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Dear Colleagues,
The requirements of contemporary
classrooms raise the number and the kind of
challenges for the language teacher nationally
and worldwide. The need to cope with the
infiniteness of the teaching and learning
resources, the multiculturalism and multiple
differentiation of the student population, the
steady advances of technological and pedagogic
knowledge and the revision of attitudes,
practices and needs in the field of education
greatly determines teaching nowadays.

knowledge is the result of cooperative work
rather than the property of a limited number of
wise brains. Therefore, being an English
teacher nowadays may entail us breaking down
the walls of self-sufficiency and assuming a
more extrovert, inquisitive and receptive
attitude to new ideas, skills or ways of thinking.
In an admirably differentiated world,
knowledge can be constructed from this
specific multicoloured tapestry of interests and
abilities.

The modern foreign language teacher is
not expected to remain confined to the skills
and trends s/he has been taught, but rather
embrace the idea of constant reform and
development. Living in an age where
communication, learning, work and creation
have reviewed their means, the modern English
teacher has to be alert to the brave new world
and seek ways of adjusting to it and infusing
the best of it in his/her own working
environment. It now seems that above the
undoubtedly sound content of the typical
pedagogic preparation courses, flexibility to
come to terms with and manage the new
educational data highly affects the route of a
teacher’s career.

If we can interweave in our work any
creative, innovative, far-reaching and fruit
bearing ideas spotted among our students, our
colleagues, our educators or research, then the
chances are that our mission will always be in a
state of evolution, and therefore in a secure path
of quality and progress. As long as we are
open-minded, freed from individualistic
inhibitions, brave enough to discuss, consult,
exchange and co-create and above all, eager to
constantly self improve, we can aspire for more
fulfilling educational experiences.

Qualities such as sensitivity to our
learners’ styles, skills, needs and knowledge
and willingness to let them pilot our short- and
long term plans can only add to the
effectiveness
of
our
teaching
work.
Endorsement of the need for convergence and
collaboration is asset for the foreign language
teacher who has to feel that nowadays

Dear all, English Matters has placed as
its foremost goal the promotion of such
qualities that will raise not only the quality
standards in our work, but will also reinvigorate
our aims, our practices and even our pedagogic
values. I am more than hopeful that all
contributions sow the seeds for better, modern
and quality-driven teaching.

Marianthi Kotadaki
EFL School Advisor
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Heroes: talking about the past
A Teaching Scenario for the Primary English Class
Marianthi Kotadaki
School Advisor for English Teachers in Ilia, Peloponnese
Abstact
The new pilot curricula for foreign
language teaching in primary and
secondary education are oriented towards
a socially determined form of FL teaching
The article outlines a teaching scenario for
the primary class which was drawn and
implemented in the 4th pilot Primary
School of Amaliada, Ilia, as part of the
language teachers’ training in the new
pilot curricula. With a combination of
conventional and electronic resources, the
scenario aims at promoting authentic
language use and the parallel development
of humanistic values through culturally
tinted material, collaborative work and
cross-curricular references.
I.
Introduction
Social developments are largely marked
with advances in digital activity. Work,
education and communication already use
multiple and particularly digitized means,
as they reflect the image of modern
society. UNESCO (2002) defines New
Technologies as those tools and procedures
with which one accesses, stores, retrieves,
manages,
produces,
presents
and
exchanges information via electronic or
other automatised means. This new form
of literacy constitutes now the most
essential skill for human communication,
learning and cooperation in every aspect of
human activity, and therefore an agent of
cultural values and behaviours (Johnson,
Levine, Smith, & Stone, 2010).
The introduction of New Technologies in
education has long been an issue of utmost
importance for every state member of the
European Union. In the new strategy for
Europe (Europe 2020), European economy

is primarily founded on knowledge and
innovation with the use of NT, and for this
reason, the latter invade the field of
education locally and internationally. The
digital modernization of educational
procedures is reinforced and directly
linked to the production of quality
educational work.
In English language teaching and learning
the web-based tools and applications offer
simulations
of
authentic
language
environments that motivate learner
interest,
build
schemata,
promote
collaborative learning and add dramatically
to the development of the linguistic and
communicative skills of the students.
Among the highly important advantages of
ICT (Information and Communication
Technologies) use in education is the
development of the idea of citizenship, that
is the sense of students as world citizens,
with
the
common
needs
for
communication,
co-existence
and
cooperation beyond ethnic, religious,
cultural or other barriers. In this light, the
new Uniform Curriculum for Foreign
Languages piloted in a number of primary
and secondary schools in Greece is
oriented towards the development of
‘multiliteracies’, that is the student’s
ability to comprehend and manipulate the
multimodality of meanings which are
conveyed through multiple verbal and nonverbal means.
II.

Training the teachers to
purposefully embed ICT
in teaching

If we accept the fact that contemporary
student activity is in every sense digitally
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dominated, then we may perceive the vital
role technology must play in teaching and
learning.
Still,
acknowledging
the
numerous prospects of technologically
structured activities and lesson plans can
by no means mean the total surrender of
the teacher to the supremacy of any trendy
tool or application. The flexible and
purposeful integration of technology in the
teaching of English requires the teacher
focusing on the students’ needs for which
he must provide them with educationally
rich learning environments (Imel, 2001).
It also has to be noted here that in
practically every existing national foreign
language curriculum not only the
communicative value of FL learning is
emphasised, but also the need for the
cognitive,
emotional
and
moral
development of the students through
language learning. Stevick (1998) links the
teaching of the foreign language to the
pursuing of profound life goals and
Jacques Delors (1996) signs USESCO’s
report entitled “Education: the treasure
within” describing the role of education as
a means for personal and social reform.
III.

evaluation discussion with all attending
teachers. The hosting school has a
multicultural student population with
highly differentiated needs, and as a result
the emphasis on humanistic values through
the typical English classes is more than
desired.
Through the scenario, the learners had to
be introduced to the discovery learning, to
work out notions and meanings, to
participate in real life communicative acts
and to express their own learning gains.
The topic area involved the notion of the
‘hero’, while the language skills to be
developed involved not only the
acquisition or practice of language
properties, but also the shaping of attitudes
and life values. The material was
principally extracted from web-based
sources and included multimodal texts, the
Hot Potatoes software, and a short
YouTube-downloaded
video
clip.
Additionally, PP slides and worksheets
were used, so that the learners could
familiarise themselves with the varying
ways of information representation and
also become motivated to produce written
and spoken language.

A teaching scenario for
the development of values
IV.
The scenario in action
The value variable in the teaching
of English is stressed in a scenario which
1st teaching period
th
was drawn and implemented among 6
Activity 1: we show –in PP form- the
th
grade learners in the 4 Primary school of
learners pictures of various famous
Amaliada, Ilia, during the 2nd phase of the
personas one could call heroes from the
English teachers’ training in the new pilot
wax figure collection of the London
Madame Tussaud’s Museum (Johnny
curricula nationwide in April-May 2012.
As a training technique, the scenario aimed
Depp, Justin Bieber, David Beckham,
at enabling the teachers comprehend the
Spiderman) and ask them to identify
essence of the new uniform FL curriculum,
among them the ‘hero’ justifying their
training them in designing scenarios and
view. The children have to distinguish
lesson plans, boosting their reflective
between movie, music, football and other
teaching practices, promoting multicharacters we tend to call ‘heroes’, reflect
disciplinary teaching and learning and
on what makes a hero and pinpoint the
encouraging collaborative teaching and
figure that deserves to bear this title
learning practices. The scenario was
(Spiderman in our case).
scheduled for two teaching periods, but
Activities 2 and 3: the students go through
could –and in many cases should- deploy
an authentic web-based forum for
teenagers
in more and was followed by a one-hour
4
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(http://news.bbc.co.uk/cbbcnews/hi/newsid
_9000000/newsid_9001500/9001539.stm)
in order to compare and contrast views
with British peers on the idea of the ‘hero’,
to write their own description of such a
figure and to construct with others the
profile of a hero.
Activity 4: the learners read a webresearched article in which a different hero
is
outlined
(http://news.bbc.co.uk/cbbcnews/hi/newsid
_9400000/newsid_9404700/9404773.stm)
and try to get collaboratively sensitised to
the essential characteristics of a hero,
discussing, exchanging views, expressing
arguments and evaluating information.
2nd teaching period
Activities 5 and 6: the culmination of this
notional approach to language learning
occurs in these two activities, which
require the learners doing some research in
a particular historical period (2nd World
War and Nazi Germany), solving a related
quiz structured on Hot Potatoes, watching
a 3-minute-long video clip on a young hero
and further consolidate their ideas on the
profile of a hero. For the research task they
are directed to (or provided with) webbased
material
(http://www.primaryhomeworkhelp.co.uk/
war/annefrank.html) and for the quiz, they
are asked to test their collected knowledge
online
(http://users.sch.gr/kotadaki/unicorn.htm).
The short video clip is projected to the
class
online
(http://www.youtube.com/watch?v=hRMc
PJrWm-g) accompanied with a work sheet
which the students have to complete with
information gained from it.
Activity 7: a pack of specially created
flashcards that enable the learners to
reconstruct the key elements of the video

story revising basic question forms further
reinforce critical learning. Example of
flashcard: “Ask your friend how the boy
helped the girl to escape”.
Activity 8: working in groups, and with a
lesser amount of guidance, the students
now compose the profile of the boy hero
using topic ideas.
Activity 9: this activity helps the children
to infuse their ideational and linguistic
gains into creative expression. Respectful
of the learners’ varying interests, abilities
and needs, the teacher asks them to choose
between a spoken dramatisation of a real
life instance and a written expression of
personal ideas and feelings, all in new
identities as role play techniques
presuppose.
All the activities are strategically
distributed in four stages leading from the
experiential construction of meaning,
through to the critical analysis and shaping
of new correlations and up to the
responsible, realistic and socially marked
implementation of new knowledge. In
every step of the scenario, technology
confirms itself not as an inevitable
teaching tool, but as a naturally
indispensable
agent
for
language
comprehension and use.
V.

The lesson plan

Activity 1 (whole class)
Look at the pictures of wax figures in
London Madame Tussaud’s Museum.
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Try to answer these questions
Do you know these people?
What are their names?
What do they do?
Why are they in the museum?
Which of all is a hero? Why?

Cbbc newsround
News for young readers
http://www.bbc.co.uk/newsround/

Activity 2 (group work)
British children like you talk about their
heroes. Read their ideas and tick ( ) the
one(s) you agree with. Then discuss your

ideas with
your group. (source:
http://news.bbc.co.uk/cbbcnews/hi/newsid
_9000000/newsid_9001500/9001539.stm)

“My hero is a doctor at a London hospital. When I was four I was in a car crash
with my mum and he saved our life”.
Shelley, 13, London

“My hero is Beyonce because she sings fantastic songs and she's also very
beautiful”.
Monica, 9, London, England

“It's got to be my mum. She brought me up on her own without much money.
She's amazing. Love you, mum”.
Maisie, 12, Angus, Scotland

“My hero is Lady Gaga. Her music and sense of style is so unique and I like the
fact that she's different from everyone else”.
Amber, 12, London, England

“My heroes are those who risk their lives for their country in the army, navy etc.
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And those who help save others' lives, like nurses and firemen and women”.
Emily, 13, Cheshire, England

You :

Activity 3 (group work)
Think of a hero.
Talk with your group and make up a list of
his/her special characteristics.
Share your ideas with your classmates.
(Alternatively)

Think of a hero. Say what he did to be
called a hero and let the other students
guess who he is.
Activity 4 (pair work)
Read about a different hero and complete
the
chart.
(source:
http://news.bbc.co.uk/cbbcnews/hi/newsid
_9400000/newsid_9404700/9404773.stm)
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Who is the hero in the
story?

What was the danger?

What did he do to prevent it?

Activity 5
Heroes of the Past (pair work)
You are going to watch a short video about
a young hero. The story takes place in
Germany in the Second World War.
Before you watch the video read the
information on these two web pages:
1)
http://www.primaryhomeworkhelp.co.u
k
2)
http://www.primaryhomeworkhelp.co.u
k/war/annefrank.html,
and do a quiz on World War II and the
Jews in Nazi Germany.

For
the
quiz
click
on:
http://users.sch.gr/kotadaki/unicorn.htm
Activity 6 : (pair work)
Watch the video and complete the missing
information in your sheets. (source:
http://www.youtube.com/watch?v=hRMcP
JrWm-g

1. The old man is looking for ………………………………………………………….
2. A group of German boys ……………………………………………..…………….
3. There are ……….……………………………………………..….….. in the house .
4. They hear a sound that comes from …………………….……………….………….
5. One of the boys decides to ……………..………………..…………….……………
6. He is using a …………………………………………………… to see in the dark.
7. The little girl is hiding in ….............................because……………………………..
8. She gives the boy ………………………………………………………….………..
9. When the soldiers break into the house, the boys tells the girl ……………………..
10. The soldiers are looking for …………….…………………………….…………….
11. The German captain gets very angry and ……………………..……………….……
12. The old man is visiting the old lady in order to ...…………….…….……………....
Activity 7 (pair work)
DID IT HAPPEN LIKE THAT? Test
your memory answering the questions your

partner asks you with information from the
clip.
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Student A

Student B
Ask why the old man looked at the window

Ask what the old man was holding
Ask how the boys got into the house

Ask if there were people in the house

Ask what the girl was doing in the closet

Ask what the girl gave to the boy

Ask how the boy helped the girl to escape

Ask what the German captain did to the boy

Work with your group and complete this
chart once again with information from the
clip.

Activity 8 (group work)

Who is the hero in the
story?

What was the danger?

What did he do to prevent it?

Activity 9 (group work)
a. What did the old man and the old
lady talk about when they met?
In groups, act out the dialogue
between the old man and the lady.
VI.

•

•

Evaluating the experience

The subsequent evaluation
of the complete experience
by the attending audience of
teachers resulted in the
following useful remarks:
Technology can really colour and
promote
learning
activities,
especially those connected with
research,
communication
and
creation.
Technology is a true ally to
flexible,
cross-curricular
and
differentiated learning.

b. In the unicorn box, the old man put
a card. Can you imagine what the
card said? What did the card look
like? Make it with your group.
•

•

Abstinence from ICT-based or
other
modern
pedagogic
approaches may affect negatively
the quality of teaching.
Adoption
of
current
methodological trends presupposes
not
only
the
technological
equipment of the school premises,
but also the relevant pedagogic
competence on part of the language
teachers and their unbiased
acceptance of new teaching and
learning approaches.
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Lazy Bee Scripts is a website which offers
all types of playscripts for school
theatrical performances.

http://www.lazybeescripts.co.uk/

ΕΠΙΣΤΗΜΟΝΙΚΟ ΚΑΙ ΕΝΗΜΕΡΩΤΙΚΟ ΠΕΡΙΟ∆ΙΚΟ
ΚΑΘΗΓΗΤΩΝ ΑΓΓΛΙΚΗΣ ΓΛΩΣΣΑΣ ΣΤΗ ∆ΗΜΟΣΙΑ ΕΚΠΑΙ∆ΕΥΣΗ
∆ΥΤΙΚΗΣ ΕΛΛΑ∆ΑΣ
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The Role of Educators in a Multicultural Society
Vassiliki Kotsiou, School Advisor for English Teachers in Etoloakarnania, Western Greece
We have all experienced the fact that each
school term our classes include some multiethnic students, as well, and as years go by their
number increases. So far, in some cases we
have experienced phenomena of xenophobia
and racism and we have seen some of these
children feeling alone, neglected or not given
the proper attention by their peers and teachers.
It is at this point that we, teachers and educators
are called to instill in the soul of our students
the ideals of respect, acceptance and
understanding of the different views and
attitudes that people bear because of their ethnic
origin. In other words, the perspective of
multicultural education should be inherent in
our national curricula.
Multicultural education is a philosophical
concept built on the ideals of freedom, justice,
equality and human dignity as acknowledged in
the Universal Declaration of Human Rights
adopted by the United Nations. It affirms our
need to prepare students for their
responsibilities in an interdependent world. It
recognizes the role schools can play in
developing the attitudes and values necessary
for a democratic society.
The Role of the Teacher
It is well known that teachers are the single
most significant variables in the teachinglearning process. The new reality dictates new
roles for educators. Firstly, they should become
aware of, respect and value students from all
cultural, socio-economic, ethnic and language
backgrounds. Furthermore, they should seek
out multiple strategies, approaches, materials
and resources for meeting diverse student
needs. Lastly, they should create a classroom
environment that is conducive to intergroup
sensitivity, understanding and interaction.

The Cross-Thematic Curriculum Framework
for
Modern
Foreign
Languages
and
Multiculturalism
• Multiculturalism, is one of the content
guiding principles of the CrossThematic Curriculum Framework for
Modern Foreign Languages, for
compulsory education –the other ones
are literacy and multilingualism.
• One of the general goals under the
umbrella of multiculturalism in the
curriculum opts for the development of
an understanding and appreciation of
people of different linguistic and
cultural backgrounds through an
awareness of their linguistic and cultural
diversity.
Consequently,
raising
awareness on such issues and
integrating them in our teaching is an
imperative need.
A SAMPLE LESSON
I would like to share with you a lesson
featuring a great personality of the 20th century
and his struggles for equality and justice of
black people. Dr. Martin Luther King, Nobel
Prize Laureate. Every year there is a national
holiday in the United States commemorating
the man and his work. His most famous “ I
have a dream” speech from the March on
Washington in 1963 is exploited for teaching
and learning purposes. The messages emerging
from this lesson promote human rights, and
reinforce respect for diversity.
A SERIES OF LESSONS RAISING
SOCIAL ISSUES
An extract from Martin Luther King’s speech “
I have a dream” is exploited for

ΕΠΙΣΤΗΜΟΝΙΚΟ ΚΑΙ ΕΝΗΜΕΡΩΤΙΚΟ ΠΕΡΙΟ∆ΙΚΟ
ΚΑΘΗΓΗΤΩΝ ΑΓΓΛΙΚΗΣ ΓΛΩΣΣΑΣ ΣΤΗ ∆ΗΜΟΣΙΑ ΕΚΠΑΙ∆ΕΥΣΗ
∆ΥΤΙΚΗΣ ΕΛΛΑ∆ΑΣ
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Teaching purposes (skills development,
vocabulary building and project work)

Sensitising students on the issues of social
exclusion, racial discrimination and injustice.

TASK 1
Look at the pictures. What can you see?

made his famous “I have a dream” speech.
More than 250.000 …….., including 60.000
whites, participated. In 1964, he was awarded
the Nobel Prize for his work in human rights.
On April 4, 1968, he was ………. in Memphis
Tennessee.

Who is the man on the right-hand corner?
Do you know anything about him?
Where are the people?
What happened at this place?
TASK 2
Fill in the following biographical note about
Martin Luther King with the words given below
and find out who the man was and what he is
famous for.
peace
speech
rights
orator
assassinated
races
born
marchers
Marin Luther King was …… in 1929 in
Atlanta, Georgia. He was a civil rights leader,
an ….., a scholar and a pastor. He organised
people of all races in support of a national
movement to achieve equal ……. In 1963, he
led the historic March on Washington where he

TASK 3
Listen to an extract from King's famous speech
“I have a dream” and answer the following
question
(http://www.youtube.com/watch?v=smEqnnklf
Ys :
King’s dream was
1. The independence of America
2. The equality of all people in America
3. The injustice of black people in America
TASK 4
America comprises 50 States. Three of them are
mentioned in King’s speech because in these
states black people faced the hostility of white
racists. Listen again and fill in the grid with the
missing information.

ΕΠΙΣΤΗΜΟΝΙΚΟ ΚΑΙ ΕΝΗΜΕΡΩΤΙΚΟ ΠΕΡΙΟ∆ΙΚΟ
ΚΑΘΗΓΗΤΩΝ ΑΓΓΛΙΚΗΣ ΓΛΩΣΣΑΣ ΣΤΗ ∆ΗΜΟΣΙΑ ΕΚΠΑΙ∆ΕΥΣΗ
∆ΥΤΙΚΗΣ ΕΛΛΑ∆ΑΣ
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STATES
GEORGIA

SITUATION
People live separately

DREAM
Descendants of slaves as slave
owners will live in ……

MISSISSIPPI

Injustice and ………………

There will be ………….and
……………….

ALABAMA

There are ……………..

Little black and white children
will …… their hands.

TASK 5
Read the extract from the speech and answer
the following questions

Extract from Martin Luther King’s speech “ I
have a dream” delivered on 28th August 1963
at Lincoln Memorial.

Which is the creed of the nation?
What does he say about his children?
Which are the social problems mentioned in
the text?
“I say to you today, my friends.
And so even though we face the difficulties of today and tomorrow, I still have a dream. It is a dream
deeply rooted in the American dream.
I have a dream that one day this nation will rise up and live out the true meaning of its creed: "We hold
these truths to be self-evident, that all men are created equal."
I have a dream that one day on the red hills of Georgia, the sons of former slaves and the sons of
former slave owners will be able to sit down together at the table of brotherhood.
I have a dream that one day even the state of Mississippi, a state sweltering with the heat of injustice,
sweltering with the heat of oppression, will be transformed into an oasis of freedom and justice.
I have a dream that my four little children will one day live in a nation where they will not be judged by
the color of their skin but by the content of their character.
I have a dream today!
I have a dream that one day, down in Alabama, with its vicious racists, with its governor having his lips
dripping with the words of "interposition" and "nullification" -- one day right there in Alabama little
black boys and black girls will be able to join hands with little white boys and white girls as sisters and
brothers. ………………………
2. Creed
3. Oppression
TASK 6
Match the following words from the text with
4. Interposition
their definition
5. Nullification
1. Frustration

Make sth ineffective
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Suppression
Disappointment
System of beliefs or opinions
Interruption
TASK 7
Write 3 questions you would like to ask Dr
King if he was alive today. (Work in groups of
three). When you have finished exchange your
questions with another group and try to answer
their questions.
Project work
What do your fellow students think about
people of different ethnic background living in
Greece? Conduct a research among your fellow
students in your school.
STEP1. Draw up a questionnaire with relevant
questions (work in groups of 4). Exchange
questionnaires and decide on its final form.
STEP 2: Distribute the questionnaires
STEP 3: Word process the answers and make
graphs showing the results of your research.
STEP 4: Analyse the results and draw
conclusions.
STEP 5: Present the results to your class and
your school.
Sources for expanding on this lesson or
creating your own

Pay your respects at the Civil Rights
Memorial
in
Montgomery
(http://www.splcenter.org/crm/memorial.jsp)
, Ala. Dedicated in 1989 to remember to those
who, like King, lost their lives in the fight for
freedom, the memorial was designed by Maya
Lin, architect of the Vietnam Veterans
Memorial in Washington, D.C., and is just
blocks from the church where King served as
pastor. Admission is free.
Take
a
virtual
tour
(http://www.nps.gov/archive/malu/Birthhom
eTour), featuring 360-degree views of each
room, of 501 Auburn Avenue in Atlanta, the
house King was born in on Jan. 15, 1929.
See
the
Nobel
Prize
Web
site
(http://nobelprize.org/nobel_prizes/peace/lau
reates/1964/king-bio.html for an excellent
biography and bibliography of King. Trivia:
King was the youngest man and only the
second American to receive the Nobel Peace
Prize, and he donated all his winnings
($54,123) to the civil rights movement.
Teachers and parents can go to the King
Institute (http://www.kinginstitute.info) for
lesson plans on King, the Montgomery bus
boycott and the civil rights movement.
Available for free, the site also features a good
interactive timeline and downloadable historical
documents.

Have you done an innovative project with your students? Have you implemented
something special in teaching that extended the typical educational procedures?
‘Excellence and Innovation in Education’ (Αριστεία και Καινοτοµία στην Εκπαίδευση) is
an institution which promotes the implementation of innovative schemes in teaching, rewards
the most outstanding ones and adds to the quality of teaching and learning through the
reinforcement of teacher initiative, inspiration and creativity. For further information,
regularly visit the institution site : http://excellence.sch.gr/index.php.
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‘Our World’ : A Story-based Course
Olga Davarinou (M.A.), Primary English teacher, Ilia
We all know that even the best of textbooks
cannot cover for all the needs of all the learners.
Naturally, then, the question is how we achieve
the goals of the Curriculum when the specific
books we have are not enough. I think it is
common sense for all of us that we need to get
to know our learners and modify the textbook
and supplement it with other kinds of material.
There are 3 ways of supplementing our
teaching:
• Modifying textbook activities to make
them closer to the students’ needs and
interests
• Supplementing the textbook with
teaching material of our choice that we
believe better helps our students learn
something or acquire a particular skill.
• Supplementing our teaching with
authentic material that we transform into
teaching material. It does not have to
relate to the textbook, but it helps us
best achieve teaching and learning
goals.
In this article, one example of supplementing
the textbook with material totally out of the
textbook is going to be presented. It is a course
designed for use with 4th – or even 5th – grade
students. It was originally designed for use at
Oloimero. But I think it can more successfully
be implemented in the main programme of the
school.
The National State School Curriculum is very
carefully designed to address the needs of
learners and values the development of their
abilities. However, what is very often followed
in practice is just the textbook and the activities
that it includes. This course is designed to help
the teacher cover for the gaps in the textbook
and fulfill the goals of the Curriculum. The
course is based on stories, because as Brewster
et al. successfully point out
Storybooks cater for different
learning styles and develop the

different types of ‘intelligences’
that contribute to language
learning, including emotional
intelligence (2002: 187).
Goals and objectives of the course
Halliwell (1992) describes goals of syllabuses
as either content goals (goals concerned with
the language itself) or attitude goals (goals that
have to do with language classroom atmosphere
and learning experiences set up for our learners)
and notices that a syllabus can have either or,
sometimes, both of them. This course covers
both.
As far as content goals are concerned, Pinter
emphasises that ‘just as in mother tongue
learning, English should start with an emphasis
on listening and then speaking’ (2006: 45). So,
a very important aim of the course is to develop
students’ listening and speaking skills. More
specifically, by the end of the course students
are expected to be able to understand simple
spoken language, to listen and respond to
instructions, to listen and draw, to listen and
understand the general meaning of a story, to
listen and understand specific information and
to listen and perform actions in a story. They
are also expected to be able to speak and repeat
short phrases, to produce short chunks of
meaningful language, to perform in a play, to
engage in small dialogues, to act out parts of a
story and to speak to give specific information.
Development of specific reading and writing
skills is also a goal, and students are expected
to be able to read for general understanding and
for specific information, and to write small
texts, like a different ending for a story or a
continuation of a story, to write a small letter
and to write short notes or labels on maps.
Moreover, because of the fact that language is
established through revision, recycling and
repetition, the course aims at recycling some of
the language already covered in the main
15
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course. However, this revision will be done
indirectly, through the stories, games and songs
which, very often, have repetitive patterns that
help learners remember the language even
without making tremendous effort to achieve
that and, after hearing the story many times,
they have the ability to transfer the use of
phrases they have learnt in other contexts as
well (Cameron, 2001). As Rixon expresses it,
…pre-fab phrases, learned from
an
enjoyable
and
active
experience, often stick, and can
be reused spontaneously by a
child either in a situation which
calls for them, or as a source of
language data from which the
brightest and most creative may
make generalisations and come
out with phrases of their own…
(1991: 38)
Now, as far as attitude goals are concerned,
students in a foreign language classroom are not
just learners of the language. They are
developing beings as well. In fact, according to
Brewster et al. (2002), children of about nine
years old do not seem to have particular English
language needs. At this age, learners are not
usually clear about why they will need the
English language in their lives. They do have
emotional needs, though, and, therefore, it is
not just the language learning needs that have to
be taken into consideration. Maybe it is mostly
those other needs, related to their development,
that are more important at this stage of their
learning.
Children of this age (9-10 years old) have a
natural desire and need to communicate (Moon,
2000) and they need to work in a collaborative
environment in order to learn (Jones and
Coffey, 2006). When they communicate with
each other, their motivation seems to increase
and they appear more willing to get involved,
which, according to Khan (1991), leads to
success in learning. Therefore, getting learners
involved is appropriate as a goal of this course,
because it is fulfilled through satisfying their
need for communication and by creating

communicative situations for them to
participate in and succeed.
Moreover, according to Brewster et al. (2002),
children of this age need to gain confidence in
their abilities to do anything, and this applies to
learning a foreign language as well. If they feel
that the English language is something they
cannot master or succeed in, they may easily
get discouraged and de-motivated. Therefore,
developing students’ confidence in using
English seems to be a goal both appropriate for
an English language course and necessary for
the young learners’ emotional development.
Furthermore, children like playing and using
their imagination a lot (Slattery and Willis,
2001) as well as moving around and expressing
their creativity. It is something they do
naturally in everyday life. Consequently, as
learners, making things with their hands, is
really important for them and creates
opportunities for language learning as well
(Moon, 2000), and this is why I have included
it as a goal in my course and as a separate
column in the syllabus outline. Students will cut
and paste things, make paper airplanes and
finger puppets for the stories; they will paint
pictures based on stories; and they will plan and
go on a treasure hunt using materials in the
classroom to create the context for their
journey.
Finally, it appears to be the case that children
engage in things they want to do and they want
to do things they have a positive feeling about.
When it comes to leaning a language as well,
Williams underlines, ‘children learn better if
they have a positive attitude towards what they
are doing and if they are motivated or want to
do it’ (1991: 207). When they get absorbed by
the activity, they are usually eager to go on with
it and, in the process, they acquire language
without realising it (Moon, 2000). So, the
course aims at enhancing students’ positive
attitude towards learning English, which
influences both the amount of time it takes for
them to learn and the amount of knowledge
they acquire.
Content and structure of the course syllabus
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The course is called Our World. Our World
consists of six units based on six different
stories: The Fox and the Crow (Greece), We’re
going on a bear hunt (UK), The Sun and his
Friends (Venezuela), Dear Greenpeace (UK),
Winter King Summer Queen (UK), and The
Magic Paintbrush (China). The stories are
selected to be from different countries in order
to create opportunities for the presentation of
cultural information, allow comparison between
cultures and, eventually, develop students’
multiculturalism.
The stories included in this course are quite
demanding. However, the course syllabus is
based on the view that meaning in humans is
always primary. Young learners, in particular,
‘respond to meaning even if they do not
understand individual words’ (Harmer, 2001:
38). Therefore, they can understand and benefit
from stories even if they are slightly beyond
their current linguistic level.
The stories are sequenced in such a way that the
students start with the easy stories and
gradually move towards the more difficult ones.
So, The Fox and the Crow and We’re going on
a bear hunt are fairly easy stories that involve a
lot of repetition and will help students get an
easy start. Then, I included The Sun and his
Friends which, among else, recycles language
that has to do with how we introduce ourselves;
because it is usually the case that after having
learnt English for a whole year and a half,
students tend to forget basic things like
introducing oneself.
Dear Greenpeace is included because it offers
itself for the teaching of letter writing through
an encounter with a funny story, and it is placed
at the beginning of the third term, when
students have already started doing some basic
writing in the main course. Winter King
Summer Queen and The Magic Paintbrush, the
most challenging stories, are left for the end,
when students have become familiar with
working with stories. The language of those
two stories is quite demanding but they are
authentic, which can be quite motivating for
children, since, according to Brewster et al.,
‘they can experience a strong sense of

achievement at having worked with a ‘real’
book’ (2002: 188). The Magic Paintbrush, in
particular, is left for the very end because there
will be a play based on it, which the students
can perform at the end of the school year.
Now, looking at the syllabus outline, it can be
seen that each unit – therefore, each story – is
covered in three lessons. The first lesson is
devoted to preparing students for the language
they will encounter in the story. So, it aims at
activating their existing knowledge and,
through language activities, prepare them for
the story. The second lesson is devoted to
telling, re-telling or acting out the story, that is,
dealing with the story itself. In the third lesson,
students engage in games, songs or any kind of
fun activities that are related to or come out as a
result of the story in order to establish the
language learned or recycled and be able to put
it in use in context.
Moreover, in the syllabus outline, it can be seen
that for each unit, there is reference to the
language recycled, since it is a main function of
the course and to the games or songs because,
along with stories, they are considered very
important. There is also a column that refers to
the skills that are focused on in each unit, since
language skill development is an explicit goal
in the syllabus. Finally, there is reference to the
creative activities which students will engage in
because helping them develop emotionally is a
really important goal in the syllabus, as well.
For this course, there is not going to be a
textbook for two reasons. First, a textbook
gives a sense of formality and creates a kind of
obligation to finish it, which may make students
negatively predisposed towards the course.
Secondly and most importantly, the course does
not rely so much on paper-based activities as on
actions, movement and, generally active
involvement and interaction with material
objects and with other students. Therefore,
working with handouts and worksheets, when
this is needed, seemed more appropriate for this
type of course.
A variety of objects and materials can be used.
Real objects available in the classroom can be
used to give life to the stories, and the
17
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classroom itself will be the context for some of
them. Also, very often students are going to
create their own materials to use, which
actually offers them more opportunities to be
creative, get involved and personalise the story.
Finally, in many cases, materials created by the
teacher can be used.
Implementation of the course
As for the implementation of the course, each
teacher has to make modifications and choose
stories on their own, because we have to
personalize the course for our learners. But all
of the goals described above, which are covered
in this course, are explicitly stated in the
National State School Curriculum and this is
why I believe that such a course is appropriate
and very beneficial for the learners in our
context.
Before implementing the course we should
discuss with the students to prepare them for
what they are going to do during the course and
maybe make them anticipate the new course. I
would also recommend a meeting with parents
in order to explain to them what this course is
about and give them reasons for its usefulness.
After its evaluation, which needs to be given
special thought, if the course proves to be
successful and then extended to be used by
other teachers as well, then a few training
sessions may be needed to explain to them the
goals, objectives and components of the course
as they will have been shaped after the
evaluation process.
To conclude, I would like to mention that while
designing the course, I tried to take into
consideration several aspects of developmental
psychology as far as my intended group of
learners is concerned. In setting the goals and

objectives I tried to bring together views of
young learners learning languages, issues of
assessment and evaluation as well as
restrictions and guidelines, like the National
State School Curriculum, immediately related
to the context of learning. Also, in choosing the
stories and designing the materials, I tried to
make them appealing to students, while at the
same time trying to cover for their needs. So,
for the sake of the students, I always hope that
the course works in order to help them make the
most out of learning and progress.
The syllabus outline appears on the next page

Various stories and activities for the EFL
classroom
http://www.readingesl.ca/

Stories for every level told
by artists
http://www.storybee.org/
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How to Blockbuster your English Coursebook
Vicky Archondi (M.A Theoretical & Applied Linguistics), EFL teacher at the Amfilochia EPA.L
We have all come across the statement
“the ideal coursebook does not exist” at some
point in our teaching career. To be honest with
you, I thank God it doesn’t. Because if it
existed, everybody would have resorted to it
hoping that his educational problems would be
miraculously solved but what would be the
“price” for teachers and students alike?
Homogeneous, monotonous and boring classes,
mechanical, meaningless learning, lack of
spontaneity and creativity from both parts, to
mention but a few. Is this a reality or a utopia?
Undoubtedly, a utopia. An “unwanted,
unwelcomed utopia’’ that we should all try to
keep away from our English class.
So, somebody may as well ask: “What
and who can make a coursebook ideal?’’ The
answer is simple and obvious. It is we teachers
and our ability on the one hand to adapt the
coursebook in order to meet the needs, likings
and interests of a heterogeneous class and on
the other to enrich it with extra material that we
will have prepared ourselves. The question that
automatically emerges, however, is the
following: How willing are we to strive away
from the “security” that a coursebook offers and
get ready to dive into new “cognitive oceans”?
The activities below were carefully designed
for that purpose. What do you say? Shall we
…… take the plunge??

Designed for: Verbal/linguistic, Intrapersonal/
introspective learners
1. name of an animal
2. an adjective
3. verb of motion –ing
4. an adverb
5. element of nature
6. a colour
7. verb of feeling-ing
8. adverb to characterize
the verb
9. a word related to
music
10. a noun related to
the music word
11. an adjective to
qualify the noun

loneliness
profound

Procedure:

“THE
REVERSE
ANIMAL-BASED
POEM” (POETRY WORKSHOP’’)

Materials: Pen/pencil, paper

solo

Tender bear
Portly crowling
Into the brown forest
Lovingly hugging
The solo
Of a profound loneliness

•

enrichment,

lovingly

Tender Bear

ACTIVITY 1

Focus: vocabulary building/
creative writing, reciting
Level: Beginner- Advanced
Time: 30-40 minutes

bear
tender
crowling
portly
forest
brown
hugging

•

Ask students to take out a piece of
paper. Tell them that they are going to
do a different activity that has to do with
vocabulary but don’t tell them that they
are going to write their own poems! Let
it be a surprise!
Students write down the words in the
exact order presented above. Stress the
importance of writing in a column since
that will facilitate the inversion later on.
It is also fundamental that they write the
first word that comes to their mind. It
doesn’t mind if the end product is
surrealistic. In fact, that’s what we want.
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•

•

•

•

Who says that poetry goes hand in hand
with logic and realism?
While students write, teachers are
recommended to write, as well and
preferably on board. This will be helpful
in two ways; on the one hand, the
students will have the model just in
front of them therefore the potential
errors and questions (with regard to the
procedure) will be reduced and on the
other, even the most reluctant students
will be motivated to write since they
will see their own teacher actively
involved in the process.
During the activity you should expect
questions with regard to unknown
vocabulary. In that case, you can
provide the word yourself or encourage
students to search for it in the
dictionaries that hopefully will exist in
class already or to the ones you have
brought yourself estimating that they
will be needed for the completion of the
activity. By doing so, you will implicitly
train your students in the use of the
cognitive strategy of resourcing making
them, thus more autonomous.
And now it’s time to reverse the
vocabulary in the following way: 2-1, 43, 6-5, 8-7, 9, 11-10. As you have
realized, word number 9 remains
unreversed. Having done so, inform
your students that they should add a
preposition in pairs 6-5 and 11-10 as
well as an article in number 9. Should
they need your help, provide it
unquestionably.
Allow time to read what they have
written and realize that is a poem. Their
enthousiasm will be tremendous. And
you should seize the opportunity to tell
them that poetry writing is not
necessarily the property of some lucky
individual but an ability we all possess
to a smaller or larger extent and which
can very easily be brought to the surface
as long as we cultivate it accordingly.

•

•

Besides, we all hide a poet deep inside
us….
The specific activity can easily obtain a
cross-curricular dimension. How? What
you just need is the collaboration of the
computer and art teacher and you will
come up with the following two
alternatives: The students will type their
poems on the computer in the
technology class and they will create a
cover of their own inspiration in the art
class. The poetry collection could take
the form of a booklet or a CD-ROM.
Finally, you can organize a “poetry
evening” where parents will see their
children recite their own creations in
public which, in turn, constitutes a
tremendous boosting of their confidence
and self-esteem. Simultaneously, it will
be a wonderful opportunity for the
parents to renew their faith in you. A
teacher that brings their students talents
to the surface and takes them a step
forward…

ACTIVITY 2
“MUSICAL
CHAIRS
&
PREPOSITION/PHRASAL VERBS OR
DERIVATIONS QUIZ’’
Focus:
Practice
in
the
use
of
prepositional/phrasal verbs as well as
derivations
Level: Pre-Intermediate-Advanced
Time: 30-40 minutes
Materials: CDs with dance songs, CD
player, a whistle, a quiz on prepositional/
phrasal verbs and /or derivations
Designed
for:
Verbal/linguistic,
Bodily/kinesthetic and Interpersonal/ social
learners
QUIZ
A. PHRASAL VERBS ( TURN)
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1. Would you……………$ 7,000,000 to
appear naked in a magazine? ( reject)
2. Would you like some tea before
you…………….? ( go to bed)
3. Richard ……………. at the party
yesterday along with Mary. ( appear)
4. I have to get up and ………… the radio.
It’s too loud for me.( reduce volume)
5. John
always…………….
Vicky
whenever he’s in trouble. ( resorts to)
6. “KALAS” …………….400 tones of
salt per year.( produce)

•

•

B. DERIVATIONS
1. They say that …………. killed the cat.
CURIOUS
2. John is not well-known for his
…………… HONEST
3. It was very …………….of her to
remind you about your divorce.
THOUGHT
4. His behaviour is not only childish but
also …………..MATURE
5. A wedding is a ………….. celebration
of love. JOY

•

•

C. PREPOSITIONAL VERBS
1. If you don’t c…………. the rules of the
classroom, you will be expelled from
school.
2. I was c………………my engagement to
John.
3. Did you a……………the position of
editorial manager in ‘’Marie Claire’’?
4. Sue r………………. her job early
enough due to her illness.
5. In case you want to become a member
of
Greenpeace,
you
should
f……………. an application form.
Procedure:
•

Ask from your students to prepare a
CD with their favourite dance
songs. In case they ask you what
this CD will be used for, you may

•

choose between telling them or not.
If you decide not to spoil the
surprise, you will have definitely
succeeded in increasing their level
of anticipation.
When the students bring you the
CD, do listen to it yourself before it
is actually played in class. Not all
songs are suitable to be heard within
a classroom setting.
It’s time for you to construct your
quiz. It may be a quiz on phrasal
verbs, on prepositional verbs, on
derivations or on a combination of
them just like the one provided
above.
Enter the classroom fully prepared.
Tell your students that you are going
to play a variation of “Musical
chairs” and have them make the
necessary sitting arrangements.
Just to refresh our memories; we
need to have one chair less from the
number of students that are going to
participate in the game. If any of
your students cannot participate in
the game for any reason whatsoever,
employ them to help you with the
CD player. They love to be assigned
classroom “chores”.
Time to inform them of the rules of
the game. When the music starts,
they must run and dance around the
chairs. Each time you whistle, they
must turn around and continue
running and dancing at the opposite
direction.( Try to whistle at regular
intervals for two reasons mainly; on
the one hand the students will avoid
getting dizzy and on the other they
will be more easily confused and
prone to lose their pace..) With a
signal of yours to the student in
charge of the CD player, the music
stops. The student left without a seat
will undergo a knowledge test. If he
responds correctly to the question
posed to him, he “gains a life” and
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he returns to the game, if not he
goes out and so one of the chairs.
The same procedure continues until
one of the students is “crowned”
winner of the game.
• The specific activity constitutes a
wonderful opportunity for us,
teachers, to check how much of
what is taught is actually learned by
students and for the students to get
familiarized( in such a playful
manner) with areas of the language
that are indeed “pain in the neck”
The activities above were constructed
having the students of secondary
education in mind. They have already
been tested and tried within a state
school class and they were proven to be
extremely successful. So the typical

excuse “These are not meant for state
school
classes”
becomes
inept.
Everything is possible and everywhere
provided we teachers want it. And we
must want if we want to do something
different. One thing is certain; We
won’t see the view if we don’t climb
up the mountain!!
To cut a long story short, it’s about time
we teachers realize that our educational
life is not measured by the quantity of
breaths we take but by the quality of
moments that take our breath
away…Let us ensure that our lessons
comprise of such moments……….

A site on the national foreign language education policy created by RCEL,
Athens National and Kapodistrian University
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Animals save the planet
Exploiting a series of animated videos featuring animals facing environmental problems and
giving solutions
(A lesson plan)
Katerina Toubeki, 6th Primary School of Pyrgos
Level : A2, B1 (subject to adaptation and class
level, it can be used from 5th grade Primary
School to 1st class Junior high School)
Materials/resources:
Source:
http://www.environmentteam.com/2010
/04/11/the-animals-save-the-planetwatch-all-11-cartoons/ (Copy and paste
the above address to get all 11 videos.
PC and projector/ handouts
Class organization: In groups of 3-4 (activity
can be graded according to groups/ suggested
grading to groups of equal ability)
Aims:
-To practice authentic listening
-To reinforce and revise vocabulary on
environment
Tip
Focus on vocabulary according to grade and
class ability: if lexical items or notions too
demanding provide certain vocabulary before
watching, to help understanding
- To sensitize students on environmental
issues
- To create an enjoyable and motivating
classroom environment
- To involve all students in the learning
procedure
Procedure
Warm-up
A brainstorming activity can be used, asking
students to make a list of environmental issues
on the board.
- First, students need to just watch the videos
for fun.
-They watch a second time and are asked to
discuss in groups which environmental problem

each video is about. (Allow one more watching
for weaker classes, as it is authentic listening
and therefore quite demanding)
- They are given the worksheets to complete the
task.
Tip
The activities are graded as follows:
1. Activity requiring students to complete two
words in each sentence.
2. Activity requiring students to complete only
one easy word in each sentence.
3. Activity requiring students to just put the
sentences in the order they appear.
4. Activity requiring students to just listen and
read for recognition.
- Students watch once again and are asked to
direct their attention to the suggested solution
presented in writing at the end of each video.
They then match each video statement with the
suggested solutions presented on their
worksheet.
Follow-up
Project-work:
1) Design leaflets on issues presented and hand
out to the students of the school.
2) Make a poster demonstrating the problems
and their solutions.
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Gap filling activity 1
Listen carefully while watching the videos
and try to complete the missing words in the
sentences below:
..… your ……….. turned up too
high?
We could all bring our own ………
when we go ………… .
Don’t you just ……… it when
someone’s …….. ruins your lunch
break?
I ………. we can all agree:
……….... produces no carbon
emissions, and it’s good for you!
The more meat we ……., the ….…..
cows there are, producing
greenhouse gases.
Perhaps it might be nicer to think of
others before you …… up all
the……….. !
Oh! Do give a thought ………. our
……….. goes!
…………saving bulbs use one fifth
of the energy of ordinary ……….. .
If animals can ……….. , so can … !
Definitely not ….. couple of bright
sparks!
What we ……… on stand -by not
only ………… greenhouse gases,
but can also keep some of us awake
at night.
Now match each of the sentences above with
the suggested solution appearing at the end of
each video.
Suggested solutions
Eat a healthy balanced diet.
Use only the water you need.
Use biodegradable products.
Use energy saving light bulbs.
Recycle all you can!
Don’t waste energy!
Insulate your home!
Turn off what you don’t use!
Avoid using plastic bags.
Recycle your rubbish!
Cut your emissions!

Gap filling activity 2
Listen carefully while watching the videos and
try to complete the empty spaces in the
sentences below:
Is …….. heating turned up too
high?
We could all bring our own bags
when we go………… .
Don’t you just ……… it when
someone’s rubbish ruins your lunch
break?
I think we can all agree: cycling
produces no carbon emissions, and
it’s ………for you!
The more meat we eat, the more
.…….. there are, producing
greenhouse gases.
Perhaps it might be nicer to think of
others before you use up all the…. !
Oh! Do give a thought …………
our rubbish goes!
Energy saving bulbs use one fifth of
the …………. of ordinary bulbs.
If ………… can recycle , so can we!
Definitely ……….. a couple of
bright sparks!
What we leave on stand by not only
produces greenhouse gases, but can
also keep some of us awake
at………… .
Now match each of the sentences above with
the suggested solution appearing at the end of
each video.
Suggested solutions
Eat a healthy balanced diet.
Use only the water you need.
Use biodegradable products.
Use energy saving light bulbs.
Recycle all you can!
Don’t waste energy!
Insulate your home!
Turn off what you don’t use!
Avoid using plastic bags.
Recycle your rubbish!
Cut your emissions!
Putting in order activity
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Listen carefully while watching the videos and
number the statements in the order they appear:
___ Is your heating turned up too
high?
___ We could all bring our own
bags when we go shopping.
___ Don’t you just hate it when
someone’s rubbish ruins your lunch
break?
___ I think we can all agree:
cycling produces no carbon
emissions, and it’s good for you!
___ The more meat we eat , the
more cows there are, producing
greenhouse gases.
___ Perhaps it might be nicer to
think of others before you use up all
the water !
___ Oh! Do give a thought where
our rubbish goes!
___ Energy saving bulbs use one
fifth of the energy of ordinary bulbs.
___ If animals can recycle, so can
we!
___ Definitely not a couple of
bright sparks!
___ What we leave on stand-by not
only produces greenhouse gases, but
can also keep some of us awake at
night.
Now match each of the sentences above with
the suggested solution written at the end of each
video.
Suggested solutions
Eat a healthy balanced diet.
Use only the water you need.
Use biodegradable products.
Use energy saving light bulbs.
Recycle all you can!
Don’t waste energy!
Insulate your home!
Turn off what you don’t use!
Avoid using plastic bags.
Recycle your rubbish!

Cut your emissions!
Matching activity
Listen carefully while watching the videos.
Then read the statements below:
Perhaps it might be nicer to think of
others before you use up all the
water !
Don’t you just hate it when
someone’s rubbish ruins your lunch
break?
Oh! Do give a thought where our
rubbish goes!
If animals can recycle, so can we!
We could all bring our own bags
when we go shopping.
Is your heating turned up too high?
Definitely not a couple of bright
sparks!
Energy saving bulbs use one fifth of
the energy of ordinary bulbs.
What we leave on stand- by not only
produces greenhouse gases, but can
also keep some of us awake at night.
I think we can all agree: cycling
produces no carbon emissions, and
it’s good for you!
The more meat we eat , the more
cows there are, producing
greenhouse gases.
Now match each of the sentences above with
the suggested solution written at the end of each
video.
Suggested solutions
Eat a healthy balanced diet.
Use only the water you need.
Use biodegradable products.
Use energy saving light bulbs.
Recycle all you can!
Don’t waste energy!
Insulate your home!
Turn off what you don’t use!
Avoid using plastic bags.
Recycle your rubbish!
Cut your emissions!
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PEAP in Action: Sharing expertise and skills with primary school colleagues
A day event on the philosophy and implementation of PEAP
19 November 2012, 6th Primary School of Pyrgos

A day event dedicated to the goals, structure
and implementation of PEAP took place on 19
November 2012 at 6th primary school of
Pyrgos. Among the event highlights was the
demonstration of PEAP activities among
groups of very young learners by teachers of
English at the presence of an audience of
attending colleagues. In this way, both the
PEAP goals, structure, distinguishing features
and portal became clear to the participating
teachers and also the active implementation of
the PEAP methodology among 1st, 2nd and 3rd
grade learners provided the opportunity for
further reflection, self evaluation and exchange
of ideas. Below are the activities that were
designed and conducted to the children on that
day.

Katerina Toubeki, 6th Primary school
of Pyrgos
«Bingo! A game for vocabulary
practice» (1st and 2nd grade)
Class: A and B
Class organization: in pairs or groups of 3
Aims:
• To practice already introduced
vocabulary
• To motivate and capture students'
interest
• To create a relaxing classroom
environment
Materials: Copies of charts with 6 pictures on
the topic in focus. An example of a topic on
wild animals is the following (next page):
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Procedure
1) Make sure the class remembers most
vocabulary items by holding up a copy,
pointing to each picture and asking: "What is
this?/ What is the name of this animal? etc.
2) Ask students to decide in their pairs or
groups on three of the animals on the paper.
Ask them to use a pencil and mark the animals
they choose. You must not see their choice.
3) Call out names of animals at a random order.
If the students hear the name of an animal they
have marked, they put a tick in the box.
The group to tick all three animals first, has to
shout "Bingo!"
4) Students erase their previous choice and play
again with a new, clearly marked choice.

Extra! Students take your role in
turns, and choose which words to call out.
They'll love it! You can take a student's role,
preferably in a group you think will need some
assistance.
Alternatively
If you want to avoid using photocopies, you can
ask students to draw three items on a piece of
paper. Then play the game as above.

You can use this version for bigger vocabulary
lists and for items that students can easily draw,
e.g. class objects.

Rena Koutroubi, 1st Primary school of
Amaliada
«'Emotion Theatre': expressing feelings
through an online game» (2nd grade)
The activity is s separated in 4 parts and lasts
approximately 20-25 minutes (the first one 10
min., and around 5min. each one of the
following three parts).
The target group was 2nd grade students and
the aims were:
• to be able to express their feelings
through movement
• to be able to participate through
movement, repetition and mime game
• to successfully ask 'How are you feeling
today?'
• to successfully answer how they feel by
using the target adjectives (feelings)
• to get familiar to questioning and
answering (e.g. Are you happy? Yes, I
am/No, I ' m not.
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My plenary was an on line game called the
'Emotion Theatre' from BBC and the adjectives
used were three easy ones: happy, sad, angry
and 2 more challenging ones, surprised and
excited.

of the numbers: eye, ear, mouth, nose, hair
and teeth
1.
2.
3.
4.
5.
6.

Procedure
The teacher uses laminated images of emotions
and facial expressions to introduce the
adjectives to Ss. Ss have to guess the emotion
in Greek and then repeat it in English.
Then the teacher gives out photocopies of the
images to Ss and asks them to mime the related
emotion. The rest of the students have to guess
the emotion in English.
Finally in pairs they come to the computer and
play the on line game 'Emotion Theatre' where
they have to pick the correct emotion to express
the feelings of a cow.

Sophia Kouzouli, 1st Primary school of
Pyrgos
Activity a: Face Race! (3rd grade)
Level: Beginners
Age group: 6 and above
Time: 10 minutes
Aim: To identify face parts vocabulary
Description: This is an activity which can be
used to practise new vocabulary
Language: eye, ear, mouth, nose, hair and teeth
Skills: Reading: recognising and understanding
face related vocabulary, Fine motor skills
Materials: A4 paper, dice, pencil, rubber
Preparation:
• Photocopy worksheet
• T. folds an A4 paper in the middle
• T. draws a circle on the 4 sides of the paper
• T. writes the numbers 1-6 under the circle
and assigns one of these body parts to each

eye
ear
mouth
nose
hair
teeth

Task in Class:
• T. explains that they are going to play a
game.
• T. divides the class into teams of 6 players
or equal teams and gives each team a piece
of A4 paper and a die.
• Each pupil in turn throws the die. They get
to draw the face part that corresponds to the
number that was thrown.
• For example, if you assigned “eye” to the
number 1 and a student rolls a 1, then the S
can draw an eye.
The game keeps going until all teams have
drawn a complete face.
Variation 1:
• Ss can be asked to draw the face of an alien.
In this case they can draw as many face
parts as they correspond to the number they
have thrown
Variation 2:
• They can use the board instead of an A4
paper
• T. draws two or more circles
• T. writes the numbers 1-6 on the board and
assigns one of these body parts to each of
the numbers: eye, ear, mouth, nose, hair and
teeth

Activity b: “Run and show!” (3rd grade)
Level: Beginners
29

English Matters
Age group: 6 and above
Time: 10 minutes
Aim: To identify body parts vocabulary
Description: This is an activity which can be
used at a follow up stage after the presentation
of new vocabulary
Language: Hair, eye, ear, mouth, nose, teeth,
head, hand, finger, leg, foot, toe
Skills: Speaking
Materials: A paper craft alien or the mascot of
the class, cards with numbers i.e. 1-6
Preparation:
• Write a number on every card
• Prepare as many set of cards as necessary
Task in Class:
• T. presents the alien Ally to the class
• T. elicits the body parts of Ally and the class
in chorus repeats
• T. divides the class into teams of 6 players
or equal teams and gives each team a set of
cards.
• T. gives each team member a number, so
that there are two students with the number
‘1’, two students with the number ‘2’, etc.
• T. calls out a part of the body and a number.
• Ss with the number that was called out have
to walk near the T. to touch and say the part
of Ally’s body that was said

Activity c: Spell it out! (3rd grade)

Skills: Speaking, Reading, Spelling
Materials: Cards with body parts on one side
and the corresponding words on the other in a
box
Magnetic letters or card letters
Magnetic board (optional)
Preparation:
• Make the body parts card or use flash cards
Task in Class:
• T. presents the cards, the magnetic board
and the magnetic letters to the class
• T. explains that they are going to use them
in the following activity
• T. divides the class into pairs.
• Ss in pairs pick a card with a body part on it.
• Ss say the word and put the appropriate
magnetic letters on the magnetic board.
• T. writes the words on the board
• T. can facilitate Ss by saying the word and
showing them the written word on the back
of the card
Variation:
In case Ss have learnt the letters of the alphabet,
they can pronounce the letters separately as
well.
SAMPLE PICTURES USED FOR THE
ACTIVITIES (ON THE NEXT PAGES)

Level: Beginners
Age group: 6 and above
Time: 10 minutes
Aim: To identify body parts vocabulary
Description: This is an activity which can be
used as a consolidation of body related
vocabulary
Language: Hair, eye, ear, mouth, nose, teeth,
head, neck, hand, finger, leg, foot, toe, body
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FACE RACE
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RUN AND SHOW
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SPELL IT OUT
Dimitra Kosmopoulou, 1st Primary
school of Amaliada
“Using flashcards to teach
vocabulary!” (3rd grade)
It was an out- of- the- spot activity, because my
3rd grade class students this year had been
REALLY noisy and I always had to find things
to keep them busy and eventually it turned out
to be really successful!!! Every time I presented
new items I gave my students some basic
vocabulary for dictation, but they always asked
for the unknown words, so one day I told them
to make F/Cs themselves and helped them to
learn the words like that. The ''mesenglish.com'' site is ideal for F/Cs and helped
me a lot! Each time, I printed and photocopied
the relevant F/Cs, I handed them out to my
students and we wrote together the words on
the cards--me on the board and them on the

back side of the cards in capital letters. I also
made an envelope for each student, to keep the
cards in. They liked both the cards and the
envelopes and many kids painted them too!!! I
also told them that we could play a game with
the cards, to guess the words by looking at the
pictures and vice-versa. They enjoyed the game
very much and it was amazing how fast they
learned the words!!! Almost in every lesson
they asked me to allow them ''to make cards''
and we made as many as we could. We often
revised them and they remembered the words
really well!!! I like the activity myself, not only
because the children learned something but also
because they enjoyed the ''making'' of it!!!
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Marianthi Kotadaki, School Advisor,
Ilia
«Grammar Monsters (3rd grade)
Target group: 3rd grade students
Aims :
• to revise parts of the body, basic
colours, a limited number of descriptive
adjectives (short, long, ugly, big, small)
and numbers 1-10
• to revise simple forms of the verbs “to
be” and “have got”
• to understand the key descriptive
vocabulary
through
audiovisual
material)
• to use the above language items in
combination to describe orally a
monster
• to express themselves creatively in art
and develop emotionally and critically
through kinaesthetic and socially
determined learning
Materials : colour pictures of monsters (made
or copied from the web), PP slides, a YouTube
video clip of a children’s song (YouTube Ugly
Monster
Song:
http://www.youtube.com/watch?v=BAohAFNbDE), worksheets, blank drawing papers
and colour pencils.

teacher plays the song again and again until the
children confirm their findings and encourages
them to exchange ideas.
Activity 8: first, the children in pairs complete
the missing information on another worksheet,
this time on the verbs “to be” and “have got”
(present forms). The children are encouraged to
share their grammar knowledge with their
partners and other pairs. Then they answer
questions about different monsters bearing
names that the teacher has prepared to practice
numbers.
Activity 9: the teacher gives the children a
card with pictures of specially crafted monsters
and asks the children to work in pairs and
prepare a short presentation of one of them for
the rest of the class, revising as much language
previously practiced as they can.
Activity 10: the children are given blank papers
and colour pencils and are asked to draw their
own fancy monster, give him/her a name and
then present it to the class. The teacher sticks
the children’s drawings on the class wall. He
may also divide the children in groups, ask each
one to choose a monster drawing and ‘write’ a
song for it.
The materials used in the activities come below.

Procedure:
Activity 6: the teacher shows the kids
Pinocchio on a PP slide (or in any other form),
talks about him with the students and practices
orally the body parts, the numbers and the
adjectives, asking them to guess the body part
he is pointing at (PP can help him do this with
each clue revealed successively).
Activity 7: the teacher introduces the idea of a
monster using pictures or posters. Then he asks
the children to watch online a monster singing a
song about the way it looks and to complete the
missing information on their worksheets. The
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EDMODO: The “Paperless” classroom!
Ιωάννα Χαρδαλούπα, ΠΕ07,M.Ed., Επιµορφώτρια
Π.Π.Γ.Π.Π. (Πρότυπο Πειραµατικό Γυµνάσιο Πανεπιστηµίου Πατρών)
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Κατά το σχολικό έτος 2012-2013 επιχειρήθηκε
µια διαφορετική προσέγγιση στη διδασκαλία
της A΄ Ξένης Γλώσσας (Γερµανικά) σε µαθητές
της Α΄ Λυκείου του Πρότυπου Πειραµατικού
Λυκείου Πανεπιστηµίου Πατρών. Επειδή
υπήρχε η δυνατότητα – τις 2 από τις 3 ώρες
διδασκαλίας – να χρησιµοποιούµε την αίθουσα
των
υπολογιστών,
σκέφτηκα
να
το
«εκµεταλλευτούµε» δηµιουργικά και να
δοκιµάσουµε κάτι διαφορετικό.
Αφού ενηµερώθηκαν οι µαθητές για την
εκπαιδευτική πλατφόρµα EDMODO και τις
δυνατότητές της, αποφασίστηκε από κοινού να
«εγγραφούµε» και να δηµιουργήσουµε µια
εικονική τάξη εκεί. (www.edmodo.com) Η
εγγραφή µπορεί να γίνει ΜΟΝΟΝ από τον
εκπαιδευτικό. Αφού «ανοίχτηκε» λογαριασµός
στην πλατφόρµα EDMODO, δηµιουργήθηκε η
εικονική τάξη «10 KLASSE». Αυτόµατα
δηµιουργήθηκε κι ένα «κλειδί» για αυτή την
νέα οµάδα / εικονική τάξη, το οποίο ήταν
ΜΟΝΟΝ για τους µαθητές, για να εγγραφούν
και να έχουν πρόσβαση σ’ αυτήν την τάξη.
Μόνον ο εκπαιδευτικός µπορεί να εισέλθει
στην
πλατφόρµα
EDMODO
και
να
δηµιουργήσει µια τάξη, µια οµάδα. Οι µαθητές
δεν έχουν τέτοιες δυνατότητες. Ακόµα και οι
γονείς των µαθητών µπορούν να εγγραφούν (µε
«κλειδί» που πρέπει να τους δώσουν οι
µαθητές, γιατί στους µαθητές εµφανίζεται
αυτό) και να βλέπουν τις εργασίες και τις
κοινές αναρτήσεις των παιδιών τους και των
άλλων συµµετασχόντων. Η εγγραφή των
µαθητών
είναι
απλή,
δεν
απαιτείται
ηλεκτρονική διεύθυνση ταχυδροµείου (e-mail),

απλά χρησιµοποιούν το «κλειδί», το όνοµά
τους και έναν κωδικό που επιλέγουν µόνοι
τους. (Απαιτείται να το γράψουν κάπου, γιατί
∆ΕΝ µπορεί να τον βρει ή να τον ανακαλέσει ο
εκπαιδευτικός)
Το µεγαλύτερο πλεονέκτηµα του EDMODO
είναι ότι το 90% έως 100% των εργασιών
µπορούν να ολοκληρωθούν κατά την διάρκεια
του µαθήµατος. Οι µαθητές δεν χρειάζονταν να
κάνουν στο σπίτι µόνοι τους πολλά πράγµατα.
Αρκεί ένας έλεγχος µόνον το Σαββατοκύριακο,
αν υπάρχουν νέα, σχόλια ή εργασίες, που
πρέπει να δουν, σχολιάσουν ή ολοκληρώσουν
οι µαθητές. Και φυσικά …δεν «χάνονται» οι
φωτοτυπίες ή τα φύλλα εργασίας, που τους
έχουν µοιραστεί!
Όλες οι εργασίες (ατοµικές και οµαδικές)
αναρτώνται στην «αίθουσα» στην πλατφόρµα
EDMODO. Με αυτόν τον τρόπο όλοι
µπορούσαν να δουν και να σχολιάσουν, το
ατοµικό και οµαδικό αποτέλεσµα όλων των
µαθητών.
1ο ΒΗΜΑ:
Μιας και όλες οι εργασίες θα γίνονταν
διαδικτυακά,
οι
µαθητές
έπρεπε
να
«εξερευνήσουν», να ανακαλύψουν µόνοι τους
τα υπέρ και κατά κάποιων εφαρµογών. Γι’ αυτό
και το πρώτο πράγµα που έγινε µετά την
εγγραφή στην πλατφόρµα ήταν η ενασχόλησή
τους µε µερικές διαδικτυακές εφαρµογές 2.0.
Αυτή ήταν η πρώτη τους εργασία, να επιλέξουν
από έναν κατάλογο που ήταν αναρτηµένος
στην «αίθουσα» µας 2 εφαρµογές που τους
άρεσαν και να το σχολιάσουν (βλέπε Εικόνα 1).

Cool Tools for Schools. Simply a great site for
creative teachers!
https://cooltoolsforschools.wikispaces.com/
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(Εικόνα 1)
Εάν οι µαθητές δεν ασχοληθούν πρώτα µόνοι
τους µε τις εφαρµογές, δεν τις περιεργαστούν,
τότε σίγουρα θα αποφύγουν να τις
χρησιµοποιήσουν αργότερα στις εργασίες, που
θα ακολουθήσουν.
2ο ΒΗΜΑ
Το γραµµατικό φαινόµενο της χρονιάς ήταν:
Παρακείµενος
–
οµαλών
ρηµάτων.
Παρουσιάστηκε στην τάξη, αλλά αναρτήθηκε
Οι µαθητές έπρεπε να µελετήσουν τις πηγές και
να επιλέξουν 1-2 που τους άρεσαν περισσότερο
και να δικαιολογήσουν την επιλογή τους.

µετά στην πλατφόρµα ένα «βιβλιαράκι», που
είχε δηµιουργηθεί και χρησιµοποιηθεί ήδη το
προηγούµενο σχολικό έτος (2011-2012):
http://themeefy.com/Johanna_69252/perfektbildung-und-uebungen/read/#/page/1 Είναι σαν
βιβλίο/περιοδικό, που περιέχει πληροφορίες για
τον σχηµατισµό, χρήση κι εφαρµογή του
γραµµατικού φαινοµένου. Όλες οι πηγές είναι
διαδικτυακές.
3ο ΒΗΜΑ
Μετά την θεωρία ακολούθησε η «εµπέδωση»
και η εφαρµογή. Οι µαθητές έπρεπε να
ετοιµάσουν α) µια παρουσίαση σχετικά µε τις
καλοκαιρινές διακοπές τους, επιλέγοντας µόνοι
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τους το µέσον, δηλ. µε ποιο τρόπο θα το
ετοίµαζαν & παρουσίαζαν. Επειδή είχαµε
αρχίσει να ασχολούµαστε µε Λεξιλόγιο σχετικά
µε τα Ζώα, τους ζητήθηκε να παρουσιάσει ο
καθένας (ατοµικά) το αγαπηµένο του
κατοικίδιο ζώο.
Εδώ είναι µαζεµένα όλα τα αποτελέσµατα των
εργασιών των µαθητών σχετικά µε το θέµα: α)
«Καλοκαιρινές διακοπές»
http://www.thinglink.com/scene/361194766773
256194?buttonSource=userPage
και β) «το αγαπηµένο µου κατοικίδιο»
http://www.thinglink.com/scene/361198101676
949506?buttonSource=userPage
4ο ΒΗΜΑ
Μετά τις ατοµικές εργασίες ήταν καιρός για µια
οµαδική εργασία. Για να ξεκινήσει όµως αυτή η

εργασία, ακολουθήθηκαν πρώτα κάποια στάδια
προετοιµασίας:
1) Το θέµα της εργασίας ήταν τα παραµύθια,
γι’ αυτό τους παρουσιάστηκαν πρώτα τα
παραµύθια των Αδελφών Γκριµ, διαδικτυακά,
σε µια µορφή πάλι βιβλίου/περιοδικού (όπως
νωρίτερα και το γραµµατικό φαινόµενο, που
επεξεργαστήκαµε):
http://themeefy.com/Johanna_69252/diebrueder-grimm/read/#/page/1
και
http://www.bayswaterps.vic.edu.au/lote/maerch
en/project.htm Το ίδιο θέµα είχε επεξεργασθεί
και την προηγούµενη σχολική χρονιά (20112012).
Για
να
βοηθηθούν
και
να
«εµπνευστούν»
οι
µαθητές,
τους
παρουσιάστηκαν
και
τα
προηγούµενα
αποτελέσµατα των εργασιών των µαθητών
(βλέπε Εικόνα 2).

(Εικόνα 2)
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2) Είχαµε αναφερθεί νωρίτερα στο παραµύθι
«Οι µουσικοί της Βρέµης – Die Bremer
Stadtmusikanten» κι αυτό επέλεξαν πάλι οι
µαθητές για να το επεξεργαστούν µε τον δικό
τους τρόπο, χρησιµοποιώντας διαδικτυακά
εργαλεία 2.0. Τους δόθηκε περίληψη και το
αυθεντικό κείµενο του παραµυθιού για να

ενηµερωθούν και να επιλέξουν, ποιο σηµείο
τους αρέσει περισσότερο. (Βλέπε Εικόνα 3) Οι
µαθητές επέλεξαν µόνοι τους το κοµµάτι, που
θα επεξεργάζονταν.

(Εικόνα 3)
3) Οι οµάδες επέλεξαν εικόνες από το
διαδίκτυο ή δηµιούργησαν δικές τους, οι οποίες
«αφηγούνταν»/παρουσίαζαν την πλοκή του
παραµυθιού (κάθε οµάδα µόνον το κοµµάτι που
επέλεξε).
Για να βοηθηθούν και για να γνωρίσουν άλλο
ένα διαδικτυακό εργαλείο 2.0 για την
δηµιουργία κόµικ, έγινε εγγραφή στην
εκπαιδευτική
εκδοχή
της
εφαρµογής
www.bitstripsforschools.com . ∆ηµιουργήθηκε
κλειστή οµάδα και δόθηκε στις οµάδες

µαθητών δωρεάν κωδικός πρόσβασης για 30
ηµέρες.
4) Μόλις τελείωσαν όλες οι οµάδες των
µαθητών «τις δηµιουργίες τους», τότε κάθε
οµάδα
ηχογράφησε
το
κείµενό
της
χρησιµοποιώντας
το
audacity
(δωρεάν
λογισµικό επεξεργασίας ήχου). Αφού έγινε η
ηχογράφηση όλων των κειµένων, συνδέθηκαν
εικόνες και ήχοι σε βίντεο µε χρήση του
windows movie maker. Για να ολοκληρωθεί το
βίντεο, χρειάστηκε και η συµβολή/συµµετοχή
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µαθητών της Α’ Γυµνασίου. Εδώ το
αποτέλεσµα αυτής της οµαδικής προσπάθειας:
http://youtu.be/JxFhHqTKmxw
[Όλη η ηχογράφηση έγινε στο σχολείο µέσα σε
δύο διδακτικές ώρες]
5ο ΒΗΜΑ
Μετά την ολοκλήρωση του βίντεο, δόθηκε
στους
µαθητές
ένα
ερωτηµατολόγιο
αξιολόγησης να απαντηθεί στα ελληνικά. Η
συµπλήρωση έγινε διαδικτυακά, προσωπικά
και ανώνυµα, µε τη χρήση google docs
Επειδή εργάστηκαν σκληρά και αποδοτικά,
τους αφιερώθηκαν τα παρακάτω βίντεο.
http://domo.goanimate.com/user/0lscdc8sYprc/
0axy8576vXcY/ και
- http://www.powtoon.com/p/dmKbFZa9wkc/
6ο ΒΗΜΑ
Στις απαντήσεις τους στο ερωτηµατολόγιο, οι
µαθητές εξέφρασαν την επιθυµία να κάνουν
κάτι δικό τους, να µην χρειάζεται δηλ. η µία
οµάδα να συνεργαστεί µε την άλλη οµάδα σ’
ένα κοινό σχέδιο εργασίας, αλλά η κάθε οµάδα
χωριστά να δηµιουργήσει κάτι δικό της.
Ακολουθώντας λοιπόν την επιθυµία των
µαθητών, τους ανατέθηκε η παρακάτω εργασία:
"Mein Märchen" - Το παραµύθι µου!
∆ιαβάστε τα παραµύθια των αδελφών Γκρίµµ
(επισυνάπτονται πάλι πληροφορίες) [ο καθένας
µόνος του].
Επιλέξτε τους ήρωες, οι οποίοι επιθυµείτε να
"εµφανίζονται" στο καινούργιο παραµύθι. Στην
οµάδα σας θα συζητείστε: για τα άτοµα/ήρωες,
την πλοκή και το τέλος του παραµυθιού σας. Από
τα παραµύθια των αδελφών Γκρίµµ πρέπει να
δανειστείτε µόνον τους ήρωες. Τα υπόλοιπα
επαφίενται στην φαντασία σας ;-)!
Τρόπος παρουσίασης του αποτελέσµατος: Τα
µέλη της οµάδας από κοινού αποφασίζουν τον
τρόπο που θα παρουσιάσουν το παραµύθι τους

στην ολοµέλεια του τµήµατος. Μέχρι τώρα έχει ο
καθένας
ατοµικά,
αλλά
και
οµαδικά
χρησιµοποιήσει κάποια διαδικτυακά εργαλεία
2.0. Αποφασίστε από κοινού τα µέλη της οµάδας
ποιο σας αρέσει, σας εξυπηρετεί καλύτερα, αλλά
και θα καλύψει όλες τις ανάγκες παρουσίασης
του έργου σας! Μέχρι 25.02.2013 πρέπει να
είναι έτοιµη η εργασία σας, γιατί στις
26.02.2013 θα παρουσιαστεί στην ολοµέλεια της
τάξης. Όλοι οι συµµετέχοντες µαθητές θα
επιλέξουν το καλύτερο παραµύθι :-) της τάξης!
Μόνον 3 οµάδες ακολούθησαν τις οδηγίες και
δηµιούργησαν
κάτι
«νέο»
από
κάτι
προϋπάρχον, δηλ. από τα παραµύθια των
αδελφών Γκρίµµ!
Τα αποτελέσµατα εδώ:
http://www.thinglink.com/scene/364354899997
097986
[Κάποιες σκηνές δηµιουργήθηκαν πρώτα στο
bitstipsforschool, επειδή εκεί µπορεί κάποιος να
ανεβάσεις τις εικόνες που επιθυµεί (εικόνες τις
οποίες βρήκε είτε στο διαδίκτυο είτε τις έχει
στον σκληρό του δίσκο αποθηκευµένες) και να
προσθέσει κείµενο. Κατόπιν οι µαθητές τις
έσωσαν σαν εικόνες σε jpg-format στον
υπολογιστή τους, τις ανέβασαν στο powerpoint
για να γίνει καλύτερη επεξεργασία και να
«χωριστούν» οι σκηνές και τέλος τις
«ανέβασαν»
στο
utellstory.com,
όπου
πρόσθεσαν ήχο σε κάθε εικόνα/σκηνή
ξεχωριστά.]
Οι µαθητές – µετά την παρουσίαση όλων των
έργων στην ολοµέλεια – αξιολόγησαν
διαδικτυακά κι ανώνυµα την δουλειά των
συµµαθητών τους, για να επιλέξουν την
καλύτερη. Το «όσκαρ» (Εικόνα 4) πήγε στο
έργο: «Dracoula und Aschenputtel - ∆ράκουλας
και
Σταχτοπούτα»
[http://domo.goanimate.com/movie/0AniwV1
HtRmI/1]
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(Εικόνα 4)
7o ΒΗΜΑ
Και η τελευταία εργασία της χρονιάς είχε ως
θέµα: «Ένα Σαββατοκύριακο στο Μόναχο. Τι
µπορείς να δεις και να κάνεις?»
Το ιδιαίτερο σ’ αυτήν την εργασία είναι ότι
περιείχε QR-Codes. Για να απαντηθεί έπρεπε
να χρησιµοποιηθούν Ipad και smart phone!
Υπήρχαν 5 φύλλα εργασίας µε QR-Codes
αναρτηµένα στην πλατφόρµα, καθώς και
οδηγίες για τον τρόπο, που έπρεπε να
εργαστούν οι µαθητές, για να απαντήσουν στις
4 ερωτήσεις, που υπήρχαν στο φύλλο εργασίας.
Οι οµάδες επέλεξαν ένα φύλλο εργασίας και

(Εικόνα 5)

για να δουν το αξιοθέατο έπρεπε να περάσουν
πάνω από το QR-Code του φύλλου εργασίας
τους µε το Ipad ή το smart phone , για να
«σκανάρουν» µε µια εφαρµογή το QR-Code
(Εικόνα 5 και Εικόνα 6), ώστε να «µεταβούν»
στην ιστοσελίδα του αξιοθέατου, απ’ όπου θα
έβρισκαν τις απαντήσεις των ερωτήσεων του
φυλλαδίου. Οι απαντήσεις γράφτηκαν στην
πλατφόρµα edmodo κάτω από το φύλλο
εργασίας της συγκεκριµένης οµάδας. Μία
οµάδα ήταν γρηγορότερη και ανταµείφτηκε
ανάλογα! (Εικόνα 7)

(Εικόνα 6)

(Εικόνα 7)
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Συµπεράσµατα
Η χρήση της εκπαιδευτικής πλατφόρµας
EDMODO δεν είναι δύσκολη, ούτε χρειάζεται
να έχει κάποιος πολλές ή εξειδικευµένες
γνώσεις πάνω στις Νέες Τεχνολογίες. Αυτό που
χρειάζεται είναι καλή διάθεση κι όρεξη να
πειραµατιστεί και να δηµιουργήσει το δικό του
σχέδιο εργασίας µε έναν διαφορετικό τρόπο!

Η Ρώµη δεν χτίστηκε σε µία µέρα, αλλά
…χτίστηκε!!! Άλλωστε «οur students have
changed radically. Today’s students are no
longer the people our educational system was
designed to teach.» (Prensky, 2001a). Γι’ αυτό
ας προσπαθήσουµε, ας τολµήσουµε κι εµείς οι
εκπαιδευτικοί
να
δοκιµάσουµε
κάτι
διαφορετικό. Αξίζει τον κόπο!

We thank Ms Johanna Chardaloupa for her willing contribution, which proves that the
cooperation between educators with common goals is beneficial and should be an integral part of the
teaching duties of all foreign language practitioners.

“A light-hearted personality profile!”
A relaxing activity to use with your students borrowed from :
http://www.teachingenglish.org.uk/blogs/asligokturk/a-light-hearted-personality-profile
Take a blank sheet of paper and draw a cat. Yes, a cat!
If the cat is drawn:
o toward the top of the page, you are a POSITIVE, OPTIMISTIC
person
o toward middle of the page, you are a REALIST
o toward the bottom of the page, you are PESSIMISTIC and have
a tendency to BEHAVE NEGATIVELY
o facing left, you believe in TRADITION, are FRIENDLY and
remember DATES including birthdays
o facing forward (looking toward you), you are DIRECT, enjoy
playing DEVIL’S ADVOCATE and neither FEAR nor AVOID
DISCUSSIONS
o facing right, you are INNOVATIVE and ACTIVE
o with many details, you are ANALYTIAL and CAUTIOUS
o with few details, you are EMOTIONAL and care little for
details and are a RISK-TAKER
o with four legs showing, you are SECURE, STUBBORN and stick to your IDEALS
o the size of the cat’s ears indicate how GOOD A LISTENER the artist is – the larger the ears
the better.

Acknowledgement
Wright, A. 1993. How to Be Entertaining. CUP. Pp.56
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Having an Impact on Students: an ongoing process, not without barriers
Charalampos Kapsiotis, English Teacher, Junior Secondary School of Lala, Ilia
It was during a car journey back home after
school, just about two months before the end of
the school year, when the colleague travelling
with me, a chemistry teacher, uttered the
magical phrase: “I don’t feel I’m having any
impact on these children”.
As a postgraduate student myself, studying for
a Master’s Degree in Educational Leadership
and Management, the word ‘impact’ is one of
the terms I have come across several times
when reading various articles on my subject.
Since it is a rather loaded word and mainly
because she said it in a way that made it even
more loaded as it carried her convictions,
hopes, efforts and disillusionment, I will use it
as a basis for the following reflections, as a
teacher of English in a high school in
mountainous Western Greece. Of course, in
these reflections there might be ideas, hopes,
dilemmas or whatever, shared by other
colleagues as well.
What does it take to make an impact? Well,
let’s start: a placement test, if the class is new,
selection of the right book that all students will
be able to follow, a variety of tasks each time to
keep the lesson interesting, individualisation of
teaching to the possible extent when necessary,
continuous provision of encouragement to
everyone,
praising
good
performance,
discipline, use of modern technology, the right
kind of relationship between teacher and
students. The list is not exhaustive, I’m sure,
but there has got to be a fool stop.
What is the missing ingredient to bring all these
together? Probably communicative skills,
which teachers develop throughout their
careers. Imparting knowledge is the next step.
It’s time to teach these children English and
under the above-described terms the teacher
will be successful. There will be an impact!
But that’s an oversimplification. Unfortunately,
things do not work this way, since the terms I
described above, do not secure an impact, as on
the way to success there may be several

barriers. Students are members of the school
society and the school society does not exist
independently from the local society and
individual families. It is a fact that rural
societies do not favour knowledge and learning
as much as urban ones. A reason for that is that
school-provided knowledge is not considered a
prerequisite in the lives of farmers and
housewives, which is what the majority of
students in the area will be in later life. Another
reason, even more serious, is the negative
school experience that students’ parents’ may
have had themselves which affects the way they
look on school: as an enforced process lasting
twelve years. This leads to low expectations for
their children’s performance.
When it comes to English, it is important to
consider the potential such students have
regarding their native language, Greek, first. It
is low for the majority of students in the
specific area and that is easy even for the
English teacher to find through as simple a task
as dictation and translation. Through the
translation of English words I can often see that
students cannot tell the difference between the
various parts of speech in Greek. In that case,
they cannot be expected to perform miracles in
a language other than their own. Add to that the
fact that several of these students may not have
been taught English in the Primary School, the
inadequate number and the loss of teaching
hours during the school year and the situation
becomes even more difficult.
Moreover, school life has so many other
parameters that can often prevent conscientious
teachers from having an impact. Consider this
simple example: It is an ordinary day. My class
(third class of senior high school) is neither
noisy nor quiet, neither positive nor negative.
Firm and decisive, I start paving the way,
cooperating,
motivating,
encouraging,
disciplining and getting my students to do
things. I can see that I am successful, that they
are successful and the lesson flows. And
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then…out of the blue, things change. There is a
knock on the door and a student who has been
missing today comes in to announce that the
five-day excursion will probably not take place
because there is only one teacher offering to
accompany the students while two are required.
The French Revolution revives and I find
myself being an unwilling personification of
Louis XVI, about to mount the scaffold,
because I won’t accompany them. Of course
there is no lesson for the following ten minutes,
and by next morning, at least one aristocrat will
have followed me to the guillotine.
Later at home, I can’t help cursing my fate.
Why should such a thing have happened the
moment I was so close to having an impact?
Am I that unfortunate? Even worse, I go on to
predict that the following day in another class
there will probably be something else that will
threaten to ruin my efforts, as my experience
has taught me. And on top of all, most of my
students in this class are my enemies now…
But the very next morning when I reluctantly
enter the school, a group of students from that
same class come close, smile and try to start a
discussion with me on another subject, just a
few minutes before the bell rings to signal the
start of another school day. The atmosphere is
relaxed and joyful and nothing reminds me of
the previous day. And later on that same day

when I am at home again, I remember that just
before the event, with the exception of a few
students, most seemed to have enjoyed my
lesson and the extra tasks I had designed to
make the lesson more exciting. Students that
hadn’t participated for about two weeks
couldn’t take their eyes off the board, until the
unexpected happened…
Similar situations have occurred several times
and will probably occur again in the future. If I
leave my perfectionist tendency aside and take
into consideration that unexpected events often
come up and affect things, the conclusion I can
reach is that I am having an impact, the same
way that I know my colleague who complained
is also having an impact. That impact can be
detected in the appreciation that students show
when they greet their teachers in the morning,
when they participate in the lesson, frequently
or not, achieving higher or lower performance,
and mainly in the ethos they gradually develop
through the pedagogical process.
Of course, that impact is not always
immediately visible or measurable. It may just
as well appear several years later, after students
have graduated, in the way they will deal with a
situation in life or something. They will
probably not be able to remember who showed
them the way, but one thing is for sure: the
impact will be there.

BBC School Radio
(http://www.bbc.co.uk/schoolradio)
A great site with lots of learning
resources in audio, video and other
forms for primary –and
not only- school FL
learners.
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Confessions of an English Teacher
Project….or Not?
Angeliki Polychronopoulou, Junior Secondary School of Zacharo, Ilia

topics, organize your class and in the end smile
at the result.

“You cannot teach a man anything, you can
only help him find it within himself”, Galileo
Galilei suggested. This is exactly the
philosophy behind school projects and their
incorporation into the teaching of the English
language at Greek schools. As always, there are
those who are in favour of such an approach
and those who still believe that teaching
grammar rules is all that students need.
Well, I have always admired the colleagues
who have presented their works in different
kinds of seminars or round-table discussions.
Genuine ideas, insightful teachers, pleased with
their results students, unique creations. I have
to admit that I have always felt a bit jealous of
all these. However, at the same time, I had
already made an excuse for myself, ‘I am not at
the same school each year’, ‘ I usually teach in
mixed- ability classes’, ‘ I can’t come up with
any ideas’, ‘What about all these grammar
phenomena – vocabulary – syntax that I have to
teach till the end of the school year? There is no
time for projects.’ Sound familiar?
But all these are just excuses, most of the
times. If you have strongly decided that this
year you want to differentiate from your typical
teaching approach, you then come up with the

I am not a project – expert teacher. Actually,
this year I made my first attempt in using
projects at classroom. Why? Because I’ve
decided that my students would have to be
more productive and creative during the third
semester than they usually are. We all know
that when our “little monsters” get their second
semester’s grades, they, then, tend to feel that
the school year is over and they stop working
on anything – even those who had actually tried
hard the previous months. Bearing this in mind,
I made the decision to assign a compulsory
project. They would have to work at home, in
teams they would make and free to create
whatever they wanted on a given topic. They
had two months to organize their work.
The topics were, in fact, more easily found
than I had imagined. Their books offered a
great help. Environment for 1st graders (a
whole unit on it provided them with many
ideas), Advertisements for second grade
students, (there is a project suggestion in the
student’s book) and Travelling for the seniors.
An all time classic topic with many options to
deal with. In class we didn’t actually do many
things. Short discussions on the topics, a
demonstration of some software they could use
and that’s all.
Of course, not everything was easy. It has
been the first time for such a project for both
my students and me. So, there were no great
46

English Matters
expectations! Some of them were reluctant to
do anything, but in the end only 5 out of 200
children didn’t hand in any work. The only
aspect of this “crazy idea” that I was strict on
was the schedule. They had to give me the
projects a week before Easter holidays so that I
had the time to organize a presentation for
their works.
I now have to admit that the last days had
been a sort of a nightmare. Children getting
in and out of my office with their posters or
memory sticks in hand; videos that didn’t
play and we had to find a solution; teams
that couldn’t co-operate and I had to be the
mediator trying to convince them that the
main reason for doing the project was to
learn how to collaborate… On the other
hand, there were also some nice surprises.
Excellent creations: videos, posters, comics,
magazines, leaflets, drawings from students
that had never worked during class teaching.
I have been really proud of all of them.
They truly took a step forward and got
incredibly happy with all this experience, as
they have told me afterwards. My students
were not the only “winners”, though. I have
felt more self-confident, more prolific,
definitely more imaginative and of course
deeply content with the smiles on my
students’ face in the end of the year!
To conclude, I would like to give a piece
of advice, RISK! There are always people
who can convince us that it is worth trying.
We should have our ears and minds open. I
am a rather conservative person with very
few risky decisions in my life. But, without
doubt, I now feel much more fulfilled than
ever before!

“True teachers are those who use
themselves as bridges over which they invite
their students to cross; then, having facilitated
their crossing, joyfully collapse, encouraging
them to create their own.” (Nikos Kazantzakis)
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Teacher Innovation and Creativity
Throughout the school year, English language teachers design and implement various innovative
schemes to promote experiential, differentiated and multidisciplinary language learning. Be them
culturally, environmentally or purely linguistically oriented, of long or short duration, those schemes
surely have a bilateral effect on students and teachers alike. Let us get to know a few of our colleagues’
achievements.
I. “Teaching English through Poetry and Photography”
Ioannis Kiskiras, Primary School of Havari, Ilia
Thirteen complete lessons, which accustomed
6th grade learners to the art of photography and
poetic expression and also creative language
use, formed the essential elements of an
innovative idea inspired by our colleague, John
Kiskiras to instil interest and motivation to his
young students. Keen on both arts himself, John
sought a way of blending personal likes with
teaching goals. The result was better than
anticipated, with primary school students
demonstrating their skills in artistic and
linguistic expression and gaining in this way
many merits besides the compliments of the
school and the local society. The pictures taken

and the poems written by the students prove
that motivation, guidance and constructive
feedback can shape the typical English class
into a productively individualized real life
experience and facilitate naturally the
achievement of the learning goals. Below come
a couple of the lessons used and students’
creations:
SAMPLE LESSON (PHOTOGRAPHY)
Let’s see today why some photographs are
better than the others and try to follow the steps
that will make our photos more interesting:

1. Look your subject in the eye

Too high

Better

2. Use a plain background
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Distracting background

Better

3. Move in close

Good

Better

4. Move it from the middle (rule of thirds)

Boring

Better

5. Lock the focus

Subject not in focus

Better
49

English Matters
6. Take some vertical pictures

Good

Better

7. Be a picture director . Take control of your pictures

Boring

Better

SAMPLE LESSON ( POETRY)
An interview with Valery Bloom,
a poet

Where do you get your ideas from?
Ideas come from all over. Sometimes I read
something, I listen to the radio, I watch
television, I listen to people talking - I
Why do you write poetry?
I write poems because I like to be able to say a
lot in a few words and you do that with poetry.

eavesdrop quite a lot I'm afraid, I get ideas from
that. Sometimes they just jump up and hit you
over the head. Wherever I go I have a notebook,
because as soon as the ideas come, I WRITE
them down.

I love playing around with words. But the other
thing about writing poetry is that you can write
a poem and have a finished product in a very
short time, so I can write a poem in the bath, I
can write a poem on the train, I can write a
poem
in
my
hotel
room.

50

English Matters
Now try to complete the gaps with these
words: a chimney; a dog; a fish; a baby; a log
Well, He Eats Like a Pig
Well, he eats like a pig,
he can't get enough.
He works like ______________
he looks real tough.
He smokes like ______________
four packs a day.
He sleeps like _______________,
what more can I say?
He drinks like ________________
scotch on the rocks.
he hardly talks.
He cries like ________________
when he's feeling sad.
He's the dearest friend
I've ever had.
(qtd. in Jazz Chants; 77)
Have a look at this excellent poem:

Is there anything that you don’t like?
Here’s a poem about a black cat. It could be the
cat of the photo.
Meow, meow
Oh, I think that I‘m
A really nice black cat;
Meow, meow
'Cause I‘m surely not
Too thin and not too fat.
Meow, meow

Good Friends

A good friend
Plays with you,
Laughs with you,
Shares with you,
Talks with you,
Listens to you,
And NEVER,
NEVER,
NEVER,
Tells your secrets

To anyone.
Can you write a poem about a friend of yours?
(don’t forget to use the adjectives we learned in
unit 3)

SAMPLE LESSON (POETRY AND
PHOTOGRAPHY

And I drink up all my milky,
So my fur is soft and silky.
Oh, I think that I‘m
A really nice black cat.
Meow, meow
Meow, meow
And because I am
A really nice black cat,
Meow, meow
You will never, ever need
To tell me, ―SCAT!
Meow, meow
If you feed me every day
I will keep the mice away.
Don‘t you think that I‘m
A really nice black cat?

What do you like about this photo? What are
the good points of this photo?
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SAMPLES OF STUDENTS’ WORK

Poetry and Photography on the paper!
The press talks about the innovative project.

FAMOUS PEOPLE
BBC Primary History Resources
(http://www.bbc.co.uk/schools/primaryhistory/famous
people/)
A great site to use in FL teaching and learning. Absolutely worth visiting!
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II. Technology in project work
Angeliki Polychronopoulou, Junior Secondary School of Zacharo, Ilia
Gaining new knowledge is a key element in
professional development. Technology is an
area which though essential in foreign language
teaching and learning, it may still confuse or
intimidate teachers due to its galloping
advances. Ms Angeliki Polychronopoulou is
one of the many language teachers who like
infusing new knowledge in her teaching,
showing the way for inspired and creative work
to her students’ and –why not- her colleagues
alike. An ICT-specific seminar provided the
opportunity to Angeliki to experiment with new

Project 1 : ENVIRONMENT
st

(1 Grade, Junior Secondary School)
Your group wants to take part in an
international project about the environment.
Using your knowledge in English, ICT and any
other area that seems useful to you, create:
• A poster

Project 2 : ADVERTISEMENTS
nd

(2 Grade, Junior Secondary School)
Your group has decided to participate in a
worldwide school competition on advertising.
Using your knowledge in English, ICT and any
other area that seems useful to you, create an
advertisement about a product that you want.

Project 3 : TRAVELLING

(3rd Grade, Junior Secondary School)
THINK TEEN programme has decided to
present places from all over the world in their
next issue. The editing team has asked from
students to propose their ideas about the
places they would like to learn more through
their schoolbooks. Using your knowledge in
English, ICT and any other area that seems
useful to you, present your ideas to the

tools and instruct her students to use a number
of them in project work. Below come the
project descriptions given to the student groups,
the tools allocated to each one of the projects,
samples of students’ work in photos and the
blog she created for her students. It is worth
noting that the blog is designed to be both safe
and interactive for her teenage learners, so that
these may be encouraged to comment, share
ideas, reflect and become inspired in their
learning.
•
•
•
•

A leaflet
A comic
A short story
A video clip

Each group has to submit one of the above
creations or anything else that is relevant to
environmental issues.
You should take into consideration that the
target group of the ads will be teenagers.
You have to create an advertisement for one of
the following:
TV
Radio
Newspaper
Magazine
Teenagers blog
editors. You may create one of the following
or whatever you think will get the editors’
interest.
• An article
• A powerpoint presentation
• A comic strip
• A video clip
• A leaflet
• A travel brochure
• A site
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Some useful tools that you may use for your
projects:

http://www.pixton.com/comic/5ndoxwzy

GooglePicassa 3: (to create your own
video clip using photos and music of
your choice)
SaveTube: http://www.savetube.com
(to convert video files to mp3 ones)
Listen toYouTube:
http://www.listentoyoutube.com (to
convert video files to mp3 ones)
Audacity:
http://audacity.sourceforge.net (to
manage sound files)
Pixton: http://www.pixton.com (to
create comics)
Bubblesnaps:
http://www.bubblesnaps.com (to add
captions to photos)
http://kidblog.org/EnglishCorner/

https://www.dropbox.com/s/crkehgcuwdtkmci/LA
NDSCAPES.wmv
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III.

Is the Greek Language threatened by the use of Greeklish?

Angelica Papageorgiou, 1st Senior Secondary School of Pyrgos, Ilia
BA in English Language and Literature (University of Athens)
MSc in Knowledge-Based Systems (University of Sussex, UK)

“Is the Greek Language threatened by the use of
Greeklish?”
Angelica Papageorgiou
BA in English Language and Literature (University of Athens)
MSc in Knowledge-Based Systems (University of Sussex, UK)

Το να φυλάξεις τα αγαθά,
είναι δυσκολότερο
από το να τα αποκτήσεις.
∆ηµοσθένης

The choice of the specific subject for a
school project at Grade A of Senior
High school arose effortlessly since the
development of language skills and
expression is one of the main goals of
teaching of both Greek and foreign
languages at school. Everyday, it is
broadly discussed
by secondary
education teachers that students use
“wrong” Greek language, which is of
poor quality and is enriched with a big
number of English words. On the other
hand, students dislike language lessons
which are often taught without clear
cohesion and coherence throughout
school years. Additionally, it is widely
thought that the Greek language is at
stake by the invasion of foreign
vocabulary items and consequently our
ethnic and cultural identity is in danger

due to the dominance of foreign values
and ways of life. These were some of
the issues that motived my colleague
Maria Narou (a Greek language teacher
at the 1st Senior High School of Pyrgos)
and myself to deal with Greeklish
throughout a semester during “Erevnitiki
Ergasia” or Project.
Some of the goals we set among others
were the following:
We wanted students to:
realize that language is a living
organism that changes constantly
as it is subject to a lot of
influences,
develop a positive attitude
towards language in order to
love dealing with language
lessons,
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be taught with up-to-date
teaching methods (group work,
active learning, etc) and learn to
cooperate with their peers,
learn to look for, collect,
categorize, elaborate on the
information they gather,
develop skills that have to do
with Information Technology by
searching information on the
internet or using computer
programs to write documents or
make presentations,
organize
activities
using
themselves as heroes or develop
their artistic abilities and skills
by drawing or making posters,
take the initiative and act on their
own cultivating their creativity.
The progress of the activities was
cyclical: a) from the school classroom
where students discussed, exchanged
opinions, experiences, thoughts b) to
the outer world where they collected
evidence and c) back to class where
they commented on, worked out all the
data and drew conclusions.

School Classroom

Outer world
Also, the activities unfolded in four
phases following the 4th model of
allocation of topics and of
organization of teams according to
the instructions given in teacher’s
book “The Innovation of Projects
at Senior High School” provided
by the Ministry of Education.
1st phase, “Language and myself”:
students speculated on the issue of
“language”.
2nd phase, “Language and the close
environment”: students speculated on

everyday language use and usage
under different conditions and
situations.
3rd phase, “Language policies”:
students came in contact with the
different views of people relevant to
language, like academics, linguists,
teachers etc.
4th phase, “Criticism and Selfcriticism – The others, Suggestions, Action”: students drew conclusions
about the proper use of language and
Greeklish and whether the Greek
language is at risk by its use.
The class was divided in 3 teams
whose names were “Oi Spartiates”,
“Oi Eksipnoi”, and “Oi Apaixtoi”.

Progress of the project
1st phase, “Language and myself”
During this phase, students were
sensitized about what language is and
were asked to give their own
definitions
concerning
language;
finally, they were given definitions by
well-known linguists. They also found
information about:
the characteristics of language,
the
relationship
between
language and the brain,
the history of the Greek and
English languages, and
the
relationship
between
Developmental Psychology and
language.
2nd phase, “Language and the close
environment”
During this phase,
they collected material like
texts, cartoons, videos, songs
etc. in Greeklish and also
learned about its history and
the worldwide dominance of
the English language.
they searched for loans of
language items between the
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two languages, Greek and
English.
students were also asked to
work in their teams and write
in Greek 3 different dialogues
having as a topic the
participation of an adolescent
in a school excursion. The 1st
team had to develop a dialogue
between the adolescent and a
classmate, the 2nd team
between the adolescent and
his/her mother and the 3rd team
between a group of students
and their teachers. The
purpose of this activity was to
make students realize the use
and
usage of different
language items depending on
people’s status.
They
constructed
a
questionnaire
concerning
Greeklish, distributed it to
people of different age groups,
analyzed the data collected,
presented them in the form of
graphs and drew conclusions
based on the results.
3rd phase, “Language policies”
During this phase they studied
the views of linguists and
academics concerning the right
use of the Greek language and
pondered on texts presenting
experts’ opinions whether
Greek is at risk because of
Greeklish.
They also prepared and
conducted two interviews with
two school teachers, a Greek
language teacher and a
mathematician concerning their
opinions on Greeklish.
4th phase, “Criticism and Selfcriticism – The others, Suggestions, Action”

Having all the information in mind,
students reflected whether using
Greeklish is right, whether they should
keep on using Greeklish or not and
whether the Greek language is
threatened. Finally, they created:
the poster on the next page
picturing their speculations,
and
a video with Greeklish
subtitles, starring themselves
which can be watched at the
following
address:
http://www.youtube.com/watch
?v=KSo2Bv6hN9g

Some comments
We are all convinced of the benefits of
working with projects at school despite
a number of practical difficulties and
problems which have to be faced, eg.
the simultaneous use of the school
library or the computer lab by students
of other project classes as well.
Although it is relatively new as a
school subject in Senior High School,
it has gained students’ interest and
enthusiasm as they think of it as “their
own time” when they are free enough
to use their imagination, abilities and
skills to create things respecting their
peers’
opinions
and
working
responsibly and conscientiously. All
students agreed that their participation
in the specific project broadened their
knowledge of the issue of language
and its appropriate or inappropriate
use. They concluded that Greeklish is
not a threat for our native language as
phenomena like this will always exist
since societies, people and needs
change and languages that are everevolving reflect all these changes and
influences.
Finally, videotaping was the most
enjoyable part of the semester when
students got right into their parts and
lived
it
up.
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http://www.paidorama.com/Mωρό/Γεν
ικές-Πληροφορίες/Γλωσσικήανάπτυξη.html
http://www.greeklanguage.gr/greekLang/studies/history/
thema_07/index.html
http://www.neolaia.de/2opseis/Daneiae
eU/periodiko11/AePooa/aepooa.html
http://www.greeklanguage.gr/greekLang/studies/guide/t
hema_a2/index.html
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“… by providing children with more good experiences in our classrooms we can
sustain their positive mood - and therefore give them fewer reasons or excuses to
behave badly.”
Read more about students’ behaviour and the teacher’s role in Rob Plevin’s booklet on
Magical Classroom Management at :
http://westenglish.weebly.com/uploads/3/1/1/3/3113826/magicclassroommanagement.pdf
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IV. Creativity in Project Work
Chris Skouteris, English teacher, Junior Secondary School of Zacharo, Ilia
Engaging students in project work requires not
only awareness of the language and other goals
you need to achieve, but also acknowledgement
of the benefits the whole procedure brings to
the students. Language learning approaches
have long stressed the value of awakening the
learners’ creativity and active involvement in
the course of learning. If appropriately
conceived and designed, project work can help
language learners realize the vividness of the
learning procedures and the significance of selfexploration of and experimentation with the
different code.
Chris Skouteris has always embedded project
work in his teaching, firmly believing that
students, especially teenage ones, always need
sound reasons to maintain their interest in
language learning. Attempts to stick only to the

typical duty of delivering the official
coursebook material to them in a routine-like
manner most of the times end up in student and
teacher frustration. With an alert mind, Chris
Skouteris never remained inert, but connected
his teaching to real life activity, inspired by the
material topics, searching for new modes of
student engagement and, of course, coating
every new learning experience with modern,
technology-mediated pedagogic trends. Chris is
now a retired teacher, but still watchful of
educational developments and, above all, still
eager to share, cooperate and support as briskly
as he always used to. We wish Chris a healthy,
peaceful, inspiring and enjoyably creative
pension period!

Samples of Chris Skouteris’s projects
“Forgive me son” – (short http://www.youtube.com/wat
movie in English starring ch?v=ZHMjre4ITKk&list=U
students)
U8ZnkxszOW2iiOVYWsBi
FXw&index=18&feature=pl
pp_video

“Scarlet Stockings” – (short http://www.youtube.com/wat
movie in English starring ch?v=RbmK9c9rrXI&list=U
students)
U8ZnkxszOW2iiOVYWsBi
FXw
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“Brittney, the power of love” – http://www.youtube.com/wat
(short movie in English starring
ch?v=C4PvLv-3wfc
students)

“Ancient Lepreum” – a http://www.youtube.com/wat
documentary
on
ancient ch?v=4o5KzxiRsPM&list=U
Lepreum in English, created by U8ZnkxszOW2iiOVYWsBi
the cultural club of Zacharo FXw&index=2&feature=plp
p_video
Junior Secondary school.

“My Town” – school project in http://www.joomag.com/mag
flipbook form
azine/joo_zacharo/05697770
01333050908

http://www.joomag.com/mag
“School Newspaper” - school azine/PDF_NEWSPAPER_C
project in flipbook form
_CLASS/080447400133297
0025
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V. English and Art in Project work
Abbie Fraganastasi, Pilot Junior Secondary School of Andravida, Ilia

The need to provide contemporary language
learners with real communication experiences
and engulf the multiple learning styles and
intelligences in daily teaching routines is
eloquently stressed in the new Uniform
Curriculum for Foreign Languages Guide.
Nowadays, meaning is constructed from a great
variety of information sources and the English
teacher has to consider this fact in his teaching.
Language learning goals can be Linguistic,
Experiential, Conceptual, Analytical, or
Applied, entailing the design of activities which
develop the students’ pertaining skills.
Therefore, teaching practices should reflect and
address the complex learning procedures,
promoting various and multiple receptive and
productive language skills. Activities which
embrace the students’ multiple intelligences,
engage them in a trial-and-error learning

approach, kindle their interest and creativity
and transform the typical classroom world into
a real life social environment exert beyond any
doubt a positive effect on modern students.
Abbie Fraganastasi, English teacher at
Andravida pilot junior secondary school, has
tried to integrate current FL pedagogic
principles in her teaching. Her innovative
projects blend different forms of artistic
expression with English, surprising with their
results not only her students but also the whole
school community. Let us share a few of the
projects she has implemented with her students.
Project 1: Transforming classic fairytales
A great project which aimed at the students’
altering, extending or enriching the content of
familiar fairy tales (picture 1).

Picture 1
Project 2: Scooby Doo
A project which aimed at the students’
dramatizing Scooby Doo episodes in real life
local settings (picture 2).
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Picture 2

Project 3: The Big Bang Theory
Another dramatization of the famous TV series (picture 3).

Picture 3

LD Online
(http://www.ldonline.org/)
An informative site on learning
disabilities and ways of managing them
in class.

62

English Matters

More projects …
Rainforests: when project work seems the best solution to use the coursebook
Julie Harbali, Junior Secondary School of Karatoula, Ilia
The uninteresting topics, ineffective activities
or linguistically wide-ranging difficulty of the
texts included in the English coursebook may
demotivate students. A functional solution to
cope with this problem is to engage students in
project work. Projects can enable students to
process difficult vocabulary, focus on the key
elements of a unit and boost the students’
creativity, especially if the topic seems catchy.
Such a project was attempted with 2nd grade
students at the Junior Secondary school of
Karatoula, Ilia. The ‘rainforests’ theme, which
though appealing, contains a large amount of

linguistic barriers, was chosen to be the spinal
cord of a short-term project. Subthemes, such
as ‘Definition of rainforests’, ‘Rainforest
animals’, ‘Rainforest people’, ‘Rainforests and
climate’, ‘Importance and extinction of
rainforests’, and so on, were investigated by the
students giving them the chance to learn key
facts about a specific area in an enjoyable way.
At the end of the school year, there was a
school event during which the project results
were presented to an audience of students,
parents and education members with a great
deal of applause.

Environmental and cultural sensitisation through project work in the primary
school
Maria Dimitrakopoulou, 6th Primary School of Amaliada, Ilia
Though project work follows a fairly stable
procedure, the end product can take various
forms. One of the most usual ones is the
‘poster’, a common trend among both primary
and secondary school students. Maria
Dimitrakopoulou, English teacher at 6th primary
school of Andravida likes engaging her students
in project work, but does not always seem
content with recurrent poster-like productions.
Steadily familiarising herself with ICT, she
aspires to accustom themselves too to the idea

of linking ICT to FL learning and especially
project work. In June 2012, Maria implemented
an extensive project with her 6th graders on the
environment. The project involved studying
major environmental issues experientially
through personal research, action and
production. The students explored around the
natural world of the earth, studied the most
significant problems it is facing, proposed
solutions and shared ideas with others. The
project products were posters, theatrical
63

English Matters
dramatisations, songs and poems, manuals and

guidebooks and real life signs (picture 1).

Picture 1
Maria’s next project again with 6th grade
students is a report on a European country.
Research Tools were recruited to support this
effort. At first she used the link:
http://www.worldatlas.com/webimage/countrys
/eu.htm to enable the students to come to terms
with maps and other general information on all
European countries and in this way to become

capable of selecting one country to write a
report on working in groups of four. Then, for
four teaching periods, the children could test
their gathered knowledge playing an online
game at: http://www.kidsgeo.com/geographygames/europe-map-game.php, so that the
project could maintain its educational nature
(picture 2).

Picture 2
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A Short Theatrical Play: Odysseus and the Sirens (a parody)
Christina Tsouroula and Nelly Smirni, English teachers at 7th Primary School of Pyrgos

This is the script of a short theatrical performance set up by the two teachers to be part of the year
closing celebration party of the 7th primary school of Pyrgos. The authors not only devised the script
but also built the boat. It surely gave the audience a good time. Enjoy!
NARRATOR 1 (IN GREEK) :
ΚΥΡΙΕΣ ΚΑΙ ΚΥΡΙΟΙ, ΑΛΛΑ ΚΑΙ ΕΣΕΙΣ
ΠΑΙ∆ΙΑ, ΤΕΛΕΙΩΣΕ ΑΙΣΙΩΣ ΚΑΙ Η
ΦΕΤΙΝΗ ΧΡΟΝΙΑ. ΜΑ ΘΕΛΟΥΜΕ ΝΑ
ΘΥΜΑΣΤΕ ΚΑΤΙ ΑΠΟ ΕΜΑΣ, ΚΑΘΩΣ
ΑΠΟΧΑΙΡΕΤΟΥΜΕ
ΤΗ
ΣΧΟΛΙΚΗ
ΑΓΚΑΛΙΑ.ΜΙΑ ∆ΙΑΣΚΕΥΗ ΘΑ ∆ΕΙΞΟΥΜΕ
ΑΠΟΨΕ ΤΗΣ Ο∆ΥΣΣΕΙΑΣ ΜΑ ΜΗ ΜΑΣ
ΚΑΤΑΚΡΙΝΕΤΕ
ΓΙ’ΑΥΤΗ
ΜΑΣ
ΤΗ
ΣΥΝΗΘΕΙΑ,
ΝΑ
ΘΕΛΟΥΜΕ
ΝΑ
ΒΛΕΠΟΥΜΕ ΤΗΝ ΟΨΗ ΤΗΝ ΑΣΤΕΙΑ ΣΕ
ΠΡΑΓΜΑΤΑ ΠΟΥ ΣΙΓΟΥΡΑ ∆ΕΝ ΕΙΝΑΙ
ΚΩΜΩ∆ΙΑ.
NARRATOR 2 (IN GREEK) :
ΠΟΛΥΜΗΧΑΝΟΣ
ΗΤΑΝ
ΜΑ
ΚΑΙ
ΜΟΡΦΟΝΙΟΣ, ΜΑ ΑΛΛΑ ΣΧΕ∆ΙΑ ΕΙΧΕ
ΓΙΑ ΕΚΕΙΝΟΝ Ο ΘΕΟΣ.ΤΙΣ ΣΕΙΡΗΝΕΣ
ΣΥΝΑΝΤΗΣΕ ΣΤΟ ∆ΡΟΜΟ ΓΙΑ ΙΘΑΚΗ
ΚΑΙ ΑΠ’ΤΟΥΣ ΑΝ∆ΡΕΣ ΤΟΥ ΖΗΤΗΣΕ ΝΑ
∆ΕΘΕΙ ΣΤΟ ΚΑΤΑΡΤΙ.ΤΑ ΚΑΤΑΦΕΡΕ
ΑΡΑΓΕ ΝΑ ΜΗΝ ΠΕΣΕΙ ΣΤΗΝ ΠΑΓΙ∆Α ΚΙ
ΑΠ’ ΤΑ ΣΧΕ∆ΙΑ ΤΑ ΥΠΟΥΛΑ ΝΑ
ΞΕΦΥΓΕΙ ΤΗΣ ΣΕΙΡΗΝΑΣ?

ODYSSEUS AND HIS COMPANIONS
SAILING BACK HOME, BEING SO
EXSHAUSTED AFTERTHE TROJAN WAR
THE ISLAND OF THE CRUEL SIRENS
WOULD PASS ON THEIR WAY BUT
FORTUNATELY THEIR EARPHONES DID
THEIR WORK. OK!
COMP.1 :
I SENT A MESSAGE TO MY WIFE BUT
SHE HASN’T RECEIVED IT YET.THIS
STUPID MACHINE SAYS “NO SIGNAL”
(SHOWING THE MOBILE PHONE)
COMP.2 :
YOUR WIFE IS JUST LIKE YOU.NOT
KEEN ON TECHNOLOGY.
COMP.3 :
OH ZEUS! MY BATTERY IS OUT. I HAVE
TO RECHARGE IT (SHOWING THE
MOBILE PHONE).
COMP.4 :
YOU STUPID MEN, WE’RE IN THE
MIDDLE
OF
NOWHERE.NO
ELECTRICITY, NO WI-FI.
COMP.5 :

NARRATOR 3 (IN ENGLISH) :
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LOOK! AN ISLAND OVER THERE!
MAYBE THEY’VE GOT A WIRELESS
NETWORK.
COMP.3 :
OR A RECHARGER FOR MY IPHONE.
ODYSSEUS :
OH, GODDESS ATHENA! IF ONLY I HAD
CLEVERER MEN. WELL, IF I HOLD MY
MOBILE LIKE THAT, I WILL FINALLY
GET A SIGNAL. TRY MEN…TRY!
(RAISING HIS MOBILE PHONE AND
SHOWING HIS MEN HOW TO GET A
SIGNAL). OH HOW I MISS YOU MY
FAITHFUL WIFE, PENELOPE!
COMP.6 : (TAPPING ODYSSEUS ON HIS
SHOULDER)
DON’T WORRY ODYSSEUS. YOU’LL
TALK TO YOUR WIFE!
COMP.7 :
MAYBE ON THAT ISLAND THEY’VE GOT
AN INTERNET CAFÉ AND YOU CAN
CHAT WITH YOUR WIFE THROUGH
FACEBOOK.
COMP.8 :
HEY! LOOK OVER THERE!
(THE SIRENS SLOWLY ENTERING THE
STAGE MAKING 2-3 STEPS)
ODYSSEUS :
WHAT IN THE NAME OF GODS-EXCEPT
POSEIDON (WHISPERING SECRETELY,
LOOKING AT THE AUDIENCE)-IS THAT?
COMP.9 :
WOW WHAT BEAUTIES! (ALL OF THEM
WHISTLING!)
COMP.10 :
COME WITH ME GUYS! THE VIEW FROM
HERE IS BETTER (MOVING TO THE
FRONT SIDE OF THE SHIP).
COMP.11 :
MEN! DO YOU REMEMBER THE SONG
WE SANG ON KIRKI’S ISLAND THE
OTHER DAY?
COMP.12 :
LET’S SING IT THEN.
COMP.13 :
MAYBE, THEN, THEY’LL FALL IN LOVE
WITH US!

SINGING THE SONG YMCA (FOR
APPROXIMATELY
2
MIN.)
AND
DANCING.(CHOREOGRAPHY AS PLEASED)
SIREN 1 :
HEY GIRLS, LOOK! SOME STUPID
SAILORS AGAIN (THE REST OF THE
SIRENS ARE LAUGHING)
ODYSSEUS :
OH NO, THEY ARE THE SIRENS!!!
QUICKLY! TIE ME ON THE MAST AND
PUT YOUR EARHONES ON! (THE
COMPANIONS, EXCEPT ODYSSEUS, ARE
PUTTING ON THEIR EARPHONES WHILE
THE COMPANION NEXT TO HIM IS
TYING ODYSSEUS ON THE MAST).
THERE’S NO MUCH TIME LEFT!
SIREN 2 :
LEAVE THEM FOR ME! THEY LOOK
HANDSOME AND TASTY!
SIREN 3 :
HMMM! THEY THINK THEY’RE CLEVER.
SIREN 4 :
COME ON. LET’S SING OUR SONG AND
SHOW THEM WHO’S IN CHARGE HERE!
(SINGING AND DANCING THE SONG “IT’S
RAINING MEN”FOR APPROXIMATELY 1
MINUTE)
SIREN 5 :
ARE THEY DEAF?
SIREN 6 :
WHAT’S WRONG GIRLS?
SIREN 7 :
MAYBE THEY’RE BLIND.
SIREN 8 :
OH! IT’S NO USE.THEY CAN’T HEAR US!
SIREN 9 :
OH NO, IT’S ODYSSEUS. HE’S VERY
FAMOUS AND CLEVER.SO…GIRLS LET’S
LEAVE THEM IN PEACE! (THEY EXIT
THE STAGE!)
ODYSSEUS :
UNTIE
ME!
(MAKING
THE
CORRESPONDING GESTURE)
ALL TOGETHER CHEERING!:
YEEEESSSSS!
SINGING AND DANCING YMCA (13 SEC)
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Teacher Training in Ilia : an opportunity for sharing ideas
Teacher training events are set up to fulfil
professional development needs but also to
create opportunities for sharing ideas and
establish ties among teachers. Even if teacher
training topics are rarely fully elaborated or
adequately varied, teachers often manage to

spot the knowledge and the inspiration they are
searching for. Below come two contributions
which were ranged among the highlights of
‘The Digital English Class’ seminar in April
2012.

a. Learning Via Subtitling : using videos and subtitles in class
Irene Manola (M.Ed.), Junior Secondary Schcool of Neohori, Ilia
Subtitling can be an undeniably useful tool for
language learning as it promotes the practice of
various language skills.
Learning via Subtitling is one of the many webreached tools to use in order to provide or
manage subtitles in video files. Once installed
and run, LVS can provide a number of video
file management options.
Working on LVS involves watching a video
sequence and adding the subtitles in a computer
Theoretical Underpinnings
If flexibly and purposefully used, LVS is an
acknowledged pedagogic tool. Among its major
pedagogic virtues are the following:
☺ Real-life activity, actual profession
☺ Ensures active and attentive listening
☺ Juxtaposes L1 and L2 (mother tongue and
target language)
☺ Engages in mediation processes
☺ Reveals the productive nature of the
listening skill
☺ Motivates and promotes learner autonomy
☺ Familiarises with computer environments
☺ Suitable for different learning styles
☺ Non-threatening learning environment
☺ Learner cooperation, exchange of feedback
☺ Scaffolding
Ideas on how to complement an LVS task
☺Power point quizzes (relevant to the video
topic)

environment.
Subtitling is also a great
mediation activity and therefore a natural act of
communication. Mediation involves the
reformulation of a source text to which a third
party does not have direct access. It can take the
form of ‘word to word’ translation,
interpretation,
paraphrase,
summary or
subtitling.

☺Reading texts (e.g. Film reviews)
☺Songs
☺Various comprehension activities
☺Role-plays (e.g. Tourist and Guide)
☺Class games (e.g. I spy with my little eye)
☺Comic strips (e.g. Adding dialogues to a comic
strip)
☺Writing tasks (e.g. Summaries, postcards, emails, etc)
Example of a task using LVS : subtitling a
TV commercial
Imagine you are a professional and you have
been assigned the subtitling of a new TV
commercial.
Try to write the subtitles in a real-life
way.
Try to make them appealing and edit
them well.
Do not ‘translate’ the text you hear. You
may make any changes you feel
necessary.
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Remember that your purpose is to sell
the product.

After you are finished, the class will
vote for the best work. Who will win the
challenge?

A sample lesson plan using LVS : ‘Black Adder’
Teaching aims:

a. Practicing the listening skill
b. Practicing listening for gist and for specific information

Teaching objectives:

At the end of the lesson, students should be able to:
a. watch a film and at the same time read the captions
b. watch a video sequence and listen for specific information
c. engage in active viewing
d. cooperate to complete tasks
e. transfer the audio input into the written form (subtitles)
f. understand word charades
g. use vocabulary relevant to ‘spying’
h. create a text based on picture input

Teaching materials:

a. power-point picture test
b. three Spy vs Spy comic strips
c. teacher’s notes – lesson plan
e. 7 computers, ‘Black Adder’ video sequence, LVS software

Class:

2nd class of junior school, proficiency levels ranging from B1 to B2
13 students (6 boys, 7 girls)

Class type:

heterogeneous, mixed level class

Classroom layout:

students are organized in pairs or groups of three

Students’ target
situation:

EFL – English as a Foreign Language

Time available:

1 teaching hour (50’ minutes)

Students’ product:

subtitles, comic strip text

Role of the teacher:

The teacher is responsible for selecting the video sequence, ensuring it is
suitable, appropriate and relevant to learners’ needs and the goals of the
curriculum. Additionally, it is up to the teacher to see that the video is smoothly
integrated in the learning process and that it serves the educational purposes of
the syllabus. As designer of the task, the teacher needs to predefine the duration
of each subtitle. Throughout the process, the teacher monitors the learners’
progress, provides guidance and feedback and assists the learners if required.
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Procedure

Pre-listening
(skills:
speaking,
reading)

Whilelistening
(skills:
listening,
reading,
speaking,
writing)

Post-listening
(skill: speaking,
writing)

Objectives

Time

Interaction

5 min

T – Ss

1. The learners play the game ‘I
spy with my little eye’.

• to activate learners’ interest
• to create a pleasant
environment

2. The learners take a power-point
vocabulary quiz based on pictures.

• to introduce learners to the
vocabulary of the video
sequence

3 min

T – Ss

3. The learners read three pictureonly comic strips and try to
explain the story in each one.

• to motivate learners to
narrate a story
• to activate learners’
vocabulary

5 min

T – Ss

4. The learners work on the LVS.
They watch a short excerpt from
the ‘Black Adder’ series and read
the existing subtitles below it.

• to practice the listening skill
• to associate the aural input
with the written text

2 min

Ss Computer

5. Working in pairs, the learners
create whole-sentence, L2
captions in the subtitle area. They
rewind the film as many times as
necessary. When finished they edit
their work.

• to promote pair work.
• to practice listening for gist
and specific information
• to encourage learners to take
control over their learning
• to transfer aural input in the
written form

20 min

Ss –
Computer

6. In turns each pair presents their
work to the rest of the group. The
learners have a discussion and
comment on each other’s ideas.

• to encourage learners to
practice speaking.
• to prompt learners to express
ideas and reach a decision
• to promote group work.

7. The learners are asked to add
dialogues to the comic strips they
read before the subtitling task

• to encourage learners to
practice the writing skill in a
creative and fun way

Ss – Ss

10 min

Ss – Ss

7 min

S–S

Further information
1. I spy is a guessing game usually played in families with young children, partly to assist in both
observation and in alphabet familiarity. I spy is often played as a car game.One person starts by
choosing an object (a cow, for example) and says "I spy with my little eye, something beginning
with C" or simply "I spy something beginning with C." The other players look around and
suggest things it might be: "Crow" (no), "Car" (no), "Cloud" (no), "Cow" - yes. The person who
guesses correctly often gets to choose the next object.
2. Other relevant video editing software are : Amara, Subtitle Workshop, Windows Movie Maker,
Adobe Premier, Wax, Avid FreeDV, etc.
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PPT material used by Irene Manola for the Black Adder lesson
a. Black Adder slides
You will watch a video from a ‘Season 4’ episode.
Before you watch the video, do the activities
below.

Now, take a look at the pictures below and choose the
correct word next to each picture.

These are….

There is a children’s game called ‘I spy with my little eye’.
Do you know how it’s played?

Find a colour beginning with ‘b’.
2. Find an animal beginning with ‘r’.
3. Find a profession beginning with ‘p’.
4. Find a food beginning with ‘s’.
1.

T his is a …

Spy / La wye r

Cobra / Adder

P uzzle s a re a p op u la r …

P astim e / H o m ew o rk

Soldiers / Policemen

If you step on them , they kill you.
Wha t are th ey?

M ines / B om bs

Read the 3 comic strips below.

What is the name of the comic strip?

Let’s watch the video…
As you can see, some English subtitles
have been added. Some are missing,
though.
Can you fill in the missing subtitles?
Take your time to work them out. You
may work together in pairs.
Good luck!!
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b. Motivating Teenagers Through the Use of Technology
Vasileia Koutsangelou, Junior Secondary School of Vounargo, Ilia
Technology is a valuable tool to enrich and
modernize teaching and learning. It can be
embedded in all stages of language learning
without so much trouble any more, as
contemporary students usually have some grasp
of how to use, for example, a search engine on
the Internet or how to open a Microsoft Word
Document. Here are some ideas on how to
integrate technology in mini- or more extensive
project work in the junior secondary school.
Idea 1 : we can collect easy miniprojects (word documents) and in no
time produce a school magazine on
issuu.com
Idea 2 : this idea links to Think Teen
for the 1st Grade, which starts with
Friends from around the world (p. 9).
We can make a handout with a list of
information you ask your students about
each of the countries mentioned:
Greece, Portugal, Britain and Italy, e.g.
Capital city, currency, flag, population,
plus pictures of the cities mentioned
(Nafplio, Lisbon, Cambridge, Florence).
We can ask the students to find the
information on the Internet using :
Google
CIA the world factbook
https://www.cia.gov/library/publications
/the-world-factbook/
http://www.learnenglish.de/vocabpage.h
tm
Wikipedia entries
We can also ….
ask the students to cooperate and
work in groups of two or three
show students how to open and save
a word document and how to save
images and paste them in their
document

ask them to type the information
they have found
save all the mini-projects in your
memory-stick so that you can
upload them. (This way you make
sure that the work of the students is
not lost)
Idea 3 : this idea relates again to Think
teen 1st Grade, and particularly the
lesson entitled A visit to LONDON
ZOO (p 42, p 46), for which we can
encourage our students to visit to visit
the real London
zoo website
(http://www.zsl.org/zsl-london-zoo//).
Using the Google translation tool
(optionally), we can ask them to present
and xplain to the rest of the class one
page of the site, e.g. conservation,
adoption, how to book tickets and how
much the class would pay for their visit
there.
For the more advanced group of the 1st
graders, we can direct the students to
page 46 of the student’s book and ask
them to produce a similar table (using
the word processor) with information
about their favourite animal, having of
course introduced and explained related
vocabulary
like
weight,
height,
carnivore, fur, tusks, etc.
Idea 4 : PPT presentations can be used
for project presentation.
Idea 5 : The computer room can be
turned into a language-learning lab,
where students can engage in self-study
on
grammar
(http://www.autoenglish.org), listening
(http://www.esl-lab.com) , or grammar
and
vocabulary
(http://www.esllab.com).
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Idea 6 : to design, structure and present
project work, students can use a digital
camera and laptop and possibly a
video-projector
or
Interactive
Whiteboard. Let’s take for example the
design of an advertisement as the end
product of a project by 2nd grade
students, which is based on the relevant
part of the textbook Think Teen 2nd
Grade (p. 34). To make an
advertisement about a product, we
can…
form groups of four or five students
ask them to select from a list of products
give them ideas about phrases to use
(it’s cool, try it, value for money, etc)
videotape the extracts – for very weak
students stop the camera after each
phrase
transfer the videos to the laptop (it only
takes a few seconds!)
open Windows LiveMovie Maker and
drag and drop the videos in any way we
want, add some subtitles, effects- music
and the advertisement is ready!
enjoy watching the videos with our
students
Idea 7 : we can ask students to take an
interview of another colleague or the
school principal. To do that, we …
help them to make a list of questions
both in Greek and English
videotape the interview in Greek
use an application like LVS to subtitle
the interview
upload the interview on our site and use
it in other classes as teaching material
Idea 8 : The video-projector or
Interactive Whiteboard as a useful tool
for every single lesson. Take for
example the following useful sites to
deal with in class:
Grammar
Genius
(http://www.youtube.com/user/H
amiltonHouseELT)

Learn English with Jennifer
(http://www.youtube.com/watch?
v=StCZIxz-mJU&feature=fvsr)
Songs and lyrics such as We are
the
world
(http://www.youtube.com/watch?
v=k2W4-0qUdHY)
Video material such as the ones
on
Mother
Teresa
(http://www.youtube.com/watch?
v=eH7lz9wcHHs)
and
(http://www.youtube.com/watch?
v=kPod5YqzBus&feature=relate
d)
Idea 9 : we can create our own interest
site or use wikispaces.com to create in
very little time a virtual community for
our students. There, we can …
upload material very fast and very easily
ask the students to upload items
themselves
manage our wiki and allow access only
to those we choose to.
monitor student progress with videomessages
using
mailvu
(http://mailvu.com/)
Idea 10 : real school life, such as a
walk, a visit to a museum, a talk, a
movie can become teaching material!
We can …
use photos or videos and ask the
students to write a review in English or
even jot down their impressions. To do
that, we can use our imagination and
trust our instinct.
allow initiatives to our students and
invite them to actively participate in the
learning process – they won’t let us
down!
o A good examlpe of good
practice
:
Our
site
(https://vounargo.wikispaces.co
m)
organize events with our classes and use
them as teaching material
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Examples of students’ work
The “YOU ARE WHAT YOU EAT???"
project
Did you know that
WHAT you eat may say
something about your
personality? For instance,
some studies say that our
choice of fruit reveals
something about who we are. People who like
peaches, for example, value honesty and like to
say what they think. They are also quite
independent and enjoy doing things alone.
Banana lovers are said to be warm and
sensitive. But they are also shy and may feel
insecurity in new situations. And people who
prefer oranges are willing to work hard.
Other people claim they can see who you are
from the kind of ice-cream you like. They say
that people who like vanilla ice-cream are
ambitious and will do whatever it takes to
achieve their goals, while people who like
chocolate ice-cream like being the centre of
attention. Of course, no one can tell exactly
what you’ re like from your food preferences,
but an increasing number of people believe that
the saying ‘’You are what you eat’’ may not be
complete wrong.

LYMPEROPOULOU CHAROULA
Junior Secondary School of Vounargo, Ilia

Electronic English magazine at ISSUU
(http://issuu.com/englishvounargo/docs/english
_at_vounargo_highschool) : it contains the
students’ project work.
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The photos in the scrapbook below are eloquent about the interest and the high expectations the
teacher audience attend teacher training events in Ilia as well as the admirably willing
contribution of fellow teachers to share their work and expertise with their colleagues.

Lessonstream is an
interesting site with readymade lessons. Navigate through
at :
http://lessonstream.org/
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The Digital Foreign Language Class in Action
Ψηφιακή Ξενόγλωσση Τάξη στην Πράξη
A blended teacher training seminar on ICT
Marianthi Kotadaki, School Advisor for English Teachers in Ilia, Peloponnese

The ‘Digital Foreign Language Class in Action’ sprang out of a teacher training day event on
technology in April 2012. The interest of the foreign language teachers in new ICT tools and
applications, the sad fact that there has been no ICT specific and certified training for them and the
need to create learning communities for teachers of all the foreign languages taught in Greek schools
resulted in the tailoring and launching of an 8-week-long, ICT-themed and blended seminar. The
participant teachers would study online the training material (in text, picture or video form), submit
online a number of ICT-based exercises, exchange views on a specially constructed forum and attend
two face-to-face sessions in a school computer lab in the city base of the seminar.
The content of the seminar was shaped to meet the needs and the varying digital competence levels of
the teachers and involved their familiarization with digital tools and applications, free software and the
Moodle platform as a teaching and learning tool. In particular, organized in eight weeks, the content
involved Google applications, Picture, Audio and Video file management tools, Wikis, Comics,
Presentations and a complete and personalised installation of the Moodle platform.
The call for the organisation of the seminar in other geographical areas as well was sent to the rest of
the country and, as a result, Foreign Language School Advisors set up the first round (October 2012 –
January 2013) in 10 Greek cities simultaneously.
There was also a 2nd round (March – June 2013) so that more applicants could be given the chance to
attend it. The seminar was attended by 39 teachers of various languages in the prefecture of Ilia,
Peloponese and 666 teachers all over Greece receiving a positive feedback on part of the trainees.
The most essential elements of this innovative effort was the fact that a collaborative and team-like
spirit was attempted to be developed among teachers of different specialisations but with common
goals, and this was proved by the voluntary character of the whole organisation. Content designers,
coordinators, trainers, school principals, and a host of other supporters worked in admirable selfdedication, in addition to their typical school duties, all urged by a noble will to give professional
development a new and updated form and unite the creative powers of all the participant trainees to a
good cause. Congratulations to all those who were involved in and supported this training scheme!
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PARTICIPANT TEACHERS’ CREATIONS
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More fun with the participants’ comics!
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Testing is most of the times an intriguing situation for
language teachers. The students’ (variable) competence
level, the language and skills to be tested, the achievement
of the reliability and validity factors and the test adherence
to the official specifications for student assessment affect
the ultimate product of a typical test design effort. For this
reason, we present here a set of tests created for school
environments that pose a special challenge on the language
teacher, particularly the Pilot Junior Secondary school and
the Technical school and hope that both the objectives and
the structure of the tests will create insights into the nature
of contemporary test design.

PART A
Pilot Junior Secondary School : Final Test for 1st grade students
Test designer : Lambrini Fraganastasi, English teacher
Pilot Junior Secondary School of Andravida, Ilia
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Ενιαίο Πρόγραµµα Σπουδών των Ξένων
Γλωσσών
Πιλοτική Εφαρµογή 2011-12

Εξετάσεις Γυµνασίου
ΕΝΟΤΗΤΑ

1

ΚΑΤΑΝΟΗΣΗ ΓΡΑΠΤΟΥ ΛΟΓΟΥ

Πιλοτικό Γυµνάσιο Ανδραβίδας
Σχολ. Έτος: 2011-12
Τάξη: A’ Γυµνασίου- επίπεδο αρχαρίων

Γραπτές προαγωγικές εξετάσεις
περιόδου Μαίου-Ιουνίου 2012
Ηµεροµηνία: 19/6/12
Εισηγήτρια: Λ. Φραγκαναστάση

ACTIVITY 1
Which card is for which occasion? Match cards A-F with each of the items below (1-3), as
in the example. There are two cards you do not need.
Ποια κάρτα θα στέλναµε σε ποια περίσταση; Αντιστοίχισε τις κάρτες Α-F µε καθεµία από τις
παρακάτω περιστάσεις (1-3), όπως στο παράδειγµα. Δύο κάρτες δεν τις χρειάζεσαι.

EX. Για να στείλουµε έναν φιλικό χαιρετισµό

B

1.

Για να προσφερθούµε να βοηθήσουµε το φίλο ή φίλη µας.

2.

Για να ευχηθούµε καλό ταξίδι.

3.

Για να ευχηθούµε χρόνια πολλά.

A.

B.

Have a good trip...
Just like that…

…and don’t
forget me!

to say

Hello!
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C.

D.
If you need a
hand,

POSTCARD

I’ve got two!
It’s a wonderful trip so far.

I’m here for
you!

You have to visit Madrid one
day! Very much like Greece!

E.

F.

Congratulations!

Wishes for lots of
happiness in all
you choose to do
in life!
Happy birthday!
birthday!

Have a
wonderful life
together!

ACTIVITY 2
Complete the gaps in the text (items 4-8) with the words (options A-F). There is one option
you do not need to use.
Συµπλήρωσε τα κενά 4-8 στο κείµενο µε τις λέξεις A-F. Υπάρχει µία λέξη που δεν χρειάζεσαι.

A.

eat

B.

get

C.

listen

D.

have

E.

ride

F.

talk

When I (4) _____ up in the morning, I always (5) _____ breakfast and then (6) _____
to music at the same time. Sometimes my friend calls me and we (7) _____ on the phone
about the homework we’ve done. And then, I (8) _____ my bike to school.
ACTIVITY 3
Write in which SCHOOL SUBJECT you do what the sentences (items 9-11) say, as in the
example. The first letter is given to help you.
Γράψε σε ποιό ΣΧΟΛΙΚΟ ΜΑΘΗΜΑ κάνεις αυτό που λένε οι προτάσεις 9-11, όπως στο
παράδειγµα. Το πρώτο γράµµα σου δίνεται για να σε βοηθήσει.

ΕΧ.
9.
10.
11.

You learn how to draw and paint.
You learn how to use the internet, Word and Powerpoint.
You work with numbers and do calculations.
You learn about counties and their capitals.

ART
C_______S______
M____
G________
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ACTIVITY 4
Choose the right option (A, B or C) for each sentence (items 12-14).
Διάλεξε τη σωστή επιλογή (A, B ή C) για κάθε πρόταση 12-14.

12. There aren’t _____ books on my desk.
A. a
B. some
13. I like going on trips _____ the weekend.
A. on
B. at
14. _____ cooks at home?
A. What
B. Who

C. any
C. in
C. When

ACTIVITY 5
For items 15-16, write the correct form of the words in parenthesis in the statements below, as in
the example. The words are all JOBS.
Για τις προτάσεις 15-16, γράψε το σωστό τύπο από τις λέξεις που σου δίνονται σε παρένθεση σε
κάθε πρόταση, όπως στο παράδειγµα. Οι λέξεις είναι όλες ΕΠΑΓΓΕΛΜΑΤΑ.

ΕΧ. A teacher helps us learn new things.
15. An _____ helps build houses.
16. A _____ works on a boat.

(TEACH)
(ENGINE)
(SAIL)

ACTIVITY 6
Read the article below and mark the items 17-20 with the right option (A or B).
Διάβασε το άρθρο και διάλεξε τη σωστή απάντηση Α ή Β για κάθε µία από τις προτάσεις 17-20
σύµφωνα µε το κείµενο.

How much do you know about games?
Ryan and Jerry are from England. They play chess. Chess is a board game from Ancient Asia.
There are two players. Each player starts the game with 16 pieces.
Luigi lives in Italy. He is teaching his brother how to play with a yo-yo. Yo-yos come from ancient
Greece. Today children all around the world play with this toy.
Hans is from Germany. He’s playing a computer game about Spongebob. Spongebob is a cartoon
hero on TV. Spongebob lives in the sea. He is funny.

17. Chess comes from A. England/
Ancient Asia.
18. The game is played with A. two/
16 players.
19. Children in A. ancient Greece/ B.
around the world play with yo-yos.
20. Spongebob lives in A. Germany/
in the sea.

B.
B.

all
B.
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ΕΝΟΤΗΤΑ

2

ΠΑΡΑΓΩΓΗ ΓΡΑΠΤΟΥ ΛΟΓΟΥ

ACTIVITY 1
Write four sentences describing your house or room and what there is/ you have got in
there.
Γράψε τέσσερεις προτάσεις και περιέγραψε το σπίτι ή το δωµάτιο σου και τι υπάρχει/ έχεις εκεί.

•_________________________________________________________________
•_________________________________________________________________
•_________________________________________________________________
•_______________________________________________________________
ACTIVITY 2
A friend sent you an email asking you to go watch a film together. But you have found
another one you want to watch. Look at your friend’s mail and the plot of the film you want
to go to, and write an email to your friend telling him to go watch the film you want to.
Ένας φίλος σου έστειλε ένα µέιλ και σου ζητούσε να πάτε να δείτε µία ταινία µαζί. Εσύ όµως
έχεις βρεί µία άλλη ταινία που θέλεις να δεις. Διάβασε το µέιλ του φίλου σου και την υπόθεση
από την ταινία που θέλεις εσύ να δείς και γράψε στο φίλο σου και πές του να δείτε την ταινία
που θες εσύ.
To:
From: Jake
Date: 17/6/2012
Subject: Wanna go watch a film?
Hey,……
How r u? I’ve been kind of busy with exams and studying but I had my last exam today and now I’m free
to do anything I want. And I just saw that Snow White and the Huntsman is out! It’s the story of Snow
White but this time the huntsman falls in love with her and helps her fight the evil witch. I really wanna
go and watch it. Do you wanna go to the movies together? Which day next week can you go? Is this film
something you may like, too? Or have you got something else in mind? Let me know!
Jake

The Cronicle of Narnia: The Lion, The Witch and the Wardrobe is a film about four children: Lucy,
Edmund, Susan and Peter. They are brothers and sisters. They are in an old house in England.
One bedroom in the house had a magic wardrobe. The children open the wardrobe and they are in
Narnia.
Narnia is a magic country. It has got magic animals. The animals have got a king. Their king is the lion,
Aslan. The White Witch wants to be the queen of Narnia. She is blonde and beautiful, but she’s bad. Can
Lucy, Edmund, Susan and Peter help the animals of Narnia?

________________________________________________________________________________
________________________________________________________________________________
________________________________________________________________________________

82

English Matters

3

ΕΝΟΤΗΤΑ

ΚΑΤΑΝΟΗΣΗ ΠΡΟΦΟΡΙΚΟΥ ΛΟΓΟΥ

ACTIVITY 1
Listen to Tina and her mum. Complete the items 1-5 with a word.
Άκου την Τίνα να µιλάει µε τη µητέρα της. Συµπλήρωσε τις προτάσεις 1-5 µε µία λέξη.

1. Tina wants a _____ in her room.
2. Tina has got a _____ of Yoko’s room.
3. In Yoko’s room the _____ in on the floor.
4. Yoko is from _____.
5. Yoko hasn’t got a _____ in her room.
ACTIVITY 2
Listen to a teacher giving instructions to her class. Put the instructions (items A-E) in the
order you hear them. There is one instruction you will not need to use.
Άκου τη δασκάλα να δίνει οδηγίες στην τάξη της. Βάλτε τις οδηγίες (Α-Ε) στη σειρά που τις
ακούς. Υπάρχει µία οδηγία που δε θα χρειαστείς.

A.

Jump on one leg!

B.

Turn left!

C.

Clap your hands!

D.

Touch your toes!

E.

Stand up!

F.

Turn around!

6.

7.

8.

9.

10.

ACTIVITY 3
Listen to Rafi, a boy from India talking about the Indian festival of lights.
items 11-15 are T (True) or F (False).

Decide if the

Άκου τον Ράφι, ένα αγόρι από την Ινδία να µιλάει για το Ινδικό φεστιβάλ των φώτων. Αποφάσισε
αν οι προτάσεις 11-15 είναι Σωστές ή Λάθος.

11. Ο Ράφι έχει σχολείο αυτή τη βδοµάδα.
12. Βοηθάει τη µητέρα του να βάλει φώτα στο σπίτι.
13. Η µικρή του αδερφή, η Ανίτα, φοβάται τα φίδια.
14. Ο Ράφι και η Ανίτα παίρνουν πολλά δώρα από την οικογένεια τους.
15. Το δώρο της Ανίτα θα είναι ένα ποδήλατο.

GOOD LUCK
Bibliography (texts for Reading and Listening)
Here we go 1, Burlington Publications
http://digitalschool.minedu.gov.gr/fl_exams/
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Ενιαίο Πρόγραµµα Σπουδών των Ξένων
Γλωσσών
Πιλοτική Εφαρµογή 2011-12

Εξετάσεις Γυµνασίου
ΕΝΟΤΗΤΑ

1

Πιλοτικό Γυµνάσιο Ανδραβίδας
Σχολ. Έτος: 2011-12
Τάξη: A’ Γυµνασίου- επίπεδο
προχωρηµένων

ΚΑΤΑΝΟΗΣΗ ΓΡΑΠΤΟΥ ΛΟΓΟΥ
Γραπτές προαγωγικές εξετάσεις
περιόδου Μαίου-Ιουνίου 2012
Ηµεροµηνία: 19/6/12
Εισηγήτρια: Λ. Φραγκαναστάση

ACTIVITY 1
Read the texts about the history of transport and mark the items 1-3 with T
(True) or F (False).
The First Bicycle
In the early 1800s, people in Europe used horses to get around. But in 1816, there wasn’t
enough food for the animals and many horses died. People didn’t have any way to get
around. Then a man called Karl Drais started thinking about this problem and he invented
the “running machine”. His running machine had two wheels like a bicycle, but it didn’t
have pedals- people pushed it with their feet. Bicycles have changed a lot since then.
The First Car
Have you ever thought putting a motor on your bicycle to make it go fast? That’s what
Herny Ford did in 1896 when he made the first car. He called his car the “quadricycle”.
It had four bicycle wheels and it was much smaller than the cars today, but it was very
popular. Ford went on to make many different cars, and today Ford factories still make
cars.
The First “Austronauts”
The USA sent the first rocket with “passengers” into space in 1946. At that time,
scientists didn’t know a lot about space travel so they didn’t send people into space at
first. Instead, they sent some very strange astronauts- fruit flies! Since then many
other animals like dogs, cats, rats, frogs and monkeys have been in space.
1. The first bicycle had three wheels.
2. The first car was like a bicycle with four wheels and a motor.
3. The first “passengers” on a space rocket were monkeys.
ACTIVITY 2
Complete the sentences (items 4-8) with the right word (A or B).
4.
5.
6.
7.
8.

We A. take/ B. write tests quite often at school.
You should be careful not to fall A. out/ B. behind with your school work.
We didn’t go A. to/ B. on an excursion because it was raining non-stop.
She has a great taste A. in/ B. on clothes; that’s why I always go shopping with her.
She was so weak today because she had A. missed/ B. skipped breakfast!
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ACTIVITY 3
For items 9-11, use the correct form of the words in parenthesis in the statements below, as in the
example.

ΕΧ.
9.
10.
11.

Walt Disney was the creator of Mickey Mouse.
Mozart was a great _____. His music is still very popular.
The wheel was the greatest _____ of all times.
I love Shakespeare’s _____. It’s so romantic, unlike his plays.

(CREATE)
(COMPOSE)
(DISCOVER)
(POEM)

ACTIVITY 4
For items 12-14, match the idioms with time with their meaning (A-C).
A. Don’t be late!
B. Do something right away!
C. Don’t hurry!
12. ‘Take your time!’
13. ‘Get back in time for dinner!’
14. ‘Don’t waste your time! Do your maths!’
ACTIVITY 5
Read the article about healthy food tips and choose the best answer (A-D) for items 15-18.
HEALTH TIPS - TRUE OR FALSE?
“It isn’t healthy to eat chocolate.”
FALSE! Scientists have discovered that dark chocolate is good for your heart. But
neither white chocolate nor milk chocolate is very healthy because they are too sweet.
“Chewing gum makes you clever.”
TRUE! Chewing gum improves your memory and makes it easier to think. Scientists say
that your heart works faster when you chew gum, so more blood goes to your brain.
“If your eyes aren’t good enough to see in the dark, you should eat a lot of
carrots.”
FALSE! Carrots are both healthy and delicious, but they won’t make you see better. So
why do people think that eating carrots is good for your eyes? The idea probably came
from the Second World War, when German planes were attacking Britain. The planes
often attacked at night because it was difficult for the British to see them. However,
the British had radar, which they used to fight the enemy’s planes at night. The radar
was a big secret so the British told everyone that British soldiers ate a lot of carrots to
make their eyes good enough to see the planes in the dark.
“You should eat either fish or fish soup before a test.”
TRUE! Fish is good for your brain. Maybe that’s why many students in Britain eat a lot of
fish! Other foods that help you at school are avocados, bananas, peanut butter and
melons. So give your parents a shopping list before your next test!
A.
15.
16.
17.
18.

Chocolate
Which
Which
Which
Which

food
food
food
food

B.

Chewing gum

C.

Carrots

D.

Fish

is good for your heart?
has an interesting story?
helps you remember things better?
is good for your brain?
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ACTIVITY 6
Fill in the gaps (19-20) with the right word, as in the example. The missing words are about
NATURAL DISASTERS and the first letter is given to help you.

EX.
19.
20.

When a river overflows and water covers the
surrounding area.
The earth moves and hot lava comes out of a
crack in the earth.
A big ball of snow starts rolling down a
mountain.

ΕΝΟΤΗΤΑ

2

F _l_ _o_ _o_ _d_
V_______ E_______
A_______

ΠΑΡΑΓΩΓΗ ΓΡΑΠΤΟΥ ΛΟΓΟΥ

ACTIVITY 1
Someone did a really bad damage to your English teacher’s car while she was having a lesson at
school. You and three other students were off sick that day! You are the suspects. Write a couple
of sentences explaining what EACH of you was doing at that time and how u can prove it.
›John _____________________________________________________________
__________________________________________________________________
›Konstantina ________________________________________________________
__________________________________________________________________
›Steve ____________________________________________________________
__________________________________________________________________
›I ________________________________________________________________
__________________________________________________________________
ACTIVITY 2
You open the door to your house and realize someone has broken into and the house is in a mess.
Write an email to a friend telling him about what they stole or didn’t steal, how you felt and what
you did.
To:
From:
Date: 19/6/12
Subject: I’ve been burgled!
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
____________________________________________________
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ΕΝΟΤΗΤΑ
ACTIVITY 1
Listen to four children
statements (A-E). There
1. Bill
A.
2. Sandy
B.
3. Tim
C.
4. Jane
D.
E.

3

ΚΑΤΑΝΟΗΣΗ ΠΡΟΦΟΡΙΚΟΥ ΛΟΓΟΥ

talking about their holidays. Match the speakers (items 1-4) with the
is one extra statement you do not need to use.
… might go to the same place next year.
… became famous.
… got a present.
… was in a scary place.
… didn’t have a good time.

ACTIVITY 2
Listen to a trivia quiz about food. Decide if the sentences (items 5-10) are T (True) or F (False).
5. The Chinese invented the ice cream.
6. The first hamburgers were from Hamburg, Germany.
7. Rolls for hamburgers come from America.
8. In Vietnam, chips are eaten with butter and sugar.
9. The ketchup that we eat has got fish in it.
10. The most popular fizzy drink is Coca-Cola.
ACTIVITY 3
Listen to three people talking about things that happened to them. Complete the sentences (items
11-15) with the missing information.
1. Speaker 1 had put a _____ in her mouth.
2. She had been doing her ____ homework.
3. Speaker 2’s _____ threw the salad on the floor.
4. Speaker 3 took the bus after _____.
5. The bus driver drove her to her _____.

GOOD LUCK
Bibliography (texts for Reading and Listening)
Here we go 2, Burlington Publications
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PART B
Technical Senior Secondary School (EPAL) : Final Test for 2nd grade students
Test designer : Stergiani Dimopoulou, English teacher
2nd Technical Senior Secondary School of Pyrgos, Ilia
ΕΞΕΤΑΣΤΙΚΗ ΠΕΡΙΟΔΟΣ: ΜΑΪΟΥΙΟΥΝΙΟΥ
ΗΜΕΡΟΜΗΝΙΑ:
-2013
ΣΧΟΛΙΚΟ ΕΤΟΣ: 2012 – 2013
ΜΑΘΗΜΑ: ΑΓΓΛΙΚΑ ΓΕΝΙΚΗΣ ΠΑΙΔΕΙΑΣ
ΕΞΕΤΑΣΤΡΙΑ: ΣΤΕΡΓΙΑΝΗ ΔΗΜΟΠΟΥΛΟΥ

ΘΕΜΑΤΑ ΓΡΑΠΤΩΝ ΕΞΕΤΑΣΕΩΝ
PART: A (35%) – READING COMPREHENSION
Welcome to Paradise!
Mykonos is a famous cosmopolitan Greek island
which attracts many visitors from the entire globe,
including large numbers of artists and intellectuals.
Anytime is OK to visit the island, but summer is
the peak season with hot and windy weather.
However, September is best because of the
weather and the few tourists.
Here the steep mountains and rocky hills combine
with superb beaches to make up the landscape of
the island.
The capital Hora, with its harbour with the fishing boats and yachts, presents a different
picture from that of other Aegean island towns. Mykonos is spread out over a flat area.
Along the whitewashed streets stand white cubic houses with wooden doors and windows and
brightly coloured balconies. They are also full of small shops with clothes, pottery
souvenirs, jewellery, etc.
Mykonos offers a variety of entertainment. You can have a quiet holiday, staying at a
beach hotel, visiting the isolated parts of the island or join the crowds on beaches, in bars
and restaurants feeling the cosmopolitan air that it sends out all around you.
For information visit:
http://www.travellinginfo.gr
(Based on: Τσιούρη Ε. & Παρλαπάνη Σ., «Γενικά Αγγλικά, Τεχνικά Επαγγελµατικά Εκπαιδευτήρια, 1ος Κύκλος, Β’ Τάξη, ΟΕΑΒ,
2008, σελ:39)
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1. Read the text and tick ( √ ) true or false.
1. Διαβάστε το κείµενο και βάλτε ( √ ) στο σωστό ή το λάθος.

(10 points)
(10 βαθµοί)
TRUE FALSE

1.
2.
3.
4.
5.

Mykonos is not a very famous Greek island.
The best time to visit the island is September because there are not a lot
of tourists on it and the weather is ideal.
The houses in Mykonos are white cubic ones.
Mykonos offers only one kind of entertainment.
Information about the island can also be found on the Internet.

2. What is the architecture of Mykonos like?

(5 points)

__________________________________________________________________
__________________________________________________________________
__________________________________________________________________

3. How can one spend his/her time in Mykonos?

(5 points)

__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
4. Match the words/phrases of COLUMN A to their meanings in COLUMN B.

(15 points)
4. Αντιστοιχίστε τις λέξεις/φράσεις της ΣΤΗΛΗΣ Α µε τις ερµηνείες τους στη ΣΤΗΛΗ
Β.
(15 βαθµοί)
COLUMN A
1. not many
2. protection
3. high season
4. rising or falling sharply
5. standing far from others

COLUMN B
________
________
________
________
________

a. steep
b. peak season
c. scarce
d. isolated
e. shelter

PART: B (35%) – GRAMMAR

1. Choose the correct form of the verb.
1. Διαλέξτε το σωστό χρόνο του ρήµατος.

(10 points)
(10 βαθµοί)

1. Look! They are playing / play music in the street.
2. I am always having / I always have milk and chocolate croissant on Sundays.
3. Susan is cooking / was cooking dinner while Peter was doing / does his homework.
4. I have / am having tennis lessons every Friday.
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5. John watched / was watching a lot of TV yesterday.

2. Circle the correct answer.
2. Κυκλώστε τη σωστή απάντηση.

(5 points)
(5 βαθµοί)

1. - ___________ ‘s up, Mary?
- Nothing special.
A. Who
B. Why
C. What
2. - __________ is it?
- It’s me, George.
A. Who
B. What
C. Which
3. - ________ car shall I buy, the Ferrari or the Porche?
- I’d go for the Ferrari.
A. What
B. Which
C. Whose
4. - __________ old are you?
- I’m 28 years old.
A. What
B. When
C. How
5. - __________ are you coming back?
- At eight o’ clock.
A. Where
B. What
C. When

3. Choose the correct preposition where necessary.

3. Διαλέξτε τη σωστή πρόθεση όπου είναι απαραίτητο.
1.
2.
3.
4.
5.
6.
7.

(14 points)
(14 βαθµοί)

She always has eggs and bacon _____ the morning. (in, at, on)
Will you go _______ the Super Market and get me a couple of things? (at, to, in)
School exams start ______ May. (in, on, at)
Christina has a poster of Sakis Rouvas ______ the wall behind her desk. (on, in, of)
They always choose to stay _______ a nice hotel. (on, in, at)
George likes staying up late _______ night to watch horror films. (to, at, in)
I’ll call you ______ tomorrow. (on, in, -)

4. Look at the words in parenthesis and produce new ones to fill in the gaps. Use
suffixes:
-er, -or, -ar, -tion, -ive
(6 points)
4. Κοιτάξτε τις λέξεις µέσα στις παρενθέσεις και φτιάξτε καινούργιες για να
συµπληρώσετε τα κενά.
Χρησιµοποιήστε τις καταλήξεις: -er, -or, -ar, -tion, -ive
(6 βαθµοί)
a. One can easily find more ……………………… (inform) about Mykonos and other Greek islands on
the Internet.
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b. Nowadays there are lots of ……………….. (beg) in the streets because of the rise in
unemployment.
c. Vasilios Kostetsos is α famous Greek fashion ……………………. (design).
d. Mykonos attracts many……………………….. (visit) from all over the world.
e. There are lots of ……………………. (attract) places to visit in Mykonos.
f. I am a big fan of Elena Paparizou! She is a great …………………………. (sing)!

PART: C (30%) – WRITING

•

1st choice

Look at the text on the first page of the exam and write a summary of it.
***Remember that a summary includes only important information from the text and not
(30 points)
details or your personal opinion!

_____________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
___________________

•

2nd choice

Imagine you are on holiday somewhere in Greece. Send a postcard to an English friend of
yours with information on the following (120-150 words):
1. Where are you? (Mention the place in Greece)
2. What’s the weather like?
(30 points)
3. How are you spending your time?
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Jonathan Brown
76, Kingston st.
Yorkshire
UK

Good Luck!!!

Project Britain : a great cultural site to use in the English class
http://projectbritain.com/
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