborah.
Deborah is murdered by Garett.

Activity 4 (pair/group work)
Read the ‘Memorial’ passage carefully and correct the following summary.
“The writer is for Tucker’s execution saying that she only robbed two strangers without hurting them.
He believes that the court has shown justice, because Tucker has been a devoted criminal since her
young age. It is true that Tucker has asked to be released and return home, but the state of Illinois has
refused and sentenced her instead to death by electrocution. The writer regrets her death but wants to
remind people that mercy should never be granted to murderers like Tucker”.
Activity 5 (group work)
Read the text again and make up a list of all the serious reasons for NOT executing Tucker.
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SERIOUS REASONS FOR NOT EXECUTING TUCKER
 ………………………………….…………………………………..
 …………………………………………………….………………..
 ………………………………………………………………………
 ………………………………….…………………………………..

Activity 6 (group work)
You are a priest who got to know Tucker in prison. Write a short
letter of appeal to the court explaining why Tucker should be
allowed to live.
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“CREATING THE CONDITIONS FOR AN AFFECTIVE CLASSROOM”
John Karras (M.Ed., doctoral candidate)
Everyone involved in foreign language teaching
has been involved, in some way, in the learning
of a foreign language and therefore knows very
well that learning that language effectively
required, a supportive atmosphere. Naturally,
this supportive atmosphere does not rule out
the teacher’s knowledge of the content area,
and a sound background in teaching
methodology and methods. A supportive
atmosphere is one where the learner does not
feel threatened or intimidated, bored or
indifferent. On the contrary, this should be an
environment where students feel secure,
comfort and at ease; all ingredients that assist
learners in reaching optimal learning. In order
to create this environment, certain affective
factors must be taken into consideration. These
factors are primarily motivation, anxiety and
self-esteem.
At this point it would be appropriate to
provide a definition of what “affect” actually is.
According to Chaplin (1975), affect is
commonly defined as the area covering feeling,
emotions, and mood. Affect is important to
success and this is a belief espoused by many
scholars. Krashen (1985) has argued that
attitudes can act as barriers or bridges to
learning a new language. Tse (1997) says
characteristically that affect is an "essential
environmental ingredient" for language learning
(706). Moreover, Krashen (1982) states that
learning can only happen if certain affective
conditions (e.g. positive attitudes, selfconfidence, low anxiety) exist and that when
these conditions are present input can pass
through the "affective filter" and be used by the
learner.What follows is a brief account of some
basic affective factors namely motivation,
anxiety and self-esteem.

Motivation is probably the most
frequently used term for explaining success or
failure in all levels of education. To use
Brown’s (1994) definition, “motivation is
thought of as an inner drive, impulse, emotion,
or desire that moves one to a particular action
(150). There are many types of motivation that,
however, go beyond the scope of this
presentation. The basic types of motivation
could arguably be intrinsic (motivation that
comes from within the learner), extrinsic
(motivation derived form outside factors),
integrative (motivation that stems from the
learner’s need to integrate within the second
culture, instrumental (motivation that the
learner experiences as a driving force e.g. for
professional prospects). If one looks at
motivation in terms of choice, engagement, and
persistence, as determined by interest,
relevance, expectancy and outcomes, then the
concept of motivation will have a more
satisfactory connection to language-learning
processes and language pedagogy.” (Crookes &
Schmidt 1991:502).

Anxiety
Defining anxiety is not a simple task.
Scovel (1978) defined anxiety as a state of
apprehension, a vague fear…” (134). As
humans, we tend to experience anxiety when
confronted with an uneasy and complex task.
By definition, language learning is one such
task. On the contrary, facilitative anxiety, as the
semantics of the term implies, is the type of
anxiety that actually creates an emotional
environment that is conducive to learning.
Moderate nervousness, some apprehension and
uneasiness provide the learner with enough
poise to face the challenges of language
learning.
Bailey’s
(1983)
study
of
competitiveness and anxiety showed that
Motivation
facilitative anxiety was indeed recorded as a
11
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positive element. Carl Rogers (1994) also
supports the beneficial effects of low anxiety.
Self-Esteem
Coopersmith (1967) offers a valuable
definition: By self-esteem, we refer to the
evaluation which the individual makes and
customarily maintains with regard to himself; it
expresses and attitude of approval or
disapproval, and indicates the extent to which
an individual believes himself to be capable,
significant, successful and worthy. In short,
self-esteem is a personal judgement of
worthiness that is expressed in the attitudes that
the individual holds towards himself. It is a
subjective experience which the individual
conveys to others by verbal reports and other
overt expressive behaviours. Self-esteem is an
affective variable that has also received
considerable attention, both as an affective
variable concerning personality and its effects
on it, but also the effects it may potentially have
on a student’s academic performance in
particular.
Brown (1994) points out that self-esteem
is probably the most pervasive aspect of any
human behaviour. Purkey (1970) and Gurnery
(1987) discuss the strong link between selfesteem and academic achievement. Other great
figures of psychology such as Maslow (1968)
and Carl Rogers (1994) pointed out the
importance of satisfying biological needs and
the social needs, Self-esteem holds a prominent
position in this hierarchy of needs, The need to
increase self-esteem is crucial during the
children’s developmental years, but is
important to maintain in adulthood. This point
is of great value to language teachers. The way
learners experience the classroom and the
emotions they develop during their learning are
tightly linked to their language learning.
Therefore, most research focuses on schoolaged students.
Before we look at how to create an
affective classroom environment, it should be
pointed out that any exaggerated attempts or

overly ambitious approaches on the part of the
teacher to create an affective environment may,
in fact, have undesirable results. Students may
feel frustration and a sense of failure when the
classroom becomes too competitive. Some
learners experience debilitative anxiety when
they are pitted against fellow learners in a
competitive setting. Shrun and Glisan (1993)
note that “competition in language learning
may result in feelings of anxiety, inadequacy,
hostility fear of failure, guilt and too strong a
desire for approval (200)”. They go on by
advising that cooperative strategies are much
more conducive to building self-esteem and
increasing motivation.
Some effective suggestions for affecting the
affective climate of the SL learning
environment
As FL teachers, we are often skeptical of
practices in our classroom that we feel might
disorient us from our primary goal which is for
the students to learn the language. Often
teachers say “this sounds good, but when is
there going to be time to do that” meaning to be
an “affective” teacher. This is quite humorous
because it sounds as if affect is a new teaching
method or new material to be taught. We must
understand that affect is not a method it is an
approach that language practitioners must
adopt. We all want our students to maximize
their learning potential and have fun. Often the
word “fun” is misinterpreted as meaning being
out of control or disorganized or having
students off-task. This, however, is not the case.
Having “fun” means allowing students to
experiment with the language in a nonthreatening environment.
Below is a list of some practical suggestions
on how to create an affective atmosphere.
•

Encourage and support students at all
times but especially when they are
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•

•

•

•

•

•

•

•

•

•

struggling or lacking confidence in
certain areas.
Be energetic and enthusiastic about
what you are teaching and on those days
when you do not have that energy,
provide activities that require the
learners to put forth the majority of the
energy.
Create an atmosphere in which students
are not afraid to make mistakes and are
encouraged to take risks.
Avoid tension-causing strategies such as
frequent surprise quizzes, overly
competitive activities, putting students
in front of their peers with no warning
or chance for preparation, and
correcting errors in a negative,
accusatory fashion.
Allow students opportunities to talk
about themselves, their interests, and
their culture.
Through preplanned and spontaneous
activities, provide opportunities for
interaction in the target language in and
outside
the
language
learning
environment.
Encourage goal setting and a sense of
dedication and continuous commitment
to the language learning task through
meaningful, relevant and authentic
language learning activities.
Encourage learners to seek out
opportunities in their lives that will help
in the learning of the target language.
Create, through the presentation of
attainable
goals
and
reasonable
challenges, a learning environment with
a definite potential for success.
Recognize the "little successes",
improvements and progress of all
students both individually and with the
entire group.
Don’t interrupt students to correct
errors, because it will undermine their
confidence.

•

•

Simple phrases such as: “can you tell
me more” or “very interesting” can
show students that you are really
listening which in turn will encourage
them to participate as it boosts their
confidence
and
validates
their
contributions.
Try to encourage self-correction and
peer correction as they are less
intimidating for students.

In the process, we are actually raising
student-awareness of affect in the language
classroom which in turn can provide the
scaffolding for more effective and efficient
learning. A broad understanding of affective
factors will allow students to take control of
their learning and maximize their potential for
learning. As a final note, it should be pointed
out that affect is not a panacea for everything. It
is, however, an important ingredient if we are to
make a difference in out classrooms. Our
attitude towards our students, the feedback we
provide them and generally the learning
environment that we create for them in our
classrooms are all fundamental elements.
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WHAT IS TASK-BASED
LEARNING?
By ‘task’ we mean a goal-oriented
activity with a clear purpose. Therefore, the
TBL approach proposes a new perspective of
designing, organizing and implementing the
language lesson. The idea was explicitly
phrased by Jane
Willis who provided a three-part
framework for the structure of the lesson
activities: the "pre-task", the "task cycle",
and the "language focus".
The chart depicts how Willis envisages
a task-based lesson.

PRE– TASK CYCLE
Introduction to the topic and task
Teacher explores the topic with the class, highlights
useful words and phrases, and helps learners
understand task instructions and prepare. Learners
may hear a recording of others doing a similar task,
or read part of a text as a lead in to a task.
TASK CYCLE
Task
Students do the
task, in pairs or
small
groups.
Teacher monitors
from a distance,
encouraging
all
attempts
at
communication,
not
correcting.
Since this situation
has a "private"
feel, students feel
free to experiment.
Mistakes
don't
matter.

Planning
Report
Students
Some groups
prepare
to present their
report to the reports to the
whole class class,
or
(orally or in exchange
writing) how written
they did the reports,
and
task,
what compare
they decided results.
or discovered. Teacher acts
Since
the as
a
report stage is chairperson,
public,
and
then
students will comments on
naturally want the content of
to
be the reports.
accurate, so
the
teacher
stands by to
give language
advice.
LANGUAGE FOCUS

Analysis

Practice

Students examine and
then
discuss
specific
features of the text or
transcript of the recording.
They can enter new
words,
phrases
and
patterns in vocabulary
books.

Teacher
conducts
practice of new words,
phrases, and patterns
occurring in the data,
either during or after the
Analysis.

Adapted from Jane Willis’s article “The Language
Teacher Task-Based Learning: What Kind of
Adventure?” (1998)
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DEVELOPING EXAMINATION WRITING SKILLS
Cliff Parry, British Council
the importance of repetition or replacement,
collocation or ellipsis and the use and number
of conjunctions.
Aiming not only to refresh our insight into the
mechanisms of writing, but also to provide
concrete hints and tips for students, the
preparation and analysis of models is thus of
some importance but does support stop there?
Is support concerned only with what is done
before students write? No, a good deal of
support can be provided through the provision
of meaningful comments.
Perhaps the greatest feeling of satisfaction that
a student gets is from a well-constructed teacher
comment showing that his/her work has not
been treated as a potential source of error but
read by an interested reader. But what
constitutes a valid and reliable comment? What
are its ingredients?
Borrowing illustrious labels, I would like to
suggest that a successful comment addresses 4
basic principles – those of quality, quantity,
clarity and relevance. Much time could be
devoted to a discussion of what these
encompass but briefly quality is a matter of
appropriacy both in terms of word choice and
message, quantity is not so much the number of
words but rather the number and balance of
blocks of meaning. Clarity, on other hand
addresses the question and looks at task
achievement whereas relevance looks at the
particular piece of work as part of the student’s
writing history.
Summarising the development of examination
writing skills necessarily involves presenting
students with opportunities to practice the
various forms and functions of writing within
the examination context. Practice, however,
does not make perfect if done in isolation and
without the support of adequate guidance from
the teacher of which the approaches suggested
here a few.
15
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Writing is a challenging process even at the
best of times and one which can be a solitary
even isolating experience when the supportive
atmosphere provided by adequate teacher
preparation and guidance is lacking.
With building a solid and valid foundation for
teacher support in mind, we teachers should not
miss the opportunity to write the same tasks we
require of our students. Why? Simply to
provide ourselves with the opportunity to
reflect on the writing process itself and come to
grips with the difficulties our student writers
will face. I suppose, in essence what I’m saying
is that we shouldn’t preach but practise as well
not only to remind ourselves of the writer’s task
and reaffirm the validity in the eyes of our
students of the guidance we provide them but
also to provide students with a model.
So what's next? Work with the model! There’s
little or no point in presenting students with a
model and hoping that the model on its own
will help students improve their own writing or
understanding of those key ingredients which
together make writing successful.
Effective writing requires a number of things
from a high degree of organisation and
development to a careful choice of lexical and
grammatical items. Model analysis needs to
consider both.
On a textual level, students could be
encouraged to identify the blocks of meaning
rather than the physical boundaries of text or
paragraphs. In doing so, we can then draw
attention to their relative size; highlighting the
importance of balance and development; and
their characteristics; pointing out where a
richer range of grammar or words is used.
It is equally important to consider the words
that make the sentences which then build the
text. We could thus encourage students to
identify those word sets that give rise to theme,
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Authentic or Graded?
Maria Moraiti, (M.Ed.) EFL teacher
Literature has traditionally been used in the
spoken language which occurred naturally
teaching and learning of foreign languages,
between native speakers and could therefore be
considered a valuable tool, although some
accepted as genuine communicative acts”
reservations concerning its presence and
(Wallace, 1992:79).
suitability in the classroom may exist.
The introduction of authentic materials
When deciding to introduce literature in
is based on the assumption that learning a
a course either as a basic text or
foreign language is in essence the same as
supplementation, a crucial question arises:
learning the mother tongue, that is, the learner
authentic, unabridged or graded, simplified?
constructs a system of his instinctive ideas of
Firstly, it should be mentioned that all
how language in general works, plus his
second language texts can be ranged in a
experience of the language in question.
continuum from authentic to adapted and to
Authentic
texts
exhibit
the
specifically written ones, having all a place and
characteristics of true discourse, being clearly
different functions in the classroom and not
and coherently structured, they are believed to
being mutually exclusive.
motivate learners more, making learning more
The texts found in coursebooks usually
enjoyable and meaningful, transferring real-life
focus on use and not usage (Widdowson, 1978).
learning into classroom, and they offer a better
They offer security and comfort and they are
‘taste’ of the foreign culture (Nutall, 1996;
useful for novice learners mainly. However,
Wallace, 1992; Peacock, 1997). So, by having
they are specifically written so as to
authentic literacy experiences in the classroom,
demonstrate certain key features of the
children will be better able to transfer their
language system, mechanically exploited,
classroom learning to real life.
usually through repetition. Moreover, they do
But when an authentic text is brought into
not conform to the basic conventions of written
classroom, out of its normal socio-cultural
language, they have no clear communicative
environment, it is de-authenticised up to a
function and they are usually presented out of
degree. To address this problem, the notion of
context (Wallace, 1992:72-4).
authenticity had to be challenged (Widdowson,
Graded reading (also known as Basal
1979) and enlarged, moving form text
Reading or Simplified Reading), on the other
authenticity, a quality of the text per se to its
hand, has as its rationale to allow the reader to
perception as “… a function of the interaction
read without difficulty. Graded reading
between the reader\hearer and the text which
therefore involves the reading of material which
incorporates
the
intentions
of
the
has been made easy to read. And, it has a
writer\speaker” (Davies, 1984:184).
specific purpose: for readers to read enough
Therefore, Breen (1985:61) refers to material at one level to develop sufficient
authenticity of genre, making materials looking
fluency and other forms of linguistic knowledge
like the real ones, keeping the conventions of
to enable them to move to a higher level
real writing, -to learner authenticity,
(Waring, 1997: questions).
“…referring to the learners’ interaction with
This brings us to the issue of
(the material) in terms of appropriate responses
authenticity, a really controversial and
and positive psychological reaction” as well as
problematic notion, a strict definition of which
to positive perceptions of tasks (Lee,
would include “original pieces of written or
1995:323), -teacher authenticity, adding two
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further dimensions to the texts, that is as
stimulus for production and as a source of
enjoyment and also -situation authenticity, the
actual social situation of the language
classroom.
Thus, authenticity has to do not only
with the nature of the input but also with the
nature of the interaction between the reader and
the text, the type of tasks used, the stimulation
it arouses, the connection it provides with the
real world, trying to bridge the gap between it
and classroom.
Bearing the above in mind, a useful
distinction should be also made between
simplified versions and simple accounts, with
the former being “… passages which are
derived from genuine instances of discourse by
a process of lexical and syntactic substitution”,
whereas the latter representing “… not an
alternative textualisation of a given discourse
but a different discourse altogether”
(Widdowson, 1978:88-9). In this way
information is made available for an audience
other than the originally intended and ‘simple
’is determined by the needs and purposes of it.
Apart from authenticity, another
consideration during selection interwoven with
it is difficulty, or else readability, which has
many aspects, that is, linguistic, cultural,
stylistic, conceptual, as well as text length and
range of reference difficulty and, in literature,
interpretational one too (Duff, 1990; Nutall,
1996; Carter and McRae, 1996).
It is connected with the students’ level
or levels, having usually to do not only with
vocabulary, discoursal organisation and
structure but also with cultural assumptions,
with the ideas and meanings conveyed and the
way to decipher them.
Learning from graded materials can be easier as
they are more accessible to learners and the
input is more comprehensible; the authentic
story would be unapproachable by the students
because of mainly linguistic difficulties; native
speaker materials usually require native-like
competence. But, if all difficulties are perceived

more as challenges, with the appropriate
support, then literature and the learning
experience can become more interesting,
although texts well above the level of the
learners are demotivating and have the opposite
effect of the desired one.
Suitability of content and relevance is
another concern. If the text is meaningful and
enjoyable, “…reading is more likely to have a
lasting and beneficial effect upon the learners'
linguistic and cultural knowledge” (Norris,
1995:35). So, the principal thought is to delight
and please them as well as to broaden their
horizons and thinking abilities, to make them
pay attention to things they had never noticed
before, to challenge their intelligence, to
develop positive attitudes and participation, to
boost their confidence by devising the
appropriate tasks for study.
It should be also stated that apart from
students’ appeal, the teacher’s interest had to be
taken into account, because enthusiasm for a
book is contagious and, besides, it is difficult to
present materials not liked, not to mention
literature.
This leads to the notion of
exploitability, to the use we make of a text to
facilitate learning and to develop the learners’
competence (Nutall, 1996:171). Input by itself
is not sufficient and, since one of the aims is to
give emphasis on all skills, special attention has
been paid to the potential the text has for
effective teaching and learning through the
suitable tasks.
This notion also has to do with the
length. Completion of the text is extremely
important if the students are to gain satisfaction
and motivation from the reading experience.
Nuttall (1982: 186) says that "finishing a book
is itself one of the best incentives" and "it is
important to start students off with short easy
books, so that they quickly experience the
satisfaction of this achievement."
Concluding, non-authentic materials can
offer comprehensible input, skills practice and
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confidence, paving the way for real-world ones.
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If you wish to familiarize your young learners
with Shakespeare’s world and you cannot find
linguistically appropriate material, then it is
worth visiting the following website:
http://aspirations.english.cam.ac.uk/converse/en
rich/globe_picker2.html. There, children can
join a virtual tour of Shakespeare’s Globe
Theatre, learn about the setting up of a
theatrical performance in Shakespeare’s time,
the actors, the audience, the social etiquette and
appreciate the of the Globe Theatre in the
development of the Shakespearean theatre.
Apart from the lively animations, the young
visitor can enjoy the character dialogues, the
audience reactions, the costumes and some
special effects.
Don’t miss it!
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Dramatization – a Way to Make Spirits Bright in Class
Katifenia Zafeiriadou, English teacher
By Dramatization (+) we refer to the
process of transforming almost “anything” into
a theatrical play. For example, a poem, a fairy
tale, the lesson of the day, daily news etc.
This can be done in at least two ways: (+)
1. By readily made texts, as those
proposed by various publishing houses
e.g. Express Publishing.
2. By improvisation.
The advantages of using a readily made text are
the following: (+)
1. It is much less work for the teacher.
New
vocabulary
is
presented,
homework activities are given, the book
is illustrated and accompanied by a c.d.
etc.
2. The students hold something concrete in
their hands (i.e. a book) and this is very
important for parents’ policy since they
get the feeling that their sons and
daughters are actually progress.
On the other hand, this might prove a bit of
an economic “burden” for parents since this
“concrete book” has to be piled up against a
number of other school expenses and in the
case of a state school, it is not approved by the
Ministry of Education, therefore it cannot be
freely distributed..
Secondly, and most importantly, it poses for
class the same problems as a normal textbook:
It does not cope with mixed ability classes. It
does not account for different types of learners.
It is fixed, totally boring and has lost all
spontaneity. In simple words, it is another
man’s vision for your class’s project.
An alternative way to dramatize in class
is by improvisation. In this case, we produce

the script ourselves from scratch. This works
like this:
First, we take a well known story and
see if this adapts to our class. Take Snow white
for example. Do we have enough boys to play
the seven dwarfs? Do they have the “right”
physique? What about the rest of the roles? Do
I have a student that can sustain the demands of
a protagonist part? Remember a protagonist has
to memorize many lines so he or she must be
fluent.
Of course, we can be very liberal in our
choice of cast! Remember, we are the directors
so we can be as creative as we can. For
example, we can perform “Snow white and the
Nine Giants” instead of the seven dwarfs!
Believe me I was very much surprised to
discover my students’ inner world by making
such a radical casting. A tiny girl insisted on
being the bad witch this year. She portrays such
energy that I am very much impressed. But still,
we have to be realistic in our aim: that is a weak
student can by no means be a protagonist but
she or he can very well be a flower or an animal
and participate.
Now announcing the casting to class
proves to be a battlefield. Almost everybody
will want to be the queen or Snow white. At
this point, we can always “cheat” a bit because,
as I said, we already assigned the major roles in
our minds. Now if two students compete for the
same role - then I tend either to “read into their
eyes” to see who wants it more or cast the dice
to avoid any accusations of being unfair. Then
we create plenty of secondary roles-birds,
flowers, talking furniture etc. – resorting to our
students for ideas- ensuring that all of them are
assigned roles
Then we continue by writing the script.
This is the most pains taking stage for the
teacher. We start discussing and gradually
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building the roles with the whole class. For
example, we say: “what do you think Cinderella
says when she sees the mice?”, or “what do
they reply?” and so on. We write the answers
on the board helping with English. A student,
who is named our secretary, copies down the
notes on his or her notebook. Then we type
them on the computer. In the next lesson we
discuss and we process. Now the important
thing is for the teacher to write the notes on his
or her computer immediately after class
otherwise he or she forgets all the details as the
student’s manuscript tends to be full of
mistakes.
After the script is completed, we start
rehearsing. First we read aloud, then we add
movement and finally by getting rid of the
papers. Now, it is very common during the
rehearsals to revise things, either by making
sentences simpler or by adding things when
there is a gap. So the scenario is alive and is
constantly built up, something which implies
lots of extra work for the teacher. A piece of
advice is to try and keep things simple. A
common mistake both teachers and students
make is that they tend to be carried away in the
scenario. Few students can cope with a literary
masterpiece, still any message can be conveyed
in simple phrases. For example, a finishing line
can equally well be “This is the End”, for our
junior classes, or the more sophisticated “so,
they lived well and happily ever after” for
higher levels. A very useful device is the use of
a narrator: first, it provides you with an extra
role and second it helps you smoothly introduce
and finish the play.
As rehearsals go on the performance
starts to build up. Students bring their props and
start thinking of any theatrical devices that
actually make the performance a unique and
totally personalized creation. I remember that in
last year’s performance a very tall animal
actually bent on his knees and Snow white rode
on him! The audience roared with laughter.
This is a joyful process for the teacher too. It is
like unwinding a miracle in front of his or her

eyes. Now if someone helps you, you can add
music and props. A thing that must be noted
here is that unless the performance is very well
organized and very well rehearsed it tends to be
disappointing for the parents and therefore the
teacher is misjudged. You need one to two
months at least for preparation.
Now why dramatize?
First, you include everybody, whereas,
in a normal class, only some students
participate. Second, you account for different
types of learners, especially kinesthetic ones,
who are oppressed and very much neglected in
a normal classroom environment. Surprisingly,
“bad students” are better actors than good
students. I had the miraculous experience of
seeing the complete transformation of a totally
indifferent, weak student into a highly
motivated one with sparkling eyes, after he had
been praised for his performance, as the cook of
the palace.
With improvisation and dramatization
you practice personalized language. And your
students, without even knowing, actually do
learn. I remember that I was very moved when,
after an argument I had with my head master
about the usefulness of all that, I heard a very
weak student say about a relative pronoun in
class: “Oh, teacher the pumpkin said that”.
Another reason for dramatizing is that
you, yourself, have fun!!! I found myself
actually looking forward to going to classes
anticipating for the new things to be born. On
top of that your popularity reaches the top and
your students actually adore you. You become
the hero of the day. For example, I used to be
stopped in the corridor and be asked: “It’s with
you we have a class now, miss, isn’t it?”. As a
result, you gain better control of the class and,
when needed, you cooperate better with them.
To wind up, by incorporating
dramatization into your classes you ‘tame’ your
students and transform an “arena of lions” into
a “flock of sheep”! You won’t believe it!
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TEACHING SPEAKING SKILLS TO EFL LEARNERS
Marisa Christopoulou (M.Ed.), EFL Teacher
I. INTRODUCTION
Speaking is the medium through which
we communicate in the real world and learn
the language. Therefore, the role of foreign
language teachers is vital in helping learners
achieve spoken language proficiency. They
must create opportunities for spoken output in
the classroom to foster confidence in learners
to speak. This paper presents a lesson focusing
on
the
teaching
of
speaking
to
intermediate/upper-intermediate level students
of English (L2), who need systematic work to
further develop the speaking skills they have
already acquired.
II. TEACHING EFL SPEAKING
When teaching speaking we can take
into account the criteria of good pedagogic
practice, which emerge from literature in the
field. To begin with, as in real life skills are
complementary, speaking must be taught
integrated with the other language skills in
class to reinforce learning. Moreover, speaking
lessons would rather be planned in a pre-,
while- and post- speaking framework to enable
learners to build background knowledge and
develop speaking skills.
Moreover, students need to be provided
with plenty of opportunities for spoken output
in the classroom to learn to speak developing
confidence and fluency in using L2. They must
develop communicative competence (Hymes,
1971) and apply it as performance using
language in specific situations (Chomsky,
1965: 4).
In addition, learners must be trained to
produce natural, unplanned speech. Therefore,
authentic talk must be practised, i.e. discourse
with real-world spoken language features and
low accuracy level, such as incomplete
sentences,
simple
syntax/vocabulary,
repetitions,
redundancy,
false
starts,
hesitations and fillers (Brown & Yule, 1983:
1-10). To achieve this, students should be
exposed to ample meaningful input (Krashen,

1982). In this sense, teachers should talk as
normally as possible (using normal speed,
enunciation, intonation, vocabulary, grammar,
syntax and pauses, no extensive repetitions,
rephrasings & clarifications) to model
authentic talk (Abbott & Wingard, 1981: 115;
Ellis, 1985: 146).
Furthermore, to bridge the gap between
classroom input and real-world output, as well
as help learners become more motivated and
actively involved in the lesson, develop their
fluency and learn more effectively, we must
introduce authenticity/realism as much as
possible in the classroom encouraging
interaction (Wilkins, 1976; Allwright, 1984).
That is, we must use techniques that involve
learners in situations where both speaker(s)
and listener(s) participate in turns, providing
feedback to each other and negotiating
message. Therefore, we should provide
learners with opportunities for talking to their
fellow students (S-S interaction: using
language for communication) and not merely
to the teacher (T-Ss interaction: demonstrating
the ability to speak on demand) involving
them in pair-, group-, or class-work. Besides,
we must utilise communicative/interactive
activities, which require spoken interaction
and transmission of new information, and
generate samples of real-world language
(Allwright, 1976: 5). Such activities involve
roles, split information, competition, time
limitation,
or problem/puzzle solving.
Moreover, they encompass an information or
opinion gap (Prabhu, 1987: 27). Also, they
have a full situation/context or "task
environment", i.e. they inform learners about
whom they are speaking to, why and about
what, to simulate real-world language use
(Flower and Hayes, 1980).
Besides, in the speaking classroom,
learners must adopt the role of participants
practising listening/speaking, while teachers
the roles of planner, manager, resource and
monitor (Underwood, 1989). Finally, students
should be provided with feedback on how well
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they
perform
(communicatively
&
linguistically), by the teacher and other
learners, in the form of class discussion or
one-to-one interaction. During accuracy
practice, error correction should be immediate,
structural, and negative, while during fluency
practice, it can be delayed, communicative and
positive (Ellis, 1984: 215).

so that they become able to cope with real life
situations.
a. Worksheet
 Situation 1: Your school has devoted this
week to the environment.
Task 1:
 Read the following five short
extracts taken from newspapers and magazines
and do activities  -  below.
 Working in pairs, discuss your answers
with your partner in L2 and try to agree.

III. PRESENTATION OF THE LESSON
The speaking lesson presented below is
based on the aforementioned principles. The
approach applied aspires to enable learners to
develop more effective speaking skills in L2,

Living in the city is now bad for our
A

health for one more reason. Noise
pollution from traffic, airports and
industry is damaging our hearing.
Children are growing…

C

… Factories chemicals, dumped into
rivers and the sea, contaminate water,
pollute the beaches and poison the
fish. To make things worse, quite
often ships clean their tanks at sea, or
have accidental oil spillages…

E

B

Factories and cars emit fumes and gases into the
atmosphere forming smog, damage the ozone layer and cause
acid rain. Acid rain destroys forests, poisons water supplies,
eats away buildings and causes serious health problems to
people.

We carelessly drop litter everywhere,
D

indifferent to the consequences to our
health. Rubbish tips fill up quickly and the
planet is in desperate search for new
sites….

…Ecologists are setting organisations for the protection of the environment. However,
this is not enough. Governments must invest in clean transport means and industry must
take responsibility for its actions. All waste disposal must be subject to strict controls. We
must recycle paper, lass, plastic and aluminium…

Activities:

From the list of headings (1-6)
below, choose the most appropriate for
extracts A-E and write the correct letter

A-E in the box. There is one extra
heading you do not need to use.

LIST OF HEADINGS:
1. Air Pollution
2. Littering
3. Measures for Protection
4. Deforestation
5. Noise Pollution
6. Sea Pollution

=
=
=
=
=
=
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 Complete the following passage about
pollution with words from the five extracts
above. Use one word for each gap.
Pollution is, perhaps, the most serious problem
humanity faces today. Air, (1) ______ and
noise pollution, deforestation, littering,
damage of the (2) ______ layer, acid rain or
snow and extinction of animal species have
become familiar terms in our lives. But what
are we doing about it? We must take
immediate measures before it is too late. We
must learn to save on energy, use wisely
natural resources and stop throwing (3)
______ everywhere. What's more, we can train
ourselves and our children to (4) ______
paper, glass, plastic and aluminium, as well as
help ecological (5) ______. Most important,
(6) ______ must take responsibility for its
actions, while governments must pass laws for
the protection of the environment and invest in
cleaner (7) ______ systems. We must protect
our planet. It is the only one we have got!

 In the table below, write the ecological
organisations you are familiar with and
exchange any information you might have
about them.
Ecological Organisations:
1) __________________________
2) __________________________
3) __________________________
4) __________________________
5) __________________________
 What are the environmental problems of
your area? What can you do about them?
Discuss briefly with your partner.


 Situation 2:
A member of Greenpeace has just arrived to your school. S/he has heard that this area is facing a
lot of environmental problems and s/he wants to help offering advice, but mainly to recruit new
members.
Task 2: ROLEPLAY:  + 
Work in
pairs and take one of the two roles. Use the
cards to prepare and act out your roles, but
do not show them to each other. Read the

information in your cards carefully (you may
add details to increase the reality, but do not
ignore or change any of the basic information).
Your discussion takes place during the break,
so it cannot last for more than 10 minutes.

STUDENT CARD 1:
You are a member of Greenpeace and you have just arrived to school. Your purpose is to recruit
new members, although you know little about the students or the environmental problems of this area. You
have a discussion with the chairman of the school committee during breaktime. If you persuade him/her to
join Greenpeace, you know more students will be influenced.
Your part in the discussion:
a) Introduce yourself and try to find out about your partner (character and environmental concerns).
b) Ask him/her about the area environmental problems and what the local authorities do about them.
c) Try to persuade your partner to become a member of Greenpeace and influence other students as well,
providing all the necessary information s/he requests.
d) Be polite, no matter what your partner's decision is.
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STUDENT CARD 2:
You are the chairman of the school committee. At breaktime, a visitor approaches you
and starts talking to you. You have heard s/he is a member of Greenpeace and you are curious to see if this
is true, so you respond to his appeal for conversation.
Your part in the discussion:
a) Welcome him/her to school, introduce yourself and find out about him/her.
b) Try to understand what s/he wants from you.
c) Answer his/her questions and make your own requests concerning Greenpeace and environmental
issues in general.
d) Decide what you want to do about his/her suggestion, but make sure you are polite and justify your
decision. Remember that you represent all students.


 Situation 3:
The member of Greenpeace has now left. But you have work to do: the editor of the school
newspaper has asked you to prepare two articles for this week's issue.
linguistic content, and learn to speak using
Continue working in pairs.
exclusively authentic L2. They interact mainly
Task 3:
Each one of you must write a different article
in 120-150 words and a semi-formal style.
with their fellow students (pair- & classwork), as well as the teacher and practise
turn-taking, turn-holding and message
 HOMEWORK: Draft your
negotiation. Emphasis is given primarily on
text individually and then get your partner to
fluency and secondarily on accuracy.
go through checking both the content and the
Language
is
appropriate
for
language. Then, write your final draft.
intermediate/upper-intermediate
level
students, while the topic (environment) is

Assignment 1 / Student 1:
relevant to students' age and interests. The
Write an account of the visit of
tasks utilised are realistic and communicative,
the Greenpeace
as well as contextualised to simulate realmember in your school.
world language use (Allwright, 1976; Nation,
1989). The whole lesson is built within a
 Assignment 2 / Student 2:
situation or task environment, which informs
Write an article about pollution
learners about what, why and to whom they
problems in your are and what
are speaking (Flower & Hayes, 1980).
you think should be done about
The lesson is planned in a pre-, whilethem.
and post-speaking framework. In the prespeaking stage, students warm up for the main
b. Rationale
speaking activity by being introduced to the
An entire teaching-session is devoted
topic, building up background knowledge and
to the systematic development of speaking
practising related vocabulary/functions/ideas.
skills, which is integrated with the other
In the while-speaking stage, they are given
language skills. Students are provided with
the opportunity to participate in a
meaningful input to be motivated to process
communicative technique, which requires
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spoken interaction and transmission of new
information for its completion. Finally, in the
post-speaking phase, learners practise guided
writing.
More specifically, in the prespeaking stage (Task 1), students working in
pairs, first read five short extracts to match
them with appropriate headings (: multiple
matching - one extra option) and complete a
passage with vocabulary items (: gapfilling). Then, they brainstorm related
vocabulary and orally exchange information
(). Finally, they briefly exchange
information about local environmental
problems and suggest possible solutions ().
In the while-speaking phase (Task
2), learners read their individual cards and
roleplay a situation, participating in a social
interaction activity (Littlewood, 1981: 20-21).
This roleplay is a reality technique as it has
realistic content, as well as environmental
(conducted at school) and process reality (the
speaking
generated
replicates
the
conditions/motivation of real-world talk)
(Stuart and Binsted, 1981: 75). It is a
guided/cued roleplay, as it promotes
interaction between learners, but at the same
time, controls their language through the
instructions provided in the cards (Porter
Ladousse, 1987: 38ff). However, the control
is not too tight as, although learners receive
guidance on their roles, they can expand as
they wish. The roles outlined on cards are
realistic, well-defined, different for each
learner (A: Greenpeace member & B: school
committee chairman) and reciprocal. They are
neither too close nor too distant (learners are
themselves, but also group representatives),
and neither too deep nor too shallow (e.g. no
age or personality mentioned), so that learners
know who they are, but can also add elements
of their own personality. The scenario is
static, all information is supplied at the start,
the play is carried out in real time, while the
situation is everyday and realistic (Byrne,
1986: 117-18). The task conforms to Nation's
(1989: 24-29) features: roles, outcome
(whether learner B will be convinced to join
Greenpeace), procedures (card instructions
govern who speaks & when), split

information (separate cards, so there is a
genuine information gap) and challenges
(students cannot show their cards to each
other & have a time limitation).
In the post-speaking stage (Task 3),
learners practise guided writing, by draftingchecking-redrafting articles for the school
newspaper.
At the end of pre- and whilespeaking activities, a class discussion
follows, in which learners are provided with
feedback and error correction, i.e. information
that improves their future performance and
raises their self-awareness. Since the
emphasis is on fluency, feedback is delayed
(teacher monitors output without interrupting
learners and notes down the persistent,
widespread errors for future attention), is
provided both by teacher and learners, is
focused on particular language/interaction
aspects, and positive to encourage learners.
Furthermore, it is communicative as it focuses
on the message - something, which is obvious
since successful task completion indicates that
communication has taken place (Littlewood,
1981: 91). Finally, besides monitoring
learners' spoken output and providing
feedback, teacher plays the role of planner
(materials designer & lesson planner),
manager
(arranging
class
interaction/activities) and resource (providing
resources & non-linguistic information).
c. Lesson plan
Level of Students (Ss): Intermediate to
upper-intermediate
Time: 45 minutes (a teaching session).
General Aim: To help learners develop
effective speaking skills in L2, by involving
them in realistic situations, and enabling them
to interact producing spontaneous target
language.
Skills practised: Speaking integrated with
Reading, Listening and Writing.
Materials / Teaching Aids:
 Worksheet provided by the Teacher
(T).

ΕΠΙΣΤΗΜΟΝΙΚΟ ΚΑΙ ΕΝΗΜΕΡΩΤΙΚΟ ΠΕΡΙΟ∆ΙΚΟ
ΚΑΘΗΓΗΤΩΝ ΑΓΓΛΙΚΗΣ ΓΛΩΣΣΑΣ ΣΤΗ ∆ΗΜΟΣΙΑ ΕΚΠΑΙ∆ΕΥΣΗ
∆ΥΤΙΚΗΣ ΕΛΛΑ∆ΑΣ

25

English Matters
 Authentic texts (local newspaper
and
magazine
articles
on
environmental issues) & tasks.
 Blackboard & (optional) students’
notebooks.
Teacher Preparation & Instructions:
Have students sit in pairs,
matching (if feasible) weaker with
stronger students.
Prepare the worksheets. Hand
them out to students.
Prepare the student cards. Hand
them out to students at the
appropriate lesson stage.
PRE-SPEAKING STAGE
T
Taasskk 11::
T: instructs Ss to read the five short
newspaper/magazine extracts and do the four
activities, discussing the answers with their
partner and trying to agree.
Ss: 1. Give an appropriate heading to the five
texts, choosing among a list of six.
2. Read the passage once for its gist and again
to fill in its gaps with words taken from the
five extracts. 3. Write the names of the
ecological organisations they know in the
table and orally exchange information about
them. 4. Briefly exchange information about
the environmental problems of their area and
suggest possible solutions.
T: circulates around groups monitoring Ss'
progress and noting down content and
language errors, but providing help only if
requested.
When all pairs are ready, Ss: report their
answers and exchange ideas with the other
pairs.
T and Ss: provide feedback, explain errors
and suggest possible answers.
Suggested Time: 20 minutes (15 min. for the
task & 5 min. for feedback)
Aim:
To introduce Ss to the topic of the
lesson, elicit vocabulary/ideas related to the
following tasks, enable them to build up
background
knowledge
and
practise
discussing environmental problems and
solutions.

1.
2.

1 B - 2 D - 3 E - 4 (extra) - 5 A - 6 C
1) sea, 2) ozone, 3) rubbish, 4) recycle,
5) organisations, 6) industry 7) transport

3. & 4. Answers vary
WHILE-SPEAKING STAGE
T
Taasskk 22::
Ss: are introduced to the situation, read the
situation & the task instructions silently
T: elicits or explains unknown vocabulary.
Ss: take the card the T hands them out, read it
and prepare their role/part (with the help of
other Ss/T, if necessary).
T: makes sure all learners have understood
what they have to do.
Ss: act out the role-play:
• they exchange information
• student 1 is trying to persuade student 2
• student 2 is trying to take the best decision
for himself as well as his/her class.
T: circulates around groups monitoring Ss'
progress and noting down content and
language errors, but providing help only if
requested.
After the end of the role-play, T and Ss:
provide feedback, explain errors and suggest
possible answers.
Suggested Time: 20 minutes (5 min. for
reading input & preparation, 10 min. for the
role-play and 5 min. for feedback).
Aim: To enable Ss to participate in a guided
role-play.
T
Taasskk 33::
Ss: are introduced to the last situation, select
their assignments according to their
preferences, read the situation and their
assignment instructions silently.
T: elicits or explains unknown vocabulary,
makes sure all students have understood what
they have to do and assigns the task as
HOMEWORK.

Note: Ss will write their first draft at home.
In the next lesson, Ss will use their
26
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partners to check content / language and, then,
they will write their final draft.
Suggested Time: 5 minutes
Aim: To enable Ss practise guided writing by
putting to use the language and
information gained.
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Learning Styles
Dimitris Tolias, Associate Director, Centre for Applied Linguistics and Language Studies,
HAU
Introduction
In the contemporary foreign language
learning environment the teacher is the
facilitator who constantly monitors learners
for their changing needs and preferences
encouraging their active participation and
enhancing their true knowledge. The foreign
language teacher is therefore a knowledge
resource that strengthens learner autonomy
and independence in an attempt to establish
and support a friendly and creative learning
environment for all of the students.
However, learners tend to react to a
learning experience as they perceive it and not
necessarily as this is presented to them. This
happens because learners enter the various
learning activities with an organized set of
descriptions and feelings about themselves,
and teachers are called upon to strengthen and
promote this attitude.
Learner Styles and Learning Strategies
Researchers in the field determine that
strategies for foreign language learning can be
categorized according to the intended function
as either language strategies or language use
strategies. These strategies can be defined as
those processes which are consciously
selected by learners and which may result in
actions taken to enhance the learning or use of
a foreign language through the storage,
retention, recall and application of
information about the target language.
Strategies include those thoughts and
actions that are clearly intended for language
learning, as well as those that may well lead
to learning but which do not ostensibly
include learning as the primary goal. They are
at least partially conscious, can be transferred
to new language tasks, and can be utilized by
learners in unique and creative ways to
personalize the language learning process.
The Presentation

The 40-minute presentation focused
on learning styles and learning strategies. An
attempt was made to define the term ‘learning
style’, to explain the basic characteristics of
various ‘learner types’ and provide a few
teaching tips that would help the foreign
language teacher to accommodate the learning
needs of their students and secure more
student involvement and active learning.
A student’s learning style could be
defined as how this student perceives,
interacts with and responds to the learning
environment. Bearing in mind that there is no
clear distinction among the various forms of
learners types, a very broad categorization
would involve the following: global, concrete
or sequential, auditory, visual and kinesthetic.
Global learners seem to prefer an
overview to a complex process, absorb
material without seeing the connections, learn
in layers and sometimes tend to get confused
by step-by-step instructions. In most cases,
global learners are spontaneous and intuitive.
Concrete learners are more practical and
hands-on. They tend to absorb information
through direct experience, and find
introductory overviews somehow distracting
and confusing. These learners expect to learn
immediately otherwise they may get
frustrated. They also expect to proceed
gradually and in an orderly way. It could be
claimed that the majority of the students fall
under this category and most educational
material is designed for them.
Auditory learners seem to receive
information best by listening and they tend to
remember easier the things that are said to
them. In a number of instances, these learners
may talk aloud to themselves, whisper while
reading, hum or sing. They find noise
distracting and they are not always good with
written directions. Visual learners prefer to
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watch the teacher’s body language and facial
expressions
because
it
helps
them
concentrate. They prefer the use of visual aids
during instruction and are keen on using
imagery in their effort to understand more
complex subjects. Generally speaking, visual
learners tend to be good spellers, are quiet in
nature, sit in the front of the classroom, take
notes and are well organized.
Kinesthetic learners use their hands
and their sense of touch to learn new
information and apply new skills. They tend
to remember what was done, but they seem to
have some difficulty recalling what was said
or seen during class time. Usually they sit
near the door of the classroom or at a place
where they may easily get up and ‘move
around’. In a number of cases, kinesthetic
learners appreciate physically expressed
encouragement, like a pat on the back. It
seems that these learners may lose their
interest during the lesson, if they are not
actively involved. They also tend to be poor
spellers.
All these different types of learners
seem to have their own little secrets which
help them learn better in a classroom
environment. Global learners may benefit
from skimming through an entire chapter
before they get an overview, while trying
simultaneously to relate a subject to things
they are already familiar with. In some cases
they can ask the teacher to help them ‘see’ the
connections. They also learn better when they
work in groups. They like choral reading and

they enjoy listening to recorded books, or
playing with computer games and educational
software. Concrete learners find it helpful to
ask their teacher to fill in skipped steps or
missing pieces of information. They like
drawing and this helps them to understand the
content of the lesson. They also like to make
models to refer to and follow instructions to
make something.
Auditory learners perform much
better if they join a study group and work
with a ‘study buddy’. These learners find it
also useful to record their teacher in class, and
participate in interviews and debates, or give
oral presentations before the rest of the class.
Visual learners learn better when they make
flashcards of information that needs to be
memorized, and draw symbols and pictures
on cards to aid recall. It also helps them to
highlight key words and phrases in a text or
mark up the margins with little notes and
symbols. Texts that are accompanied by
pictures help them learn easier and faster.
Kinesthetic learners perform better in class
when they sit at the front of the room and are
encouraged to take notes during the lesson.
Making charts could also be of great
assistance in their effort to remember things
that have been taught to them. For this type of
learners sometimes it helps if the teacher
allows them to use the board to write things
up or explain their thoughts in class.
Attached please find

1. A chart Adapted from Colin Rose (1987). Accelerated Learning.
When
you...

Visual

Spell

Do you try to see the word?

Talk

Do you sparingly but dislike
listening for too long? Do you
favor words such as see, picture,
and imagine?
Do you become distracted by

Concentrate untidiness or movement?
Meet
someone

Do you forget names but
remember faces or remember
where you met?

Auditory

Kinesthetic & Tactile

Do you sound out the word Do you write the word down
or use a phonetic approach? to find if it feels right?
Do you enjoy listening but Do you gesture and use
are impatient to talk? Do you expressive movements? Do
use words such as hear, tune, you use words such as feel,
and think?
touch, and hold?
Do you become distracted by Do you become distracted by
sounds or noises?
activity around you?
Do you forget faces but
remember names or

Do you remember best what
you did together?
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remember what you talked
about?

again

Do you talk with them while

Contact
people on
business

Do you prefer direct, face-to-face,
Do you prefer the telephone? walking or participating in an
personal meetings?

activity?

Do you enjoy dialog and
conversation or hear the
characters talk?
Do you prefer verbal
Do something Do you like to see demonstrations,
instructions or talking about
new at work diagrams, slides, or posters?
it with someone else?
Put
Do you look at the directions and
something
the picture?
together
Need help
Do you call the help desk,
Do you seek out pictures or
with a
ask a neighbor, or growl at
diagrams?
computer
the computer?
application
Do you like descriptive scenes or
pause to imagine the actions?

Read

Do you prefer action stories
or are not a keen reader?
Do you prefer to jump right
in and try it?
Do you ignore the directions
and figure it out as you go
along?
Do you keep trying to do it or
try it on another computer?

2. References
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Teaching English to Very Young Learners
The introduction of the English
language in the 1st and 2nd
grades of primary school is
definitely an innovation in the
Greek education system.
The English course appears on
a website created by the
National and Capodistrian
University of Athens and
includes actual lesson plans,
academic articles, Power Point
presentations, questionnaires,
latest
news,
teachers’
contributions, and other related
material.
To read about the course, just
click on the following link and
scrutinise all uploaded
information:

http://rcel.enl.uoa.gr/englishinschool
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“DEVELOPING CROSS-CURRICULAR THEMATIC UNITS IN THE EFL
CLASS: RAINFORESTS: A CROSS – CURRICULAR PROJECT FOR THE EFL
CLASSROOM
Nikie Kefalourou
B.A. English, University of Thessaloniki
M. Ed. TESOL, HOU
Recent theories of learning and teaching such as
cognitive science, experiential learning and
constructivism , all of which lay emphasis on a
holistic, cognitive and social approach to
learning, seem to promote the cross-curricular
approach to teaching as it is expected to have
a number of positive effects on the students,
the teachers and the school unit.
By establishing thematic links between English
and other subjects and developing crosscurricular projects, students simultaneously
expand their knowledge of English and deepen
their understanding of other areas of
knowledge. Also, teachers have the unique
opportunity to share ideas with an experienced
colleague. Regarding the school unit, it is no
longer viewed as a closed and microcosmic
community as it broadens its scope and gets
connected to the real world.
In what follows, I present the outline and the
specific phases of a cross-curricular project
conducted with one group of students in the
first class of the 3rd junior high school in Pyrgos
Ilias. The rationale behind such a project was to
get the students involved with an issue that goes
beyond the classroom walls as well as sensitize
them to environmental issues. During the
project the learners, who worked in groups of 4,
engaged in a wide range of activities that
activated various skills and learning styles. The
students’ coursebook “Without Borders” and
more specifically unit 6 titled “Rainforests or
Hamburgers?” as well as the students’ interest
in the topic inspired the project described here.
OVERALL AIMS

The project set out to achieve a number of aims
as they are presented below.
To develop all four language skills as
well as various sub-skills such as notetaking, summarizing, translating, and
presenting their final product .
To develop research skills.
To develop a range of study skills such
as planning a course of action,
managing
time,
sharing
tasks,
cooperating e.t.c.
To learn vocabulary related to
environmental issues.
To consolidate and practice grammar
points, more specifically the present
perfect, taught earlier in the coursebook.
To acquire general knowledge about
rainforests, their location, their rich flora
and fauna, their ecological destruction.
To activate knowledge about the topic
that the learners already possess form
other school subjects (e.g. geography),
to integrate the knowledge from them
and other sources and ultimately enable
students to unify it.
To encourage artistic expression.
To generate interest and sensitize
students on environmental issues so as
to encourage them to develop a more
responsible attitude and respect for
nature.
To practice self- and peer- evaluation of
the final product as well as of the whole
procedure of the project.
To learn to cooperate to achieve a
common goal and respect each other’s
contribution.
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To become autonomous, self-reliant
learners.
What follows is a detailed description of the 2
lessons that paved the ground for the actual
project work.
LESSON 1 (comprising 3 teaching hours, 1st
week)
AIMS
To introduce the topic and generate
students’ (Ss) interest.
To activate Ss’s previous knowledge of
the topic and enrich it with new
information.
To exercise their reading and readingrelated skills such as predicting the
content of a text, scanning, skimming,
inferencing.
To activate topic-related vocabulary the
Ss already know and enrich it with new
lexis
To develop listening skills, top-down
and bottom-up listening.
MATERIALS:
A world map, cards with questions and
worksheets prepared by the T, video tape,
coursebook “Without Borders 2”
PROCEDURE
WARM –UP:
By means of a technique called visualization
the topic of rainforests was presented to the
students.

The teacher (T) put up a world map to enable
Ss to visually locate where rainforests are
found.
PRE-READING PHASE
GROUP WORK: Ss were separated in 6
groups of 4 and each group worked on a set of
2 questions they had chosen (Appendix 1).
After about 10-15’ the T invited groups to
contribute with their ideas. Topic-related
vocabulary was elicited and new was presented.
The T put on the Bd the title of the unit
“Rainforests or Hamburgers?” and asked Ss to
come up with stories that could relate these two
words. All Ss’s stories were accepted.
WHILE-READING PHASE
Ss opened their books and read the text in
order to verify their stories. Ss were also asked
to underline any new or surprising facts the text
mentioned.
VOCABULARY WORK: Ss were given a
worksheet with some vocabulary work to do
based on the reading text (Appendix 2).
POST-READING PHASE
VIDEO: The video was used by the T as a
medium for listening practice. A worksheet
with two activities was given out to the Ss to
complete while watching the video (Appendix
3).
CLASS DISCUSSION: After viewing, Ss in
groups discussed different ways in which the
rainforests can be protected. All groups
engaged in a whole class discussion and shared
their ideas.

APPENDIX 1
WHAT CAN PEOPLE SEE IN RAINFORESTS?
ARE THERE PEOPLE LIVING IN RAINFORESTS? WHO?
RAINFORESTS ARE IN DANGER OF DISAPPEARING.WHY?
WHY ARE RAINFORESTS USEFUL FOR PEOPLE AND OUR PLANET?
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APPENDIX 2
WITHOUT BORDERS,
UNIT6: RAINFORESTS OR HAMBURGERS?
VOCABULARY WORKOUT
TASK 1: Match the definitions given below to words or phrases from the text. Don’t forget how
important it is to know what part of speech you are looking for. Think about it and write it in the
brackets.
PARAGRAPH A
1. A forest that has so many plants or trees that you can’t see or walk through it (
):
2. something made of wood (
):
3. a place that is very large from one side to the other, something not narrow (
):
4. something very big, huge (
):
5. a rainy place with lots of water (
):
PARAGRAPH B
1. Cows and bulls (
):
2. People who eat only vegetables and no meat (
):
PARAGRAPH C
1. To stop illnesses by giving medicine (
):
2. Meat that we take from cows and bulls (
)

APPENDIX 3
WITHOUT BORDERS, UNIT 6: RAINFORESTS OR HAMBURGERS?
VIDEO LESSON
WHILE – VIEWING ACTIVITY
The first time you are going to listen to the
video tape without watching it to do two tasks.
The second time you are going to both watch

and listen in order to check your answers to the
two tasks too.
TASK A: All the sentences below are wrong.
Can you correct them while listening?

Half of the land on Earth is covered in forests.
Pine trees lose their trees in autumn.
You can find rainforests in Europe.
The toucan is a type of insect you can see in the Amazon rainforest.
Iguanas never go down to the ground.
Piranhas are kinds of fish that eat fruit.
Rainforests are the home of less than half of the different types of plants on the Earth.
TASK B: Try to fill in the gaps in the
sentences below while listening.
WHY ARE RAINFORESTS DISAPPEARING?
Because people are cutting down the trees for a number of reasons.
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Firstly, they want to make
,
,
and
from the trees.
Also, they use the land where the trees grow to make ____________ or______________ there.
When the forests disappear, the animals lose their
.
Also, there is more
and less
to breathe.
the water and when it rains our towns and cities get
Finally, there are no trees to
.
HOW CAN WE SAVE THE RAINFORESTS?
new trees and
new forests.
People all over the world
Other people try to
the forests that already exist.
AFTER – VIEWING ACTIVITY
In groups think of different ways in which we
can protect forests and write them down here.
LESSON TWO (comprising 3 teaching
hours, 2nd week)

it and a whole – class discussion followed
during which they exchanged ideas relating to
the environmental issues raised by the poem, its
tone and message. Ss were also guided to notice
the repetitive pattern of the poem and the use of
the present perfect already known to them from
previous units.

AIMS
To practice speaking skills through role
playing and problem-solving
To consolidate vocabulary already
learnt through communicative speaking
tasks
To encourage artistic expression
through poem-reading and writing
To consolidate and practice specific
language points (e.g. language of
suggestion) and grammar structures
(e.g. the present perfect)
MATERIALS
Speaking cards, copies of the poem.
PROCEDURE
SPEAKING PHASE
GROUP WORK: In the same groups of 4 Ss
chose cards with different situations to role play
(Appendix 4). They were given some time to
prepare and rehearse their dialogues. Groups
presented their dialogues to the whole class.
POEM: T distributed copies of a poem related
to the issue of ecological destruction
(Appendix 5). Ss were given some time to read

WRITING PHASE
GROUP WORK: In groups of 4 Ss were asked
to suggest a title to the poem as it was untitled.
The different titles were put on the Bd and the
Ss voted for the best.
In the same groups Ss cooperated in order to
continue the poem or created their own on the
basis of the previous one analyzed. During this
phase the T monitored the Ss’s work, helped
with any words they didn’t know, and made
corrections where necessary. When the final
draft was finished, groups presented their
poems in class.
APPENDIX 4:SPEAKING ROLE – PLAY
CARDS
Imagine that you are a tribe of American
Indians living in the Amazon rainforest. A large
factory has recently cut down hundreds of trees
in your area. Make up a dialogue during which
you talk about the negative results this will
have for your tribe. Also, suggest some ways in
which your rainforest can be saved. Use your
imagination to create this dialogue. Prepare it
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well because you are going to present it to the
rest of the groups.
Here are some expressions you can use to make
suggestions:
Why don’t they . . . . ?
People should / could . . . .
Governments should . . . . .
Imagine that you are a group of animals living
in the Amazon rainforest. Last week some
people came and cut down hundreds of trees in
your area. Some others hunted some of your
animal friends. Make up a dialogue during
which you talk about the negative results this
will have for you and your homes. Also,
suggest some ways in which your rainforest can
be saved. Use your imagination to create this
dialogue. Prepare it well because you are going
to present it to the rest of the groups.
Here are some expressions you can use to make
suggestions:
Why don’t they . . . . ?
People should / could . . . .
Governments should . . . . .
APPENDIX 5: POEM
Our classmate Michalopoulou Mariniki brought
to class a very interesting poem written by an
American Indian. The poem, which doesn’t
have a title, talks about the destruction of
nature. Although this Indian wrote it many
years ago, it talks about environmental
problems that we face nowadays. Here is what
the poem says:
Only when all the rivers have run dry
And all the fish in the river have died
Only when all the rainforests have been
burnt down
And there is no food for the animals
Only when all the blue skies have been filled
with smoke
And the cities of the world have choked
Will the white man understand that it is too
late to save the earth.

What environmental problems does the
poem talk about?
Why does the poem say in the last line
“Will the white man understand?”
What is the tone of the poem? How does
it make you feel?
What do you notice about the sentences
of the poem?
LESSON
THREE:
THE
ACTUAL
PROJECT WORK (comprising 3-4 weeks)
PHASE 1: PLANNING THE PROJECT
(comprising 1 teaching hour)
T suggested doing some project work on the
topic of rainforests. The Ss were divided into
groups of 4 and each group was given a list of
suggested activities (Appendix 6). They
discussed and chose one they’d like most to
work on. T went around groups and gave ideas
or helped them to choose. After deciding,
groups discussed how to share responsibilities.
T and Ss talked about possible resources that
could be conducted such as the Internet,
geography books, encyclopedias, magazines
and newspapers and set a deadline for the
completion and presentation of the project. Ss
were informed that they had a week available to
start doing research and when enough material
had been collected, they could work in class to
prepare the final product/s. Ss were advised to
meet outside school and compare the material
found.
PHASE 2: GETTING TO WORK
(comprising 3 teaching hours)
The next week all three teaching hours were
devoted to preparing the final product. Groups
depending on the activities chosen, dealt with
different tasks such as reading and summarizing
texts, translating, preparing their own texts,
drawing, looking up words in the dictionary,
checking the pronunciation of new words,
rehearsing etc. T helped and monitored the
progress of the work. During this phase lots of
learner-training sessions took place.
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PHASE 3: PRESENTATION (comprising 23 teaching hours)
All groups presented their final product. During
presentation, the rest of the Ss were asked to
listen carefully and kept notes of comments
they’d like to make, positive or negative, using
a checklist of oral presentation assessment
(Appendix 7). Each presentation was followed
by the Ss’s comments, and/or suggestions for
improvements.
Two of the groups prepared a poster and a
leaflet with texts related to the various
subtopics and they accompanied them with
photos taken form the Net, books or magazines
or their own drawings. One group prepared a
table game which the rest of the students
enjoyed playing. Another group presented a
short theatrical play related to the issue of
rainforest destruction. After the presentation, all
posters were displayed on the classroom walls.

linguistic background, were eager to participate
in a number of activities, cooperate and finally
present their work. Apart from increased
motivation
the
students
demonstrated
unprecedented responsibility and autonomy for
their own learning, recognizing the multifaceted
and demanding nature of project work.

PHASE 4: EVALUATION comprising 2
teaching hours)
All Ss were given an evaluation sheet
(Appendix 8) and were asked to think about the
whole project work and write their thoughts
about this new learning experience. The T
collected them and drew conclusions which
were then discussed with the Ss. The discussion
focused mostly on the difficulties they faced in
the process of the work and how they dealt with
them, the effectiveness of the activities, their
cooperation, what they learnt from this new
experience, its positive and negative aspects. It
is obvious that this information will be used by
both the T and the Ss to improve their next
project work.

APPENDICES

CONCLUSION
Overall, the evaluation of this project proved
that the majority of the students found it was a
highly rewarding experience for a range of
reasons. All students, regardless of their

It is obvious that within the context of the new,
cross-curricular education offered in the Greek
schools, the role of all subjects is redefined, as
all collaborate and are equally important in
contributing to students’ general education.
Therefore, English language teaching in state
schools can build upon the knowledge students
have acquired in other subjects or deepen their
understanding of other subject areas. This can
greatly enhance the status of ELT in state
schools, previously undermined and regarded
secondary.

APPENDIX 6: LIST OF SUGGESTED
ACTIVITIES
Write articles or create a leaflet
concerning the flora or fauna of
rainforests and accompany it with your
own pictures, paintings, or collage.
Write an article or create a leaflet
concerning the causes of rainforest
destruction and accompany it with your
own pictures, paintings, or collage.
Do you want to be more creative? Write
a poem or a story concerning the topic
of rainforests and accompany it with
your own pictures, paintings, or collage.
How about dramatization? Prepare a
short theatrical play relevant to the
topic.
Any other ideas of your own are
welcomed.
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APPENDIX 7: SAMPLE CHECKLIST OF ORAL PRESENTATION ASSESSMENT
Did the student/ students…
Comments
YES
NO
Speak so that everybody could hear? ………………………………………………
Finish sentences? …………………………………………………………………
Seem comfortable in front of the group? ………………………………………….
Give a good introduction? ……………………………………………………….
Seem well informed about the topic?.....................................................................
Explain ideas clearly?...........................................................................................
Stay on the topic?...............................................................................................
Give a good conclusion?.....................................................................................
Use any visuals/effective visuals to make the presentation interesting?................
Give good answers to the questions from the audience?...............................................

APPENDIX 8: SAMPLE OF FINAL EVALUATION FORM OF PROJECT WORK
“RAINFORESTS”
1. Did you enjoy working for this project?
YES NO
NOT SO MUCH
2. Why?_____________________________________________________________
3.
What
kind
of
problems
did
you
have
during
the
project?____________________________________________________________________________
___________________________________________________________________________________
________________________________
4. Was it easy to cooperate well with the other members of the group? If not, why?
__________________________________________________________________
5.
Was
it
helpful
to
cooperate?
If
yes,
how?_____________________________________________________________
6. Was it easy to find information?
YES NO
NOT SO MUCH
7.Ifnot,why?________________________________________________________
8. Where did you find the information?_____________________________________
9. What other problems did you have with the information? Tick.
• It was too difficult to read it
• There were too many unknown words
• Words were difficult to pronounce
• Words were difficult to translate
• Write any other problems you had: __________________________________
10. Was it easy to meet the others outside school and continue your work? YES NO
11. If not why?________________________________________________________
12. Did you learn something new from your research? YES
NO
13. Did you learn something new from the others’ presentations? YES
NO
14. Did you learn new words? YES
NO
15. Did the activities you had take up a lot of time? YES NO
16. Do you think you needed more time to complete them?
YES
NO
ΕΠΙΣΤΗΜΟΝΙΚΟ ΚΑΙ ΕΝΗΜΕΡΩΤΙΚΟ ΠΕΡΙΟ∆ΙΚΟ
ΚΑΘΗΓΗΤΩΝ ΑΓΓΛΙΚΗΣ ΓΛΩΣΣΑΣ ΣΤΗ ∆ΗΜΟΣΙΑ ΕΚΠΑΙ∆ΕΥΣΗ
∆ΥΤΙΚΗΣ ΕΛΛΑ∆ΑΣ

37

English Matters
17. Do you think more time should have been given to group work? YES
NO
18. Was the teacher’s help enough? YES
NO
19. If not, what more would you like the teacher to do to help you?
20. How could the project and the way we worked be made better? Are there any
suggestions?________________________________________________________________________
21. Would you like to do more projects in the future? If yes, write some topics you’d like to work
on.________________________________________________________________________________
THIS YEAR’S WORK

SPYROS: OK, let’s start our quiz.

It seems that this year students were more
creative than any other year before. Apart from
the usual collage of photos accompanied by
texts concerning the issue of rainforests, one
group set up a whole quiz show played in real
time in class with contestants some of the
students of the class. They had also thought of
the present for the winner, a T-shirt about
rainforests. Two other groups wrote songs and
played them in class, while two others staged
documentaries with two students playing the
host and two others the environmentalists.

QUESTIONS
1. WHAT’S THE ANNUAL
TEMPERATURE , IN RAINFORESTS?
a. 24-30 C (degrees Celsius) b. 23-28 C (degrees Celsius)
c. 22-32 C (degrees Celsius)

SAMPLE OF WORK
QUIZ SHOW
DIALOG
SPYROS: Ladies and Gentlemen welcome to
our show which called : <<Did you know
that>>
Now I would like to introduce you, our
presenters, Greg and Spyros.
GREG: Hallo, Spyros.
SPYROS: Hallo, Greg.
GREG: Ladies and Gentlemen welcome to
another exciting episode of our show. Today’s
episode is about the Amazon Rainforest. Now
we would like to welcome our players.
SPYROS: Nikos and John!
NIKOS: Hallo, Greg hallo Spyros.
JOHN: Hallo, nice to be in your show.
GREG: Are you anxious?
JOHN: Yes, a bit.
NIKOS: Me as well.

2. WHAT’S THE ANNUAL HEIGHT OF
RAINS , IN RAINFORESTS?
a. 3.000-6.000m.m
b. 4.000-8.000m.m
c. 2.000-4.000 m.m 3. WHERE CAN WE FIND
RAINFORESTS?
a. IN S.E.[SOUTH EAST]ASIA, LATIN
AMERICA, AFRICA b. IN AUSTRALIA, N.[NORTH] AMERICA,
EUROPE
c. IN S.[SOUTH] AMERICA, N.[NORTH]
AFRICA, N.[NORTH] ASIA
4. HOW TALL CAN TREES BE IN
AMAZON RAINFORESTS?
a.3m
b.5m
c.10m 5. WHAT WILL THE DESTRUCTION OF
THE TROPICAL RAINFORESTS?
a. DEATHS FOR PEOPLE AND ANIMALS.
b. FIRES
c. NOTHING
6. WHO LIVES IN RAINFORESTS?
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a. AMERICAN INDIANS b. HUMAN EATERS
c. BLACK PEOPLE
7. WHAT CAN WE SEE IN RAINFORESTS?
a. A CANTEEN
b. LIONS
c. TALL TROPICAL TREES 8. RAINFORESTS ARE USEFUL
BECAUSE:
a. THEY ARE THE LUNGS OF OUR
PLANET b. THEY HAVE MANY TREES
c. THEY HAVE MANY FRUITS
9. WHY RAINFORESTS ARE IN DANGER?
a. LOTS OF ANIMALS ARE HUNTED AND
KILLED FOR THEIR SKIN OR FUN b. THERE IS NO LOGGING
c. THERE ARE NO FIRES
10. WHICH IS THE LARGEST TROPICAL
RAINFORESTS?
a. SENEGAL Rainforest
b. AMAZON Rainforest c. BANGLADESE Rainforest
11. HOW MUCH HAVE THE TROPICAL
FOREST AREAS DECREASED THE LAST
20 YEARS?
a.65%
b.50% c.44%
12. HOW MANY MONTHS TROPICAL
RAINFORESTS STAY GREEN?
a. 3 MONTHS
b.6 MONTHS
c. ALL THE YEAR -

GREG: And the winner is ……………John
Trivizas!
SPYROS: Gongratulations! You are the
winner of today’s episode of <<Did you know
that >>
GREG: John how do you feel?
JOHN: I feel proud and very excited. I would
like to thank you for giving me the chance to
play to your game.
SPYROS: Nick do you feel sad for your
defeat?
NIKOS: NO, I don’t feel sad because I know
that the money will go for a good purpose. To
the <<CHILDRENS SMILE >>
GREG: I’d like to thank both of you John and
Niko for playing to our game.
NIKOS: Good bye, Greg and Spyros!
JOHN: Good bye.
THE END GREG ,SPYROS, JOHN, NIKOS
:Thank you for seeing our Quiz
Show!(υπόκλιση)
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ETALAGE COMENIUS MULTILATERAL PROJECT
Bessie Yoldasis, John Karras
For many foreign and second language teachers
it is a challenge to shift from traditional
language instruction (grammar and vocabulary
teaching) to a task-based approach, to
implement the Common European Framework
for Languages (CEF) and to use new
technology. The last problem was addressed in
a number of projects (e.g. International
Modules in ICT and Language Learning
(LINGUA) and European Curricula in New
Technologies
and
Language
Teaching
(Comenius)), in which modules and curricula
were developed, which are now delivered in
several countries and several languages.
Etalage project aims at building on the
achievements of these projects to address the
aforementioned challenges. This will be done
by collecting, re-designing, adapting and
disseminating samples of good practice of ICT
based language learning tasks for the four levels
of the CEF (A1: Breakthrough, A2: Waystage,
B1: Threshold and B2: Vantage), which are
most relevant for primary and secondary
foreign language education and by producing
in-service teacher training courses with a value

of 1 European credit in which teachers are
trained to adapt these samples to their own
classroom situation.
The collection of Language Learning Tasks and
the development of the IS courses will be done
in close collaboration: each partner will work in
a tandem of a teacher education institute and a
school so that innovation (Task based approach,
CEF and ICT) will have its impact on primary
and secondary teachers in the schools. The
Greek tandem, which was responsible for
hosting the second meeting of the project in
Patras from November 3-7, consists of the
University of Patras and the 13th Junior
Secondary School of Patras. Moreover, the
tasks will be tried out in actual language
learning classrooms before being delivered in
the Etalage-repository. Each partner will collect
samples of good practice (learning tasks
accompanied by rationales and learning
materials, where possible ICT based); the
collection of samples of good practice will be
made available through a multilingual website
to teachers in all the languages which are
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represented in the project consortium. An
international in service course will be
developed and delivered as a ComeniusGrundtvig summer course; and 8 courses in the
national languages will be adapted to the needs
at national levels. The courses will be tried out
during the project. The needs of language
teachers who are speakers and/or teachers of
less widely used and taught languages will be
served.
The quality of the products (the tasks and the
course-design) will be monitored through the
use of formats for the description of the
samples of good practice and the trialing of the
tasks and IS courses, through evaluation by
means of questionnaires to be filled by the
participants in the try-outs and by independent
experts in language teaching methodology in
each of the participating countries.

In the course of the project, dissemination to a
wider audience of language teachers and
teacher educators will take place through the
project website. This will be supplemented with
dissemination at national conferences for
language teachers and at international
conferences; papers will be published in the
proceedings. Moreover, the final meeting will
have the character of a conference, papers read
at which will be published.
The samples of good practice and the courses
will be available in no fewer than 8 languages:
Dutch, English, German, Greek, Hungarian,
Italian, Portuguese and Turkish. The
composition of the consortium will guarantee
that the impact will be on teacher training as
well
as
on
school
education.
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The Global Campaign for Education project
(A project carried out with the 6th grade students of 10th Primary School of Pyrgos, Ilia)
Katerina Toubeki (MA in TESOL)
Class profile: a mixed-ability class of 19
active, mostly low-motivated students (6 girls
and 13 boys)
Duration: 2 months (March – April 2005)

Class organization: pair-work for the listening
part, group-work for the reading parts and
translation, team work for the making of the
figures and the presentation.

Objectives:
-to set a motivating and realistic setting for
language learning
-to get all students involved through a variety
of activities of various requirements
-to promote creative work in the field of the
English language and engage sts in team work
-to expose sts to authentic written and spoken
English language
-to help sts see the international value of
English language learning
-to sensitize students about the issue of children
missing education
- to participate in the Send my Friend to School
Global Action by creating cut-out ‘friends’
from card and paper.
-to inform and involve in the action the rest of
the students in the school, and consequently
create an impact in order to sensitize the local
community about the crucial issue of the global
need for education

Note: As authentic texts provide great flexibility
in the language elements to be presented and
processed, the project would also be
appropriate for Junior High School students.

Resources: a computer with internet access,
texts and posters downloaded from the Global
Campaign
for
Education
Website
www.campaignforeducation.org
and
www.sendmyfriend.org, a V/CD and…an urge
for creativity.
Materials: cartons, colours, ribbons, pieces of
cloth, thread, buttons and any kind of material
that could be used for the creation of the figures
to be used in the campaign.

The issue
What is the Global Campaign for
Education?
The Global Campaign for Education is
organized every year throughout the world. It is
a broad coalition of development and education
research agencies and unions active in over 100
countries. The aim of the Global Campaign for
Education is to promote education as a basic
human right and to mobilize public pressure
on governments and the international
community to fulfill their promises to provide
free, compulsory public basic education for
all people; in particular for children, women
and all disadvantaged, deprived sections of
society.
Two of the eight Millennium
Development Goals that were adopted in 2000
by all the world's Governments as a
blueprint for building a better world in the
21st century, are about education.
How can we get involved?
During Action Week, which is in April every
year, a worldwide movement of children and
adults speak out in a global effort to increase
support for every child’s right to education.
The 2005 campaign included the Send My
Friend to School action for children. Students
from all over the world were asked to create
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cut-out ‘friends’ from paper. These cut-out
‘friends’ symbolizing the 100 million out-ofschool children, were collected by the
organization and were sent to the G8 meeting.
The aim was to confront politicians and leaders
of the world with as many ‘friends’ as possible
and ask them to take specific action to work
towards the achievement of the education
Millennium Development Goals.
The rationale
Why a project?
Working with projects
provides exciting learning experience
(learning does not derive from
textbooks only)
provides a variety for students and
teachers
provides authentic English practice in a
natural and enjoyable setting
-students are encouraged to move
out of a classroom into the world
and involve themselves with reallife activities
-students see the relevance of what
they are learning to the real world
-students
use
knowledge/information
deriving
from various sources
provides a rich learning experience
-students apply a variety of skills in
order to complete the tasks
-the four language skills are
integrated in a natural way
helps activating and exploiting different
students’ abilities and skills
offers opportunities for cross-curricular
activities
encourages the use of new technologies
promotes the learner’s autonomy
creates an environment for co-operation
aims
towards
communicative
competence and cultural awareness

moves away from T- centered way of
teaching
Why education?
theme relevant to students’ age and
interests
content of pedagogical and humanistic
value
planned action very motivating (as it
included art-work and objectives of
international impact) - children are
empowered to take action for change
and experience the power of democracy
in action
easy access to a variety of resources and
a favourable working environment
The procedure
►Introduction to the theme (warm-up
activities)
Objective: to warm students up, to raise
awareness concerning the right to education and
the reasons why certain children are missing it,
to provide relevant vocabulary as a starting
point.
1) Brainstorm: what does education mean to
us?
Sts are asked to come up with as many words
they can remember, related to school and
education.
They are allowed to ask for word-translation.
This is important in order to pave the way for
the activities to follow.
All the words are written on the board and new
ones are explained.
(Emphasis can be given to different words,
depending on sts’ level.)

2) The Education River: sts are asked to draw
a river representing their journey through
school life. Happy times could be represented
by a wide, calm stretch of the river, a whirlpool
could represent a more difficult time, etc. They
43
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can mark significant points along the river’s
course. Points to think about:
-How did I feel when I started school? -How do
I feel now?
-What is my favourite thing about school? What key things have happened?
-Where is my river flowing?’
Pupils could then make a list of the things that
they would like to change, share it with the
class and discuss how they might make the
changes.

Sarkim is 13 and lives in Indonesia, southeast
Asia. He had to leave school after three years
because his family did not have enough money
to pay his fees. His parents, Pak Sardi and Ibu
Ida, make a small income from selling ricecakes but must buy food because they have no
land. Sarkim explains:

The teacher functions as the word generator.
3) Discussion in Greek: sensitization about the
fact that millions of children are out of school.
Reasons in Greek – key English words and
expressions are provided on the board (e.g.
poverty, fees, salary, afford, the right to…, free
basic/primary education, support, knowledge,
earn, etc, according to level and students’
potential). These words will also appear in the
texts that students are going to work on.
Basic facts
-More than a million children worldwide have
no access to education
-A further 150 million are unable to complete
primary education
-Girls, ethnic minorities, children with
disabilities and children in rural areas miss out
most
(Please see Appendix 1 for some key-points on
education)
►Reading
The following texts are read and analysed in
terms of meaning.
Reading comprehension questions are made and
unknown lexical items are explained.

Sarkim playing marbles with his
friends
"My friends still go to school and
I want to go too. I can read. But I
don't have any idea about what to
do with my life”.
Case study 2: Koki, Kenya
Koki is seven and lives in Kenya, in east
Africa, with her sister, Rukiya, and mother,
Mariam.
KEEP SMILING !!
Say the following in English

3 Μάγισσες κοιτάζουν 3 Swatch
ρολόγια. Ποια µάγισσα κοιτάει
ποιο Swatch ρολόι;
Here is the answer
Three witches watch three Swatch watches.

Case studies and quotes

Which witch watches which swatch watch?

Case study 1: Sarkim, Indonesia
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to earn money. We would be able to send the
children to school".

Koki on the street in Mombasa,
Kenya

'Only one of my children is studying - my 16year-old son. My other children have to work,
so that we can support ourselves. I only
reached the fourth grade in primary school.
Without an education, people have no
knowledge, and they aren't able to defend
their rights. The landowners take advantage of
the fact that people can't read or write.' What
do you think Ana would say?
Also: Fun Way 2 texts (unit 2, reading)

"I beg every day on the street so
we can find food. We came from
Mariakani to Mombasa because
we didn't have food to eat. I don't
know my father. It was better at
home. I went to nursery school,
just once, then the money ran
out. I'd like to be at school."
Case study 3 Ana Pacheo, Guatemala

Follow-up
education

activity:

Speaking

out

on

This activity is valid after introducing children
to some of the basic facts concerning education
and/or after reading and discussing the Case
Studies above.
1. Students are divided into pairs and are
asked to sketch pictures of one another.
This is a fun activity that will cause a lot
of laughter. They draw their pairs with a
big balloon or "speech bubble" coming
out of their mouth to show their
thoughts. They leave the "speech
bubble" empty for the beginning.

Ana Pacheco in Sotzil, Guatemala
Ana's father, Pedro Hu Pacheco, lives in
Sotzil, in Guatemala, Central America, and
has 11 children. He tells us, "The people in
this community have to go to other places to
find work and are paid a very low salary. If we
could recover the land taken from our
grandparents, we would be able to grow
coffee, maize, and beans and sell what was left

2. Students in the same pairs are asked to
tell each other:
o Their name and age
o One reason that education
matters to them
o What they think leaders could
do, that would help more
children get a good quality
education
After doing this, each person should fill in the
"speech bubble" with a short message
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summarising their partner's thoughts about
education.

3. The teacher goes around the room and
asks each person to introduce his or her
partner by holding up their portrait and
reading out the speech bubble.

►Audio-visual activity
V/CD provided free by Send My Friend to School organisation (duration: 5min)
Pre-teaching/explaining or reminding of specific key words and phrases like
-100 million
-missing out on education
-out of school
-better future
-the right to education
-war
-free primary education
-natural disaster
-afford
-world leaders
-poverty
-speak out
First listening
Students watch the video and listen just to grasp
►The main part
the general meaning.
Reading and analysis of texts
Note: the language used is authentic, in natural
flow, which might pose difficulties in
Class organization: groups of 3-4
understanding; it is, therefore, very important
Materials: 5 different texts with real stories of
for pupils to get exposed to it as much as
children around the world missing education,
necessary.
and photographs of these children (Please see
Appendix 2 for examples of texts)
Second listening (word-spotting)
1) Scan for specific, basic information :
Students form pairs.
The following words are written on the board
Name /Age/ Country or city of origin /Family
information / School information / Hobbies
and explained. Students are asked to copy them
on a piece of paper and number them in the
Each group presents results to the whole class
order they appear in the video.
(model given on board)
education
money
This is…………He/She
lives……………He/She……….…
work
free
He/ She has………………………….
He/She likes………………………….
right
teacher
He/She doesn’t go to school
poverty
because……..He/She had to stop
or any of the pre-taught words
school………etc
(include more according to level)
2) Scan for specific, more detailed information
Third listening (recognition)
Class organization: re-arrange groups so that
The video is played again with pauses for
students get exposed to as many texts as
recognition and/or repetition of phrases, and
explanations where necessary (like for example
possible
a quick reference to the G8)
The students in groups scan their texts to see
which facts apply to their case.
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Explain words in bold
(there are other new words as well, but pupils
are only asked to spot information)
FIND SOMEONE WHO…
-is a twin
-has a good friend
-lives with his/her grandma
-lives in a very small house
-has a nickname
-likes football
-wants to become a teacher
-helps with the housework
-has no parents
-has never been to school
-loves English
-loves dancing and singing
-would like to become a pilot
-would like to become a bank manager
-has no water where he/she lives
-would like to be a car mechanic
-has a goat
-works to earn some money for food
-says that her/his mother is going to get some
money for help
-is going to a school run by an organization
-shares a bedroom with other members of the
family
-cannot afford to pay for fees and a uniform
-thinks education is important
-would like to go to school
Tip: ‘cross-pollination’ process was applied
here: one member of each group (preferably a
weak student) goes round and collects
information from other groups by asking
questions. Sts can also do this in rotation.
Teacher’s role: Monitor and assistant,
functioning as a “word-bank”
3) Read in order to guess word meaning
Task: matching English words with Greek
meaning (a list of about 10 words for each
group)

Class organization: groups of 3-4
The teacher reads all the texts stressing the
important points (raising the voice or pausing
where necessary) or by asking students to
continue, where they can. (Please see Appendix
3 for examples of the activity)
4) Summary writing
(working in the same groups)
Understanding and highlighting the more
substantial parts of each story
5) Translation
Task: translating specific parts and writing
the stories in Greek in order to be presented
to the rest of the students in the school.
(at this point, one student from each group,
preferably a weak student who finds it hard
to cope with the task demands, is assigned a
different task for the preparation of the
poster like copying relevant parts to be
presented, doing some artwork for the
poster, preparing labels with quotes and
basic points etc.)
6) Preparation for the presentation
Each pupil creates his/her own figure.
They all work on the preparation of the
project.
(Please see Appendix 4 for models of
‘buddies’)
The presentation
One teaching hour was devoted to the
presentation of the facts to the students and
teachers of the school.
The students read the Greek version of the
children’s stories and presented the facts about
education around the world. The authentic
English texts with their translation, pictures,
drawings and posters as well as the figures
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made by the students were presented on a
board.
The presentation ended with the students hand
in hand in circle singing “we are the world”
As a result of the presentation, students of all
classes were involved in the creation of figures.
The figures were collected and posted to
London, from where, together with figures of
children from all over the world were sent and
presented to the G8 summit in Gleneagles,
Scotland, in July 2005.
All figures were exhibited on a special day in
the Tate Gallery in London.
About 30000 figures were collected from
Greece, which is comparatively a big number.
(more than a million figures were collected
from all over the world)
On the Sent my Friend to School site, there has
been continuous feedback on the progress and
the impact of the campaign.

-

re-consideration of attitude towards
English lesson
self-confidence
re-consideration of attitude towards
ethnic groups

What was lost
- textbook material was left behind

Students of other classes holding up their
“buddies” before they are posted to England
Appendix 1
1. UNDERSTANDING THE RIGHT TO
EDUCATION
What is a human right?
A human right is something that is absolutely
necessary to live a dignified and secure life.
Some examples of fundamental human rights
are
food,
water
and
shelter.

The 6th grade class action group
The evaluation
What was gained
- familiarization with authentic English
- new lexical items
- new aspects of knowledge of the world
- excitement and enthusiasm

What is the right to education?
The UN Universal Declaration on Human
Rights (1948) recognises education as a
fundamental human right. This means that
every person is entitled to receive at least a
basic education, free of charge. The UN
Convention on the Rights of the Child (1989)
obliges governments to "make primary
education compulsory and available free for
all".
Questions for discussion:
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•

•

Do you agree that education is just as
necessary to a dignified and secure life
as water or food? Why or why not?
Does your national constitution
guarantee the right to education? How
does your constitution define this right?

Does the right to education mean access
only?
No - it also sets standards for the quality,
content and purpose of education. International
human rights law says that education must
enable each child to develop his or her
personality, talents and physical abilities to the
fullest. According to the UN Convention on the
Rights of the Child, education must also
promote "respect for the child's own cultural
identity, language and values", encourage
tolerance and respect for other people's
cultures, and instil "respect for the natural
environment".
Questions for discussion:
•

•

•

What talents and interests do you wish
you had more chances to develop? What
kinds of help and training would you
need?
Do schools in our country do enough to
teach all children to be proud of their
own culture and language? What more
could be done?
Do schools in our country do enough to
teach all children to understand and
respect other ways of life? What more
could be done?

•

•

•

children live in Africa, 32 million live in
South and West Asia and 14 million live
in East Asia.
One third of all children, and one in two
in Africa, never complete 5 years of
primary school - the minimum length of
education needed to achieve basic
literacy.
More than 140 million young people,
ages 15-24, are entering adulthood
illiterate. 83 million of these illiterate
young people live in South and West
Asia, 30 million live in Africa, and 13
million live in the Arab States.
Rich countries give less than 25% of the
extra funds that poor countries need to
educate every child. Of every dollar
given in foreign aid, only about 2 cents
goes to basic education.

What keeps children out of school?
Around the world, one billion people live in
absolute poverty, surviving on less than $1
(one US dollar) a day. Children are hardest
hit by poverty because it strikes at the very
roots of their potential for development their growing bodies and minds. Nearly all
children who are denied their right to
education
are
poor.
Poverty gives rise to many other problems
that also help keep children and young
people out of school.

2. UNDERSTANDING WHY 100 MILLION
CHILDREN DON'T GET THEIR RIGHT
TO EDUCATION
Who does not get their right to education?
•

More than 100 million children - most
Children making animated movies in a
of them girls - don't go to school at all.
British kindergarten
44 million of the world's out-of-school
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GROUP 3

GROUP 1

Read Mohammed’s story again and try to match
the following words with their meaning in
Greek.

Read Latifa’s story again and try to match the
following words with their meaning in Greek.

proper

fetch

crowded

tailor

disappointing

equipment
circle
exchange

in

thief
share
rent

earn

rely on

customer
pleased

loan

sweep
proud

professional
proper

απογοητευτικό
σκουπίζω
φέρνω
κανονικό
υπερήφανος
κερδίζω
νοίκι
σε αντάλλαγµα
βασίζοµαι σε
κύκλος

nickname
εξοπλισµός
ευχαριστηµένος
επαγγελµατίας
ράφτης
κανονικό
πελάτης
ψευδώνυµο
κλέφτης
µοιράζοµαι
πολυσύχναστο
δάνειο
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Special ICT tutorials for English
language
teachers
are
offered
on
http://www.ict4lt.org/en.
The website provides plenty of information on
ICT tools as well as ways of infusing them in
pedagogy. Visitors can both process the
material which is delivered in modules, but also
experiment with the sample activities, so as to
develop the skill of expanding or adapting them
to suit their individual situations.
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A Listening Lesson for Grade A Senior Secondary School Students
Maria Bailou (TEFL, MEd ), EFL teacher
Warm-up
Activity 1: (looking at pictures on BB): What
do you know about the people in the pictures?
Can you identify them? What are they famous
for?

Activity 3: Can you think of a few key words
or phrases you would use if you had a short
conversation with a famous writer? Work in
pairs.

Activity 2: If you met one of them and you
had the chance to talk to him/her what would
you like to know about the person? Work in
pairs. Exchange ideas and report to the class.

BEFORE YOU LISTEN STAGE

WORDS

Activity 4: Do these words mean anything to
you? Try to find out by looking at the words
and their definitions or examples given below.
Work in pairs.
DEFINITIONS

bookworm
encouraged
audience literature
editing
literary award
school competitions
journalism
concept publisher
agent
put off

a. try to persuade sb to do or to keep on doing sth
b. all the people watching a film or a play or the
readers of a book
c. (fig) person who is very fond of reading books
d. novels, plays, poetry are referred to as….
e. a prize given to a novel book or so
f. postpone, leave sth for later
g. correct and improve a text so that it is suitable
for publication
h. contests for the best story at school level
i. a person who arranges work or business for
someone else
j. an idea or an abstract principle
k. the art of collecting news and writing about it
in newspapers or magazines
l. a person or company that publishes books or
newspapers

WHILE YOU LISTEN STAGE
Activity 5: You will hear part of a radio
programme. Listen to a short extract and try
to understand what job the person talking
does. Choose from: a professor at university /
a bookseller / an editor / a journalist / a writer
-

Activity 6: The statements below come from
the listening text but they are jumbled (i.e.
mixed). First read them. Then, listen to the
speaker once very carefully and try to re-order
the statements according to what she says.

As I went through school I became more and more involved with literature….
So now you know how I became a writer!
When I started primary school my teacher encouraged me to write stories.
It was no surprise to anyone when I decided to read literature at university…..
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-

By the time I left university I’d read enough literature to be sure that I wasn’t going to be a
writer – of any kind.
Some older cousins had gone on to college, but that wasn’t the same.
After that I didn’t have to work. I could concentrate on writing, but I ran out of imagination
and didn’t write for more than six months.
My parents still think I should get a ‘proper’ job.

Activity 7: Listen to the recording once again and try to answer the YES / NO boxes given below:

YES

NO

1. The woman grew up in a small town.
2. When she was in primary school her teacher encouraged her to write
stories.
3. While she was still at school she did a lot of science fiction reading.
4. It was a big surprise to the people who knew her that she had decided
to study literature at university.
5. Right after she had left university she became a professional writer.
6. One of her friends persuaded her to write professionally.
7. She never expected that a letter to a friend could win a literary award.
8. Her agent and publisher never put any pressure on her to write and
write.
9. At the moment she is finishing a collection of short stories.
10. Also, she has already finished writing a new novel.
Activity 8: The speaker, Samantha Smith, is
writing a short letter with her current news to
an old friend form High school years. Listen
to the last section once more and then try to

Dear Amanda,

fill in the missing parts in her letter. You can
work in pairs.

March 3, 2006

It’s a long time since I last heard from you. I know that you’re very busy
with your daily routine; so am I.
Well, at the moment I’m …………….. a collection of ……………which
I’ve…………….. over the years. My publisher wants me to ……… another fulllength novel; I’…… got some ideas and the outline of a plot, but I’m putting ……
the actual writing process. I ……….. to finish one thing before ………….
another.
What about you? Write me a letter when you find some free time.
I’m looking forward to hearing from you soon.
Best wishes,
Samantha
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AFTER YOU LISTEN STAGE
Activity 9: PAIR WORK
STUDENT A

-

You are going to interview your partner about
his/her “dream job”. Here are some of your
questions you will ask him/her. You may add
some more if you wish.
DO NOT forget to thank him/her.

How many hours do you work?
Do you work at weekends?
Do you work overtime?
Do you meet interesting people?
Are you paid well?
Do you have to travel a lot?
Do you have long holidays?
Do you have any extras (e.g. a company car? other bonuses?)
What do you like most?
What’s a typical day at work?

PAIR WORK
STUDENT B
You are going to be interviewed about
your “dream job” (e.g. work at a big
car company / sales department). Give
-

him/her your answers. The notes given
will help you. Use your ideas too.

work / a / lot / hours
may work / weekends / too hard / work / weekends / miss / family
work / till / late / Fridays
not / work / overtime / not often
yes / meet / interesting people
money / ok / salary / pretty good
travel to / the capital / frequently / or / big cities / especially in / spring
not long holidays / too much work / do not mind
yes, company car / given / personal computer / travel expenses
like / most / work / environment / have made / good / friends…
start work / at …….. / work till …….. / lots of / phone calls / to make

Activity 10: Here is a short article about
“Dream Jobs” a student has written for his
school magazine. Read the article carefully
and see how the text is organized around the
various aspects of a zoo keeper’s job. Report
to the class about Mark Bennett’s daily
routine and how he feels.
Dream Jobs
Mark Bennett is a zookeeper who loves his
work! Mark has always had an interest in
animals and at a young age he hoped he
would someday have a career involving them.

He began working at the zoo five years ago
and does various jobs with the animals. On a
daily basis, Mark is responsible for feeding,
watering and cleaning the animals. He carries
out safety checks and ensures the animals are
healthy and happy. Mark provides the animals
with daily care and attention, which helps to
build a trusting relationship between him and
the animals. Besides enjoying working with
animals, Mark says his job is well-paid and
his hours are quite flexible. He comes in the
morning to feed and care for the animals and
has an assistant that cleans out the cages and
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helps with the maintenance around the areas.
Mark has weekends off but often comes in to
visit the animals! When I asked Mark what
his favourite thing about his job was, he told
me “Spending my day with these loving
animals is a gift, not a job”.
Activity 11: You are now going to write a
short article about an interesting job or a
“dream job” for your school magazine. Write
a rough draft following the plan below.
Paragraph 1
Start your article with mentioning the job and
say why it is an interesting or a dream job.
Paragraph 2
You may want to describe what a typical day
at work involves (i.e. is like). Give details.
You will probably use the simple present
tense in this paragraph.
Paragraph 3
Write about the salary and / or any extras you
may get. Finish with a comment about how
you feel and what you wish.
Do not forget to CHECK your writing for
spelling, punctuation and grammar
mistakes.
Activity 12: Do the main writing task in class.
Use about 120 words.

The
Primary
English Teacher’s
Guide
(Brewster,
Ellis & Girard,
Penguin
English,
2002) is a valuable
guide for the most
recent developments
in language teaching
and learning. It offers lots of practical
suggestions on selecting materials, lesson
planning, managing the classroom and using
resources effectively with your young
learners. It is a resource book which all
teachers who activate themselves in teaching
children should read.

THE BRITISH DYSLEXIA
ASSOCIATION
A great site with useful theoretical and
practical information about dyslexia,
particularly valuable for language teachers

http://www.bdadyslexia.org.uk
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eTwinning-Ένα Ευρωπαϊκό Εlearning πρόγραµµα, διδακτικό εργαλείο για τον
Εκπαιδευτικό της Αγγλικής Γλώσσας.
Αγγελική Οικονοµοπούλου
Καθηγήτρια Πληροφορικής MSc ISE, Επιµορφώτρια ΤΠΕ
Πρεσβευτής eTwinning ∆υτικής Ελλάδος
aeconom@sch.gr

Το eTwinning είναι ένα Ευρωπαϊκό elearning
πρόγραµµα που έχει ως στόχο την διασύνδεση
των σχολείων της Ευρώπης και αποτελεί από
τον Σεπτέµβριο του 2004 µία από τις πολλές
δράσεις του προγράµµατος eLearning της
Ευρωπαϊκής Επιτροπής.
Μέσω του eTwinning, τα σχολεία των κρατών
της Ευρωπαϊκής Ένωσης αλλά και της
Νορβηγίας, Ισλανδίας, Τουρκίας και Κροατίας
υποστηρίζονται στην "αδελφοποίηση" σχολείων
µέσω του ∆ιαδικτύου.
Το eTwinning δεν σκοπεύει να αντικαταστήσει
την παραδοσιακή µορφή ανταλλαγής µαθητών.

Λόγω της επιτυχίας και της απήχησής του, το
eTwinning εξελίχτηκε σε µια καλώς δοµηµένη
και σηµαντική δράση του Comenius του
Προγράµµατος για τη ∆ιά Βίου Μάθηση της Ε.Ε.
Όλοι οι Ευρωπαίοι µαθητές και
µαθήτριες µέσω της δράσης eTwinning θα έχουν
τη δυνατότητα µε τη βοήθεια των δασκάλων και
των καθηγητών τους να συµµετάσχουν σε κοινά
εκπαιδευτικά projects µε κάποιο σχολείο από
άλλη Ευρωπαϊκή χώρα.
Με τον τρόπο αυτό η δράση παροτρύνει
νέους διαφορετικών κρατών να έρθουν σε επαφή
και να γνωρίσουν τη σχολική και οικογενειακή
κουλτούρα συµµαθητών τους από άλλες χώρες
της Ευρώπης ενώ παράλληλα, θα βελτιώνουν
τις δεξιότητές τους στις Τεχνολογίες
Πληροφορίας και Επικοινωνίας (ΤΠΕ) και θα
εξασκούν τη ξένη γλώσσα που διδάσκονται.

Μπορεί να στηρίξει, να συµπληρώσει και να
συνυπάρξει.
Είναι µια
συνεργατική
δράση όπου 2
τουλάχιστον
Το etwining αποτελεί πλέον ένα νέο κοινωνικό
σχολεία από 2
δίκτυο.
τουλάχιστον
Το
etwining
Ευρωπαϊκές
αποτελεί πλέον ένα νέο
χώρες, κάνοντας
κοινωνικό ευρωπαϊκό
χρήση εργαλείων
εκπαιδευτικό
δίκτυο
Τεχνολογιών Πληροφορίας και Επικοινωνιών,
καθώς πλέον στην
αλλά και της elearning πλατφόρµας που διαθέτει
elearning πλατφόρµα
(http://www.etwinning.net) συνεργάζονται ώστε
του είναι συνδεδεµένοι
να αποκοµίσουν παιδαγωγικά, κοινωνικά και
πάνω από 96.000
πολιτισµικά οφέλη.
εκπαιδευτικοί από 32 χώρες Καθηµερινά πάνω
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από 6.000 εκπαιδευτικοί κάνουν χρήση του
eTwinning portal όχι µόνο για να εργασθούν σε
κάποιο έργο αλλά για να αναρτήσουν µηνύµατα
στο forum να ανταλλάξουν emails για να
ενηµερωθούν στα διάφορά εκπαιδευτικά νέα και
θέµατα που προβάλει η πύλη. Επίσης
περισσότεροι
από
200.000
άνθρωποι
επισκέπτονται την Πύλη eTwinning κάθε µήνα.
Πολλοί εκπαιδευτικοί υλοποιούν δύο ή
περισσότερα έργα ταυτόχρονα.
Αγγλική Γλώσσα και etwinning
Οι Έλληνες µαθητές διδάσκονται µια
τουλάχιστον ξένη γλώσσα, ενώ το µεγαλύτερο
ποσοστό διδάσκεται την Αγγλική Γλώσσα. Το
πρόγραµµα µπορεί να δώσει την ευκαιρία σε
κάθε µαθητή να εξασκήσει τη γλώσσα που
διδάσκεται. Οι νεαροί µαθητές θα εξασκηθούν
στην οµιλία, και την επικοινωνία, γιατί θα
πρέπει να ανταλλάσσουν πληροφορίες µε τους
συµµαθητές τους της άλλης χώρας ή των άλλων
χωρών για το κοινό έργο που θα υλοποιήσουν..
Η διδασκαλία της ξένης γλώσσας
βασίζεται σε διάφορες διαδικασίες και τεχνικές
όπως βιωµατικές συµµετοχικές- συνεργατικές.
Το πρόγραµµα etwinning και η πύλη-πλατφόρµα
(http://www.etwinning.net)
µπορεί
να
αξιοποιηθεί και να αποτελέσει ένα συνεργατικό
και διαπολιτισµικό περιβάλλον µάθησης στη
∆ιδακτική ∆ιαδικασία.
Ο εκπαιδευτικός που διαχειρίζεται
κάποιο έργο µπορεί να δηµιουργήσει
λογαριασµούς στους µαθητές που εργάζονται στο
έργο προκειµένου να συνδέονται στη πύλη και
συγκεκριµένα στο Twinspace (το κοινό χώρο
εργασίας των συνεργατών του προγράµµατος).
Οι µαθητές µπορούν να επικοινωνούν µε τους
συµµαθητές- συνεργάτες από τις άλλες και να
αναρτούν υλικό που παράγουν. Το σηµαντικό
στην συνεργασία και επικοινωνία των µαθητών
µεταξύ τους είναι το γεγονός ότι όλη αυτή η
διαδικασία γίνεται σε ένα απόλυτα ασφαλές και
ελεγχόµενο περιβάλλον όπου οι µαθητές
επικοινωνούν και συνεργάζονται µόνο µε τους
συνεργάτες του έργου.

Το πρόγραµµα etwinning αλλά και η
πύλη etwinning δίνει τη δυνατότητα γνωριµίας
και επικοινωνίας – συνεργασίας µε των
µαθητών από άλλες χώρες. Η γνωριµία και
επικοινωνία – συνεργασία αποτελεί ένα κίνητρο
για τους µαθητές να χρησιµοποιήσουν και να
εξασκήσουν στη πράξη την Αγγλική γλώσσα αν
αυτή έχει επιλεγεί σαν γλώσσα επικοινωνίας για
το πρόγραµµα.
Οι εκπαιδευτικοί των ξένων Γλωσσών
µπορούν να οργανώσουν δραστηριότητες µε
συγκεκριµένο θέµα προκειµένου να επιδιώξουν
την επικοινωνία-συνεργασία και επικοινωνία
των µαθητών από άλλες χώρες µεταξύ τους.
Απλό Παράδειγµα προγράµµατος eTwinning
για εκπαιδευτικούς Αγγλικής Γλώσσας
Παράδειγµα
Τίτλος: «Πες µου ένα παραµύθι»
Περιγραφή: Οι µαθητές θα καταγράψουν
µερικά από τα πιο γνωστά παραµύθια της χώρας
τους και θα τα ανταλλάξουν µε τους συµµαθητές
τους από την άλλη χώρα. Θα βρουν ίσως
οµοιότητες
παρότι
προέρχονται
από
διαφορετικές χώρες
Γλώσσες επικοινωνίας: Ελληνική – Αγγλική
Θεµατική κατηγορία του προγράµµατος:
Ιστορία / Παραδόσεις.
Ηλικία Μαθητών:6 - 15 ετών.
Εργαλεία ΤΠΕ: INTERNET, etwinning Portal,
Chat, EMAIL, Επεξεργασία
κειµένου,
Παρουσιάσεις
µε Power Point, VIDEO,
AUDIO CONFERENCE (µε το e-twinning
σχολείο),
Στόχος: Γνωριµία µε την κουλτούρα και την
παράδοση της άλλης χώρας µέσω της
ανταλλαγής των παραµυθιών και παράλληλα
αύξηση των δεξιοτήτων των µαθητών στις νέες
τεχνολογίες (ΤΠΕ) καθώς και εξάσκηση της
ξένης γλώσσας λόγω της επικοινωνίας που θα
έχουν
µαθητές οι µαθητές µε τους
συµµαθητές τους από την άλλη χώρα.

∆ιαδικασία Εργασιών
• Οι µαθητές κάθε χώρας θα αναζητήσουν
γνωστά παραµύθια της χώρας τους.
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•
•

•
•

•

•

Θα τα καταγράψουν
σε κάποιο
επεξεργαστή κειµένου (WORD)
Τα παραµύθια αυτά θα µεταφραστούν
στην γλώσσα επικοινωνίας που έχει
συµφωνηθεί τη βοήθεια του δασκάλου
τους.
Θα ζωγραφίσουν µε θέµα τα παραµύθια
αυτά.
Θα εµπλουτίσουν τα παραµύθια που
έχουν γράψει µε τις ζωγραφιές τους
(σαρώνοντας
τις
ζωγραφιές
ή
φωτογραφίζοντας τες)
Θα κάνουν χρήση της πύλης etwinning
και του Twinspace, για να αναρτήσουν
το υλικό τους και να επικοινωνούν
Μπορούν να χρησιµοποιήσουν για
επιπλέον επικοινωνία εργαλεία VIDEO,
AUDIO
CONFERENCE
(msn
messenger, Skype, flashmeeting)

Παραγωγή υλικού των µαθητών
• Σύνταξη κειµένων µε τα γνωστότερα
παραµύθια της χώρας τους.
• Μετάφραση των κειµένων στα Αγγλικά
• Ζωγραφική µε θέµα τα παραµύθια αυτά
Πώς θα συνάψετε στην πράξη συνεργασία
αδελφοποίησης
Βήµατα για τη σύναψη συνεργασίας
1. Εγγραφή στο eTwinning
2. Αναζήτηση συνεργάτη
3. Επικοινωνία µε πιθανούς συνεργάτες
4. Συµφωνία στις λεπτοµέρειες της
ενδεχόµενης συνεργασίας
5. Εγγραφή της συνεργασίας
Για να συµµετάσχετε στο eTwinning
απαιτείται:
• Να γίνει η εγγραφή του σχολείου. Πρέπει
κάποιος από το σχολείο να αναλάβει το
έργο αδελφοποίησης του σχολείου µε ένα
άλλο σχολείο της Ευρώπης.
• Στη συνέχεια, αφού ενηµερωθεί η
διεύθυνση του σχολείου µπορεί να γίνει η
εγγραφή του σχολείου ηλεκτρονικά.

Η εγγραφή του σχολείου γίνεται µέσω
της πύλης eTwinning στη διεύθυνση:
http://www.etwinning.net
Πληροφορίες για το etwinning
Περισσότερες πληροφορίες για το etwinning θα
βρείτε στις παρακάτω διευθύνσεις:
1. Πύλη
του
eΤwinning
(http://www.etwinning.net )
2. ∆ικτυακός
τόπος
της
Ελληνικής
Υπηρεσίας Υποστήριξης του eΤwinning
(http://www.etwinning.gr)
•

Μην διστάσετε να εγγραφείτε στην πύλη
etwinning (http://www.etwinning.gr) ακόµα
και δεν θέλετε τη συγκεκριµένη περίοδο να
υλοποιήσετε κάποιο έργο. Η επαφή σας µε
άλλους Ευρωπαίους Εκπαιδευτικούς µέσα από
αυτό το κοινωνικό ευρωπαϊκό εκπαιδευτικό
δίκτυο αλλά και ενηµέρωση σας για διάφορα
εκπαιδευτικά θέµατα που προβάλλονται στη
πύλη είναι εξαιρετικά σηµαντική.

Teaching English through video clips
(EFL sites)

•
•
•
•
•
•
•

http://www.agendaweb.org
http://www.agendaweb.org/videos/movi
es.html
http://eslvideo.com/index.php
http://www.learnenglishfeelgood.com/e
slvideo
http://www.esl-galaxy.com/video.htm
http://www.eslpartyland.com/teachers/
nov/film.htm
http://www.qualitytimeesl.com/spip.php?rubrique28 (online
watching)
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‘English matters’ is an ELT journal which voices the pedagogic, scientific and literary
interests of the state school teachers of English in Western Greece. It is published twice a year (Autumn
– Winter and Spring – Summer) and is of a non-profitable orientation. ‘English matters’ tackles issues
which are closely associated with the professional situation of the target readership. It hosts papers by
education specialists and language teachers as well as other culture-focused pieces of work.
‘English matters’ is the product of a collaborative effort of all those involved in the field of
language teaching the ultimate goal of which is the enhancement of the quality of the language
education provided in state schools, via the exchange of theoretical and experiential knowledge.
Through its rich and multifaceted content, it aims at familiarizing the reader with current researchbased trends in language teaching pedagogy, broadening the cognitive horizons of in-service language
teachers, reinforcing the exchange of constructive ideas and fostering mechanisms of self- and peertraining.
We welcome ELT articles and general contributions in the following domains: Classroomimplemented Ideas and Projects, Lesson Plans, Methodological Practices, Teaching Techniques,
Innovations and Initiatives, Comments, Concerns, Constructive Suggestions on Language and general
Educational Matters, and Teaching Resources. The journal also has a Culture section, therefore literary
pieces of work are warmly accepted. The contribution of anyone academically, professionally, or
otherwise involved in the field of language teaching ensures the positive outcome of this effort and is
more than welcome.
All those wishing to support our journal actively, should have sent their contribution by e-mail
attachment to the following email: kotadaki@hol.gr. All pieces of work should
 Be word-processed
 Be well-written, proof-read and spell-checked
 Use single line spacing
 Use a font of 12 point for the main text and 14 point for the headings
 Use the Times New Roman font
 Be page numbered
 Have a top and bottom margin of 2,2 cm and a left and right margin of 2 cm
All articles should not exceed 2,000 words in length, and should bear a short title, the author’s name,
and occupation, a short biographical note and a certain amount of key bibliographical references.
With our warmest wishes for a pleasant and fruitful winter season,
The editors
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