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EVENT PHOTOS

The audience’s interest was particularly captured by the vivid performance of the
British Council presenter, Ms Litsa Andreou. Education specialists and Heads of
Offices honoured the Event with their presence.
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Mary Bailou (MEd)
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procedure”

10:10 – 10:30

John Karras (Med, doctoral
candidate)

10:30 – 10:50

a) Vassilis Schoinas (MA) English
teacher at the Piramatiko Junior
Secondary School of Patras
b) Katerina Nikoloutsopoulou
(MA)
English teacher at the 17th Junior
Secondary School of Patras

10:50 – 11:15

SHORT BREAK

“Conditions for Creating an
Affective Classroom”
“Two Schools Folly : A
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11:15 – 11:30

Marianthi Kotadaki (Med)
EFL School Advisor in Ileia

“Teaching Reading
Comprehension on the Pre-, Whileand Post-reading Framework”

11:30 – 12:00

Panaghiotis Stathopoulos &
Constantinos Nikolakopoulos

European Programmes in Hellenic
Secondary Education

12:00 – 13:00

Litsa Andreou
British Council
Litsa Andreou
British Council

Multiple Intelligence Theory in the
Classroom

13:00 – 14:00

What makes a Teacher? – Style
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“ADAPTATION OF MATERIALS
IN THE EFL CLASSROOM”
Maria Bailou (MEd)
English teacher at the 2nd Senior Secondary School of
Amaliada
INTRODUCTION
The main concern of this presentation is to examine the principles on which
the process of adaptation is based and the reasons why teachers might need to adapt
their teaching materials. I will attempt a close definition of the term “adaptation” as
incorporated in the current literature and I will finish with the examination of some
of the techniques typically used in adaptation.

THE CONTEXT OF ADAPTATION /
DEFINITION
As a starting point for thinking about the process of adaptation, it is useful to
discuss a little bit the context of adaptation. An important perspective is to see
adaptation as a management issue, in that teachers do not have direct involvement
in decision-making. To be more concrete, it is true that decisions about the shortand long-term aims and objectives of the English language course in a Greek state
school environment or the principles of materials design and methodology adopted
are taken by others outside the dynamic environment of the classroom (e.g.
education authorities, textbook writers, etc). So, a necessary activity among us as
classroom implementers is that of adaptation because it is more closely related to
the reality of dealing with learners.

Now a context of adaptation may comprise the following factors:
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External (what we have) Internal (what the materials offer)
Learner characteristics
Physical environment

Choice of topics

Resources

Language content

Class size

Cultural content

Hours of teaching

Proficiency level
Progression and Grading of exercises
Balance of Skills

Let’s now see what the term “adaptation” may concern. In simple words, to adapt
materials is to try to bring together these individual elements under each heading, or a
combination of them, so that they match each other as closely as possible. Madsen and
Bowen (1978) quoted in McDonough & Shaw (1993:83) refer to this matching as the
principle of “congruence”. They support that “effective adaptation is a matter of
achieving “congruence” among several variables: teaching materials, methodology,
students, course objectives, the teacher’s own personality and teaching style”. They
also make the point clear: “….the good teacher is constantly adapting. S/he adapts when
s/he/ adds an example not found in the book or when s/he introduces a supplementary
picture etc”.
Therefore, the purpose of adaptation is to maximize the appropriacy of teaching
materials in context by changing some of the internal characteristics of a course book to
better suit our particular circumstances.
Let’s now move on to discuss the possible reasons for needing to make modifications
to our materials and some of the changes we would wish to make.

REASONS FOR ADAPTING
First and foremost the reasons for adaptation depend on the whole range of variables
operating in our teaching situation and on a teacher’s priorities which may differ
considerably from those of another. However, there are some general trends common to a
large number of teaching contexts; for instance, there appears to be a widespread perception
that materials should aim to be in some sense “communicative” and “authentic”. It is also
the case that priorities are relative and may change over time even within the same context.
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But there is no absolute notion of right or wrong or even just one way of interpreting such
terms as “communicative” and “authentic”. Nor does a need to adapt necessarily imply that
a course book is defective.

Here is a list which shows some of the possible areas of mismatch (“non-congruence”)
which we can use to compare with our own reasons for adapting.
 Not enough grammar coverage in general
 The communicative focus means that grammar is presented unsystematically
 Reading passages contain too much unknown vocabulary
 Comprehension questions are too easy, because the answers can be lifted directly
from the text with no real understanding
 Listening passages are inauthentic, because they sound too much like written
material being read aloud
 Not enough guidance on pronunciation
 Subject-matter inappropriate for learners of this age and intellectual level
 Photographs and other illustrative material not culturally acceptable
 Amount of material too great / too little to cover in the allotted time
 No guidance for teachers on handling GW/R-P activities with a large class
 Too much or too little variety in the activities
 Dialogues too formal, and not really representative of everyday speech
 Accompanying tests needed
Undoubtedly, much more could be added to this list but it serves as an illustration of
some of the possibilities.

PRINCIPLES AND PROCEDURES
So far, the reasons for adapting focus on the modification of content; whether that
content is expressed in the form of exercises, texts, instructions and so on. To put it else, the
focus is on what the materials contain against the requirements of a particular teaching
environment.
But our environment may need a number of changes that will lead to greater
appropriacy. This is most likely to be expressed in terms of a need to personalize,
individualize or localize the content.
“Personalizing” refers to increasing the relevance of content in relation to learners’
interests and their educational needs. “Individualizing” addresses the learning styles of the
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members of the class. “Localizing” takes into account the international geography of English
language teaching and recognizes that what may work well in Mexico City may not do so in
Athens, for instance.
We will now look at questions of procedure-at the main techniques that can be applied to
content in order to bring about change. There are a number of points to bear in mind: Firstly,
content can be adapted using a range of techniques; or conversely, a single technique can be
applied to different content areas. Secondly, adaptation can have both quantitative and
qualitative effects. In other words, we can simply change the amount of material, or we can
change its methodological nature. Thirdly, techniques are selected according to the aspect of
the materials that needs alteration. Finally, techniques can be used individually or in
combination with others.
The techniques that we will cover and briefly introduce now are as follows:
Adding, including extending and expanding
Deleting, including subtracting and abridging
Modifying, including re-writing and re-structuring
Simplifying
Re-ordering

1. Adding
The notion of adding implies that materials are supplemented by putting more
into them, while taking into account the practical effect on time allocation. We
certainly can add in this simple quantitative way by the technique of extending. We
might wish to do it in the following situation:


Our students find the explanation of a new grammar point rather
difficult, so further exercises are added before the practice material.

The point to note here is that adding by extension is to supply more of the same.
Another perspective on addition of material is expanding. Let’s consider the
following possibility:


Although the new grammar material is important and relevant, the
addition of a discussion section at the end of the unit will help to
reinforce and contextualize the linguistic items covered, particularly
if it is carefully structured so that the most useful points occur
‘naturally’.
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This is not just an extension of an existing aspect of content. It goes further and
adds to the methodology by moving outside it and developing it, by putting in a
different language skill (qualitative aspect).

2. Deleting or Omitting

Deletion is clearly the opposite process to that of addition. The technique can
be used on a small scale, for example over part of an exercise, or on the larger scale
of a whole unit. The most straightforward aspect of reducing the length of material
overlaps with subtracting from it. An example could be that:


Although a communicative course book has been selected as relevant
in our situation, some of the language functions presented are
unlikely to be required by learners who will probably not use their
English in the target language environment. Such functions as
‘giving directions’ or ‘introductions’ may be useful; ‘expressing
sympathy’ may not.

But such deletions do not have an impact on the overall methodology. The
changes are greater if material is not only subtracted but also abridged; for
example, grammar practice is substituted after the omission of an inappropriate
communicative function or when a reading text is replaced by a listening passage.

3. Modifying
“Modification” refers to an internal change in the approach or focus of an
exercise. It is a frequently used procedure which can be applied to any aspect of
‘content’. Re-writing and Re-structuring are two perspectives of applying
modification. Re-writing refers to modifying the linguistic content, whereas restructuring applies to classroom management.
Re-writing may relate activities more closely to learners’ own backgrounds and
interests, introduce models of authentic language or set more purposeful, problemsolving tasks. An example here is that many coursebooks place insufficient
emphasis on listening comprehension and that teachers feel that more material is
required. If accompanying audio material is not available then the teacher can rewrite a reading passage but deliver it orally, perhaps by taking notes from the
original and speaking naturally to the class from those notes. Adaptation of
9

linguistic content may also require re-wording by the teacher as an oral
explanation.
Now for some teachers, changes in the structuring of the class are sometimes
the only kind of adaptation that is realistically possible. For example, the materials
may contain role-play activities for a certain size. Managing a large class can be
complex from many points of view, so it will be necessary to assign on role to a
number of students at the same time. On the whole, modifying materials is a
technique that has a wide range of applications.

4. Simplifying
The technique of simplification is one type of modification. Many elements of a
language course can be simplified, including the instructions and the explanations
that accompany exercises, and even the visual layout of material so that it becomes
easier to see how different parts fit together. It is worth saying here that teachers
have to be careful, as a wish to “simplify” grammar or speech in the classroom may
lead to a distortion of natural language.
The main application of this technique has been to texts, most often to reading
passages. Traditionally, the emphasis has been on changing sentence structure,
lexical content and grammatical structure to match the text more closely to the
proficiency level of a particular group of learners. An example is the great number
of published graded “simplified readers” available for English language teaching.

5. Re-ordering
This final technique refers to the possibility of putting the parts of a course book
in a different order. This may mean adjusting the sequence of presentation within a
unit or taking units in a different sequence from that originally intended. There are
limits, of course, to the scale of what teachers can do and too many changes could
result in an almost complete re-working of a course book. A re-ordering of material
is appropriate in situations like the following:


The length of a teaching programme may be too short for the course
book to be worked through from beginning to end. It is likely in this
case that the language needs of the students will determine the
sequence in which the material will be taken. There is little point in
10

working systematically through a textbook if key aspects of
grammar, vocabulary or communicative functions are never reached.

Now, it is useful to see an overview of a workable framework for
adaptation…..<<what we wish is to achieve a Match or Congruence…(see the figure
on the following page)…>>

A Workable Framework into which the Main Possibilities for
Adaptation can be Fitted

Match or congruence

‘External’ criteria

‘Internal’ criteria

need to

localize

personalize

individualize

etc.

by means of

Techniques

Adding

Deleting

Re-ordering
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Modifying

Simplifying

applied to

Content Areas

Language practice
Texts

Classroom management

etc.

Skills

CONCLUSION
Closing it is worth repeating the usefulness of adaptation in each individual
teaching situation. Adaptation is a very practical activity that all of us carry out in
order to make teaching more relevant to the learners with whom we are in day-today contact. Like all our activity it is related, directly and indirectly to a wider range
of professional concerns.
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“DEVELOPING CROSS-CURRICULAR
THEMATIC UNITS IN THE EFL CLASS:
RATIONALE, EXPECTED OUTCOMES &
PROCEDURE”
Nikie Kefalourou (MEd)
English teacher at the 3rd Junior Secondary School of Pyrgos
A. DEFINING THE CROSS-CURRICULAR APPROACH
The cross-curricular approach refers to a way of teaching and planning the
curriculum according to which discrete subjects are interrelated in the context of a
chosen theme or topic which can be explored “through the lenses of two or more
subject areas”. Thus, thematic associations and relationships among the different and
previously discrete subjects are established in a manner that helps connect the
students’ current and past experiences, the microcosm of the school to the real world
(Beane, 2004:1 ; Roberts and Kellough, 2004: 5). Such a curriculum, which is usually
referred to in the bibliography as “integrated”, stands in contrast to the traditional,
subject-bound curriculum.

Integrated curriculum #

traditional, subject-bound curriculum

B. RATIONALE BEHIND ASSUMING THE CROSS-CURRICULAR
APPROACH
Today’s interest in the cross-curricular approach is generated from a wide range of
sources:
 The needs of the modern society and workplace
•

Modern society is characterized by accelerating forces of economic,
technological, and social change that have been underway for almost a century
now.

•

Our era has been signaled as the Era of Information Explosion, due to the
advances made in the field of communications and information technology.

•

The roles and abilities required by modern employees have been transformed.
Apart from being computer-literate, they should learn a variety of other ways
in which knowledge can be acquired, such as through viewing, observing,
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questioning, listening and reading. They should also develop the skills of
reasoning and critical thinking, analyzing, investigating and manipulating
more and more sophisticated strategies to address and solve work-related
problems. Moreover, it is imperative that they learn to cooperate and work
effectively with others, without the encumbrances of ignorance, bias or
prejudice (Matsagouras, 2003: 43-47).
It is argued that the traditional Greek curriculum for secondary education
structured as it is around discrete, disconnected subjects offers knowledge in
piecemeal chunks which students are incapable of relating to each other or to the
reality they live in. So, the Pedagogical Institute proceeded to the reformation of the
traditional Greek curriculum on the basis of cross-curricular thematic instruction. The
backbone of the new curriculum is the unification of knowledge around themes,
topics, issues derived from the domain of students’ interests, experiences and needs as
future citizens of this world. Such an integrated curriculum can undoubtedly
contribute to developing the sort of individuals that will be able to meet the challenges
and complexities of the modern world, as those were described above.

 Recent theories of learning and teaching
The core of the cross-curricular approach seems to have been influenced by recent
theories of learning and teaching, all of which lay emphasis on a holistic, cognitive
and social approach to learning.
Recent research in cognitive science, experiential learning and constructivism shows
that learners are instrumental in building up and constructing new knowledge on the
basis of pre-existing schemata. The teacher, no longer a knowledge-transmitter, acts
as a coach or a mentor, guiding learners through this process and providing the
appropriate opportunities for learning through exploring, experimenting and problem
solving. The students, no longer passive recipients of knowledge, emerge as active
seekers of it, who will gradually grow into independent, self-directed learners
(Matsagouras, 2003:36-38).

C. BASIC PRINCIPLES UNDERLYING THE CROSS-CURRICULAR
APPROACH
a. The principle of paedocentrism. According to this principle the
young learner is actively involved in the process of learning and
knowledge acquisition in a range of ways.
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b. The principle of cooperative learning. Learning is achieved by
providing learners the opportunity to work in pairs or in large
heterogeneous groups, to share tasks and responsibilities, to discuss,
negotiate, exchange ideas, resolve conflicts that may arise, to reach
consensus and plan a common course of action (Matsagouras,
2003:109 ; Haritou, 2004:25 ; Crandal, 1994:4).
c. The principle of discovery learning. Learners assist their learning
and develop cognitively when they are given the chance to search, to
inquire, to explore new concepts and ideas, to try to come up with
solutions to problematic situations (Matsagouras, 2003:109 ; FEK
1366, 18-10-01:18).
d. Experiential learning. Students learn by critically reflecting on the
newly acquired knowledge, by applying it and experimenting with it.
In other words, they learn by doing (FEK 1366, 18-10-01:19 ; Curtis,
1997:1-5 ; Crandall, 1994:4).
e. Holistic approach to learning. It supports the wholehearted
involvement of the individual learner in the learning process. In other
words, the learning process should enable learners to engage
cognitively, emotionally and physical

D. THE OUTCOMES CROSS-CURRICULAR TEACHING IS EXPECTED
TO HAVE ON STUDENTS, TEACHERS AND THE SCHOOL UNIT
What are the positive effects that cross-curricular teaching is expected to have?
ON THE STUDENTS
 By establishing thematic links between English and other subject areas, they
simultaneously expand their knowledge of English and deepen their understanding of
other areas of knowledge ( Pally, 2004:6-14).
 “Students solve problems in ways that parallel human experience”, thus, also reinforcing
the skills of reasoning and critical thinking (Roberts and Kellough, 2004: 10).
 It enables students to research bigger ideas and inquire deeply.
 It increases student motivation to learn.
 It promotes collaborative action and responsibility for learning.
 It also fosters autonomous learning. Engaging learners in “learning how to learn”
techniques enables them to

grow into self-reliant and regulated learners, highly

accountable for their own learning (Dickinson & Carver, 1980:1-7).
15

 It grants all learners the opportunity to participate in the learning process, regardless of
the level of their linguistic or cognitive development.

ON THE TEACHERS AND THE SCHOOL UNIT
 It is expected that the role of English language instructors in Greek schools,
which is usually considered secondary, will be upgraded (Pally, 2004:7).
 It provides teachers the unique opportunity to share ideas with an experienced
colleague. It is stimulating and empowering to learn new teaching techniques
(Moore et al, 2004:5).
 Joining forces for the accomplishment of a common goal heightens the
feelings of comradeship, collegiality and solidarity among members of the
teaching staff. It also increases the sense of tolerance and respect for the other.
 It invigorates the English teachers’ and students’ relationship. The teacher’s
role is redefined and students recognize how instrumental this new role is in
guiding and coaching them through the new teaching and learning procedures
(Katranzopoulou- Adamopoulou, 2000:18).
 It betters classroom and school atmosphere, which becomes friendlier, more
open and family-like, thus strengthening the spirit of cooperation.
 Regarding the school unit, it is no longer viewed as a closed, self-contained
and microcosmic community. By establishing thematic associations with the
world out of it, it opens up, broadens its scope and gets connected to the real
world, its problems, needs and requirements. It also gets linked to the job
market, thus promoting students’ career preparation.
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E. HOW TO ORGANISE CROSS-THEMATIC UNITS IN THE EFL
CLASSROOM

The recent move towards more integrated curricula and cross-thematic instruction has
renewed interest in the project-based approach as it serves their educational goals and
offers the methodological framework through which they can be achieved.

Essential steps in developing cross-thematic units include the following phases:

PHASE 1: GETTING STARTED
•

Select a topic

Certain criteria have to be considered when selecting a topic.
Is the chosen topic one that has…
A link to real-life issues and experiences?
Interest and motivation for the students?
Educational value?
A link to the official state curriculum goals?
Broad scope to allow for the integration of various disciplines?
A proper length?
Materials and resources?
•

Develop focus questions to identify the associated subtopics and the other
disciplines that will help examining the chosen topic.

HOW?
Draw a large wheel on the board with the theme written in the center of it and some
diameter lines (spokes).
OPTION 1: Have the students come up with questions about what they want to know
about the topic. Write the questions at the end of each line and group similar
questions. Then, have students think which subject/s could provide answers to these
questions and put those subjects on the board above the related questions. Also, have
the students tell you what they can do to answer these questions.
OPTION 2: Prompt the students to come up with questions about the theme from the
point of view of people dealing with different disciplines. For example, ask the
students “What would a historian / a language teacher / a mathematician / a biologist /
an artist / a music teacher teach you or tell you about this topic? How would these
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people approach the topic?” In this way, you will be able to determine the many
different perspectives from which the topic can be researched.

PHASE 2: PLANNING THE PROJECT
•

Set the specific objectives to be achieved and plan the course of action to be
undertaken.

•

Teacher and students work together to identify activities in a logical sequence,
to identify persons and places that can contribute to their better understanding of
the topic.

•

Different groups are formed and, depending on the aspect they have chosen to
work on, the related activities are assigned.

•

Establish and write important dates such as deadlines for having certain material
prepared, the date of the culminating activity

There is a plethora of activities that teacher and students can resort to depending on
the topic and the time available, the age and skills of the students. Most of these
activities encourage the full use of learners’ most learning modalities – auditory,
visual, tactile, and kinesthetic – which often results in effective and long lasting
learning.
 Gathering and sorting out data of any form.
 Consulting a variety of resources that can provide data of any form related to
the topic. These resources, which can be suggested either by the teacher or the
students themselves can be other subject textbooks of the syllabus of that
class, encyclopedias, literature books, newspapers, magazines or any other
printed

sources,

Internet

sites,

educational

or

other

CD-ROMs,

video/audiotapes, CDs e.t.c.. It is advisable that there is a balance between
Greek and English resources, depending on the level of difficulty.
 Constructing questionnaires, analyzing data collected and presenting it in the
form of charts, tables, graphs using appropriate computer programs such as
Excel or the word-processor.
 Conducting interviews of experts or anybody that can yield important
information
 Summarizing and writing reports or related articles on their findings.
 Organizing field trips.
 Inviting guest speakers and listening to them talk about their topic.
 Writing letters, using electronic mail.
 Making drawings, paintings or other constructions.
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 Preparing a short or long theatrical play, a video or a CD-ROM
 Consulting dictionaries and working on new vocabulary encountered.
PHASE 3: GETTING TO WORK
•

Students carry out the designated activities.

•

Group or individual work is possible to take place both inside or
outside of the school.

•

Teachers monitor students’ work, provide help and guidance.

PHASE 4: DEBRIEFING, PRESENTING and EVALUATING THE PROJECT
This is the pre-ultimate phase of the project, which involves:
•

The culminating activity

•

Evaluation of the outcome of the students’ work and of the whole procedure.

PHASE 5: DOING FOLLOW-UP LANGUAGE WORK
The teacher can prepare a range of consciousness-raising activities focusing on
theme-related language patterns encountered during the project and worth working
on.

EXAMPLE OF A PROJECT
AIDS / HIV : LEARN ENGAGE CHANGE

The idea for this cross-thematic unit came from
•

A text in the English coursebook “The Leaders”of the students of C class
talking about Doctors without Borders and their action

•

UNICEF’s educational package for schools or anyone who would like to
organize a series of lessons around the topic of AIDS (downloadable at

•

December 1st: International AIDS Day

GENERAL AIMS
•

To inform students about AIDS and HIV, the characteristics of the disease, the
ways it is transmitted to people, ways of avoiding infection

•

To develop a better understanding of HIV and AIDS, sexuality and
relationships in order to avoid risky behaviours in their lifes.
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•

To raise awareness of the impact of HIV and AIDS on children, thus
sensitizing children, young people and adults to take action in order to protect,
care and advocate for children affected by HIV and AIDS.

•

To sensitize students to the issues of social racism and discrimination against
people affected by AIDS.

•

To enrich their linguistic repertoire with topic- related lexis.

•

To involve the learners in a range of activities, activating a range of learning
styles.

Class: 3rd grade of Junior High school
Time: depends on the number of activities and the extent of the project
Timetable Fit: it is preferable to arrange this cross-thematic unit during October and
November so that it can be presented on the 1st of December, the World AIDS day
Presentation Modes: The culminating activity/activities can be presented to other
classes, the teaching staff, the parents, other schools, the whole of the local
community.
Materials and Resources: Biology book, information pack downloaded from the
website of UNICEF, tape and lyrics of the song “The streets of Philadelphia”,
worksheets prepared by the teacher, Internet, computers, photocopier, dictionaries,
e.t.c.

SUGGESTED PROCEDURE OF THE PROJECT
 LESSON 1: How is the virus spread? – How can we avoid infection?
Students have already studied the relevant unit from the biology book giving basic
facts about HIV and AIDS.
•

Students are given a set of statements concerning the first question to identify
as TRUE or FALSE.

•

Deal with any unknown or specialized vocabulary.

•

Reading input in English prepared by the teachers is given out to students to
verify their ideas about the statements.

•

Students discuss about the poster they are going to prepare

 LESSON 2: What is Happening in our world? What is currently being
done by children?
•

Divide students in 5 groups of 4-5 children each.
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•

4 groups are given case studies – that is real stories related to AIDS told by
children – and 1 group is given a two-page overview with general statistics on
the global spread of AIDS and HIV

•

All groups study their reading input and summarize the information in it in
order to present it to the rest of the groups.

•

A whole group discussion follows and students decide on the pieces of
information that can be included in the leaflet.

 LESSON 3: What is our attitude towards people or children affected
by AIDS/ HIV?
•

Students listen to the song “The streets of Philadelphia” and do a fill-in-thegaps task

•

Students talk about the issues of social racism and discrimination against
people infected by AIDS arising from the song.

•

Students create a questionnaire concerning people’s attitudes towards AIDS
victims which is distributed to parents, teachers, fellow students.

•

Questionnaire results are drawn and conclusions are reached.

 LESSON 4: A Hymn to love
•

Students find and study poems or literary texts talking about the issue of love.

•

Students find and listen to other songs, English or Greek, singing about love or
other related issues.

•

Students discuss the issues of love and relationships as well as the importance
of holding a responsible attitude towards AIDS.

 LESSON 5: What can we do?
•

Students prepare the culminating activity/ activities they are going to organize.

These can be anything of the following:
•

A bilingual leaflet with information and general facts about the issue that can
be distributed to all their fellow-students, to their teachers, parents as well as
to students of other schools

•

A bilingual poster with schematic presentation of how the virus is spread and
of how to avoid infection that can be put up in all classrooms of their school or
in other schools too
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•

On the 1st of December organize a world Aids day and invite a doctor at
school to talk about the ways the virus is spread and how we can be protected.

CROSS-CURRICULAR LINKS

A) English language teaching
•

Expand their vocabulary banks with topic-related vocabulary

•

Develop reading skills: scanning, summarizing data and synthesizing it

•

Develop listening skills: listening for specific information

•

Develop speaking skills: expressing opinions, suggesting ways of avoiding infection

•

Develop writing skills: using information from the reading input to prepare a leaflet

B) Biology
•

Study the relevant part of their biology book (pp.62-63) to enhance their
understanding of HIV and AIDS.

C) Greek language and literature
•

Find poems or literary texts talking about the issue of love.

D) Music
•

Listen to an English ballad “ The Streets of Philadelphia” talking about the
problem of racism and discrimination against AIDS victims

•

Find other songs, English or Greek, singing about love or other related issues

E) Art
•

Create a leaflet with information and general facts about the issue

•

Create a poster with schematic presentation of how the virus is spread and of
how to avoid infection

F) Information Technology
•

Use the internet to access relevant information

•

Use the computer to create the above mentioned leaflet or poster
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“CREATING THE CONDITIONS
FOR AN AFFECTIVE CLASSROOM”
John Karras (Med, doctoral candidate)
Everyone involved in foreign language teaching has been involved, in some
way, in the learning of a foreign language and therefore knows very well that learning
that language effectively required, a supportive atmosphere. Naturally, this supportive
atmosphere does not rule out

the teacher’s knowledge of the content area, and a

sound background in teaching methodology and methods. A supportive atmosphere is
one where the learner does not feel threatened or intimidated, bored or indifferent. On
the contrary, this should be an environment where students feel secure, comfort and at
ease; all ingredients that assist learners in reaching optimal learning. In order to create
this environment, certain affective factors must be taken into consideration. These
factors are primarily motivation, anxiety and self-esteem.
At this point it would be appropriate to provide a definition of what “affect”
actually is. According to Chaplin (1975), affect is commonly defined as the area
covering feeling, emotions, and mood. Affect is important to success and this is a
belief espoused by many scholars. Krashen (1985) has argued that attitudes can act as
barriers or bridges to learning a new language. Tse (1997) says characteristically that
affect is an "essential environmental ingredient" for language learning (706).
Moreover, Krashen (1982) states that learning can only happen if certain affective
conditions (e.g. positive attitudes, self-confidence, low anxiety) exist and that when
these conditions are present input can pass through the "affective filter" and be used
by the learner.What follows is a brief account of some basic affective factors namely
motivation, anxiety and self-esteem.
Motivation
Motivation is probably the most frequently used term for explaining success or
failure in all levels of education. To use Brown’s (1994) definition, “motivation is
thought of as an inner drive, impulse, emotion, or desire that moves one to a particular
action (150). There are many types of motivation that, however, go beyond the scope
of this presentation. The basic types of motivation could arguably be intrinsic
(motivation that comes from within the learner), extrinsic (motivation derived form
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outside factors), integrative (motivation that stems from the learner’s need to integrate
within the second culture, instrumental (motivation that the learner experiences as a
driving force e.g. for professional prospects). If one looks at motivation in terms of
choice, engagement, and persistence, as determined by interest, relevance, expectancy
and outcomes, then the concept of motivation will have a more satisfactory
connection to language-learning processes and language pedagogy.” (Crookes &
Schmidt 1991:502).
Anxiety
Defining anxiety is not a simple task. Scovel (1978) defined anxiety as a state
of apprehension, a vague fear…” (134). As humans, we tend to experience anxiety
when confronted with an uneasy and complex task. By definition, language learning is
one such task. On the contrary, facilitative anxiety, as the semantics of the term
implies, is the type of anxiety that actually creates an emotional environment that is
conducive to learning. Moderate nervousness, some apprehension and uneasiness
provide the learner with enough poise to face the challenges of language learning.
Bailey’s (1983) study of competitiveness and anxiety showed that facilitative anxiety
was indeed recorded as a positive element. Carl Rogers (1994) also supports the
beneficial effects of low anxiety.
Self-Esteem
Coopersmith (1967) offers a valuable definition: By self-esteem, we refer to the
evaluation which the individual makes and customarily maintains with regard to
himself; it expresses and attitude of approval or disapproval, and indicates the extent
to which an individual believes himself to be capable, significant, successful and
worthy. In short, self-esteem is a personal judgement of worthiness that is expressed
in the attitudes that the individual holds towards himself. It is a subjective experience
which the individual conveys to others by verbal reports and other overt expressive
behaviours. Self-esteem is an affective variable that has also received considerable
attention, both as an affective variable concerning personality and its effects on it, but
also the effects it may potentially have on a student’s academic performance in
particular.
Brown (1994) points out that self-esteem is probably the most pervasive aspect
of any human behaviour. Purkey (1970) and Gurnery (1987) discuss the strong link
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between self-esteem and academic achievement. Other great figures of psychology
such as Maslow (1968) and Carl Rogers (1994) pointed out the importance of
satisfying biological needs and the social needs, Self-esteem holds a prominent
position in this hierarchy of needs, The need to increase self-esteem is crucial during
the children’s developmental years, but is important to maintain in adulthood. This
point is of great value to language teachers. The way learners experience the
classroom and the emotions they develop during their learning are tightly linked to
their language learning. Therefore, most research focuses on school-aged students.
Before we look at how to create an affective classroom environment, it should
be pointed out that any exaggerated attempts or overly ambitious approaches on the
part of the teacher to create an affective environment may, in fact, have undesirable
results. Students may feel frustration and a sense of failure when the classroom
becomes too competitive. Some learners experience debilitative anxiety when they are
pitted against fellow learners in a competitive setting. Shrun and Glisan (1993) note
that “competition in language learning may result in feelings of anxiety, inadequacy,
hostility fear of failure, guilt and too strong a desire for approval (200)”. They go on
by advising that cooperative strategies are much more conducive to building selfesteem and increasing motivation.
Some effective suggestions for affecting the affective climate of the SL learning
environment
As FL teachers, we are often skeptical of practices in our classroom that we feel
might disorient us from our primary goal which is for the students to learn the
language. Often teachers say “this sounds good, but when is there going to be time to
do that” meaning to be an “affective” teacher. This is quite humorous because it
sounds as if affect is a new teaching method or new material to be taught. We must
understand that affect is not a method it is an approach that language practitioners
must adopt. We all want our students to maximize their learning potential and have
fun. Often the word “fun” is misinterpreted as meaning being out of control or
disorganized or having students off-task. This, however, is not the case. Having “fun”
means allowing students to experiment with the language in a non-threatening
environment.
Below is a list of some practical suggestions on how to create an affective
atmosphere.
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•

Encourage and support students at all times but especially when they are
struggling or lacking confidence in certain areas.

•

Be energetic and enthusiastic about what you are teaching and on those days
when you do not have that energy, provide activities that require the learners
to put forth the majority of the energy.

•

Create an atmosphere in which students are not afraid to make mistakes and
are encouraged to take risks.

•

Avoid tension-causing strategies such as frequent surprise quizzes, overly
competitive activities, putting students in front of their peers with no warning
or chance for preparation, and correcting errors in a negative, accusatory
fashion.

•

Allow students opportunities to talk about themselves, their interests, and their
culture.

•

Through preplanned and spontaneous activities, provide opportunities for
interaction in the target language in and outside the language learning
environment.

•

Encourage goal setting and a sense of dedication and continuous commitment
to the language learning task through meaningful, relevant and authentic
language learning activities.

•

Encourage learners to seek out opportunities in their lives that will help in the
learning of the target language.

•

Create, through the presentation of attainable goals and reasonable challenges,
a learning environment with a definite potential for success.

•

Recognize the "little successes", improvements and progress of all students
both individually and with the entire group.

•

Don’t interrupt students to correct errors, because it will undermine their
confidence.

•

Simple phrases such as: “can you tell me more” or “very interesting” can show
students that you are really listening which in turn will encourage them to
participate as it boosts their confidence and validates their contributions.

•

Try to encourage self-correction and peer correction as they are less
intimidating for students.

In the process, we are actually raising student-awareness of affect in the language
classroom which in turn can provide the scaffolding for more effective and efficient
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learning. A broad understanding of affective factors will allow students to take control
of their learning and maximize their potential for learning. As a final note, it should
be pointed out that affect is not a panacea for everything. It is, however, an important
ingredient if we are to make a difference in out classrooms. Our attitude towards our
students, the feedback we provide them and generally the learning environment that
we create for them in our classrooms are all fundamental elements.
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“TWO SCHOOLS FOLLY :
A SHAKESPEAREAN PROJECT”

Vassilis Schoinas (MA) English teacher at the Piramatiko Junior
Secondary School of Patras
Katerina Nikoloutsopoulou (MA) English teacher at the 17th Junior
Secondary School of Patras

Dear Heads of Education Offices, Mrs. School Advisor and our honorable
colleagues,
It has always been difficult to us to explain why we do something which we
sincerely love. However, allow me to start my presentation with three essential
questions I always put to myself before I do whatever related with my identity as a
teacher:
Why do I teach? - Mostly, because I love being with young people and
supporting them with their strive for a better life.
Why do I teach English? Because I came to admire and -finally- love
this language and its culture during my University studies, almost
equally to my mother tongue.
Why do I do theatre with my junior high school students? Because I
love it with all my heart.
Therefore, I feel that once someone has areas of practise which one lives with, and,
cherishes so much, it seems rather inevitable not to try to combine them in a whole,
and make more people appreciate them further.
The initial point to this project was for me to explore together with the
students the English language away from the EFL coursebooks, workbooks and
certificate exams –all of which the former are so absurdly used to associate English
language with!!!! All of us had been bored to death with close texts, grammar tenses,
phrasals, vocabulary learning, etc. We wanted to have FUN through English! After
all, language exists far away from the purpose of exams and certificates: Language is
a means for human communication. And this was actually 97% achieved in L2 in the
classroom when we talked on issues other than mere grammar! Most students were
fascinated to talk on the plot of the play, or the lyrics of the song, or the life of the
writer – thus, things which matter…..Similarly, most of them were very keen on
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sitting down and translating from L2 into L1 an enormous amount of authentic
historical, cultural or literature information they themselves had retrieved from the
Internet, in order to improve their understanding of the real life and literature issues
discussed in the classroom. They had the motive to learn and their discoveries
warmed their hearts further to continue, despite the serious linguistic difficulties
presented by authentic texts. Not only that, but most of them did contribute to the
articles published in the newsletter we made in the project as well as supported the
new translation-adaptation process of the English playscript for the performance of
our project. In the end, they realised that their L2 knowledge was much broader than
they had expected it to be! How self-rewarding and motivating this was one can easily
understand it!
On the other hand, I -as a teacher of English- looked for ways to introduce my
students to an appreciation of the history and culture of the country that set the
foundations of this language back in the Renaissance era. I thought so because they
would realise how valuable their foreign language learning can be in order to search
and understand the world around them. Now, someone might ask: “Why did you
choose to study Shakespeare, out of all the English - speaking literary tradition?”
Well, it seems natural for every Greek student to study Aeschylus, Sophocles,
Euripides and Aristophanes as their plays are part of the basis of the Greek language
and literature “psyche”; similarly so, I believe, English language learners can benefit
equally greatly by studying the personal life and a play of Shakespeare.
At the same time, the production of a play places -by rules of necessity- all the
participants to do a sort of long-term personal research on their individual roles and
tasks. Thus, in the end of the process when the performance is on, they are all actively
involved into the results of their own work by role practising, costume & mask
making, music and dance rehearsing, etc. When the lights go down, script translators,
actors, musicians, dancers, technicians, wardrobe assistants, programme writers–
everyone knows that they have lived in a different dimension of the world for just a
while! But this little glimpse through such an exciting ‘window’ will keep them
fascinated for ever! At the same time, it will have established a secret bond among all
participants by making them feel members of a ‘special but so significant’ group. We
all know how much our school teenagers do need to have this sense of belonging and
high achievement…..
My final wonder was if I could make my students acquire this wealth of
theatrical and cultural experiences through the foreign language they have been
learning. Our project attempted to give answers to the previous questions.
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On the level of evaluation, I must admit that this project’s extend was so great
that neither the time allocated by school schedules nor the coordinating and
supervising teachers were totally sufficient to achieve the maximum of its goals. We
put our best efforts to reach a good result.
To this point, I must address my deep gratitude and admiration to my
experienced colleague and excellent friend Vassilis Schoinas, who immediately
believed in my folly and made it part of his own everyday reality!!! He introduced it
to his school with zest and supported it all-through, despite the unbearable burden of
work and commitments this project would entail! Vassilis had also to cope with my
personal worries and emotional backturns whenever serious difficulties appeared that
could harm our work: And – honestly- there have been a lot of them!
About 40 students of 2nd and 3rd classes from both schools embraced the
idea and participated in the project. Their work is huge in volume, excellent in
quality and sincere in its devotion; they all hope to see it once presented in a portfolio
or an educational CDrom, which we are still preparing. So, allow us to present you
today only samples of it, which we hope will be enough to make you understand what
we did. I, personally, love them all, because they made me understand why I am still
in the classrooms striving to teach English to ‘unbearable but adorable youths’.
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“CORE CONCEPTS IN
THE TEACHING OF THE READING SKILLS
IN THE EFL CLASSROOM”
The Pre -, While - and Post - reading Framework
Marianthi Kotadaki (Med)
EFL School Advisor in the Prefecture of Ileia, Peloponnese
i. Introduction
Teaching English in Greek schools has for a long time caused acute problems
to both teachers and learners. Teachers of English are burdened with the task of
conveying the system and the culture of a new language to learners who have no
particular reason for learning the language within the school premises. They are
taught English FOR NO OBVIOUS REASON, without any officially established
tangible aim to be achieved, such as some kind of certification, which does not so
much encourage their whole-hearted involvement in the learning process.
Besides, despite the fact that language learning is supposed to be structured
on the teaching of all four skills, only reading and writing are ultimately examined
formally and must be given due consideration in the classroom. Trapped in such a
situation, the teacher must intervene positively, using as his sole weapons his
knowledge, his training and his gradually accumulated experience.
This presentation will focus on the teaching of the reading skill, which is a
vital component of school language learning and it will attempt to delineate a
research-based framework on which the language teacher should design a reading
lesson. The initially theoretical part which will include the main criteria for the
teaching of the specific skill will be followed by the presentation of a lesson
constructed on the principles mentioned.

ii. The nature of reading

In order to teach EFL reading, it is essential that we define what reading is.
Judging from the way people read in real life, we could say that reading, which is
inherently a cognitive task, is not simply reading aloud , nor is it simply translating
graphemes into phonemes, which is literally a pronunciation act, nor is it just looking
printed symbols on a page, or enunciating words without further exploring their
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messages. When reading, the reader, especially the EFL one, is faced with a flow of
written speech, which carries a writer’s world and which he must be able to
understand. He must construct meaning from this linguistic environment. The most
influential factor to this end is his background knowledge.
Research has long proved that new information has meaning only when it is
related to something the individual already knows. What is this? It is all the stored
knowledge which is summoned for help every time the individual reads. It is
scientifically called schemata (schema in singular) and it includes both the knowledge
of the world and the knowledge of the foreign language. Does the reader have the
appropriate knowledge of the thematic area of the text, of its organizational pattern, or
of the language used in it? If yes, then this means that he can activate all content and
formal schemata, that is all stored knowledge of the writer’s world and the language
used. Then the reader hypothesizes, predicts, samples, confirms and concludes. He
achieves comprehension. If he lacks these schemata or fails to activate them,
comprehension gets short-circuited. An example of such miscomprehension or lack of
comprehension is when our learners are asked to understand culture-specific
information, or when they have serious language deficiencies.
So what is reading?

Reading is relating the written text to our stored

knowledge. It is also attributing meaning to words in context and extracting meaning
from verbal information. Finally, reading is interpreting visual information too.
Therefore, any text does not by itself carry meaning, it guides the learner to construct
meaning from his own stored knowledge. Sometimes a high degree of background
knowledge can overcome language problems. Thus, activating content information
should always be a teacher’s primary task when teaching reading.

iii. Purposes for reading and approaches to reading texts

Why do we read a text? Why should learners read a text? The reasons why
humans read texts actually determine the purposes of EFL reading. The following
figure arrays the main purposes of authentic reading activity.
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PURPOSES FOR READING
Recreational

Leisure reading

A short
story

Functional

Everyday life
reading

The train timetable

Occupational

Work-related
reading

A machine manual

Educational

Classroom
reading

An article on animals
in extinction

Figure 1
Of course, a reading text in our classroom can engulf some or even all of these
purposes.
How do readers and prospective readers tackle the input information? There
are specific reading approaches we assume depending on the type of text we are
working on and the purpose we are reading it for. Figure 2 shows the four main
approaches to reading texts.

READING APPROACHES
SKIMMING

Grasping the
central message of
a text

Find out why a letter
was written

SCANNING

Locating specific
information in a
text

Find the place, time
and main characters
of a reported event

INTENSIVE
READING

Gaining full
understanding of a
text

Find out the
arguments the writer
uses to support his
view

EXTENSIVE
READING

Further reading to
enrich resources
and develop skills

Read a classic novel
and gather culturespecific information

Figure 2
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Of course, these approaches require the development of the learners’ reading
skills and strategies in order to be applied accordingly.

iv. Top-down and Bottom-up processing

Besides the 4 approaches, readers broadly use two modes when processing
new information. Either they make guesses using their knowledge of the topic and
then test their hypotheses by searching for linguistic proof in the text which is called
the TOP-DOWN process, or (and this is the case of the lower-ability ones) decode the
linguistic information first and then make predictions for the higher messages they
hide, which is traditionally called the BOTTOM –UP approach. Learners can use both
modes switching to either of them when reading. The following figure depicts these
modes.

TOP-DOWN or BOTTOM-UP?

Read
the
linguistic
units

Identify
the
concepts

+
+

Translate
their
meaning

Make
predictions

+
+

Understand
the concepts
behind

=

BOTTOMUP

Find proof
through
language

=

TOPDOWN

Figure 3

v. Reader responses to the text

Authentically, in real life, people read and a) proceed to an act, for example
they operate the computer after they have read the manual, which is a physical
response; b) they read and talk about something, for example they read the news
report and they discuss a shocking event; c) they read and think, as in the case of an
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article on the environment or a different culture; and d) they read and feel, as happens
with a poem or a romantic story. Again, a classroom reading text can evoke all these
responses. The figure which follows describes these responses.

READER RESPONSES TO TEXT
PHYSICAL

SOCIAL

COGNITIVE

AFFECTIVE

Read and do

Read and talk

Read and think

Read and feel

computer
manual

news report

article on
violence in
sports

romantic story

Figure 4

vi. Aim of EFL reading
Our task as EFL reading teachers involves our teaching the learners to :
 Access verbal or non-verbal information


Respond flexibly to varying text types



Develop reading skills and strategies



Read quickly and efficiently



Extend knowledge of language



Extend knowledge of the world



Become independent readers

There are certain key words which describe the nature of EFL reading and which
should signpost every reading lesson. The pyramid of the following figure includes
these useful terms.
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KEY WORDS FOR EFL/ESL READING
SILENT
SILENT

AUTHENTIC
AUTHENTIC
CONTENT-BASED
CONTENT
CONTENT-BASED

TASK-BASED
TASK
TASK-BASED
SKILLS
SKILLSAND
ANDSTRATEGIES
STRATEGIES

INTERACTIVE
INTERACTIVE

INTEGRATED
INTEGRATED
PRE-, WHILE-, POST-READING
PRE
WHILE
POST
PRE-,
WHILE-,
POST-READING
FRAMEWORK
FRAMEWORK

AUTONOMOUS
AUTONOMOUS
Figure 5
Reading in class ought to be silent and individualized, as this is how we read
outside class and we apply our individual styles in interacting with a text. Reading
texts should be authentic at the most or bearing the features of authentic texts, eg
organization, layout, language, because these features contribute to comprehension.
Besides, there should be authentic purposes for reading a text and authentic responses
after reading it.
Reading has to be content-based because exposing learners to the resources of
the thematic area under scope helps to build relevant schemata. Content provides
motivation and purposeful activities too. Therefore, reading should be task-based,
structured on tasks which will involve the learners into the act of reading actively, in a
heuristic problem-solving manner. Through the tasks, the learners must learn how to
develop good reading skills and strategies.
Reading has to be interactive. Learners should interact with the text, with the
teacher, with their fellow students. The latter is important as meanings are often
constructed collaboratively. Above all, reading must integrate other skills too, such as
speaking or writing, as people use texts as vehicles of information which they share
with their fellows by speaking or writing. Researches emphasize that integration
reinforces learning.
Such a reading lesson comprising all these elements can be achieved through
an operative framework involving a pre-, a while- and a post- reading phase. The
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framework is vital because it enables the learners in a strategic way to build
background knowledge, practice reading skills, to extend their knowledge range and
explore actively the reading process.
So, an efficient teacher is someone who tries to minimize difficulties and
maximize comprehension, while an efficient learner is someone who can relate textual
material to his own knowledge and doesn’t rely only to his language resources to
access a text. Anderson provides us with a very functional acronym, in which each
letter of the vertically formed word ‘active’ stands for a different concept related to
EFL reading.

THE EFL READING ACRONYM
A

Activate prior knowledge

C

Cultivate vocabulary

T

Teach for comprehension

I

Increase reading rate

V

Verify reading strategies

E

Evaluate progress
Anderson N J (19940)

Figure 6

vii. The Pre-, While- and Post-reading framework

Let us now get into the heart of this framework. The pre-reading stage includes
tasks which have a three-fold purpose. To explore the topic, to bridge the learners’
existing knowledge with the writer’s world, to anticipate linguistic or conceptual
difficulties and to establishes a purpose for reading. In the while-reading stage, the
focus is on the reading activity itself. Reading is silent, built on purposeful tasks
which explore the content, promote the practice of many skills, encourage the
adoption of different reading approaches and keep the learners in constant interaction
with the text. In the post-reading stage the knowledge gained is used productively, in
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spoken or written tasks which reflect real world communication, promote the learners’
critical awareness, and extend their knowledge in an authentic manner. Learners
gradually become unhooked from the teacher and become self-reliant readers. The
following figures present the 3 different phases of the framework.
THE PREPRE-, WHILEWHILE- AND POSTPOST-READING
FRAMEWORK

THE PRE-, WHILE- AND POST-READING
FRAMEWORK

THE WHILE-READING STAGE

THE PRE-READING STAGE

EXPLORE
THE TOPIC

CREATE
A PURPOSE
FOR READING

ESTABLISH CONSTANT
INTERACTION
WITH TEXT

ANTICIPATE
DIFFICULTIES

Figure 7

ENCOURAGE
DIFFERENT
READING
APPROACHES

ENGAGE LEARNERS
IN AUTHENTIC
SILENT READING

SET PURPOSEFUL TASKS
TO EXPLORE CONTENT

DEVELOP READING
SKILLS
AND STATEGIES

Figure 8
THE PREPRE-, WHILEWHILE- AND POSTPOST-READING
FRAMEWORK
THE POST-READING STAGE
APPLY
GAINED KNOWLEDGE

EXTEND KNOWLEDGE

ENCOURAGE
AUTHENTIC RESPONSES

PROMOTE
CRITICAL AWARENESS

INTEGRATE SKILLS

TEACH AUTONOMOUS
READING

Figure 9

viii. A reading lesson based on the delineated framework.

At this moment, we shall unweave the folds of a reading lesson based on the
presented framework. The lesson is triggered by a web-published authentic text which
manipulates a culture-specific, purely British topic, namely a fairly new tourist
attraction called Ghost Walk. The text does not exhibit particular lexical difficulties
so it could be applied to intermediate level students. Here is the original text (figure
10) :
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Hastings Old Town Ghost Walk

Hastings Old Town Ghost Walks
Hastings Old Town Ghost walks were started in 1993 by myself, Tina Lakin as part of Old
Town Week and they are still scaring 1000's!!!! I now run them with my husband, John.
Ghosts and local history have always fascinated me and by creating the ghost walks in
Hastings Old Town I can share some of that interest with visitors, locals and holiday makers
alike.
The walks are great entertainment for all and helps you to discover parts of the old town left
forgotten.
Do you know which is the most haunted pub in the old town?
And why are there mummified cats and rats in the Stag Inn?
What is the piece of cheese and where would you find it?
Who haunts the Olde Post Office?
To find out the answers to these come along on a Hastings Old Town Ghost Walk for a
scaringly good time.

Hastings Castle
There is a fascinating legend connected to Hastings Castle and this is that if you are a true
Hastings person, born and bred and have lived here all your life, take a fishing vessel out to
sea on the anniversary of the Battle of Hastings (October 14th) look up at the castle in the
moonlight and you will see what it used to look like all those many centuries ago when it was
very first built.
I would be very interested to know if anyone has experienced this and what they saw!!!,
please let me know.
Some of the stories told on the walk
The Stables Theatre - a tragic love story and a ghost that appears regularly

39

Waterloo Passage - looking down this passageway sends shivers down your spine!! some
will not venture down here after dark
All Saints Graveyard - are you brave enough to walk through this graveyard and wait for the
ghost to appear, he may lead you to some of the buried treasure!!

Fairlight

A phantom galleon has been seen on many occasions off the coast at Fairlight, nr Hastings.
People have reported a magical, breathtaking olde worlde vessel. One local man was out
walking his dog late one night along the beach and reports seeing a galleon sailing gracefully
past, he could not quite believe what he was seeing and even his dog seemed to stare out to
sea.
Research
I am constantly researching new stories and am currently working on a project in Burton St
Leonards which is proving very interesting!!! If you have any stories of haunting or strange
things which go bump in the night I would love to hear from you, no matter how small!!
Please email me at research@hastingsghostwalks.com
I am also always looking for books of a ghostly nature, if you have any hiding away please
contact me with details!!

Figure 10

The pre-reading stage starts with a warm-up activity whose aim is a) to
initiate the students to the theme, b) explore their world knowledge and c) create
expectations about the content. It also d) extends their knowledge, since the battle of
Hastings in 1066 which is to be mentioned later on in the text, is presented in
advance. Here is the warm-up activity as it is given to the learners:
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A. The warm-up
Look at the pictures which show the town of Hastings in Britain.
Describe the town. What historic event does the bottom left
picture refer to? ( all class )

Figure 11

In the first pre-reading activity, the students must answer a set of questions in
order to describe the pictures given. The pictures deal with the topic of ghosts,
phantoms and ghostly apparitions in general. Here, a lot of the core vocabulary of the
text is mentioned, such as graveyard, death violent death, tragic story, ghost ship,
pirates, treasure, haunted haunt, scaring, etc. the students form hypotheses which they
will test in a minute. Figure 12 shows the mentioned activity:

A.The
A.The PrePre-reading stage
Activity 1 ( individual work )
Look at the pictures carefully and describe them. Try to answer
the following questions when describing:
•Where were they
taken?
A

B

•Do they have
anything in common?
•What is the
atmosphere like?
•What story lies
behind each picture?

C

D

Figure 12
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Then in activity 2, the students look at a different picture of a ghost, the one of
a theatrical ghost appearing at an English pub window. They are asked to not only
describe it, but also critically discuss its role in relation to the location (the pub and
the surrounding area or even country). Again, cross-cultural contrast is encouraged
here, so that the learners can easily access the new information (figure 13):

A. The Pre-reading stage
Activity 2 (pair wok)
Now look at this picture.
 Where was it taken?
 Who is the figure in it?
 Is he a real ghost?
 What is he wearing around
his neck? Why?
 Why does he appear in the
specific place?

Figure 13
I

In the 3rd pre-reading activity, the students are announced that they are going
to read a text about a strange tour. They are instructed to glance at the title of the text,
and then choose among the given options which ask them to state what information
they expect to find in such a text. The purpose for reading the text is already
established (figure 14):

B. Pre-reading stage
Activity 3
You are going to read a web-published text on a strange tour. Look at
the title of the text and tick (√ )the information on the chart you think
you will read about. ( individual work )
Practical information like times, duration cost, and
itinerary of tour
Some tour highlights
Information about important town sights
Popular ghost stories
Information about the guide( s )
Reasons why someone should participate in that walk
Various tips to walk members
Other (say what)

Figure 14
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The first activity of the while-reading stage requires the learners to skim the
text in order to confirm or refute their choices in pre-reading activity three. The text is
addressed as a whole and the linking of the tasks proves their coherence, as figure 15
shows:

B. The while-reading stage
Activity 1
Read the text, look back at prereading activity 3 and check
whether you have collected
the information you
expected. Is there anything
else you learnt apart from
this? If yes, note it down. If
not, state what.
Then, discuss your findings
with the classroom

What I also learnt was
……………………………………
……………………………………
……………………………………
……………………………………
What I didn’t learn was
……………………………………
……………………………………
……………………………………
……………………………………
……………………………………

Figure 15

In while-reading activity 2 (figure 16), the learners in pairs decide on the
purpose of the text at hand, which is an authentic task, and demands the spherical
viewing of the text once more.

B. The while-reading stage
Activity 2 ( pair work )
Three readers express their views about the purpose of the text.
Which one do you agree with? Read the whole text to support your
view.
a
b
The text was written to
inform holiday makers
in Britain how they
can see the ghosts that
still haunt Hastings

c

The text was
written to describe
the most haunted
Hastings sights and
tell their stories

The text was written to
advertise a new popular
attraction which helps
holiday makers to explore
the mystery of Hastings
legends

Figure 16
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In the next activity, students scan the text to locate specific information. The
items to remember constitute some highlights of the tour which form the main body of
the content of the text (see figure 17):

B. The while-reading stage
Activity 3 ( individual work )
Do you remember what these refer to? Tick ( √ ) the right box.
Stag
Inn

Hastings
castle

The Stables
Theatre

All Saints
Graveyard

Fairlight

Locals can see what it
looked like in the past,
but only on a holiday
Its view can cut the
breath of both humans
and animals
You can hear a love
story there
The buried treasure
may be found if you
are brave enough to go
through there
There are mummified
cats and rats there

Figure 17

Activity 4 (figure 18) focuses on the linguistic part of the text, asking them to
work in cooperation, draw on their background language knowledge and complete a
spidergram regarding a ghostly atmosphere. Again, students cooperate in order to
provide all relevant lexis, so they extend their background knowledge collaboratively.

B. The while-reading stage
Activity 4 ( pair work )
In the text, you can often read about ghosts and folk
legends. Complete the spidergram with the words
and phrases which best describe a ghostly
atmosphere.

Ghostly atmosphere

Figure 18
scaring

The information gathered will be further on summoned in another task.
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Activity 5 requires the critical thinking of the learners since they have to select
only the information which justifies the purpose of the text. Here, small groups of
three work together to reach a conclusion (figure 19):
B. The while-reading stage
Activity 5( groups of three )
Make a list of the reasons why the Ghost Walks are a
must for foreign tourists in Hastings.
WHY ARE THE GHOST WALKS A MUST?
i. ………………………………………………………………..
ii. ………………………………………………………………..
iii. ………………………………………………………………..
iv. ………………………………………………………………..
v. ………………………………………………………………..
vi. ……………………………………………………………….
vi. ……………………………………………………………….

Figure 19

The post-reading stage starts with a written activity, in which the students in
groups must assume the role of American tourist members of this walk and narrate a
scaring moment they experienced in a postcard they will send with a picture to a
friend. Here, all relating vocabulary can be retrieved, while the picture both motivates
the learners and increases the authenticity of the task. See figure 20:

C. The post-reading stage
Activity 1 (groups of three)
You are one of the American group of holiday makers in Hastings
and you have just finished your ghost walk. Send a postcard to a
friend including a picture, reporting your experience and a scaring
moment of the tour.
Dear Tony,
………………………………………………
………………………………………………
………………………………………………
………………………………………………
………………………………………………
………………………………………………
………………………………………………
………………………………………………

See you soon,
Love
Bill

Figure 20
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There is also a second post-reading activity (figure 21), which is even more
challenging, as it places the learners in an authentic situation, where they must design
a brochure for a similar attraction in Greece, not as students but as travel agents. The
task is much less controlled than the previous one, because it is the students who must
determine the content, the organization, the language and the layout of the brochure.
Speaking and writing are integrated since the students must discuss, disagree and end
up with a piece of original work.

C. The Post-reading stage
Activity 2 (groups of three)

You are running a new travel agency in Athens. You read about
the Hastings Ghost Walks, you were impressed and you would
like to organise a different attraction for foreign tourists in
Greece. Design an advertising brochure including the content of
the attraction, the guide(s), the itinerary, some hits, and other
practical information.
…………………………………………….
…………………………………………….
…………………………………………….
…………………………………………….
…………………………………………….
…………………………………………….
…………………………………………….

Figure 21

ix. Conclusion

The designed lesson aims at demonstrating that the pre-, while- and postreading framework offers a strategic way of teaching Greek learners how to develop
their reading skills in a purposeful, interactive, integrated and self-reliant manner. It is
now the teachers’ responsibility to apply the above said principles effectively in their
own teaching situations.
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“Multiple intelligence and learning Styles”

Litsa Andreou, the British Council
There has been wide divergence among psychologists about the nature of role of
intelligence in learning processes. Earlier intelligence quotient was taken be the real
measure of one's intelligence. But, now there is another development in the field of
learning, which has far reaching implication for educational field. In 1983, Dr.
Howard Gardner1, a psychologist and professor of education at Harvard University,
suggested in his book, "Frames of Mind: The Theory of Multiple Intelligences", that
there are several kinds of intelligences or multiple intelligences, which help people
communicate, problem-solve and create. Multiple intelligences are different ways to
demonstrate intellectual ability. These intelligences form the base for identification of
the nature of learning process of a person.
Multiple intelligence and learning Styles
One of the important conclusions of the multiple intelligence theory is that every child
has a unique learning style. Learning style means the method by which a person
acquires and communicates knowledge.2 Once learning style is identified, it would be
easier for us to select learning methods and materials child will enjoy using because it
`fits' with his or her way of learning.
Proponents of this multiple learning style theory say that it explains why some
children learn " 1,2,3s" by looking at a book, while others learn by singing a song
about numbers and still others learn from manipulating objects.
Most children fit into several of these categories of learning styles. Good teacher
should use a wide variety of teaching approaches in presenting new subject matter in
hope of sparking interest in different learners.
How do a parent or teacher determines which specific learning styles work best for a
child? First, let us watch and observe the child in a learning situation.
•
•
•

What does he/she like to do?
What excites the child?
When left alone, what does the child wants to do?

Next, such observations should be compared with the learning styles defined below,
and we will be able to figure out, which is the appropriate one. Now, we must help the
child with appropriate learning materials.
Similarly, a learning material can be rated very high by an educationist, but child
could hate it. Why? It's probably because the learning material is not addressing
his/her learning style. For example, the Bodily/ Kinesthetic child would probably hate
(or say they are "bored" by) a product that is perfectly suited for the Verbal/Linguistic
child. Once we know what kind of learner we have, we can design educational
materials and games suitable for the child.
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Seven styles of learning
Within the education community, Gardner's3 theory of multiple intelligences have
been translated into a recognition that children excelling in certain "intelligences"
learn best in one of these seven different styles of learning.
In this sense, information through various sensory organs are received in the brain
through different ways of knowing and production, which can be identified as
•
•
•
•
•
•
•

Verbal
Logical
Spatial
Rhythmic
Kinesthetic
Interpersonal
Intrapersonal

Verbal / linguistic intelligence/ style
This is primarily responsible for learning through language and language related
matters. It is related to the ability to use words and language. They think in words,
rather than pictures. The learners having verbal learning style have highly developed
auditory skills and are generally elegant speakers.
It includes learning through skills of listening, reading, writing, speaking, teaching,
explaining, editing, poetry, humour, story telling, grammar, metaphors, similes,
abstract reasoning, symbolic thinking, conceptual patterning, remembering
informations in the form of words, convincing someone of their point of view,
analysing language usage, etc.
The learners of verbal learning style would learn best, when we employ activities,
which
•
•
•
•
•

use reading of letters in any way
have word games
work with interactive storybooks
utilise journals
make use of written clues.

With a better verbal/linguistic intelligence or people with verbal learning style
develop into poets, journalists, writers, teachers, lawyers, translators, storytellers,
playwrights, novelists, public speakers, politicians, etc.
Logical / Mathematical intelligence/style
This type of intelligence is most often associated with what we call scientific thinking.
It includes inductive reasoning, although deductive thinking is also involved in the
process. The learners of this learning style develop ability to use reason, logic and
numbers. They think conceptually in logical and numerical patterns making
connections between pieces of information. Always curious about the world around
them, these learners ask lots of questions and like to do lot of experiments.
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With better logical intelligence, people have the capacity to recognise patterns, work
with abstract symbols (such as numbers and geometrical shapes) and discern
relationships and/or see connections between separate and distinct pieces of
information. Their skills include problem solving, classifying and categorizing
information, working with abstract concepts to figure out the relationship of each to
the other, handling long chains of reason to make local progressions, doing controlled
experiments, questioning and wondering about natural events, performing complex
mathematical calculations, working with geometric shapes.
Kids with this learning style like to experiment, test, and look for patterns, sequences
and relationships. Handling information with accuracy and testing theories are fun for
this group. They thrive when information is served to them in the form of.
•
•
•
•
•
•

Puzzles
Sequencing activities
Math games
Experiments
Logic games
Strategy games

This intelligence is visible in scientists, computer programmers, accountants, lawyers,
engineers, researchers, accountants, and of course in mathematicians.
Visual / Spatial intelligence
This intelligence, basically, deals with such things as visual arts (including painting,
drawing & sculpture), navigation, mapmaking and architecture (which involve the use
of space & knowing how to get around in it). It also involves games like Chess,
Chinese Checkers, etc., which require the ability to visualise objects from different
angles and perspectives. The key sensory base of this intelligence is the sense of sight,
but it also involves the ability to form mental images and pictures in mind. This leads
to development of ability to perceive the visual. These learners tend to think in
pictures and need to create vivid mental images to retain information. They enjoy
looking at maps, charts, pictures, videos, and movies.
Their skills include puzzle building, reading, writing, understanding charts and
graphs, a good sense of direction, sketching, painting, creating visual metaphors and
analogies (perhaps through the visual arts), manipulating images, constructing, fixing,
designing practical objects, interpreting visual images.
These children need to see things to learn. They enjoy visuals of all kinds. They think
in terms of visuals and reduce every thing in terms of pictures. Painting, drawing and
building things interest this type of learner. These kids literally see the world through
their eyes. Seeing makes it real. The most productive learning occurs, when they can
use:
•
•
•
•
•
•

Images
Maps or charts
Mazes
Puzzles
Videos
Models
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This intelligence is clearly visible in such people as artists, painters, sculptors, graphic
design artists, cartographers, industrial designers, draftspersons, navigators, sculptors,
visual artists, inventors, interior designers, mechanics, engineers and architects.
Body / Kinesthetic intelligence
It is an ability to use the body to express emotion (as in dance and body language), to
play a game (as in sports) and to create a new product (as in crafts & invention). It is,
basically, related to doing things with our loco-motor system. It empowers a person to
develop ability to control body movements and handle objects skillfully. These
learners express themselves through movement. They have a good sense of balance
and eye-hand co-ordination. (e.g. ball play, balancing beams). Through interaction
with the space around them, they are able to remember and process information. In
fact, our body knows many things, which our minds do not and can not know in other
way. For example, it is our bodies that know how to type, ride a bicycle, stitch a cloth,
skate on rollers and Parallel Park a car.
Their skills include dancing, physical co-ordination, sports, hands on experimentation,
using body language, crafts, acting, miming, using their hands to create or build,
expressing emotions through the body.Using their hands, feet and whole body is the
way these children learn the best. With these kids, we should get something like
Cuisinaire rods, when they are ready to learn Maths. Kinesthetic learners enjoy roleplaying, hands-on activities and fixing things. In addition, they flourish, when
provided with anything physical, such as:
•
•
•
•

Fast-paced action activities
Games that challenge hand-eye co-ordination
Things to build or create with crafts
Outdoor sporting events.

Learning by doing has been one of the ancient ways of education. Kinesthetic
intelligence basically refers to this method of learning.
Learners of this intelligence can develop into actors, dramatists, athletes, mimes,
professional dancers, craftsmen inventors, physical education teachers, dancers, firefighters, and artisans.
Musical / Rhythmic intelligence
It includes such capacities as the recognition and use of rhythmic and tonal patterns
and sensitivity to sound from the environment, the human voice and musical
instruments. Many of us have learnt alphabets, tables and many complicated
grammatical and other difficult set of facts through musical and rhythmic patterns. Of
all forms of intelligence, the `conscious altering' effect of music and rhythm on the
brain is the greatest. This intelligence, basically, leads to development of ability to
produce and appreciate music. These musically inclined learners think in sounds,
rhythms and patterns. They immediately respond to music either appreciating or
criticizing what they hear. Many of these learners are extremely sensitive to
environmental sounds (e.g. crickets, bells, dripping taps).
Their skills include singing, whistling, playing musical instruments, recognizing tonal
patterns, composing music, remembering melodies, understanding the structure and
rhythm of music
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These children learn best in a musical environment. They are sensitive to rhythm and
melody and will derive joy from playing an instrument or singing. They can make
`drums' out of anything available, when they were toddlers. They probably think in
terms of sounds, rhythms and patterns. Musical learners, even though they themselves
sometimes tend to be a bit on the quiet side, do well when the learning involves
•
•

music
has music playing in the background.

Such children can learn best, when they are given learning materials in the form of
musical songs. If they have to be taught lessons on science, even that should be
converted into songs.
This is why in our traditional method of learning, musical and rhythmic method of
learning was given greater importance. It's a common experience that we are able to
memorise larger number of songs and tunes than what we are able to memorise
through essays and other such literary materials. Shlokas and Richas of Vedas were
memorised for several millennia only by virtue of their rhythmic compositions.
This intelligence is highly developed in advertising people, who write catchy jingles
to sell a product, dance bands, professional musicians, disc jockey, singers,
composers, and music teachers.
Interpersonal intelligence
This intelligence, basically, involves the ability to understand other people: what
motivates them, how they work, how to work co-operatively with them. This
intelligence leads to the development of ability to relate and understand others. These
learners try to see things from other people's point of view in order to understand how
they think and feel. They often have an uncanny ability to sense feelings, intentions
and motivations. They are great organizers, although they sometimes resort to
manipulation. Generally, they try to maintain peace in group- settings and encourage
co-operation. They use both verbal (e.g. speaking) and non-verbal language (e.g. eye
contact, body language) to open communication channels with others.
This empowers them to work co-operatively with others in a group as well as the
ability to communicate verbally and non-verbally with other people. It is built upon
the capacity to notice distinctions among others, for example, contrasts in moods,
temperament, motivations and intentions.
In the more advanced forms of this intelligence one can literally `pass over' into
another's perspective and `read' their intentions and desires. Such people have genuine
empathy for another's feelings, feelings, fears, anticipations and beliefs. Their skills
include seeing things from others' perspectives (dual-perspective), listening, using
empathy, understanding other people's moods and feelings, counseling, co-operating
with groups, noticing people's moods, motivations and intentions, communicating
both verbally and non-verbally, building trust, peaceful conflict resolution,
establishing positive relations with other people.
These types of learners like to learn with other people. They do best in the
classrooms, when they can
•

work co-operatively on activities
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•
•

engage in-group discussions
interact with other people

This form of intelligence is highly developed in such people as counsellors, teachers,
therapists, salespersons, politicians and religious leaders. Since such people have the
ability to influence others, they are great motivators also.
Intrapersonal intelligence
Such intelligence holds the key to self-knowledge. It involves knowledge of the
internal aspects of the self, such as knowledge of feelings, the range of emotional
responses, thinking processes, self-reflection and a sense of or intuition about spiritual
realities. It helps develop ability to self-reflect and be aware of one's inner state of
being. These learners try to understand their inner feelings, dreams, relationships with
others, and strengths and weaknesses.
It allows us to be conscious of our consciousness; i.e. to step back from ourselves and
watch ourselves as an outside observer. It involves our capacity to experience
wholeness and unity, to discern patterns of connections with the larger order of things
to perceive higher states of consciousness to experience the lures of the future and to
dream of and actualise the possible. It is the capacity to form an accurate, vertical
model of oneself and to be able to use that model to operate effectively in life. In fact,
such intelligences have been instrumental in learning in ancient India. The process of
meditation and Yoga basically helps in the development of such intelligence.
Their skills include recognising their own strengths and weaknesses, reflecting and
analysing themselves, awareness of their inner feelings, desires and dreams,
evaluating their thinking patterns, reasoning with themselves, understanding their role
in relationship to others
These children learn best on an independent basis and through introspection. They
enjoy self-directed activities and are independent. They like to work at their own pace
and are self-starters. Because the Intrapersonal child likes to learn alone, we must
design teaching-learning materials that:
•
•
•
•
•

challenge independent thinking
can be played alone
are self-paced
may require research
involve trial and error

This intelligence is highly developed in philosophers, psychiatrists, theorists, spiritual
counsellors and gurus and cognitive pattern researchers.
These seven ways of knowing may be conceived as seven methods of receiving
informations. These are like filters, which allow or disallow the information to pass
through them to brain. Since these filters are in different measures in different
persons, each person has a unique learning style. Such learning styles are basically
combination of one or more such filters. For example, we may have persons who are
more familiar and efficient in learning through spatial and kinesthetic methods. Such
persons are basically learners through pictures and body language. If such persons
were given instructions through pictorial and activity methods, they would have better
receptivity than when they are instructed through verbal or logical methods.
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Learning style also refers to the potentiality of a child to present his ideas in a creative
way. The seven styles also refer to seven ways of presenting ideas for communication
to others. A child of spatial learning style would find it easy to make a painting or
draw a sketch to present his ideas.
It would be interesting to note that logical/mathematical and verbal/linguistic
intelligence forms the basis for most systems of western education. It also forms the
basis of all kinds of standardised testing programs. As a result, only a part of our
intelligence system is developed in the process. Creative learning process, basically,
requires development of all types of intelligence to the optimum level.
Hence, for creative development, it will be important to understand the learning style
of particular child, which should be used to develop his learning ability.
Enhancing learning ability
The main objective of any learning programme is to enhance learning ability of a
person. In light of the new insights into the learning process of a person, we would try
to see how this could be done.
It should be noted that these learning styles are not watertight. A child may have
mixed learning styles comprising of one or more learning styles.
In view of multi-intelligence concept learning of a person will depend on the
informations being received through different intelligence channels. In other words,
total informations received by a person can be expressed as
Lo =Lv + LL + LR + LS+ LK + LIntra+ LInter
Where, Lo = Total information received in the brain
Lv = Information received through Verbal methods
LL = Information received through Logical methods
LR = Information received through Rhythmic methods
LS = Information received through Spatial methods
LK = Information received through Kinesthetic methods
LIntra= Information received through Intrapersonal methods
LInt= Information received through Interpersonal methods
So, total learning of a person depends on the functioning of various intelligence
channels.
Learning efficiency
The learning efficiency would depend on the rate of informations received through
various areas of intelligence. To calculate the rate of receipt of informations through
different areas, let us differentiate the function Lo with respect to time.
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dLo/dt= dLv/dt+ dLL/dt+ dLR/dt+ dLS/dt+dLK/dt+dLIntr /dt+dLInter/dt
This implies that rate of receipt of information would depend on the efficiency of the
intelligence methods. As different persons have different learning styles, efficiency of
different intelligence methods would be different.
The learning style basically denotes the intelligence method through which a learner
is able to gather maximum information in minimum time. Hence, for proper
transaction of curriculum it would be imperative to develop teaching learning
materials in different learning methods so that each child receives the material
through his own learning style.
Attempt should be made to develop different intelligence channels of the information
available to a person. If a person is deficient in certain areas of intelligence, one
should concentrate on the existing areas of intelligence only. For example, a blind
learner is not able to see, so he would not be able to learn visully. Thus, his language
learning would be dependent on auditory verbal mode. The language signs then take
help of tectitle learning, as in Braille script..
As different children have different learning styles, they receive information through
different methods in their brain. A spatial child receives information through spatial
methods, so even mathematics has to be taught to him/her through spatial techniques
otherwise the achievement level would be low. He/she would be able to understand
any subject in a better way through paintings, visual aids, geometrical methods, etc.
Similarly, kinesthetic children need the curriculum to be transacted through actual
body movements, physical activities, hand work, etc. So, the methods must be
developed to transact mathematical concepts through kinesthetic techniques.
Thus we should design teaching learning techniques which takes care of learners of
different learning styles.As learners generally have mixed learning styles, we should
develop teaching learning methods which may address to as many learning styles as
possible.
Further, it would also be necessary to develop relevant teaching learning materials in
the contexual set up of the child. If the child spends lot of time in the field rearing the
cattle, or moving in forest we should develop teaching learning materials which
he/she can use in the field. This would help the child in using all his energy and time
for learning.
Teaching learning methods and materials also need to be developed to take care of
family vocation and and environment. if the elementary learning does not take care of
this relevance child may find the atmosphere to be alien and may not develop a sense
of respect for himself and his surrounding.This may ultimately lead to inferiority
complex resulting into serious disorder in personality. Thus there is a great need to
use local materials and cultural methods in elementary learning. If broomsticks are
used in the family, elementary learning may use of in developing various
competencies. If ladies knit sweaters, mathematics or any other subject may use
knitting process as a taeching learning method.
As we have already indicated earlier, our teaching learning methods are heavily
dependent on verbal and logical intelligence. Hence, many children whose verbal and
logical intelligence are low are termed as poor achievers. A person like Sachin
Tendulkar, whose kinesthetic intelligence is very high, may not get good grades in the
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present system of leraning. So for such learners we must have teaching based on
kinesthetic mode.Similarly, a person like Lata Mangeshkar may be termed as poor
achievers in the present system of education, but if the teaching method is changed to
rhythmic style, same learner may become very high achiever. This leads us to have a
fresh look at the entire teaching and learning methodology.
In light of the theory of multiple intelligence the teaching learning methodology
should be different for different learning styles. Hence, there is a need to divide
learners into various groups or sections based on their learning styles rather than on
the merit based on language or mathematical skills only. Then all subjects can be
taught in a class mainly through that particular learning style. For example, for a
kinesthetic section learners would be taught mathematics, language, science and
social studies maily through kinesthetic methods. It should be clarified that in the
kinesthetic section not all classes would be taken in kinestheic way but majority of
class would be taken this way only. This ideal situation is difficult to achieve as it
requires large resource base.
So there is another alternative. We can develop a system in which everyday a child is
exposed to materials through all intelligence methods. It would require teaching
language in spatial method , mathematics through verbal method, science through
rhythmic method and so on in the same day. Next day the language may be taught
through interpersonal method, mathematics through rhythmic method, science
through verbal method and so on. Lazear has illustrated seven new methods of
teaching based on multiple intelligence.4

“What makes a Teacher? – Style”
Litsa Andreou, the British Council

Close your eyes and hold a conversation with someone.
understanding hampered in any way?

Is your level of

Body language is not a complete method of understanding someone else, but it is a
key
factor.
The recognized effectiveness of one-to-one communication is 7% in words, 23% in
the tone of voice, 35% in facial expression and 35% in body language.
Teachers primarily work with ideas represented by words. They tend to down-play
and even ignore the role of such things as physical gestures. Quite a few teachers
view the body as a mere pedestal for the head; its only relevance to teaching is as the
vehicle that transports the brain to the classroom.
Most recently, however, the ‘body’ is considered a serious area of study in its own
right.
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DEFINITION - Body Language (or non-verbal communication) is a means by which
humans (and some animals) convey information through conscious or subconscious
gestures, body movements or facial expressions. It seems to have three broad uses:
• As a conscious replacement of speech
• To reinforce speech
• As a mirror or betrayer of mood (from Body Language, by David
Lambert, Harper Collins)
Ingredients of Body Language









The face
The head
The hands
The arms
Posture
Distance
Voice
Eye Contact

Top Ten Tips:
Eye contact is one of the most important aspects of dealing with others, especially
people we've just met. Maintaining good eye contact shows respect and interest in
what they have to say. Here in the UK we tend to keep eye contact around 60-70% of
the time. (However, there are wide cultural differences, so be careful in other
countries). By doing this you won't make the other people feel self conscious, like
they've got a bit of vegetable stuck between their teeth or a dew drop hanging from
the nose. Instead, it will give them a feeling of comfort and genuine warmth in your
company, any more eye contact than this and you can be too intense, any less and you
give off a signal that you are lacking interest in them or their conversation.
Posture is the next thing to master, get your posture right and you'll automatically
start feeling better, as it makes you feel good almost instantly. Next time you notice
you're feeling a bit down, take a look at how yourself standing or sitting. Chances are
you'll be slouched over with your shoulders drooping down and inward. This
collapses the chest and inhibits good breathing, which in turn can help make you feel
nervous or uncomfortable.
Head position is a great one to play around with, with yourself and others. When you
want to feel confident and self assured keep your head level both horizontally and
vertically. You can also use this straight head position when you want to be
authoritative and what you're saying to be taken seriously. Conversely, when you
want to be friendly and in the listening, receptive mode, tilt your head just a little to
one side or other. You can shift the tilt from left to right at different points in the
conversation.
Arms give away the clues as to how open and receptive we are to everyone we meet
and interact with, so keep your arms out to the side of your body or behind your back.
This shows you are not scared to take on whatever comes your way and you meet
things "full frontal". In general terms the more outgoing you are as a person, the more
you tend to use your arms with big movements. The quieter you are the less you move
your arms away from your body. So, try to strike a natural balance and keep your arm
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movements midway. When you want to come across in the best possible light,
crossing the arms is a no, no in front of others. Obviously if someone says something
that gets your goat, then by all means show your disapproval by crossing them!
Legs are the furthest point away from the brain, consequently they're the hardest bits
of our bodies to consciously control. They tend move around a lot more than normal
when we are nervous, stressed or being deceptive. So best to keep them as still as
possible in most situations, especially at interviews or work meetings. Be careful too
in the way you cross your legs. Do you cross at the knees, ankles or bring your leg up
to rest on the knee of the other? This is more a question of comfort than anything else.
Just be aware that the last position mentioned is known as the "Figure Four" and is
generally perceived as the most defensive leg cross, especially if it happens as
someone tells you something that might be of a slightly dubious nature, or moments
after. (As always, look for a sequence)
Angle of the body in relation to others gives an indication of our attitudes and feelings
towards them. We angle toward people we find attractive, friendly and interesting and
angle ourselves away from those we don't, it's that simple! Angles includes leaning in
or away from people, as we often just tilt from the pelvis and lean sideways to
someone to share a bit of conversation. For example, we are not in complete control
of our angle at the cinema because of the seating nor at a concert when we stand
shoulder to shoulder and are packed in like sardines. In these situations we tend to
lean over towards the other person.
Hand gestures are so numerous it's hard to give a brief guide but here goes. Palms
slightly up and outward is seen as open and friendly. Palm down gestures are
generally seen as dominant, emphasizing and possibly aggressive, especially when
there is no movement or bending between the wrist and the forearm. This palm up,
palm down is very important when it comes to handshaking and where appropriate we
suggest you always offer a handshake upright and vertical, which should convey
equality.
Distance from others is crucial if you want to give off the right signals. Stand too
close and you'll be marked as "Pushy" or "In your face". Stand or sit too far away and
you'll be "Keeping your distance" or "Stand offish". Neither are what we want, so
observe if in a group situation how close are all the other people to each other. Also
notice if you move closer to someone and they back away, you're probably just a tiny
bit too much in their personal space, their comfort zone. "You've overstepped the
mark" and should pull back a little.
Ears, yes, your ears play a vital role in communication with others, even though
general terms most people can't move them much, if at all. However, you've got two
ears and only one mouth, so try to use them in that order. If you listen twice as much
as you talk you come across as a good communicator who knows how to strike up a
balanced a conversation without being me, me, me or the wallflower.
Mouth movements can give away all sorts of clues. We purse our lips and sometimes
twist them to the side when we're thinking. Another occasion we might use this
movement is to hold back an angry comment we don't wish to reveal. Nevertheless, it
will probably be spotted by other people and although they may not know the
comment, they will get a feeling you were not to pleased. There are also different
types of smiles and each gives off a corresponding feeling to its recipient which we'll
cover next time.
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Winning the Body Language Game
•
•

•

•

Openness and Warmth: open-lipped smiling, open hands with palms visible,
unbuttoning coat upon being seated.
Confidence: leaning forward in chair, chin up, putting tips of fingers of one
hand against the tips of fingers of other hand in "praying" or "steepling"
position, hands joined behind back when standing.
Nervousness: smoking, whistling, pinching skin, fidgeting, jiggling pocket
contents, running tongue along front of teeth, clearing throat, hands touching
the face or covering part of the face, pulling at skin or ear, running fingers
through hair, wringing hands, biting on pens or other objects, twiddling
thumbs, biting fingernails (action itself or evidence of), tongue clicking.
Untrustworthy/Defensive: frowning, squinting eyes, tight-lipped grin, arms
crossed in front of chest, pulling away, chin down, touching nose or face,
darting eyes, looking down when speaking, clenched hands, gestures with fist,
pointing with fingers, chopping one hand into the open palm of the other,
rubbing back of neck, clasping hands behind head while leaning back in the
chair.

Teachers should be aware of nonverbal behaviour in the classroom for three major
reasons:
•
•
•

An awareness of nonverbal behaviour will allow you to become better
receivers of students' messages.
You will become a better sender of signals that reinforce learning.
This mode of communication increases the degree of the perceived
psychological closeness between teacher and student.

Some major areas of nonverbal behaviours to explore are:
Eye contact, an important channel of interpersonal communication, helps regulate the
flow of communication. And it signals interest in others. Furthermore, eye contact
with audiences increases the speaker's credibility. Teachers who make eye contact
open the flow of communication and convey interest, concern, warmth and credibility.
Facial expressions:
Smiling is a powerful cue that transmits:
•
•
•
•
•

Happiness
Friendliness
Warmth
Liking
Affiliation

Thus, if you smile frequently you will be perceived as more likable, friendly, warm
and approachable. Smiling is often contagious and students will react favorably and
learn more.
Gestures:
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If you fail to gesture while speaking, you may be perceived as boring, stiff and
unanimated. A lively and animated teaching style captures students' attention, makes
the material more interesting, facilitates learning and provides a bit of entertainment.
Head nods, a form of gestures, communicate positive reinforcement to students and
indicate that you are listening.
Posture and body orientation:
You communicate numerous messages by the way you walk, talk, stand and sit.
Standing erect, but not rigid, and leaning slightly forward communicates to students
that you are approachable, receptive and friendly. Furthermore, interpersonal
closeness results when you and your students face each other. Speaking with your
back turned or looking at the floor or ceiling should be avoided; it communicates
disinterest to your class.
Proximity:
Cultural norms dictate a comfortable distance for interaction with students. You
should look for signals of discomfort caused by invading students' space. Some of
these are:
•
•
•
•

Rocking
Leg swinging
Tapping
Gaze aversion

Typically, in large college classes space invasion is not a problem. In fact, there is
usually too much distance. To counteract this, move around the classroom to increase
interaction with your students. Increasing proximity enables you to make better eye
contact and increases the opportunities for students to speak.
Paralinguistics:
This facet of nonverbal communication includes such vocal elements as:
•
•
•
•
•
•

Tone
Pitch
Rhythm
Timbre
Loudness
Inflection

For maximum teaching effectiveness, learn to vary these six elements of your voice.
One of the major criticisms is of instructors who speak in a monotone. Listeners
perceive these instructors as boring and dull. Students report that they learn less and
lose interest more quickly when listening to teachers who have not learned to
modulate their voices.
BODY LANGUAGE AND EYE SIGNALS WITHIN YOUR CLASSROOM
When teachers walk by their students, they unconsciously give different students
different levels of body language reward. There's no perfect way a teacher can
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control this. Parents also face this problem when there is more than one child in the
home.
When teachers stand in front of the room, the number of eye contacts exchanged with
students in the room varies enormously. The successful and superior student receives
a bombardment of hundreds of eye contacts, body language contacts and some verbal
signals from a teacher in a short period of time. In a short time the successful student
is bombarded with of hundreds of eye contacts. He also receives body language
contacts and some verbal signals from the teacher. Our bodies are very sensitive to all
the other bodies in the room, and this is reciprocal.
We are aware of attitudes, body language, proximity, space in the classroom, interest
and the level of participation. We are aware of attitudes, body language, proximity,
and space in the classroom. We are also aware of interest and the level of
participation. All students are very aware of a teacher's positive signals to superior
students. Poor students have to deal with the substantial difference in the amount of
body signals received from the teacher.
When teachers compliment students, the poor student is very aware of the
comparative frequency, particularly if he receives none. He will compare that number
with the number he gets from the teacher.
When teachers walk down the row in classrooms, their language changes slightly as
they walk past each student. There's enough difference in the way a teacher does this
for students to know whether he is accepted or not, whether the teacher cares for him
or not. There's enough difference in the way a teacher does this for a student to know
whether he is accepted or not.
He knows whether the teacher cares for him or not. The student knows whether the
teacher is proud or fearful of his abilities to make gains, etc. Also, a teacher's posture
when listening or talking to students indicate a good deal about the confidence of the
teacher: self-confidence, confidence in the subject matter, confidence in group
dynamics
and confidence in one-to-one relationships.
Also, a teacher's posture when listening or talking to students indicate a good deal
about the confidence of the teacher. It indicates his self-confidence, confidence in the
subject matter, and confidence in group dynamics. It indicates his confidence in oneto-one relationships.
Be aware of hand gestures and facial gestures as these convey nervousness, lack of
confidence, or security and confidence.
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